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PREFACE 

Education is one of the most powerful means through which individuals and societies 

are transformed. It does not merely transfer information from one generation to another; 

rather, it shapes character, develops intellect, strengthens moral values, and prepares 

human beings to live meaningful and responsible lives. In the Islamic tradition, 

education occupies a position of great importance because knowledge is closely 

connected with faith, character, responsibility and service to humanity. 

The life and teachings of Prophet Muhammad صلى الله عليه وسلم  provide an extraordinary model of 

education and human development. He was not only the Messenger of Allah, but also 

a teacher, guide, mentor, reformer and educator whose methods transformed 

individuals and ultimately an entire society. His teaching was not confined to formal 

instruction. He educated people through his words, actions, questions, conversations, 

stories, examples, demonstrations, kindness, patience, wisdom and personal character. 

The Qur’an presents the Prophet Muhammad صلى الله عليه وسلم  as a teacher and purifier of humanity. 

Allah says: 

  “Indeed, Allah has conferred great favour upon the believers when He 

  sent among  them a Messenger from themselves, reciting to them His 

  verses, purifying them, and teaching them the Book and wisdom.”  

  (Qur’an, 3:164) 

This verse establishes an important connection between teaching, purification and 

wisdom. Prophetic education was therefore comprehensive. It addressed the 

intellectual, spiritual, moral, emotional and social dimensions of human life. The 

Prophet صلى الله عليه وسلم  did not simply teach people what to know; he taught them how to 
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understand, how to think, how to behave, how to develop relationships and how to apply 

knowledge in practical life. 

The present book, The Prophetic Method of Teaching: Educational Principles and 

Teaching Methods of Prophet Muhammad صلى الله عليه وسلم: A Study Based on the Qur’an, Hadith 

and Prophetic Practice, is an attempt to study this remarkable educational model 

systematically. It examines the teaching methods of the Prophet صلى الله عليه وسلم  through evidence 

from the Qur’an, authentic Hadith and relevant incidents from the Seerah. The purpose 

is not merely to collect religious quotations, but to understand the educational principles 

underlying the Prophetic approach and to explore their relevance to contemporary 

education. 

The Prophetic method demonstrates that effective teaching begins with understanding 

the learner. The Prophet صلى الله عليه وسلم recognised differences in age, knowledge, ability, 

experience, personality and circumstances. He adapted his method according to the 

needs of the person before him. At times he answered a question directly; at other times 

he encouraged the learner to think. He repeated important statements when necessary, 

used examples and parables, demonstrated practical actions, narrated stories, engaged 

people in dialogue and corrected mistakes with wisdom and compassion. 

One of the most remarkable features of Prophetic teaching was its emphasis on 

character. Knowledge and character were not treated as separate areas. The Prophet صلى الله عليه وسلم 

himself represented what he taught. His conduct provided a living lesson to his 

companions.  

The Qur’an describes his character in profound words: 

  “And indeed, you are of a great moral character.” (Qur’an, 68:4) 
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His educational influence therefore came not only from his speech but also from his 

personality and actions. His patience, mercy, honesty, humility, justice and concern for 

people created an educational environment in which learners could develop with 

confidence and dignity. 

This book also pays attention to the learner-centred dimensions of Prophetic pedagogy. 

The Prophet صلى الله عليه وسلم  encouraged questions, listened to people, recognized their 

circumstances and responded to their individual needs. He taught gradually and avoided 

unnecessary difficulty. He encouraged good behavior, corrected errors without 

humiliating the individual and used different methods according to the situation. These 

principles have considerable relevance to contemporary discussions concerning 

learner-centred education, differentiated instruction, motivation, emotional 

intelligence, experiential learning and character education. 

Another important purpose of this study is to demonstrate that Prophetic teaching was 

both theoretical and practical. Knowledge was consistently connected with action. 

Religious principles were explained through real-life situations, and learners were 

guided to apply what they learned. This practical dimension makes the Prophetic model 

particularly significant for teachers who seek to move beyond memorisation and 

encourage meaningful learning. 

The book is organised into chapters dealing with major aspects of Prophetic pedagogy. 

These include the concept of education in Islam, the personality of the Prophet صلى الله عليه وسلم as a 

teacher, wisdom and good advice, teaching according to learner ability, repetition, 

question-and-answer, storytelling, examples and parables, demonstration, dialogue, 

observation, individual differences, gradual learning, motivation, correction of 

mistakes, mercy and kindness, personal example, real-life situations, critical thinking, 

character education and the teacher–student relationship. The final chapters consider 
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the relevance of Prophetic teaching to contemporary educational thought and modern 

teachers. The planned structure contains thirty-one chapters followed by a conclusion, 

bibliography and selected Qur’anic and Hadith references. 

In preparing this work, special attention has been given to distinguishing between 

Qur’anic evidence, authentic Hadith, Seerah reports and modern educational 

interpretation. Where Hadith evidence is used, preference is given to reliable and well-

known collections, particularly Sahih al-Bukhari and Sahih Muslim, along with other 

recognised Hadith sources where appropriate. This approach is intended to maintain the 

scholarly character of the work and to avoid treating commonly circulated but weak 

reports as established evidence. 

The contemporary teacher faces many challenges: differences among learners, 

declining attention, changing social environments, emotional difficulties, technological 

distractions, pressure for academic achievement and the need to develop both 

competence and character. In such circumstances, the Prophetic model offers principles 

that remain deeply relevant. Its emphasis on compassion, wisdom, patience, dialogue, 

individual attention, practical learning and moral development provides valuable 

material for reflection by teachers and educational researchers. 

This book is intended for teachers, teacher educators, researchers, students, scholars 

and all those interested in Islamic education and the history and philosophy of teaching. 

It may also be useful to readers who wish to understand how the educational practices 

of Prophet Muhammad  صلى الله عليه وسلم can contribute to contemporary discussions about effective 

and humane teaching. 

The objective of this study is not to claim that every modern educational problem can 

be solved by directly transferring a historical method into a contemporary classroom. 
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Rather, the aim is to identify enduring educational principles within the Prophetic 

tradition and consider how those principles may inform present-day educational 

practice. The application of these principles requires thoughtful consideration of 

context, learners, curriculum and contemporary educational circumstances. 

I have undertaken this work with a deep sense of respect for the Prophetic tradition and 

with the hope that it may contribute, in a modest way, to the study of Islamic pedagogy. 

The subject is vast, and no single book can exhaust the educational dimensions of the 

life of Prophet Muhammad صلى الله عليه وسلم. This work should therefore be understood as a scholarly 

study and an invitation to further research. 

I am grateful to Allah Almighty for granting the opportunity to undertake this work. I 

also acknowledge the contribution of the scholars of the Qur’an, Hadith, Seerah and 

education whose works have made the present study possible. Their scholarship 

provides the foundation upon which contemporary research in Prophetic pedagogy can 

continue to develop. 

It is my sincere hope that this book will encourage teachers to view education not 

merely as the transmission of information, but as a process of developing the whole 

human being. The Prophetic model reminds us that a successful teacher does more than 

explain lessons: a teacher inspires, guides, listens, understands, corrects, encourages 

and becomes an example for learners. 

May this study contribute to a deeper understanding of the educational wisdom 

contained in the life of Prophet Muhammad صلى الله عليه وسلم  and inspire educators to approach 

teaching with knowledge, wisdom, compassion, patience and moral responsibility. 

Dr. Sohel Ibrahim Shaikh 
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Chapter 1: The Concept of Education in Islam 

Introduction 

 Education occupies a central position in the Islamic worldview. Islam does not regard 

education merely as the acquisition of information, the development of professional 

skills, or preparation for economic life. Rather, education is a comprehensive process 

through which the human being develops intellectually, spiritually, morally, socially 

and practically. The purpose of Islamic education is not simply to produce a 

knowledgeable individual but to cultivate a person who recognizes Allah, understands 

the responsibilities of human existence, develops sound character, acquires beneficial 

knowledge and applies that knowledge in ways that contribute to individual and social 

well-being. The importance of education is particularly evident from the very beginning 

of Qur’anic revelation. The first revealed verses begin with the command: 

  “Read in the name of your Lord who created… Read, and your Lord is 

  the Most Generous—Who taught by the pen—taught humanity what it 

  knew not.” (Qur’an 96:1–5)  

The opening revelation therefore establishes a profound relationship between 

revelation, reading, writing, teaching and knowledge. The Qur’an presents Allah as the 

One who teaches human beings and identifies the pen as an instrument of teaching. 

Education in Islam consequently possesses a sacred dimension. Knowledge is not 

treated merely as a commodity or a means of employment. It is a divine gift and a 

responsibility. The learner is expected to seek beneficial knowledge, understand its 

meaning and translate it into righteous action. The teacher, correspondingly, carries a 

responsibility that extends beyond the transmission of information. 

The Prophetic mission itself is repeatedly described in educational  language. 

   Allah says: “Our Lord! Raise among them a messenger from  

  themselves who will recite to them Your revelations, teach them the 

  Book and wisdom, and purify them.” (Qur’an 2:129) 

 

This verse is foundational for understanding the educational mission of Prophet 

Muhammad صلى الله عليه وسلم. His role was not confined to conveying information. His mission 
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included recitation of revelation, teaching, imparting wisdom and purification. The 

same combination appears in Qur’an 2:151, 3:164 and 62:2. Thus, Islamic education 

should be understood as a process of transformation. It transforms ignorance into 

knowledge, confusion into understanding, weakness of character into moral strength 

and individual existence into responsible participation in society. 

Education and the Islamic Worldview 

The Islamic concept of education begins with a particular understanding of the human 

being. According to the Qur’an, human beings possess faculties through which they 

acquire knowledge and understand the world. Allah states: 

  “Allah brought you out of the wombs of your mothers knowing  

  nothing, and He gave you hearing, sight and hearts so that you may be 

  grateful.” (Qur’an 16:78) 

This verse presents learning as a process made possible through faculties granted by 

Allah. Hearing enables human beings to receive communication; sight enables 

observation; and the inner faculties of understanding enable reflection and 

comprehension. Education therefore involves more than memorization. It includes 

listening, observing, thinking, and understanding, remembering and applying. The 

Islamic conception of the learner is consequently active rather than passive. The Qur’an 

repeatedly invites human beings to observe the world, reflect upon creation and use 

their intellectual faculties. Such verses demonstrate that Islam does not encourage 

intellectual stagnation. Knowledge should lead to reflection and reflection should lead 

to recognition of truth. The educational process therefore has both an external and an 

internal dimension. Externally, the learner receives information. Internally, the learner 

develops understanding, judgment and character. 

Knowledge as a Divine Gift 

Knowledge occupies an elevated position in Islam because its ultimate source is Allah. 

The Qur’an states: 

   “He taught humanity what it knew not.” (Qur’an 96:5) 

This statement establishes an important theological principle: human knowledge is 

acquired, and the capacity to acquire knowledge is itself a divine blessing. The Islamic 

educational tradition therefore begins with humility. A person should not become 
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arrogant because of knowledge. The more a person learns, the more he or she should 

recognize the vastness of what remains unknown. 

The Qur’an expresses this principle elsewhere: 

  “Above every possessor of knowledge is one more knowing.”      

  (Qur’an 12:76) 

Knowledge should consequently produce humility rather than arrogance. A teacher 

who possesses knowledge should understand that the teacher remains a learner before 

Allah. 

The Qur’an also teaches believers to pray: 

  “And say: My Lord, increase me in knowledge.” (Qur’an 20:114) 

The significance of this prayer is profound. The Prophet صلى الله عليه وسلمwas instructed to ask Allah 

for an increase in knowledge. This establishes lifelong intellectual growth as a desirable 

quality. Education in Islam is therefore not completed with graduation, certification or 

employment. Learning continues throughout life. 

Knowledge and Human Dignity 

The Qur’anic account of Adam A.S. provides another important foundation for 

understanding the place of knowledge in human existence.  

Allah states: 

  “And He taught Adam the names of all things.” (Qur’an 2:31) 

The verse highlights the special knowledge given to Adam and demonstrates the 

significance of learning and understanding in the human story. Knowledge gives human 

beings the capacity to understand, communicate, organize, distinguish and assume 

responsibility. Education develops these capacities. However, Islam does not teach that 

knowledge automatically makes a person righteous. Knowledge creates responsibility. 

A person who knows the truth but refuses to act upon it carries a greater responsibility 

than a person who genuinely does not know. This is why Islamic education connects 

knowledge with purification and righteous action. 

The Prophetic Mission as an Educational Mission 

The Qur’an repeatedly identifies teaching as part of the mission of Prophet Muhammad 

 صلى الله عليه وسلم.
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Allah says: 

  “Just as We have sent among you a messenger from yourselves,   

 reciting to you Our revelations, purifying you, teaching you the Book  

 and wisdom, and teaching you what you did not know.” (Qur’an 2:151) 

This verse provides perhaps one of the clearest Qur’anic foundations for the present 

study. The Prophet صلى الله عليه وسلم was a teacher in the deepest sense of the term. 

His educational responsibilities included: 

•    reciting revelation; 

•    teaching the Book; 

•    teaching wisdom; 

•    teaching previously unknown knowledge; 

•    purifying individuals; 

•    developing moral character. 

The verse therefore presents education as a combination of knowledge and 

transformation. 

A similar formulation appears in Qur’an 3:164: 

  “Reciting to them His verses, purifying them, and teaching them the 

  Book and wisdom.” (Qur’an 3:164) 

Likewise, Qur’an 62:2 describes the Prophetic mission among the people of Makkah 

and Madinah as recitation, purification and teaching: 

   “Reciting to them His revelations, purifying them, and teaching them 

  the Book and wisdom.” (Qur’an 62:2) 

The repetition of these elements across different Qur’anic passages demonstrates that 

teaching is not incidental to Prophethood. It is an essential component of the Prophetic 

mission. 

Teaching, Wisdom and Purification 

The Qur’anic order of recitation, purification, teaching and wisdom deserves careful 

consideration. The Prophet صلى الله عليه وسلم did not simply provide information to people. He 

cultivated them. The companions who learned from him gradually developed new 
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attitudes toward worship, family, justice, social responsibility, knowledge and morality. 

The concept of tazkiyah, or purification, is particularly significant. It indicates that 

education must address the moral and spiritual condition of the learner. A person may 

possess extensive academic knowledge while remaining dishonest, arrogant or unjust. 

From an Islamic perspective, such intellectual development is incomplete. The ideal 

learner should therefore become both knowledgeable and morally responsible. This 

principle is particularly relevant to modern education. Schools and universities may 

successfully transmit information and develop professional skills, but education 

achieves a deeper purpose when it also cultivates integrity, responsibility, compassion 

and self-discipline. 

The Purpose of Education 

The purpose of education in Islam is closely related to the purpose of human existence. 

Allah states: 

  “I did not create jinn and human beings except that they worship Me.” 

  (Qur’an 51:56) 

Education helps the human being understand this purpose and develop the knowledge 

required to fulfil it. This does not mean that Islamic education is limited to ritual 

knowledge. Islam addresses the whole of human life. Knowledge concerning family, 

society, justice, commerce, health, communication, ethics and social responsibility can 

all become beneficial when directed toward legitimate and constructive purposes. Thus, 

Islamic education is purposeful. It asks not merely, “What does the learner know?” but 

also, “What will the learner do with this knowledge?” 

Education as the Development of the Whole Person 

Islamic education seeks balanced development. The learner has an intellect, heart, body, 

emotions, spiritual needs and social responsibilities. The Prophet صلى الله عليه وسلم demonstrated this 

holistic approach in his teaching. He taught worship, belief, manners, family, 

relationships, economic conduct, social responsibility, conflict resolution and personal 

discipline. His teaching did not take place exclusively in a formal classroom. The 

mosque, home, marketplace, battlefield, journey and community were all spaces in 

which learning occurred. This provides an important lesson for modern teachers: 

education does not have to remain disconnected from life. 
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When a student learns honesty in a moral lesson but is not encouraged to practise 

honesty in examinations, the educational process remains incomplete. When a student 

studies cooperation but is never taught how to cooperate with classmates, knowledge 

has not been fully translated into action. The Prophetic model connects knowledge with 

lived experience. 

The Teacher as a Guide 

The Islamic teacher is not merely an information provider. The teacher is also a guide 

and moral example. The Qur’an describes the Prophet صلى الله عليه وسلم as an educator who recited, 

purified and taught. The Prophet’s companions learned from his speech, but they also 

learned from his behaviour. His patience taught patience. His honesty taught honesty. 

His mercy taught mercy. His justice taught justice. This makes the teacher’s personality 

an important educational instrument. A teacher cannot effectively teach respect while 

consistently disrespecting students. A teacher cannot successfully teach honesty while 

encouraging dishonesty. A teacher who demands discipline but demonstrates poor self-

control weakens the credibility of the lesson. Prophetic education therefore 

demonstrates that the teacher is part of the curriculum. 

The Importance of Good Character 

Character education occupies an important position within the Islamic educational 

model. 

  The Qur’an describes the Prophet character.” (Qur’an 68:4) 

The Prophet صلى الله عليه وسلم therefore became an educational model not merely through verbal 

instruction but through his personal conduct. ‘A’ishaha R.A. was asked about the 

character of the Prophet صلى الله عليه وسلم and described his character in relation to the Qur’an, 

indicating the deep relationship between revelation and Prophetic conduct. For 

education, this establishes an important principle: values become more powerful when 

embodied. A teacher may spend an entire lesson explaining patience, but a patient 

response to a difficult student may teach more than a long lecture. 

Mercy as an Educational Principle 

The Qur’an describes the Prophet صلى الله عليه وسلم as a mercy: 

  “We have not sent you except as a mercy to the worlds.” 

   (Qur’an  21:107) 
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Mercy is therefore central to the Prophetic model. 

The Prophet صلى الله عليه وسلم was firm when necessary, but firmness was not equivalent to cruelty. 

Correction was intended to improve people rather than humiliate them. Anas ibn Malik 

R. A., who served the Prophet صلى الله عليه وسلم for years, reported that the Prophet never spoke harshly 

to him regarding his actions or omissions. In one authentic report, Anas described the 

Prophet صلى الله عليه وسلم as possessing excellent character and recalled that he did not repeatedly 

question him harshly about what he had or had not done. (Sahih Muslim 2310a) This 

example is extremely significant for educational psychology. Fear can produce 

temporary obedience, but respect and trust can produce deeper learning. The teacher 

who humiliates a student may silence the student, but the teacher who creates trust can 

encourage the student to ask questions, acknowledge mistakes and improve. 

Making Learning Easy 

Among the most important Prophetic educational principles is the instruction: 

   “Make things easy and do not make things difficult; give glad tidings 

  and do not repel people.” (Sahih al-Bukhari 69) 

This Hadith has direct educational significance. The Prophet صلى الله عليه وسلم recognized that 

communication can either open the learner’s mind or close it. A teacher who 

unnecessarily complicates explanations, uses inaccessible language or creates fear may 

make learning more difficult than the subject itself requires. Making education easy 

does not mean reducing academic standards. Rather, it means removing unnecessary 

obstacles. A mathematics teacher can explain a difficult concept progressively. A 

language teacher can introduce vocabulary according to the learner’s level. A religious 

teacher can explain difficult legal concepts through examples. A school teacher can 

divide a complex assignment into manageable stages. This is consistent with the 

Prophetic principle of facilitation. 

Avoiding Aversion and Boredom 

The same Hadith is especially important because it combines facilitation with the 

instruction not to repel people. The chapter heading in Sahih al-Bukhari under Hadith 

69 specifically records that the Prophet صلى الله عليه وسلم selected suitable times for preaching and 

teaching so that people would not become bored or averse. This demonstrates 
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sensitivity to human attention. Teaching cannot be effective when the learner is 

continuously overloaded. The teacher must understand the rhythm of learning. Some 

material requires detailed explanation; other material can be communicated briefly. The 

teacher should therefore consider: The learner’s age, attention span, previous 

knowledge, emotional state, readiness and circumstances. The Prophetic approach is 

flexible rather than mechanically uniform. 

The Educational Value of the Bedouin Incident 

One of the most remarkable examples of Prophetic educational wisdom is the incident 

of the Bedouin who urinated inside the mosque. When people rushed toward him, the 

Prophet صلى الله عليه وسلم instructed them to leave him alone. Afterward, the area was cleaned, and the 

Prophet صلى الله عليه وسلم explained that they had been sent to make matters easy rather than difficult. 

Sahih al-Bukhari 6128 records the incident. The educational significance of this 

incident is considerable. First, the Prophet صلى الله عليه وسلم distinguished between the mistake and the 

person who made the mistake. The man’s behavior was wrong, but humiliating him 

would not necessarily teach him effectively. Second, the Prophet صلى الله عليه وسلم considered the 

man’s knowledge and circumstances. The Bedouin apparently did not understand the 

sanctity of the mosque in the way the companions did. Third, the Prophet صلى الله عليه وسلم prevented 

an emotionally charged reaction from becoming worse than the original problem. 

Fourth, he converted the incident into a learning opportunity. This is an important 

model for contemporary classroom management. When a student makes a mistake, the 

teacher should ask: “What educational response will produce improvement?” rather 

than simply asking: “How can I punish this student?”  

Education through Questions and Answers  

Questioning is another important feature of Islamic education. The Qur’an itself 

frequently employs questions as a means of reflection. 

For example: 

   “Say, are those who know equal to those who do not know?”              

 (Qur’an 39:9) 

The rhetorical question invites the learner to think rather than merely receive 

information. 
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The Prophet صلى الله عليه وسلم also used questions in his teaching. He would sometimes ask 

companions questions whose answers would establish important principles. This 

method transforms learners from passive listeners into participants. A teacher who asks 

thoughtful questions can discover what students already know, identify misconceptions 

and encourage independent reasoning. This principle will receive more detailed 

treatment in the later chapter on the Question-and-Answer Method. 

Education through Repetition 

Repetition is another natural feature of effective learning. The Prophet صلى الله عليه وسلم sometimes 

repeated important statements so that listeners could understand and remember them. 

The famous instruction: “is itself a concise formulation that is memorable because of 

its balanced structure and repetition of contrasting ideas.” Sahih al-Bukhari 69 

preserves this Prophetic teaching. Repetition is particularly valuable when teaching 

foundational principles. A teacher should not assume that hearing information once 

guarantees understanding or retention. At the same time, repetition should be 

purposeful. Unnecessary repetition can create boredom, whereas meaningful repetition 

strengthens memory. 

Education According to the Learner 

The Prophetic model demonstrates awareness of individual differences. People 

approached the Prophet صلى الله عليه وسلم with different questions and different levels of 

understanding. His answers were not always identical because the needs of the 

questioners were not identical. 

This principle is consistent with the Qur’anic concept of wisdom. Allah says: 

  “He grants wisdom to whoever He wills, and whoever is granted  

  wisdom has certainly been given much good.” (Qur’an 2:269) 

Wisdom in teaching includes knowing what to say, when to say it, how much to say 

and to whom it should be said. Therefore, good teaching is not merely the accurate 

delivery of content. It is the wise adaptation of content to the learner. 

Education through Practical Demonstration 

Islamic education is strongly connected with practice. The Prophet صلى الله عليه وسلم did not merely 

describe religious practices abstractly. He demonstrated them. 

The famous instruction concerning prayer states: 
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   “Pray as you have seen me praying.” Sahih al-Bukhari 631. 

The educational principle is clear: demonstration can communicate what verbal 

description alone may not fully convey. This principle applies beyond religious 

education. A science teacher can demonstrate an experiment. A language teacher can 

demonstrate pronunciation. A physical education teacher can demonstrate a movement. 

A vocational teacher can demonstrate a technical procedure. The learner sees, 

understands and then practices. This integration of observation and practice is a major 

characteristic of Prophetic pedagogy. 

Education through Personal Example 

The Qur’an states: 

  “Indeed, in the Messenger of Allah you have an excellent example.” 

  (Qur’an 33:21) 

This verse has immense educational significance. The Prophet صلى الله عليه وسلم was not simply 

someone who instructed people to behave properly; he embodied the principles he 

taught. He taught patience through his own patience, generosity through generosity, 

forgiveness through forgiveness, justice through justice and humility through humility. 

Consequently, education by example is one of the most powerful elements of the 

Prophetic method. A teacher’s behavior can either reinforce or undermine the content 

of the lesson. 

Education and Social Responsibility 

Islamic education also prepares individuals to fulfil responsibilities within society. The 

Prophet صلى الله عليه وسلم did not merely educate people for private spiritual development. He 

developed individuals capable of teaching others, administering communities, 

resolving disputes and carrying social responsibilities. The companions became 

teachers in different parts of the Muslim world. Some were sent to other communities 

to teach and guide. The Prophet’s instruction to Mu’adh ibn Jabal and Abu Musa al-

Ash’ari when sending them to Yemen is particularly relevant: 

 The instruction emphasizes facilitation, positive communication and cooperation. 

This report is recorded in Sahih al-Bukhari 6124 and related narrations. The educational 

lesson is that teachers and educational leaders should cooperate rather than undermine 

one another. 
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Education and Lifelong Learning 

Islam does not restrict learning to childhood. 

The Qur’anic prayer: 

  “My Lord, increase me in knowledge.” (Qur’an 20:114) 

This provides a powerful basis for the idea of lifelong learning. The Prophet صلى الله عليه وسلم 

continued teaching his companions throughout his mission, and the companions 

continued learning after the Prophet’s death. A teacher should therefore remain a 

learner. Intellectual development should not stop when a person receives a degree or 

obtains a teaching position. For contemporary teachers, this principle means continued 

professional development, reading, research, reflection and willingness to learn from 

experience. The teacher who continues learning can continue teaching effectively. 

Education and Intellectual Development 

Islamic education does not oppose intellectual activity. The Qur’an repeatedly calls 

people to think and reflect. 

The Qur’an asks: 

  “Will you not then understand?” 

 and 

  “Will they not then reflect?” 

Such Qur’anic questions demonstrate the importance of reasoning and contemplation. 

The educational objective is therefore not blind memorization. Memorization has an 

important place in Islamic scholarship, especially in Qur’an and Hadith, but memorized 

information should ideally lead to comprehension and reflection. The learner should be 

encouraged to ask why, how and what follows from a particular principle. This is 

especially important in contemporary education, where critical thinking is considered 

an important educational objective. 

Education and Moral Responsibility 

Knowledge without moral responsibility can become dangerous. Scientific knowledge, 

technological knowledge and professional expertise can be used for beneficial or 

harmful purposes. Islamic education therefore insists upon ethical orientation. The 

Qur’anic concept of hikmah provides a useful framework. Wisdom means more than 
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possessing information; it involves the appropriate use of knowledge. This is why the 

Prophetic educational model combines teaching with purification. The teacher should 

therefore help students understand not only what they can do, but also what they ought 

to do. This distinction is essential in professional education. A doctor requires medical 

knowledge and ethical responsibility. A lawyer requires legal knowledge and justice. 

A scientist requires scientific competence and ethical awareness. A teacher requires 

subject knowledge and moral responsibility. 

Education Through Mercy and Emotional Sensitivity 

The Prophetic treatment of learners demonstrates remarkable emotional sensitivity. 

The testimony of Anas ibn Malik R.A. is particularly important: 

  “I served the Messenger of Allah for years, and he never said to me 

  ‘uff’...” 

The authentic report in Sahih Muslim records Anas’s experience of the Prophet’s 

excellent character and his gentle treatment. This does not mean that the Prophet صلى الله عليه وسلم 

never corrected people. He did. It means that correction did not depend upon 

humiliation, constant anger or personal insult. Modern teachers can learn from this 

distinction. A student may need correction without being labelled a failure. A student 

may need discipline without being humiliated. A mistake may need to be identified 

without destroying the student’s confidence. The objective of discipline should be 

improvement. 

The Difference Between Discipline and Harshness 

Islam does not eliminate discipline. A learning environment requires order, 

responsibility and boundaries. However, discipline and harshness are not identical. 

Discipline teaches responsibility. Harshness may create fear. Discipline corrects 

behavior. Humiliation attacks dignity. Discipline seeks improvement. Anger may seek 

emotional release. The Prophet صلى الله عليه وسلم demonstrated firmness when principles required 

firmness, but his general approach remained characterized by mercy and wisdom. This 

balance is essential in contemporary education. Teachers should establish clear rules, 

apply them consistently and explain their educational purpose. At the same time, 

disciplinary measures should preserve the learner’s dignity. 

Education as a Relationship 
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Education cannot be reduced to curriculum and assessment. It is also a relationship 

between teacher and learner. The Prophetic model demonstrates that trust is 

fundamental. Students need to feel that their teacher wants them to succeed. They need 

to know that mistakes can be corrected without humiliation and questions can be asked 

without ridicule. The Prophet صلى الله عليه وسلم created relationships in which people approached him 

with questions and concerns. The testimony of Anas R.A. demonstrates the personal 

dimension of this relationship. This suggests that effective teaching requires emotional 

as well as intellectual engagement. 

The Teacher’s Responsibility 

The Qur’an’s description of the Prophetic mission places a great responsibility upon 

the teacher. If the Prophet صلى الله عليه وسلم taught the Book, wisdom and purification, contemporary 

Islamic educators should understand that their responsibility is not merely to complete 

a syllabus. They must attempt to cultivate understanding and character. This requires 

preparation, patience, knowledge, communication skills and personal integrity. The 

teacher must know the subject sufficiently to explain it accurately. The teacher must 

also understand learners sufficiently to communicate it effectively. Thus, Islamic 

pedagogy demands both scholarly competence and moral character. 

The Learner’s Responsibility 

Education in Islam also involves responsibilities on the part of the learner. The learner 

must listen, ask questions, reflect, practise and act upon beneficial knowledge. The 

Qur’an condemns the separation between knowledge and conduct when people say 

what they do not do: 

   “It is greatly hateful in the sight of Allah that you say what you do not 

  do.”      (Qur’an 61:3) 

Although the verse has a broader ethical context, it also illustrates an important 

educational principle: words should ultimately be reflected in conduct. The ideal learner 

therefore transforms knowledge into action. 

Education as Transformation 

The deepest meaning of education in Islam can be expressed through the concept of 

transformation. Before education, the individual may possess ignorance. Through 

education, knowledge develops. Through reflection, understanding develops. Through 
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practice, competence develops. Through moral training, character develops. Through 

wisdom, judgment develops. Through sincere action, knowledge becomes beneficial. 

The Prophetic mission demonstrates this transformation at the level of individuals and 

society. The Qur’an describes the early community as having previously been in 

manifest error and then describes the Prophet صلى الله عليه وسلم as reciting revelation, purifying them 

and teaching them the Book and wisdom. (Qur’an 62:2) The transformation was 

therefore intellectual, spiritual, moral and social. 

Relevance to Contemporary Education 

The Prophetic concept of education has significant implications for modern teachers. 

First, teachers should recognize that education involves the whole person. Academic 

achievement is important but should not be the only objective. Second, teaching should 

be learner-centred in the sense that teachers should consider learners’ abilities, 

circumstances and needs. Third, communication should be clear and accessible. The 

Prophetic instruction to make matters easy provides an important guiding principle. 

Fourth, teachers should create a positive emotional environment. Humiliation and 

unnecessary harshness can damage learning. Fifth, teachers should use varied methods. 

Questioning, explanation, demonstration, storytelling, repetition, practical experience 

and personal example can all contribute to effective learning. Sixth, teachers should 

connect knowledge with real life. The Prophetic method frequently transformed real 

situations into educational opportunities. Seventh, teachers should model what they 

teach. Qur’an 33:21 establishes the Prophet صلى الله عليه وسلم as an excellent example. Finally, teachers 

should regard education as character formation. The ultimate success of teaching cannot 

be measured solely by examination results. 

A Prophetic Educational Framework 

The evidence discussed in this chapter allows us to identify a broad framework for 

Prophetic education. The Qur’an provides revelation and foundational knowledge. The 

Prophet صلى الله عليه وسلم provides explanation and practical embodiment. Teaching provides 

intellectual development. Purification provides moral development. Wisdom provides 

sound judgment. Practice transforms knowledge into behaviour. Mercy protects the 

dignity of the learner. Dialogue encourages participation. Demonstration converts 

abstract knowledge into observable practice. Repetition strengthens memory. Gradual 
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instruction accommodates learning capacity. Personal example gives credibility to 

instruction. Social responsibility connects education with community life. 
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Chapter 2: The Personality of the Prophet صلى الله عليه وسلم a 

Teacher 

 

Introduction 

The effectiveness of education depends not only upon the curriculum, subject matter 

and teaching methods but also upon the personality of the teacher. A teacher may 

possess extensive knowledge, but knowledge alone does not guarantee the ability to 

educate others. Teaching requires patience, wisdom, communication, compassion, 

integrity, self-discipline and an understanding of human nature. In the Prophetic model 

of education, these qualities were not merely professional skills; they were embodied 

in the personality and daily conduct of Prophet Muhammad صلى الله عليه وسلم. The Prophet صلى الله عليه وسلم occupies 

a unique position in Islamic educational thought because he was simultaneously a 

Messenger of Allah, a teacher, a guide, a reformer, a leader and a moral example. His 

educational influence emerged from the harmony between his words and his actions. 

He taught people what they should believe and do, and he demonstrated those teachings 

in his own life. The Qur’an therefore presents him as an Uswah Hasanah, an excellent 

example: 

  “Indeed, in the Messenger of Allah you have an excellent example.” 

  (Qur’an 33:21) 

The educational importance of this verse is profound. The Prophet صلى الله عليه وسلم was not merely a 

speaker whose teachings could be separated from his personality. His entire life 

constituted a practical model. His manner of speaking, listening, correcting, 

encouraging, forgiving and interacting with people formed part of his educational 

method. His personality attracted people to knowledge and guidance. The Qur’an 

describes the effect of his gentleness upon his companions: 

   “It is by Allah’s mercy that you were gentle with them. Had you been 

  harsh and hard-hearted, they would have certainly dispersed from  

  around you.” (Qur’an 3:159) 

This verse provides a direct connection between personality and educational 

effectiveness. Gentleness creates attachment; harshness can drive people away. The 
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verse does not deny the need for firmness or discipline, but it establishes that the 

teacher’s emotional and interpersonal character has a direct effect upon learners. The 

Prophet صلى الله عليه وسلم therefore presents a model of teaching in which character itself becomes a 

teaching method. 

The Prophet صلى الله عليه وسلم as the Supreme Educational Model 

The Qur’an presents Prophet Muhammad صلى الله عليه وسلم as the Messenger of Allah and as an 

example for believers. His role as educator is explicitly identified in several verses. 

Allah says: 

   “He teaches them the Book and wisdom and purifies them.”  

  (Qur’an 2:129; see also 2:151, 3:164, 62:2) 

The combination of teaching and purification is important. The Prophet صلى الله عليه وسلم did not 

merely transfer knowledge from himself to his companions. He transformed their 

worldview and character. His companions learned how to pray, but they also learned 

humility in prayer. They learned rules concerning charity, but they also developed 

generosity. They learned the prohibition of injustice, but they were also expected to 

become just. They learned about forgiveness and witnessed forgiveness in his own 

conduct. This unity of instruction and example is one of the defining features of 

Prophetic pedagogy. 

The Trustworthiness of the Teacher 

Trust is essential to education. A learner must have confidence that the teacher is 

truthful and sincere. The Prophet Muhammad صلى الله عليه وسلم was known for his truthfulness and 

trustworthiness even before Prophethood. The people of Makkah recognized him as al-

Sadiq and al Amin—the truthful and trustworthy. 

The Qur’an itself emphasizes the Prophet’s truthfulness in communicating revelation: 

  “He does not speak from his own desire. It is only a revelation  

  revealed.” (Qur’an 53:3–4) 

Within the specific context of revelation, these verses affirm the authoritative nature of 

the Prophet’s communication concerning the message he received. Educationally, 

trustworthiness is indispensable. A teacher’s credibility influences whether students 

accept instruction.  If learners consistently observe honesty, fairness and consistency in 
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their teacher, they are more likely to trust the educational process. The Prophet صلى الله عليه وسلم 

therefore established credibility not merely through claims but through an entire life of 

trustworthy conduct. 

Truthfulness as an Educational Quality 

Truthfulness was one of the most prominent features of the Prophet’s character. 

Allah says: 

  “He does not speak from his own desire.” (Qur’an 53:3) 

The Qur’an also commands believers to be with the truthful: 

   “O believers! Be mindful of Allah and be with those who are truthful.” 

  (Qur’an 9:119) 

A teacher must therefore avoid exaggeration, false promises and misleading 

information. If a teacher does not know an answer, intellectual honesty requires 

acknowledging that limitation. The Prophet صلى الله عليه وسلم himself encouraged people to transmit 

knowledge responsibly. This principle became central to the Islamic scholarly tradition. 

Truthfulness creates intellectual trust. Without it, education becomes fragile. 

Mercy and Compassion 

Mercy was one of the defining qualities of the Prophet صلى الله عليه وسلم. 

Allah says: 

   “There has certainly come to you a Messenger from among  

  yourselves. He is deeply concerned by your suffering, caring for you, 

  and to the believers he is most kind and merciful.” (Qur’an 9:128) 

This verse provides an important insight into the emotional dimension of Prophetic 

leadership and teaching. The Prophet صلى الله عليه وسلم cared about people’s condition. His educational 

work was motivated by concern for their guidance and well-being. 

 

The Qur’an further states: 

   “We have not sent you except as a mercy to the worlds.”  

  (Qur’an 21:107) 
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Mercy in education does not mean allowing every behaviour or avoiding every 

correction. Rather, it means that correction is motivated by concern for improvement 

rather than personal anger. 

Gentleness in Teaching 

Allah explicitly connects the Prophet’s صلى الله عليه وسلم gentleness with the continued unity of his 

companions: 

  “It is by Allah’s mercy that you were gentle with them.”  

  (Qur’an 3:159) 

The verse continues: 

   “Had you been harsh and hard-hearted, they would have dispersed  

  from around you.” 

This is one of the most important Qur’anic foundations for the personality of the 

teacher. Students are human beings with emotions. A teacher’s tone can influence their 

willingness to participate, ask questions and continue learning. The Prophet صلى الله عليه وسلم therefore 

demonstrates that authority does not require emotional harshness. 

The Prophet صلى الله عليه وسلم as a Patient Teacher 

Patience is essential to teaching because learning takes time. Students make mistakes, 

misunderstand explanations, forget information and sometimes repeat errors. The 

Prophet صلى الله عليه وسلم displayed extraordinary patience. Anas ibn Malik R. A. served the Prophet 

 for many years and described his gentle treatment. In Sahih Muslim, Anas reported صلى الله عليه وسلم

that the Prophet صلى الله عليه وسلم did not use harsh expressions against him concerning things he had 

done or failed to do. Sahih Muslim 2310a records this testimony. This example is 

especially important because Anas R.A. was a young person when he began serving the 

Prophet صلى الله عليه وسلم. The relationship demonstrates how an educator can guide a young learner 

without constantly humiliating or intimidating him. A teacher’s patience can create an 

environment in which students feel safe enough to learn from mistakes. 

The Prophet صلى الله عليه وسلم as a Humble Teacher 

Humility is another important characteristic of Prophetic teaching. Despite his 

extraordinary position, the Prophet صلى الله عليه وسلم interacted with people personally. He sat with 

them, listened to them, answered questions and participated in ordinary activities. His 
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humility prevented education from becoming a performance of superiority. A teacher 

who constantly emphasizes intellectual superiority may create distance between teacher 

and student. By contrast, humility allows the teacher to remain approachable. The 

Prophet صلى الله عليه وسلم demonstrated that authority and humility can coexist. This is especially 

relevant to higher education. Scholars and teachers may possess specialized knowledge, 

but intellectual authority should not become arrogance. The Qur’an warns against 

arrogance and repeatedly emphasizes humility before Allah. Accessibility and 

Approachability A successful teacher must be approachable. The Prophet صلى الله عليه وسلم allowed 

people to ask questions, including questions that might have been difficult or 

embarrassing. His companions were able to approach him concerning religious, 

personal and social matters. This accessibility created a strong learning environment. 

A student who is unable to approach the teacher may remain confused. Therefore, the 

teacher’s availability can itself become an educational method. The Prophet صلى الله عليه وسلم did not 

create an atmosphere in which every question was treated as an insult. Instead, 

questions became opportunities for teaching. 

Listening as a Prophetic Quality 

Teaching is often associated with speaking, but effective teaching also requires 

listening. The Prophet صلى الله عليه وسلم listened to people. He gave attention to their questions and 

circumstances. This is particularly important because listening enables the teacher to 

discover what the learner actually needs. A teacher who speaks continuously without 

listening may deliver information but fail to educate effectively. 

The Prophetic model demonstrates that communication is two-directional. 

The learner speaks. 

The teacher listens. 

The teacher responds. 

The learner understands. 

This process creates meaningful educational interaction. 

Wisdom in Communication 

The Qur’an commands: 
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  “Invite to the way of your Lord with wisdom and good instruction.” 

  (Qur’an 16:125) 

Although the verse directly concerns calling people to Allah, its principles are highly 

relevant to educational communication. Wisdom requires understanding the learner, the 

context and the appropriate method. The Prophet صلى الله عليه وسلم demonstrated this principle 

repeatedly. He did not always provide identical answers to people who asked similar 

questions because their circumstances could differ. Thus, a teacher should distinguish 

between uniform teaching and fair teaching. Fair teaching does not necessarily mean 

giving every learner exactly the same treatment. It may mean giving each learner the 

support necessary for meaningful learning. 

Positive Communication 

The Prophet صلى الله عليه وسلم encouraged positive communication. 

He said: 

  “Make things easy and do not make things difficult; give glad tidings 

  and do not repel people.” Sahih al-Bukhari 69. 

 

This Hadith demonstrates that the teacher’s communication style matters. A teacher can 

communicate the same concept in a way that encourages students or in a way that 

discourages them. Positive communication does not mean false praise. It means 

communicating truth in a constructive and humane manner. The Prophet صلى الله عليه وسلم balanced 

encouragement with correction, hope with responsibility and mercy with discipline. 

Avoiding Unnecessary Harshness 

The Prophet صلى الله عليه وسلم strongly discouraged unnecessary harshness. The instruction to make 

things easy rather than difficult provides a clear principle. This does not mean that 

teachers should remove intellectual challenge. Learning requires effort. Instead, 

teachers should avoid creating unnecessary psychological or procedural barriers. 

A difficult subject should be explained clearly. 

A weak learner should receive appropriate support. 

A mistake should be corrected constructively. 

A disciplinary problem should be addressed without humiliation. 
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This is consistent with the Prophetic balance between firmness and mercy. 

The Prophet صلى الله عليه وسلم as a Teacher of Different Ages 

The Prophetic educational environment included people of different ages. Children, 

young people, adults and elderly companions all learned from him. This required 

flexibility. Children require different explanations from adults. Beginners require 

different instruction from advanced learners. The Prophet صلى الله عليه وسلم recognized such 

differences in his educational interactions. This provides a foundation for the principle 

of age-appropriate teaching. Modern teachers can apply this by adjusting vocabulary, 

examples, activities and assessment according to developmental level. 

The Prophet صلى الله عليه وسلم and Children 

The Prophet صلى الله عليه وسلم showed affection toward children and interacted with them respectfully. 

He kissed his grandchildren and demonstrated affection publicly. When a man 

expressed surprise at the Prophet’s affection toward children, the Prophet صلى الله عليه وسلم emphasized 

the importance of mercy. 

The authentic Hadith literature records: 

  “Whoever does not show mercy will not be shown mercy.” Sahih al-

  Bukhari 5997; Sahih Muslim 2318. 

This principle is educationally significant. Children learn more effectively in 

environments where they feel valued and secure. Affection does not eliminate 

discipline. Instead, it creates the emotional foundation upon which discipline can be 

accepted. 

The Prophet صلى الله عليه وسلم and Young People 

The Prophet صلى الله عليه وسلم entrusted young companions with responsibilities and treated them as 

capable learners. Usamah ibn Zayd R.A.  was given major responsibility while still 

young. Ibn Abbas R.A. became a major scholar while beginning his learning at a young 

age. 

The Prophet صلى الله عليه وسلم prayed for Ibn Abbas: 

   “O Allah, grant him deep understanding of the religion and teach him 

  interpretation.” Sahih al-Bukhari 143. 
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This illustrates an important educational principle: young people should not merely be 

treated as passive recipients. They can be encouraged, mentored and prepared for 

responsibility. 

The Prophet صلى الله عليه وسلم and Individual Mentoring 

Prophetic education included personal mentoring. The Prophet صلى الله عليه وسلم knew his companions 

individually. He understood their strengths, circumstances and needs. He provided 

specific advice to specific individuals. Abu Hurayrah R.A.  Reported that the Prophet 

 gave concise personal instructions in different circumstances. Similar individualized صلى الله عليه وسلم

guidance appears throughout the Hadith literature. This approach is particularly 

valuable in contemporary education. A classroom teacher may have many students, but 

individual attention remains important. A brief personal conversation may sometimes 

accomplish more than a general lecture. 

Mentoring can help identify: 

 

•    Academic Difficulties; 

•    Emotional Challenges; 

•    Behavioral Problems; 

•    Personal Strengths; 

•    Leadership Potential; 

•    Areas Requiring Encouragement. 

The Prophetic model demonstrates the value of knowing learners as individuals. 

The Prophet صلى الله عليه وسلم and Correction of Mistakes 

A teacher must correct mistakes. The Prophet صلى الله عليه وسلم did so, but his method generally 

preserved the learner’s dignity. The incident of the Bedouin in the mosque is one of the 

strongest examples. When the man made a serious mistake, the companions wanted to 

intervene immediately. The Prophet صلى الله عليه وسلم prevented unnecessary escalation and 

subsequently taught the correct principle. Sahih al-Bukhari 6128. The educational 

lesson is that correction should be: timely, proportionate, clear, purposeful and 

compassionate. A teacher should correct the behaviour without unnecessarily attacking 

the person’s character. 
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The Prophet صلى الله عليه وسلم as a Teacher through Personal Example 

The Prophet صلى الله عليه وسلم taught through action. 

The Qur’an says: 

   “Indeed, in the Messenger of Allah you have an excellent example.” 

  (Qur’an 33:21) 

This principle is fundamental. The teacher’s life communicates values. 

If a teacher is punctual, students learn punctuality. 

If a teacher respects others, students learn respect. 

If a teacher admits mistakes, students learn intellectual honesty. 

If a teacher listens patiently, students learn respectful communication. 

The teacher therefore becomes a living educational text. 

The Prophet صلى الله عليه وسلم and Consistency 

Consistency is essential for trust. The Prophet صلى الله عليه وسلم demonstrated consistency between his 

teaching and his conduct. He did not teach principles that he refused to practice. 

The Qur’an strongly condemns saying what one does not do: 

   “It is most hateful in the sight of Allah that you say what you do not 

  do.”      (Qur’an 61:3) 

This provides a powerful ethical foundation for teachers.The teacher should attempt to 

practise the values taught in the classroom. 

The Prophet صلى الله عليه وسلم and Emotional Intelligence 

Although the modern term “emotional intelligence” belongs to contemporary 

psychology, several aspects of the concept can be observed in Prophetic conduct. The 

Prophet صلى الله عليه وسلم demonstrated awareness of people’s emotions, circumstances and 

vulnerabilities. He recognized grief, fear, embarrassment, anger and anxiety. His 

responses were often adapted to the emotional condition of the individual. For example, 

when people made mistakes, he did not always respond immediately with public 

criticism. He considered what response would produce the best result. This is a major 

lesson for teachers. Before correcting a student, the teacher should consider: 

What happened? 
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Why did it happen? 

What does the student understand? 

What response will help the student improve? 

Such questions transform discipline into education. 

The Prophet صلى الله عليه وسلم and Fairness 

Justice was another essential quality of the Prophet صلى الله عليه وسلم. 

The Qur’an commands: 

  “Indeed, Allah commands justice and excellence.” (Qur’an 16:90) 

A teacher must therefore avoid favoritism. Students should not be treated differently 

because of wealth, family status, social position or personal preference. Justice creates 

trus If students believe that assessment is biased, educational motivation declines. The 

Prophetic model therefore requires fairness in instruction, correction and judgment. 

The Prophet صلى الله عليه وسلم and Equality 

The Prophet صلى الله عليه وسلم taught the equality of human beings and rejected superiority based on 

lineage, wealth or race. 

The Qur’an states: 

  “Surely the most noble of you in the sight of Allah is the most  

  righteous of you.” (Qur’an 49:13) 

This principle has important educational implications. Every learner deserves dignity. 

The teacher should not humiliate a student because of poverty, language, family 

background or academic weakness. An inclusive educational environment reflects the 

ethical principles of Islam. 

The Prophet صلى الله عليه وسلم as a Motivator 

The Prophet صلى الله عليه وسلم encouraged people by highlighting hope, reward and the value of good 

actions. 

The Qur’an itself combines warning and glad tidings. 

  Allah describes the Qur’an as guidance and good news for believers. 

  (Qur’an 2:97) 
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The Prophet صلى الله عليه وسلم similarly used encouragement in teaching. 

The Hadith: 

  “Give glad tidings and do not repel people.” Sahih al-Bukhari 69 

This provides an important principle of educational motivation. Students require 

encouragement to persist through difficulty. Praise should be sincere and connected to 

genuine achievement or effort. False praise may lose credibility. 

The Prophet صلى الله عليه وسلم and Intellectual Humility 

The Prophet صلى الله عليه وسلم taught that knowledge belongs ultimately to Allah. 

The Qur’an states: 

  “Above every possessor of knowledge is one more knowing.”  

  (Qur’an 12:76) 

This principle should cultivate intellectual humility. A teacher should be confident in 

knowledge but humble about its limits. Saying “I do not know” when appropriate is not 

weakness. It is intellectual honesty. Such humility also encourages students to become 

lifelong learners. 

The Prophet صلى الله عليه وسلم as a Teacher of Wisdom 

The Qur’an repeatedly connects the Prophetic mission with Hikmah, wisdom. 

  “And teaches them the Book and wisdom.” (Qur’an 2:129) 

Wisdom involves knowing how knowledge should be applied. The teacher must 

therefore distinguish between: 

 Knowledge and Wisdom, Information and Understanding, Instruction and Education, 

Correction and Humiliation, Authority and Domination. 

The Prophet صلى الله عليه وسلم taught that actions are judged according to intentions: 

  “Actions are judged by intentions.”  Sahih Muslim 1907. 

The Hadith provides a broad ethical foundation for teaching. A teacher’s intention 

should not be limited to salary, status or recognition. Professional responsibilities and 

legitimate remuneration are not contrary to sincerity, but the educational purpose 

should include genuine concern for learners and beneficial knowledge. Sincere teaching 
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produces a different educational atmosphere from teaching motivated solely by 

personal prestige. 

The Prophet صلى الله عليه وسلم and Respect for Learners 

The Prophet صلى الله عليه وسلم treated people with dignity. He listened to them, answered questions and 

corrected them without unnecessarily destroying their self-respect. This principle is 

essential to modern education. A student may be academically weak but still possess 

dignity. A student may make a serious mistake but should not be treated as permanently 

defined by that mistake. 

A teacher should therefore distinguish between: 

  “You made a mistake” 

 and 

  “You are a failure.” 

The first statement creates an opportunity for improvement. The second can damage 

identity and motivation. Prophetic pedagogy emphasizes correction of conduct rather 

than destruction of personal dignity. 

The Teacher as a Source of Security 

A learner should ideally experience the classroom as a place where questions are 

possible and mistakes can become opportunities for learning. The Prophet صلى الله عليه وسلم created 

such an environment. His companions asked questions and sought clarification. This 

demonstrates that a strong teacher-student relationship is based upon trust.  

Modern teachers can create such an environment by: 

Listening Carefully, Avoiding Ridicule, Encouraging Questions, Correcting 

Respectfully, Acknowledging Effort, and providing opportunities for students to 

improve. 

The Prophet’s صلى الله عليه وسلم Communication Style 

The Prophetic communication style was characterized by clarity, relevance and 

appropriateness. He used concise statements that were easy to remember. 

 He repeated important ideas. 

He used questions. 
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He gave examples. 

He demonstrated actions. 

He told stories. 

He used gestures. 

He connected abstract principles to practical situations. 

These methods were effective partly because they emerged from a teacher who 

understood people. The method cannot therefore be separated from personality. A 

technique used mechanically may fail, whereas the same technique used with wisdom 

can become highly effective. 

The Prophetic Teacher and Modern Educational Leadership 

The personality of the Prophet صلى الله عليه وسلم also offers lessons for educational leadership. A 

school principal, head teacher or academic leader must possess qualities beyond 

administrative competence. 

Leadership requires: 

Justice, Patience, Communication, Consultation, Emotional Stability, Compassion, 

Responsibility, Vision and Integrity. 

The Prophet صلى الله عليه وسلم demonstrated these qualities in the development of the early Muslim 

community. His leadership was educational because he developed people rather than 

merely controlling them. He entrusted responsibilities to capable individuals and 

prepared them for leadership. 

Lessons for Contemporary Teachers 

The personality of Prophet Muhammad صلى الله عليه وسلم provides several foundational lessons for 

modern teachers. The first lesson is that character precedes technique. A teacher may 

learn many instructional strategies, but without integrity and compassion their 

effectiveness can remain limited. The second lesson is that knowledge must be 

accompanied by humility. Teachers should remain lifelong learners. The third lesson is 

that mercy strengthens education. Students learn more effectively when they feel 

respected. The fourth lesson is that discipline should preserve dignity. Correction 

should aim at improvement. The fifth lesson is that teachers must model what they 

teach. Personal example is one of the strongest forms of education. The sixth lesson is 
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that communication must be adapted to learners. Wisdom involves choosing the 

appropriate method. The seventh lesson is that teachers should know their students. 

Individual attention can reveal needs that general instruction cannot address. The eighth 

lesson is that encouragement matters. Students need hope and recognition as they work 

through difficulties. The ninth lesson is that fairness creates trust. Teachers should 

avoid favouritism and discrimination. The tenth lesson is that education is relational. 

Effective teaching requires human connection as well as academic content. 
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Chapter 3: Teaching with Wisdom and Good Advice 

Introduction 

Teaching is not simply the transmission of information from one person to another. 

True education requires the ability to communicate knowledge in a manner that reaches 

the mind, touches the heart and influences behavior. A teacher may possess valuable 

knowledge, yet if that knowledge is communicated at the wrong time, in an unsuitable 

language, or without consideration for the learner’s circumstances, its educational 

effect may be limited. The Prophetic method of teaching provides a remarkable model 

in which knowledge is communicated with wisdom, compassion, clarity and good 

advice. 

One of the most important Qur’anic foundations for this approach is the command: 

  “Invite to the way of your Lord with wisdom and good instruction, and 

  argue with them in the best manner.” (Qur’an 16:125) 

Although this verse specifically concerns calling people towards the way of Allah, its 

principles have profound implications for education. The three expressions - Hikmah 

(wisdom), Mawizah and Asanah (good advice/instruction), and Jidal Billati Hiya Ahsan 

(discussion in the best manner) - describe important dimensions of effective 

communication. The Prophet Muhammad صلى الله عليه وسلم embodied these principles throughout his 

teaching. He understood that different people required different forms of explanation. 

Sometimes he gave a short answer. Sometimes he explained at length. Sometimes he 

asked a question. Sometimes he told a story. Sometimes he gave an example. 

Sometimes he remained silent until the appropriate moment. Sometimes he repeated an 

important statement. The wisdom of Prophetic teaching therefore lies not merely in 

what was taught but also in when, why, how and to whom it was taught. 

The Meaning of Hikmah in Education 

The Arabic word Hikmah carries meanings associated with wisdom, sound judgment, 

appropriate action and placing matters in their proper context. In education, wisdom 

means more than possessing knowledge. A wise teacher understands how knowledge 

should be communicated and applied. 
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Knowledge answers the question: What should be known? Wisdom asks: How should 

this knowledge be taught and applied in this particular situation? This distinction is 

extremely important. A teacher may know the correct answer but still fail to teach 

effectively if the explanation is too advanced for the learner. Another teacher may 

simplify the subject, select an appropriate example and connect it to the learner’s 

experience. The second teacher demonstrates pedagogical wisdom. 

The Qur’an repeatedly emphasizes wisdom in connection with Prophetic teaching. 

Allah says: 

  “And teaches them the Book and wisdom.” (Qur’an 2:129) 

  A similar formulation occurs in Qur’an 2:151, 3:164 and 62:2. 

The combination of the Book and wisdom indicates that education requires both 

knowledge and the capacity to understand and implement it appropriately. 

Wisdom as the Foundation of Prophetic Communication 

The Prophet صلى الله عليه وسلم did not teach every person in exactly the same manner. His teaching 

responded to circumstances. A question asked by a beginner might receive a different 

explanation from the discussion appropriate for an advanced learner. A child might 

receive a simple instruction. A scholar might receive a more detailed explanation. A 

person who had just accepted Islam might first be taught the fundamentals. A person 

experiencing grief might need emotional support before detailed instruction. This 

flexibility represents educational wisdom. Modern educational theory often speaks 

about learner-centred teaching, differentiated instruction and contextual pedagogy. The 

Prophetic model demonstrates that the principle of adapting teaching to the learner is 

deeply rooted in Islamic educational practice. 

Wisdom and the Appropriate Time 

One of the characteristics of Prophetic teaching was sensitivity to time. The Prophet صلى الله عليه وسلم 

did not overload his companions with continuous instruction. Abdullah ibn Mas’ud 

R.A. used to teach the people on certain days because the Prophet صلى الله عليه وسلم also considered 

the need to avoid making people bored or tired. 

Ibn Mas’ud R.A. reported: 
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  “The Prophet صلى الله عليه وسلم used to take care of us in preaching by selecting a  

  suitable time.” Sahih al-Bukhari 68. 

This Hadith contains an important educational principle. Even beneficial information 

can become ineffective when presented excessively. A teacher must consider the 

learner’s attention span, mental energy and readiness. Therefore, wisdom includes 

knowing not only what to teach, but also hen to teach it. 

Avoiding Information Overload 

Contemporary education recognizes the problem of cognitive overload. When learners 

receive too much information at once, comprehension and retention can decline. The 

Prophetic teaching model demonstrates sensitivity to this problem. The Prophet صلى الله عليه وسلم 

selected appropriate times for instruction and avoided unnecessary burden. This does 

not mean that teachers should always give very little information. Rather, it means that 

information should be organized according to the learner’s capacity. A difficult subject 

can be divided into manageable stages. A large lesson can be presented through smaller 

conceptual units. Important principles can be repeated. Complex ideas can be revisited 

later. Such an approach creates gradual understanding. A teacher may know that a 

student has made a mistake. The educational question is how to communicate the 

correction. Public humiliation may produce fear. Private advice may produce reflection. 

Angry criticism may produce resistance. Gentle explanation may produce genuine 

change. The Prophetic method consistently demonstrates the importance of 

constructive advice. 

Advice with Sincerity 

Advice becomes educationally effective when the learner recognizes that it comes from 

genuine concern. The Prophet صلى الله عليه وسلم cared about the guidance and welfare of his 

companions. 

The Qur’an describes this concern: 

   “He is deeply concerned by your suffering, caring for you.”  

  (Qur’an 9:128) 

This emotional concern strengthened the educational relationship. A teacher who 

sincerely wants students to succeed communicates differently from someone who is 

interested only in completing a syllabus. Sincere concern creates credibility. 
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The Difference Between Advice and Condemnation 

Good advice aims at improvement; condemnation often aims at assigning blame. This 

distinction is essential. Suppose a student repeatedly fails to complete homework. A 

teacher can say: 

“You are careless and irresponsible.” 

Or the teacher can ask: 

“What difficulty are you facing in completing the work? Let us find a 

way to improve your routine.” 

The second approach does not ignore the problem. It addresses the problem while 

preserving the learner’s dignity. The Prophetic approach teaches educators to separate 

the person from the mistake. A person can make a mistake without becoming a 

worthless person. Education should create the possibility of correction and growth. 

Wisdom in Correcting Mistakes 

Prophetic teaching contains numerous examples of correcting mistakes with wisdom. 

A famous example concerns the young man who approached the Prophet صلى الله عليه وسلم and asked 

permission to commit adultery. Instead of simply shouting at him or humiliating him, 

the Prophet صلى الله عليه وسلم engaged him in a conversation. He asked whether the young man would 

accept such an act for his mother, daughter, sister or other close relatives. The young 

man naturally rejected the idea. The Prophet صلى الله عليه وسلم then prayed for him. This incident is 

reported in Musnad Ahmad, no. 22211, and related narrations. The educational 

significance is remarkable. The Prophet صلى الله عليه وسلم did not merely announce a prohibition. He 

encouraged the young man to think morally from another person’s perspective. The 

method involved: dialogue, questioning, empathy, reasoning, moral reflection, and 

prayer. This is wisdom-based education. Teaching Through Questions Questions can 

be powerful educational tools because they encourage learners to think rather than 

merely receive information. The Prophet صلى الله عليه وسلم frequently used questions in teaching. 

For example, he asked his companions: 

“Do you know who the bankrupt person is?” Sahih Muslim 2581. 
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The companions gave the ordinary understanding of bankruptcy. The Prophet صلى الله عليه وسلمthen 

explained the spiritual and moral meaning of bankruptcy. The educational sequence 

was significant: First, the teacher asked. Second, learners thought. Third, learners 

responded. Fourth, the teacher expanded or corrected their understanding. This method 

stimulates intellectual participation. Wisdom and Dialogue 

The Qur’an commands: 

“And argue with them in the best manner.” (Qur’an 16:125) 

The phrase allati hiya ahsan emphasizes excellence in dialogue. Islamic educational 

dialogue is not simply verbal competition. The purpose is understanding and truth. A 

teacher should therefore distinguish between: discussion and argument for victory, and 

discussion for discovering truth. The first can produce hostility. The second can 

produce learning. The Prophet صلى الله عليه وسلم demonstrated respectful dialogue even when dealing 

with disagreement. Wisdom and the Learner’s Background Learners come from 

different intellectual, social and cultural backgrounds. The Prophet صلى الله عليه وسلم taught people 

from different tribes, regions, professions and levels of understanding. He did not 

assume that everyone possessed the same prior knowledge. This is important in 

contemporary classrooms. Before beginning a lesson, a teacher should consider: What 

does the learner already know? What does the learner misunderstand? What vocabulary 

is appropriate? What examples will the learner understand? What motivation does the 

learner possess? What difficulty is preventing progress? Such questions represent 

practical wisdom in education. Teaching Through Simple Language 

The Prophet صلى الله عليه وسلم was clear in his speech. described the Prophet صلى الله عليه وسلم as speaking in a manner 

that could be understood and, when necessary, repeating his words so that they would 

be understood. Sunan Abi Dawud 4839. This provides an important lesson in 

educational communication. Complex vocabulary does not automatically indicate 

intellectual depth. A teacher should be capable of explaining difficult ideas clearly. The 

goal of education is not to demonstrate the teacher’s vocabulary. It is to increase the 

learner’s understanding. Repetition with Wisdom Repetition is another expression of 

wise teaching. The Prophet صلى الله عليه وسلم sometimes repeated important statements. Anas ibn 

Malik when the Prophet صلى الله عليه وسلم spoke a statement, he sometimes repeated it three times so 

that it could be understood. Sahih al-Bukhari 95. Repetition was not meaningless 

duplication. It served educational purposes: to attract attention, to emphasize 
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importance, to assist memory, and to prevent misunderstanding. A modern teacher can 

apply the same principle by repeating key concepts in different forms rather than simply 

repeating identical sentences. Wisdom in Giving Short Answers Not every question 

requires a long lecture. The Prophet صلى الله عليه وسلم sometimes gave concise answers. A short answer 

can be more effective when the learner needs a direct principle rather than extensive 

explanation. For example, when a person asked the Prophet صلى الله عليه وسلم for advice, he sometimes 

gave a brief instruction. One man repeatedly asked for advice, and the Prophet صلى الله عليه وسلم 

repeatedly said: “Do not become angry.” Sahih al-Bukhari 6116. The answer is 

extremely short, yet its meaning is profound. This demonstrates that educational 

effectiveness is not measured by length. A single memorable principle can sometimes 

transform behaviour more effectively than a long speech. Wisdom in Giving Detailed 

Answers At other times, the Prophet صلى الله عليه وسلم gave detailed explanations. 

This demonstrates an important principle: there is no single correct length for every 

lesson. Some subjects require detail. Others require brevity. The wise teacher 

determines the appropriate level. Therefore, Prophetic pedagogy avoids both extremes: 

unnecessary verbosity, and insufficient explanation. The appropriate amount of 

information depends upon the subject, learner and context. Advice According to the 

Learner’s Need One of the most interesting aspects of Prophetic teaching is that advice 

could differ according to the individual. Several companions asked what action was 

best, and the Prophet صلى الله عليه وسلم gave answers suited to their circumstances. In different 

narrations, emphasis was placed on prayer, kindness to parents, jihad, feeding people, 

or other virtuous actions. This does not indicate contradiction. Rather, it demonstrates 

personalized guidance. The educational lesson is that a teacher should identify the 

learner’s most important developmental need. If one student needs motivation, another 

may need discipline. If one student needs confidence, another may need greater 

responsibility. If one student needs foundational knowledge, another may need 

advanced challenge. Wisdom means recognizing these differences. The Principle of 

“Appropriate Truth” A teacher must never compromise truth merely to please students. 

The Prophetic model combines kindness with truth. Good advice must remain truthful. 

However, truth should be communicated in a manner that maximizes benefit. 
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This is particularly important in moral and character education. A teacher should not 

tell students that every action is acceptable simply because correction might be 

uncomfortable. Mercy without truth becomes ineffective. Truth without mercy can 

become destructive. Prophetic education combines both. Wisdom and Emotional 

Readiness Learning is influenced by emotional condition. A person experiencing fear, 

grief, anger or embarrassment may not be psychologically ready to absorb complex 

Information. The Prophet صلى الله عليه وسلم showed sensitivity to emotional states. He comforted 

grieving people, reassured frightened individuals and dealt patiently with those who 

were confused. This principle has significant implications for modern teachers. A 

student who is emotionally distressed may first require reassurance. A student who is 

anxious about failure may require encouragement. A student who is angry may require 

time before productive discussion. Thus, emotional readiness is part of educational 

readiness. The Importance of Timing Correct information given at the wrong time may 

produce poor results. The Prophet صلى الله عليه وسلم understood timing. He did not correct every issue 

publicly. He did not necessarily respond immediately to every provocation. He 

considered circumstances. A teacher should therefore ask: Is this the right time? Is the 

student ready? Will public correction help or harm? Should this discussion happen 

privately? Such questions reflect wisdom. Public and Private Advice There are 

circumstances in which general advice is appropriate and circumstances in which 

private correction is preferable. Public teaching can benefit a large group when the 

lesson is general. Private advice can protect the dignity of an individual when the issue 

is personal. The Prophetic tradition contains both forms. The teacher should therefore 

avoid making every individual mistake into a public lesson at the student’s expense. 

When a specific student needs correction, private guidance may often be more 

educationally effective. Wisdom in Discipline is necessary in education, but discipline 

must serve an educational purpose. The objective is not revenge. The objective is 

correction. The Prophet صلى الله عليه وسلم did not make harshness the default mode of leadership. 

Allah says: 

“So pardon them and pray for their forgiveness.” (Qur’an 3:159) 

This verse occurs within a broader context of leadership and consultation. It 

demonstrates the value of forgiveness after mistakes. Modern teachers can apply this 

by establishing clear standards while also giving students opportunities to correct their 
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behavior. Good Advice and Character Formation the purpose of Prophetic education 

was not merely intellectual achievement. It aimed at character formation. 

Allah says: 

“And purifies them.” (Qur’an 2:129) 

Advice therefore addressed conduct as well as knowledge. Students were taught 

honesty, patience, generosity, humility, justice, respect and responsibility. A modern 

educational system that measures only examination scores may overlook these 

dimensions. The Prophetic model reminds us that education should develop the whole 

person. Wisdom in Moral Instruction Moral education is most effective when principles 

are connected to consequences. The Prophet صلى الله عليه وسلم frequently explained why particular 

behaviours were important or harmful. He did not simply provide lists of rules. He 

connected actions with spiritual, social and personal consequences. For example, he 

taught that: honesty builds righteousness, mercy attracts mercy, injustice has 

consequences, good treatment of parents is virtuous, and harming others is morally 

serious. This approach helps learners understand the meaning behind rules. Teaching 

Through Consequences One of the most powerful educational methods is explaining 

consequences.  

If a teacher merely says: “Do not lie,” the learner may memorize the rule. But when the 

teacher explains that lying destroys trust and damages relationships, the learner begins 

to understand its social consequences. The Prophetic method often connected behaviour 

with its consequences. This makes moral education more meaningful. Wisdom in 

Encouragement The Prophet صلى الله عليه وسلم did not rely only on warnings. He encouraged people 

toward good. The Qur’an itself repeatedly presents the Prophet صلى الله عليه وسلم as a bearer of good 

news and a warner. 

“Indeed, We have sent you with the truth as a bearer of good news and 

a warner.” (Qur’an 2:119) Education similarly requires balance. 

Students need to understand consequences of failure, but they also need 

hope. 

A teacher should help students believe that improvement is possible. The Prophetic 

Balance Between Hope and Fear Islamic education does not depend exclusively on fear. 

Nor does it depend exclusively on comfort. It balances hope and responsibility. The 

Qur’an frequently combines warning with glad tidings. This balance prevents two 
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extremes. Excessive fear can produce anxiety and despair. Excessive comfort can 

produce carelessness. A wise teacher develops responsibility while maintaining hope. 

Teaching Through Compassionate Advice  

Advice is most effective when learners feel respected. The Prophet صلى الله عليه وسلم demonstrated 

extraordinary concern for people. 

Allah says: 

“To the believers he is most kind and merciful.” (Qur’an 9:128)  

The teacher should therefore avoid unnecessary sarcasm, ridicule and humiliation. A 

student may remember a humiliating comment for years, whereas a kind word from a 

teacher may remain a lifelong source of confidence. This makes the emotional 

responsibility of teachers extremely important. Wisdom in Handling Difficult 

Questions Students sometimes ask challenging questions. A teacher should not 

immediately interpret every difficult question as disrespect. Some questions arise from 

curiosity. Some arise from confusion. Some arise from previous misinformation. Some 

arise from genuine intellectual struggle. The Prophet صلى الله عليه وسلم listened to questions and 

responded according to circumstances. Modern teachers should therefore encourage 

intellectually responsible questioning. A classroom where students are afraid to ask 

questions can conceal misunderstanding. A classroom where questions are welcomed 

can turn confusion into learning. Wisdom and Critical Thinking Prophetic questioning 

also encourages reflection.  The Prophet صلى الله عليه وسلم sometimes asked questions whose answers 

required thought. For example: 

“Do you know who the bankrupt person is?” Sahih Muslim 2581.  

The educational purpose was not merely to obtain an answer. It was to prepare the 

learners for a deeper conceptual transformation. Modern teachers can similarly begin 

lessons with questions that challenge assumptions. Instead of immediately presenting 

the conclusion, teachers can sometimes guide students toward discovering it. This 

increases participation and intellectual engagement.  

Wisdom and the Use of Examples 

Abstract ideas can be difficult to understand. 

The Prophet صلى الله عليه وسلم frequently used examples and comparisons. The Qur’an itself uses 

parables extensively. 
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Allah says: 

“Allah sets forth parables for people.” (Qur’an 14:25) 

Examples make abstract principles concrete. A teacher explaining honesty may use a 

real-life situation. A teacher explaining responsibility may present a practical scenario. 

A teacher explaining social justice may use a familiar example. The Prophetic method 

demonstrates that examples can bridge the gap between theory and experience. Wisdom 

and the Learner’s Dignity Good advice should not destroy self-respect. The Prophet صلى الله عليه وسلم 

corrected people while maintaining their human dignity. This principle is particularly 

important when teaching adolescents. Young learners are developing their identity. 

Repeated humiliation can cause withdrawal, resentment or loss of confidence. 

Constructive criticism, by contrast, can turn failure into development. Therefore, the 

wise teacher corrects the action while preserving the dignity of the person. Advice 

Through Personal Example The strongest advice is often advice supported by action. 

The Qur’an condemns saying what one does not do: 

“It is most hateful in the sight of Allah that you say what you do not do.”  

(Qur’an 61:3)  

The Prophet صلى الله عليه وسلم practiced the values he taught. He taught patience and demonstrated 

patience. He taught mercy and demonstrated mercy. He taught generosity and 

demonstrated generosity. He taught justice and demonstrated justice. This made his 

advice credible. Application to the Modern Classroom The principle of wisdom and 

good advice has direct relevance to contemporary education. A modern teacher can 

apply Prophetic wisdom by first understanding the learner before selecting a method. 

Teachers should use simple explanations when learners are beginners and deeper 

explanations when learners are advanced. They should select appropriate times for 

difficult discussions. They should avoid overloading students with unnecessary 

information. They should encourage questions. They should use examples from 

students’ real lives. They should distinguish between public instruction and private 

correction. They should give constructive feedback. They should balance criticism with 

encouragement. They should preserve student dignity. They should connect knowledge 

with practical life. Most importantly, they should teach with genuine concern for the 

development of the learner.  

Wisdom in Digital and Modern Education 
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 The Prophetic principle of adapting communication to circumstances can also be 

applied to digital education. Modern teachers use: online classes, digital presentations, 

recorded lectures, learning platforms, educational videos, discussion forums, 

interactive quizzes, and artificial intelligence tools. However, technology itself does not 

guarantee effective education.  

The central question remains: Is the method appropriate for the learner and the 

educational objective? The Prophetic concept of wisdom reminds modern educators 

that technology is a tool, not the essence of education. A sophisticated digital 

presentation can still fail if students do not understand it. A simple explanation can 

succeed if it reaches the learner effectively. Wisdom in Inclusive Education Modern 

classrooms frequently include students with different abilities, languages, backgrounds 

and learning needs. The principle of wisdom requires teachers to recognize these 

differences. 

The teacher may need to:  

Repeat Instructions, 

 Provide Additional Examples,  

Change the Pace, 

 Use Visual Materials,  

Offer individual support or give additional practice.  

Such differentiation is not unfairness. It is a means of achieving meaningful educational 

opportunity. The Prophetic example of individualized guidance supports this broader 

principle. The Teacher as a Wise Guide The teacher’s role is therefore greater than that 

of an information provider. The teacher is a guide. A guide does not merely point 

toward a destination. A guide considers the condition and capacity of the traveller. 

Similarly, the educator must consider the learner’s journey. Some students progress 

quickly. Some require repeated explanation. Some need encouragement. Some need 

challenge. Some need correction. Some need responsibility. The wise teacher 

recognizes these differences and responds appropriately. The Ethical Dimension of 

Wisdom Wisdom cannot be separated from ethics. A teacher should never manipulate 

students merely to obtain obedience. The goal is genuine learning and moral 

development. 
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 Educational wisdom should therefore be guided by: truth, justice, mercy, respect, 

responsibility, and sincere concern. Without ethical principles, educational techniques 

can become instruments of control. The Prophetic model places education within a 

moral framework. Major Educational Principles Derived from the Chapter The 

Prophetic method of teaching with wisdom and good advice establishes several major 

principles. First, knowledge must be communicated according to the learner’s capacity. 

Second, the timing of instruction matters. Third, good advice should be constructive 

rather than humiliating. Fourth, teachers should use questions to stimulate thought. 

Fifth, dialogue should seek understanding rather than victory. Sixth, repetition can 

strengthen comprehension and memory. Seventh, teachers should balance brevity and 

detail according to circumstances. Eighth, moral instruction should be connected to 

practical consequences. Ninth, encouragement and warning should be balanced. Tenth, 

correction should preserve human dignity. Eleventh, teachers should understand 

emotional readiness. Twelfth, personal example strengthens verbal instruction. 
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Conclusion 

Teaching with wisdom and good advice represents one of the central features of 

Prophetic pedagogy. The Prophet Muhammad صلى الله عليه وسلم did not use one rigid method for every 

learner and every situation. His educational communication was flexible, purposeful 

and sensitive to human circumstances. The Qur’anic command to teach with hikmah 

and a powerful educational principle: 

“Invite to the way of your Lord with wisdom and good instruction.” 

(Qur’an 16:125) 

The Prophet صلى الله عليه وسلم translated this principle into practice through questioning, dialogue, 

repetition, examples, individualized advice, appropriate timing, encouragement and 

compassionate correction. His method demonstrates that effective education is not 

simply about possessing correct information. It is about understanding human beings 

and communicating truth in a manner that enables them to understand, accept and apply 

it. The wise teacher therefore asks not only: 

“What should I teach?”  

but also: 

“Who is my learner?” 

“What does this learner need?” 

“What is the appropriate time?” 

“Which method will produce the greatest educational benefit?” 

These questions bring education closer to the spirit of Prophetic pedagogy. The central 

lesson of this chapter is that wisdom transforms knowledge into effective teaching, 

while good advice transforms instruction into meaningful guidance. When knowledge 

is joined with wisdom, mercy and appropriate communication, education can influence 

not only what students know but also what they become. 
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Chapter 4: Teaching According to the Learner’s 

Ability 

Introduction 

One of the most important principles of effective education is that teaching should be 

adapted to the ability, knowledge, age, circumstances and readiness of the learner. A 

teacher may possess extensive knowledge, but successful teaching does not depend 

merely upon how much the teacher knows. It also depends upon how effectively that 

knowledge can be communicated to a particular learner. The Prophetic method of 

teaching provides a remarkable example of this principle. Prophet Muhammad صلى الله عليه وسلم taught 

people of different ages, intellectual abilities, social backgrounds, professions, cultures 

and levels of religious knowledge. He did not treat every learner as though all learners 

possessed the same understanding or the same educational needs. His teaching was 

flexible, purposeful and responsive. The Qur’an describes one of the central dimensions 

of the Prophet’s educational mission: 

“He teaches you the Book and wisdom and teaches you what you did 

not know.” (Qur’an 2:151) 

The verse is significant because education is presented as a process of moving people 

from what they do not know toward knowledge, wisdom and purification. This process 

necessarily involves consideration of the learner’s existing level of understanding. The 

Prophet صلى الله عليه وسلم therefore did not simply distribute information. He educated people 

according to their capacity to receive, understand and apply it. The Principle of Learner-

Centred Teaching The learner-centred nature of Prophetic education can be understood 

from the way the Prophet صلى الله عليه وسلم interacted with individuals. He listened to questions. He 

observed circumstances. He recognized differences in age and experience. He 

considered people’s physical conditions. He gave different answers to similar questions 

when circumstances required different guidance. He simplified difficult matters. He 

repeated important statements. He demonstrated actions when practical demonstration 

was more effective than verbal explanation. This indicates that teaching was not treated 

as a mechanical activity. The learner was at the centre of the educational process. The 

Qur’an describes the Prophet’s mission as one involving recitation, purification, 

teaching the Book, teaching wisdom and teaching people what they previously did not 
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know. Knowledge Must Be Made Accessible A fundamental responsibility of a teacher 

is to make knowledge accessible. This does not mean reducing knowledge to an 

inaccurate or superficial level. It means presenting knowledge in a form appropriate to 

the learner. A beginning student may require basic definitions. An intermediate learner 

may require examples and comparisons. An advanced student may require detailed 

analysis and evidence. A researcher may require debate, criticism and independent 

investigation. The subject may remain the same, but the method of presentation 

changes. This is one of the clearest educational lessons derived from the Prophetic 

model. The Prophet صلى الله عليه وسلم and Different Levels of Understanding The companions of the 

Prophet صلى الله عليه وسلم were not identical in knowledge. Some had extensive knowledge. Some were 

new Muslims. Some were young. Some were elderly. Some had spent years with the 

Prophet صلى الله عليه وسلم. Others encountered him only occasionally. The Prophet صلى الله عليه وسلم interacted with 

all of them. This required educational flexibility. A new Muslim could not be expected 

to possess the same knowledge as a companion who had lived with the Prophet صلى الله عليه وسلم for 

many years. Similarly, a child could not be expected to understand a complicated legal 

discussion at the same level as a senior companion. The Prophet صلى الله عليه وسلم therefore established 

a model in which educational content and method could correspond to the learner’s 

stage. Teaching Beginners Without Overburdening Them A beginner requires 

foundations. One of the mistakes sometimes made by teachers is introducing advanced 

details before the learner has understood basic principles. The Prophetic approach gives 

priority to clarity and foundation. When the Prophet صلى الله عليه وسلم sent Mu’adh ibn Jabal Yemen, 

he instructed him concerning the major foundations of the religion and the order in 

which the people should be approached. The famous narration in Sahih al-Bukhari 7372 

describes the Prophet صلى الله عليه وسلم instructing Mu’adh to begin with the testimony of faith, then 

prayer, then zakat, with each stage building upon the preceding foundation. The 

educational significance is substantial. Teaching should proceed from fundamental 

knowledge toward more developed knowledge. A learner should first understand the 

foundation before being burdened with secondary details. Gradual Educational 

Development Education is normally a journey rather than a single event. The Qur’anic 

revelation itself came gradually over approximately twenty-three years. This gradual 

revelation allowed individuals and communities to develop their understanding, faith 

and conduct 
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progressively. The Prophetic teaching method similarly reflected gradual development. 

People were not expected to transform every aspect of their lives instantaneously. They 

were guided through stages. This principle is extremely important for contemporary 

education. A teacher should not expect a student to master a complex subject after one 

lesson. Learning requires: exposure, understanding, practice, revision, feedback, and 

application. The Prophetic model supports an educational process based on 

development rather than instant perfection. The Ability to Understand Every learner 

has a particular level of comprehension. A teacher must therefore ask what the learner 

is capable of understanding at the present stage. This does not mean permanently 

limiting students. Instead, the teacher should teach them at their current level while 

helping them progress toward a higher level. The purpose of differentiated teaching is 

not to keep students at different levels forever. Its purpose is to help every learner move 

forward from his or her present position. Teaching According to Age is an important 

factor in education. Children require concrete examples, repetition, encouragement and 

simple language. Young people may require opportunities for discussion, responsibility 

and independent thought. Adults may bring previous experiences and assumptions that 

influence learning. Older learners may require consideration of physical limitations or 

different learning preferences. The Prophet صلى الله عليه وسلم taught children and adults with 

remarkable sensitivity. His interactions with young companions demonstrate that age 

did not prevent young people from becoming serious learners and contributors to the 

community. At the same time, he did not expect children to carry every responsibility 

of adults. This balance provides an important principle for educational practice. 

Teaching Children 

Children learn effectively when education is connected with experience, repetition and 

encouragement. The Prophet صلى الله عليه وسلم interacted with children with kindness and educational 

purpose. He greeted them, spoke to them, played with them at appropriate times and 

taught them religious and moral principles. Anas ibn Malik the Prophet صلى الله عليه وسلم from a young 

age, providing an important example of how the Prophet صلى الله عليه وسلم dealt with young people. 

The Prophet صلى الله عليه وسلم also instructed young companions such as Ibn Abbas and other children 

and adolescents. His teaching demonstrates that children should not simply be viewed 

as passive recipients of information. They should be treated as developing human 

beings whose intellectual and moral capacities can be cultivated. Teaching Young 

People Young people possess energy, curiosity and a strong desire for independence. 
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 If their questions are ignored, they may seek answers elsewhere. The Prophet صلى الله عليه وسلم did 

not simply silence difficult questions from young people. He listened and responded. 

The well-known incident of the young man who asked permission to commit adultery 

illustrates the importance of respectful engagement. Instead of humiliating the young 

man, the Prophet صلى الله عليه وسلم entered into a reasoned conversation with him and encouraged him 

to view the issue from the perspective of his own family. The educational lesson is that 

young people can be guided through reasoning and dialogue. They should not always 

be treated as incapable of serious thought. Teaching According to Physical Ability 

Learners also differ in physical ability. This is particularly important in religious 

education, where many acts involve physical practice. The Prophet صلى الله عليه وسلم took people’s 

physical circumstances into consideration. The clearest example appears in the matter 

of prayer. The Prophet صلى الله عليه وسلم instructed Imams to avoid unnecessary prolongation because 

among those praying were elderly people, weak people and people with needs. In Sahih 

al-Bukhari 705, the Prophet صلى الله عليه وسلم corrected Mu’adh ibn Jabal when he prolonged the 

prayer, explaining that people behind the Imam included the elderly, weak and needy. 

This is an important educational principle. A teacher must distinguish between the ideal 

form of a task and what learners can reasonably perform under their circumstances. The 

Learner’s Health and Condition Physical illness can significantly affect learning. A sick 

learner may not possess the same concentration as a healthy learner. A tired student 

may require a shorter lesson. A student suffering from stress may require patience. A 

student with a physical disability may require adaptation. The Prophetic approach 

demonstrates that religious and educational instruction should not ignore human 

circumstances. The principle is not to lower standards unnecessarily, but to recognize 

genuine limitations. Making Learning Easy The Prophet صلى الله عليه وسلم repeatedly emphasized 

facilitation. When he sent Abu Musa al-Ash’ari and Mu’adh ibn Jabal to Yemen, he 

instructed them: 

“Make things easy and do not make things difficult; give glad tidings 

and do not repel people.” Sahih al-Bukhari 6124. 

 This does not mean that teachers should remove every challenge from education. 

Challenge is necessary for growth. Rather, it means that the teacher should not create 

unnecessary difficulty. There is an important difference between productive challenge 

and unnecessary hardship. 
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The Difference Between Difficulty and Challenge. A difficult subject may be 

educationally valuable. For example, mathematics, languages, philosophy, science and 

advanced religious studies can require considerable effort. A teacher should not make 

such subjects artificially easy by removing their intellectual content. The Prophetic 

principle of facilitation concerns unnecessary barriers. A teacher should simplify the 

route to understanding without falsifying the subject. 

Thus: simplify the explanation, not the truth; reduce unnecessary obstacles, not 

intellectual standards; support the learner, not eliminate effort. The Mosque Incident: 

A Powerful Educational Example One of the most powerful examples of teaching 

according to circumstance is the incident of the Bedouin who urinated inside the 

mosque. When people moved to punish him, the Prophet صلى الله عليه وسلم instructed them to leave 

him and then ordered water to be poured over the place. 

He explained: 

“You have been sent to make things easy and you have not been sent to 

make things difficult for them.” Sahih al-Bukhari 6128. 

The incident illustrates several educational principles. The man was ignorant of the 

proper conduct. Immediate harshness might have increased his confusion. The Prophet 

 first prevented the situation from becoming worse. Then the practical problem was صلى الله عليه وسلم

solved. The individual could subsequently learn the correct behaviour. This is an 

excellent model for correcting ignorance without unnecessarily creating humiliation. 

Teaching According to Prior Knowledge Every learner enters a classroom with some 

previous knowledge. No student begins completely from zero. Even a beginner 

possesses experiences, language, assumptions and observations. A wise teacher 

identifies these starting points. Suppose a teacher wants to teach a new grammatical 

structure. The teacher should first determine whether students understand the basic 

grammatical categories required to understand the new structure. Similarly, in Islamic 

studies, a teacher should establish basic concepts before introducing advanced 

jurisprudential debates. 
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The Prophetic approach of building understanding progressively provides a strong 

foundation for this principle. Teaching from the Known to the Unknown One of the 

most effective principles in education is movement from the familiar to the unfamiliar. 

The learner understands a new concept more easily when it is connected to something 

already known. The Qur’an itself frequently uses examples from everyday life—trade, 

agriculture, travel, family, nature, light, darkness, rain, plants and human experience. 

The Prophetic teaching method likewise connected abstract principles to familiar 

realities. This allows the learner to construct new understanding upon existing 

knowledge. Teaching Through Familiar Examples If a teacher wants to explain 

generosity, an example from ordinary social life may be more effective than an abstract 

definition. If a teacher wants to explain responsibility, a classroom responsibility can 

illustrate the principle. If a teacher wants to explain cooperation, group activity can 

demonstrate it. If a teacher wants to explain justice, a familiar example involving equal 

treatment can clarify the concept. This principle is deeply compatible with the Prophetic 

use of examples and parables. 

Language and Vocabulary 

Learners may differ in linguistic ability. A teacher should therefore avoid unnecessarily 

complicated language. This does not mean that students should never learn difficult 

vocabulary. Rather, difficult vocabulary should be introduced progressively. A good 

teacher teaches students the language necessary to understand the subject. The Prophet 

 .communicated clearly and sometimes repeated his words to ensure comprehension صلى الله عليه وسلم

Therefore, clarity should be considered a virtue in educational communication. 

Teaching According to Intellectual Maturity Intellectual maturity develops gradually. 

A child may understand a concrete example but struggle with an abstract philosophical 

argument. An adolescent may be ready for greater moral reasoning. An adult may be 

able to engage in complex analysis. An advanced scholar may require evidence from 

several sources and consideration of opposing arguments. A teacher who ignores 

intellectual maturity may either overwhelm beginners or underchallenge advanced 

learners. The Prophetic educational model encourages a balanced approach. 

Teaching According to Emotional Readiness Intellectual ability is not the only factor 

affecting learning. 



 

— 57 — 

Emotional condition matters. A learner experiencing grief, fear or embarrassment may 

struggle to concentrate. The teacher should therefore recognize emotional readiness. 

The Prophet صلى الله عليه وسلم demonstrated extraordinary sensitivity to people’s emotional states. His 

educational communication was not detached from human feeling. 

The Qur’an describes him as deeply concerned for the believers: 

“He is kind and merciful to the believers.” (Qur’an 9:128) 

Educationally, this means that a teacher should see the learner as a complete human 

being rather than merely as a student number. Teaching According to Social 

Circumstances Learners may also differ because of their social circumstances. Some 

students come from supportive families. Others may face economic hardship. Some 

have access to books and technology. Others may not. Some receive help at home. 

Others study independently. A fair teacher should understand these differences. 

Equality in education does not always mean giving everyone exactly the same support. 

Sometimes fairness requires providing additional support to students facing greater 

barriers. Teaching According to the Learner’s Motivation Students do not all have the 

same motivation. One may be motivated by curiosity. Another by examination success. 

Another by career goals. Another by religious commitment. Another by the desire to 

serve society. A wise teacher connects education with meaningful purpose. The 

Prophetic model frequently connected actions with their consequences and higher 

purposes. Students should therefore understand not only what they are learning but why 

it matters. Individual Guidance The Prophet صلى الله عليه وسلم gave personal guidance to individuals. 

He did not simply teach crowds. He listened to individual questions and provided 

individual answers. The famous supplication for Ibn Abbas is one example of the 

Prophet صلى الله عليه وسلم recognizing the potential of a young learner: 

“O Allah, grant him understanding of the religion.” Sahih al-Bukhari 

143. 

This shows the importance of identifying and nurturing individual potential. Every 

student possesses different strengths. A teacher should try to discover them. 

Encouraging Advanced Learners Teaching according to ability does not mean giving 

only simple material. Advanced learners need intellectual challenge.  They may need: 

deeper questions, additional sources, research projects, critical analysis, independent 

reading, and opportunities to teach others. 



 

— 58 — 

 

The Prophetic educational community developed scholars, judges, teachers, 

commanders, administrators and community leaders. This demonstrates that education 

should cultivate different forms of ability. Allowing Learners to Teach Others One of 

the strongest ways of developing understanding is teaching others. The Prophet صلى الله عليه وسلم 

encouraged transmission of knowledge. 

He said: 

“The best of you are those who learn the Qur’an and teach it.” Sahih al-

Bukhari 5027. 

This establishes a culture in which learners eventually become teachers. Education 

therefore creates a chain of knowledge. The student of today can become the teacher of 

tomorrow. The Teacher Should Not Underestimate the Learner Although teaching must 

respect the learner’s current ability, the teacher should not underestimate potential. 

Some students initially perform poorly but later develop exceptional ability.  A wise 

teacher distinguishes between: current performance and future potential. Prophetic 

education developed individuals who initially came from different backgrounds and 

circumstances but late became major carriers of knowledge. Teachers should therefore 

combine realistic assessment with positive expectations. Avoiding Unnecessary 

Complexity Some teachers make simple subjects unnecessarily complicated. They use 

excessive terminology. They introduce too many exceptions before explaining the basic 

rule. They provide excessive information without organization. Such teaching may 

demonstrate the teacher’s knowledge but reduce the student’s understanding. Prophetic 

teaching teaches us to prioritize clarity and benefit. The Prophet صلى الله عليه وسلم instructed his 

representatives to facilitate matters and not make them difficult. The same principle 

should influence classroom pedagogy. Avoiding Excessive Simplification The opposite 

problem is also possible. If a teacher simplifies every subject excessively, students may 

never develop analytical ability. Education should therefore move progressively from 

simple to complex. The learner first understands the foundation. Then the teacher 

introduces relationships. Then exceptions. Then analysis. Then evaluation. Finally, the 

learner becomes capable of independent thinking. This developmental progression is 

consistent with the broader educational wisdom of Prophetic teaching. 
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Assessment According to Ability Assessment should measure what learners have 

genuinely been taught and what they are reasonably expected to understand. An 

assessment that tests material never properly taught is educationally unfair Teachers 

should therefore align: teaching objectives, learning activities, and assessment. The 

learner should know what is expected. Feedback should help the learner understand 

how to improve. Assessment should become a means of development rather than 

merely a method of punishment. Individual Differences and Justice The existence of 

individual differences does not justify unfair discrimination. Every student deserves 

dignity and opportunity. However, students may require different forms of support. One 

student may need additional explanation. Another may need advanced material. A third 

may need repeated practice. A fourth may require a different mode of presentation. 

Justice therefore does not always mean identical treatment. It means appropriate and 

fair treatment. Prophetic Facilitation and Contemporary Education The Prophetic 

instruction to facilitate rather than create unnecessary difficulty has direct relevance to 

modern teaching. Teachers should examine whether educational difficulties are 

genuinely necessary. For example, if students struggle because a concept is inherently 

difficult, the teacher should provide support. But if students struggle because 

instructions are unclear, terminology is unnecessarily complicated, or teaching 

materials are poorly organized, the teacher should improve the method. This distinction 

is essential. The problem may not always be the learner. Sometimes the teaching 

method itself needs improvement. Teaching Students with Different Learning Needs 

Modern classrooms include students with different learning needs. Some learn quickly 

through listening. Some benefit from visual explanation. Some require practical 

demonstration. Some need repetition. Some learn better through discussion. Some 

require individual assistance. The Prophetic tradition contains multiple teaching 

methods—speech, questioning, demonstration, examples, repetition and practical 

instruction. This diversity suggests that teachers should not depend upon only one 

method. The Teacher’s Responsibility When students fail to understand, the teacher 

should ask whether the teaching method needs modification. This does not mean that 

every failure is the teacher’s fault. Students have responsibilities too. However, 

effective teachers regularly evaluate their own methods.  

They ask: 

Did I explain clearly? 
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Did I provide sufficient examples? 

Did I check understanding? 

Did I give students an opportunity to ask questions? 

Did I move too quickly? 

Did I assume previous knowledge that students did not possess? 

These questions promote reflective teaching. Prophetic Teaching and Educational 

Patience Teaching according to learner ability requires patience. Students do not 

develop at identical speeds. Some need repeated explanation. Others need more 

practice. Some understand immediately but struggle with application. Others 

understand slowly but eventually develop deep mastery. The teacher must therefore 

avoid comparing students unnecessarily. The goal is not to make every learner identical. 

The goal is to help every learner reach his or her appropriate potential. The Broader 

Purpose of Adapted Teaching The ultimate purpose of adapting teaching is not simply 

examination success. The Qur’anic description of Prophetic education combines 

several objectives: recitation, purification, teaching the Book, teaching wisdom, and 

teaching what people did not know. Qur’an 62:2 similarly presents the Prophetic 

mission as recitation, purification, teaching the Book and wisdom. Therefore, Islamic 

education seeks intellectual, moral and spiritual development. 

 A teacher should not ask only: “Can the student answer the examination question?”  

The deeper questions are: “Does the student understand?” 

“Can the student apply the knowledge?” 

“Has the knowledge improved the student’s character?” 

“Can the student use the knowledge responsibly?” 

These questions represent a broader educational vision. 

Lessons for Contemporary Teachers 

The Prophetic principle of teaching according to ability provides a practical framework 

for modern teachers. A teacher should begin from the learner’s existing level rather 

than assuming advanced knowledge. Lessons should progress from foundational 

concepts toward complexity. Teachers should use clear language. Students should 

receive opportunities to ask questions. Difficult concepts should be supported with 
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examples and demonstrations. Teaching should take account of age and maturity. 

Physical and emotional circumstances should be considered. Students who need 

additional support should receive it. Advanced students should receive additional 

intellectual challenges. Teachers should avoid unnecessary difficulty while maintaining 

academic standards. Most importantly, teaching should be understood as a 

developmental process. 

Teaching according to the learner’s ability is one of the most important lessons of 

Prophetic pedagogy. Prophet Muhammad صلى الله عليه وسلم taught people with different levels of 

knowledge, age, experience, physical ability, intellectual maturity and social 

circumstances. His method was therefore not rigid or mechanical. It was responsive and 

purposeful. The Qur’an presents his educational mission as one of teaching the Book, 

teaching wisdom, purifying people and teaching them what they did not previously 

know.  

His instruction to Mu’adh and Abu Musa  

“Make things easy and do not make things difficult” 

—provides a fundamental principle for educators. His correction of Mu’adh concerning 

the length of prayer demonstrates sensitivity to the elderly, weak and needy. His 

response to the Bedouin who urinated in the mosque illustrates how ignorance can be 

corrected without unnecessary humiliation. These examples demonstrate that effective 

education requires the teacher to understand the learner. The teacher must know when 

to simplify, when to elaborate, when to repeat, when to challenge, when to encourage 

and when to provide individual guidance. The fundamental principle can therefore be 

expressed in one sentence: A wise teacher does not merely teach according to what he 

knows; he teaches according to what the learner is able to understand, absorb and apply. 

This is one of the enduring educational lessons of the Prophetic method. 
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Chapter 5: Repetition as a Teaching Method 

Introduction 

Repetition is one of the oldest and most effective methods of human learning. 

Knowledge is not always retained after a single exposure. Important information often 

becomes firmly established in the mind through repeated hearing, reading, reflection, 

practice and application. Modern educational psychology recognizes the importance of 

reinforcement and revision in learning, but the Prophetic method demonstrated the 

educational value of repetition many centuries ago. Prophet Muhammad صلى الله عليه وسلم did not 

repeat everything unnecessarily. His repetition was purposeful. He repeated important 

statements when he wanted the listeners to understand them clearly, remember them 

accurately or recognize their particular significance. At other times, he varied his 

expressions, examples and methods so that teaching would remain engaging. The 

Prophetic approach therefore presents repetition not as mechanical duplication but as a 

deliberate educational technique. The Qur’an itself contains repeated themes, 

narratives, warnings, promises and moral principles. The repetition of important truths 

throughout the Qur’an strengthens their significance and enables readers and listeners 

to encounter the same principles in different contexts. Similarly, the Prophet صلى الله عليه وسلم 

repeatedly taught essential principles in different situations. 

The Educational Meaning of Repetition 

Repetition in education means presenting an idea, principle, skill or piece of 

information more than once in order to strengthen understanding and retention. 

However, repetition does not necessarily mean saying exactly the same sentence 

repeatedly. A teacher may repeat an idea through: verbal explanation, an example, a 

question, a practical demonstration, revision, writing, discussion, or application. In this 

broader sense, repetition is closely connected with reinforcement. A learner may hear 

a principle in one lesson, encounter an example of it in another, practise it later and 

finally apply it independently. The same principle has therefore been repeated through 

different educational experiences. This is particularly important when teaching values 

and character. 

The Prophetic Practice of Repeating Important Statements 
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One of the clearest pieces of evidence comes from the report of Anas ibn Malik  Anas 

reported that when the Prophet صلى الله عليه وسلم spoke, he would sometimes repeat his words three 

times so that they could be understood. This is recorded in Sahih al-Bukhari, Hadith 95. 

The narration is important because it demonstrates that repetition was deliberately 

connected with comprehension. The Prophet صلى الله عليه وسلم was not repeating words merely to 

increase the length of his speech. He repeated them so that listeners could understand 

and remember the message.  

This establishes a central educational principle: Important information deserves 

sufficient repetition to ensure understanding. 

Repetition for Understanding 

There is a significant difference between hearing and understanding. A student may 

hear an explanation but fail to comprehend it. A teacher may therefore need to repeat 

the central idea using simpler language or another example. The Prophetic model 

teaches that communication should be judged by whether the learner understands the 

message, not merely by whether the teacher has spoken. This is particularly important 

in classrooms where students possess different levels of ability. If several students 

appear confused, repetition may be necessary. A wise teacher does not become irritated 

simply because an explanation needs to be given again. 

Repetition for Memory  

Memory develops through repeated exposure. Important information that is 

encountered only once may gradually disappear from memory. The Prophet صلى الله عليه وسلم taught 

principles that needed to remain with people throughout their lives. Repetition therefore 

played an important role in strengthening memory. The Qur’an also repeatedly reminds 

believers of essential truths: the oneness of Allah, accountability in the Hereafter, moral 

responsibility, justice, mercy, gratitude, patience and righteousness. The repeated 

presentation of these principles demonstrates that repetition can serve a deeper purpose. 

It can transform information into lasting consciousness. 

Repetition Without Boredom 

Although repetition is useful, excessive mechanical repetition can produce boredom. 

The Prophetic method maintained a balance between repetition and variety. 
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Ibn Mas’ud reported that the Prophet صلى الله عليه وسلم selected appropriate times for giving 

admonition because he did not want people to become bored. This narration is recorded 

in Sahih al-Bukhari, Hadith 68. The educational lesson is extremely important. A 

teacher should repeat important knowledge, but repetition should be managed 

intelligently.  

The teacher may repeat the principle while changing: the example, the context, the 

question, the activity, the explanation, or the practical application. In this way, the 

learner encounters the same truth without experiencing monotonous teaching. 

Repetition and Appropriate Timing 

Timing is an important part of repetition. If an idea is repeated too frequently within a 

very short period, students may stop paying attention. If it is never revisited, they may 

forget it. The effective teacher therefore determines when repetition is useful. A 

difficult concept may require immediate repetition. An important principle may require 

repetition at the end of the lesson. It may then be revisited after several days. Later, it 

may be applied in a new context. This creates a continuous learning process. 

Repetition and the Structure of a Lesson 

A well-designed lesson often contains repetition at several stages. At the beginning, the 

teacher may revise previous knowledge. During the lesson, the teacher may repeat the 

central principle. At the end, the teacher may summarize the main ideas. In a later 

lesson, the teacher may revisit the same material. The Prophetic approach provides 

support for this type of educational rhythm because important knowledge was not 

necessarily communicated once and then abandoned. 

Repetition Through Different Expressions 

A particularly sophisticated form of repetition is to communicate the same principle in 

different words. This helps learners understand the idea rather than merely memorize a 

sentence. For example, the concept of mercy can be explained through: a Qur’anic 

verse, a Prophetic statement, a story, an example, and a practical situation. The learner 

encounters the same moral principle repeatedly but from different perspectives. Such 

repetition deepens understanding. 

The Hadith of “Do Not Become Angry” A remarkable example of purposeful repetition 

is the narration concerning a man who asked the Prophet صلى الله عليه وسلم for advice. 
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The Prophet صلى الله عليه وسلم said: 

“Do not become angry.” 

The man repeated his request for advice, and the Prophet صلى الله عليه وسلم repeated the same 

instruction. This narration is recorded in Sahih al-Bukhari, Hadith 6116. The repetition 

is educationally significant. The Prophet صلى الله عليه وسلم could have given a long speech about anger 

management. Instead, he identified a central principle and repeated it. The brevity of 

the statement increased its memorability. The message was simple enough to remember 

but deep enough to guide a person’s behaviour. Repetition and the Central Principle 

Good teachers know how to identify the central principle of a lesson. A lesson may 

contain many details, but students should know what they must remember. The teacher 

can therefore establish a central statement and reinforce it throughout the lesson. For 

example, a lesson on honesty may repeatedly return to the principle: Truthfulness builds 

trust. A lesson on discipline may repeatedly emphasize: Freedom requires 

responsibility. A lesson on education may emphasize: Knowledge becomes valuable 

when it produces responsible action. The Prophetic method demonstrates the value of 

identifying and reinforcing essential principles. 

Repetition Through Questions 

Questions can provide another form of repetition. A teacher can ask students to recall 

information rather than simply hear it again. 

 For example: “What was the main principle we studied yesterday?” 

“Why is this principle important?” 

“Can you give an example?” 

“How would you apply it in real life?” 

The student retrieves the information from memory. This strengthens learning more 

effectively than passive listening alone. The Prophet صلى الله عليه وسلم frequently used questions as an 

educational method. 

For example, he asked the companions: “Do you know who the bankrupt person is?” 

He then explained the deeper meaning of spiritual bankruptcy. This narration is 

recorded in Sahih Muslim, Hadith 2581. The question created attention, and the 

explanation established the lesson. 
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Repetition Through Story 

Stories are particularly effective vehicles for repetition. A teacher can teach a principle 

through a story and later return to the story when explaining another dimension of the 

same principle. The Qur’an repeatedly presents stories of earlier prophets and 

communities, each time highlighting different lessons. The Prophetic tradition also 

contains many narratives through which moral principles were reinforced. Storytelling 

therefore allows repetition without monotony. 

Repetition Through Example 

The Prophet صلى الله عليه وسلم also reinforced teaching through examples. Abstract principles can be 

difficult to remember. Examples make them concrete. If a teacher explains generosity 

and then gives a practical example, the principle becomes easier to understand. If the 

teacher later encounters a real-life situation involving generosity, the same principle 

can be revisited. The learner thus sees the connection between knowledge and action. 

Repetition Through Demonstration 

Some knowledge must be learned through practice. The Prophet صلى الله عليه وسلم demonstrated acts 

of worship and practical conduct. 

Regarding prayer, he said: 

“Pray as you have seen me praying.”Sahih al-Bukhari, Hadith 631. 

The educational process did not depend solely upon verbal instruction. The learner 

observed the action, repeated it and gradually acquired the skill. This illustrates an 

important principle: Practice is repetition in action. 

Repetition and Skill Development 

Skills cannot normally be mastered through explanation alone. Writing requires 

repeated writing. Reading requires repeated reading. Speaking a language requires 

repeated speaking. Mathematical competence requires repeated problem-solving. 

Teaching requires repeated practice. Similarly, moral behaviour requires repeated 

action until the behaviour becomes established. The Prophetic method therefore 

supports an educational system in which knowledge is repeatedly translated into 

practice. 
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Repetition and Qur’anic Learning 

The early Muslims memorized the Qur’an through repeated recitation. Recitation 

strengthened memory. Revision preserved memorized material. Reflection deepened 

understanding. Practice transformed knowledge into conduct. This illustrates that 

repetition has several levels: repetition of words, repetition of meaning, repetition of 

understanding, and repetition of action. A teacher should therefore distinguish between 

memorizing information and internalizing it. 

Repetition and Character Formation 

Character cannot normally be produced through a single lecture. A student may hear 

one lesson about honesty and still struggle with honesty. The principle must be 

revisited. The teacher must reinforce it. The learner must practise it. The learner must 

receive feedback. Gradually, the principle becomes part of behaviour. The Prophetic 

model of moral education was therefore continuous. It addressed character through 

instruction, example, correction and repeated reminders. 

Repetition and Spiritual Education 

Spiritual education especially requires repetition. Believers repeatedly perform prayer. 

They repeatedly remember Allah. They repeatedly recite the Qur’an. They repeatedly 

seek forgiveness. They repeatedly practise gratitude and patience. The repeated nature 

of these practices demonstrates that repetition is not a weakness of education. It is one 

of the mechanisms through which values become established. 

Repetition and Emotional Learning 

Some lessons become meaningful only after repeated exposure. A student may hear 

about compassion without immediately understanding its depth. After observing 

compassion in action, discussing it and practising it, the learner may develop a deeper 

emotional understanding. The Prophet صلى الله عليه وسلم embodied mercy and repeatedly encouraged 

mercy. 

He said: 

“Whoever does not show mercy will not be shown mercy.” 

This meaning is recorded in Sahih al-Bukhari, Hadith 5997, and Sahih Muslim, Hadith 

2318. 
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Repeated exposure to such principles can contribute to moral consciousness. 

Repetition and the Teacher’s Voice The teacher’s manner of repetition is important. If 

a teacher repeats something mechanically, students may lose interest. If the teacher 

repeats it with appropriate emphasis, students recognize its importance. Tone, pause, 

facial expression and context can communicate significance. The Prophetic method 

combined verbal clarity with expressive communication. Thus repetition should be 

meaningful rather than mechanical. 

Repetition and Emphasis 

Teachers sometimes need to repeat information because it is particularly important. The 

repetition signals: “This is something you must remember.” 

The Prophet صلى الله عليه وسلم used repetition in precisely this way. Important matters concerning faith, 

worship, morality and social responsibility were reinforced. Educationally, repetition 

can therefore function as a form of emphasis. 

Repetition in Examination Preparation 

Repetition is particularly useful during revision. However, revision should not consist 

only of rereading. Students should be encouraged to: recall information, answer 

questions, explain concepts, solve problems, teach others, and apply principles. The 

more active the repetition, the stronger the learning experience can become. 

Repetition and Long-Term Learning 

A major educational mistake is to assume that learning ends when a lesson ends. True 

learning continues through revision and application. The Prophetic educational model 

was connected with life. A teaching could be remembered because it was later needed 

in another situation. Therefore, teachers should design learning so that important 

knowledge returns at appropriate intervals. 

Repetition and Modern Classroom Practice 

The Prophetic principle of repetition can be applied effectively in contemporary 

classrooms. At the beginning of a lesson, teachers can briefly revise previous learning. 

During the lesson, they can identify and repeat essential concepts. At the end, they can 

summarize the central message. Later lessons can revisit previous material. Short 
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quizzes can reinforce learning. Students can explain concepts to classmates. 

Assignments can require application of previously learned principles. This creates a 

culture of continuous reinforcement. 

Repetition in Language Teaching 

Language learning provides an especially clear example. A learner may encounter a 

new word once and forget it. The word becomes easier to remember when it appears 

repeatedly in different sentences and contexts. For example, students may first learn a 

word through definition. Later they encounter it in reading. Then they use it in speaking. 

Finally, they use it independently in writing. The word has been repeated across 

different forms of learning. This approach is consistent with the broader Prophetic 

principle of reinforcing knowledge through meaningful repetition. 

Repetition in Religious Education 

Religious education particularly benefits from repetition because students must retain: 

Qur’anic verses, Hadith, supplications, prayer procedures, ethical principles, historical 

events, and legal concepts. But repetition should always be connected with 

understanding. Memorization without comprehension can produce limited educational 

results.  The ideal is: memorization with understanding, understanding with reflection, 

and reflection with practice. 

Repetition and Individual Differences 

Not all learners require the same amount of repetition. One student may understand a 

concept immediately. Another may need several explanations. A third may understand 

the explanation but need repeated practice. Therefore, repetition should be adjusted 

according to individual need. This connects directly with the principle discussed in the 

previous chapter: teaching should respond to learner ability. 

Repetition and the Teacher’s Patience 

Repeated questions can sometimes frustrate teachers. However, a learner’s repeated 

question may indicate that the previous explanation was not sufficiently clear. A 

compassionate teacher does not humiliate a student for asking again. 

Instead, the teacher may say “Let us look at it in another way.” This creates a safe 

learning environment. The learner becomes willing to continue asking questions. The 

result is deeper understanding. 
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Repetition Without Mechanical Learning 

There is an important distinction between repetition and rote learning. Rote repetition 

may involve saying something repeatedly without understanding. Educational 

repetition should involve progressive understanding. The first explanation may 

introduce the idea. The second may clarify it. The third may provide an example. The 

fourth may require application. In this way, repetition becomes developmental. 

The Qur’anic Pattern of Repeated Lessons 

The Qur’an repeatedly presents certain themes because human beings require 

reminders. 

Allah says: 

“And We have certainly made the Qur’an easy for remembrance, so is there anyone 

who will be mindful?” Qur’an 54:17. 

The verse occurs repeatedly within Surah al-Qamar. The repetition itself provides an 

educational lesson. Human beings need reminders. Important truths deserve to be 

revisited. Education therefore cannot depend upon one-time exposure. 

Repetition as Reinforcement 

Reinforcement strengthens previously learned knowledge. When a student answers 

correctly and receives positive feedback, the knowledge becomes reinforced. When a 

student applies a moral principle successfully, the teacher can acknowledge it. When a 

student makes an error, correction can provide another opportunity to learn. Thus 

reinforcement can be intellectual, practical and moral. 

Repetition and Positive Reinforcement 

The Prophet صلى الله عليه وسلم combined teaching with encouragement. The teacher should not only 

repeat what students have done incorrectly. Correct behaviour should also be 

recognized. Positive reinforcement can encourage learners to repeat desirable 

behaviour. This creates a powerful educational cycle: learning, practice, success, 

encouragement, and renewed practice. 

Repetition and Retention of Important Messages 

The most important messages of a course should not disappear after the examination. 

Teachers should identify the knowledge students will need beyond the classroom. 
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These principles should be repeatedly revisited. For an English teacher, this may 

include communication skills and critical reading. For a science teacher, it may include 

scientific reasoning. For a religious studies teacher, it may include moral responsibility 

and spiritual awareness. For every teacher, ethical conduct can become a recurring 

educational theme. The Teacher as a Repeater of Beneficial Knowledge The Prophet صلى الله عليه وسلم 

described the importance of transmitting beneficial knowledge. A teacher therefore 

becomes part of a chain through which knowledge moves from one generation to 

another. 

Repetition is essential to this process. 

Every generation must learn foundational knowledge again. The fact that something 

has been taught before does not mean that it should never be taught again. New 

generations require renewed instruction. 

Repetition and the Digital Classroom 

Modern technology provides new opportunities for Prophetic-style educational 

repetition.  Teachers can use: recorded explanations, revision videos, digital quizzes, 

flashcards, discussion forums, online assignments, and periodic assessments. However, 

technology should serve pedagogy. Simply uploading the same lecture repeatedly does 

not necessarily produce learning. Digital repetition should remain purposeful and 

varied. 

Repetition and Contemporary Educational Theory 

Modern educational practice emphasizes reinforcement, retrieval, revision and repeated 

exposure. These approaches support the idea that learning becomes stronger when 

important knowledge is actively revisited. The Prophetic method provides an early and 

profound example of this principle. The remarkable point is not that the Prophet صلى الله عليه وسلم used 

repetition mechanically. Rather, he understood the learner. He knew when repetition 

was necessary. He knew when a statement required emphasis. He knew when people 

might become bored. He knew when an example would be more effective than another 

verbal explanation. This balance is the real educational lesson.  

The Ethical Use of Repetition Repetition must be used responsibly. 

A teacher should never repeat a student’s mistake merely to embarrass the student. A 

teacher should not repeatedly criticize a learner in front of classmates. The purpose of 
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repetition is improvement, not humiliation. Beneficial repetition strengthens knowledge 

and character. Harmful repetition can damage confidence. Therefore, the teacher must 

combine repetition with mercy and dignity. 

Repetition as a Path from Knowledge to Habit 

One of the deepest educational functions of repetition is habit formation. An action 

repeated regularly can become easier and more natural.  

Students develop habits of: reading, writing, thinking, praying, organizing, punctuality, 

cleanliness, honesty, and responsibility. Teachers should therefore understand that 

repeated educational experiences can shape behaviour. Education is not merely about 

filling the mind. It is also about forming habits that influence life. 

Repetition occupies an important place in the Prophetic method of teaching. Prophet 

Muhammad صلى الله عليه وسلم repeated important statements when necessary, used repetition to 

strengthen understanding and memory, and combined repeated instruction with variety, 

questioning, demonstration, examples and practical application. The narration of Anas 

that the Prophet صلى الله عليه وسلم sometimes repeated his words three times demonstrates his concern 

for comprehension. Sahih al-Bukhari 95 provides direct evidence of this method. His 

advice to the man who repeatedly asked for guidance—“Do not become angry”—shows 

how a short and memorable principle can be reinforced through repetition. Sahih al-

Bukhari 6116 records this important example. At the same time, the report of Ibn 

Mas’ud concerning the Prophet’s choice of suitable times for admonition teaches that 

repetition must not become excessive or boring. Sahih al-Bukhari 68 demonstrates the 

importance of balance. The educational lesson is therefore not simply “repeat 

everything.” 

 It is: Repeat what is important. 

 Repeat when understanding requires it. 

Repeat in meaningful ways. 

Repeat with appropriate timing. 

Repeat through different methods. 

Repeat until knowledge becomes understanding and understanding becomes practice. 

The Prophetic method shows that repetition, when guided by wisdom, is not 

redundancy. It is reinforcement. It transforms temporary exposure into lasting 
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knowledge and helps move learning from the ear to the mind, from the mind to the 

heart, and from the heart into action. For the contemporary teacher, this remains a 

powerful lesson. A good teacher does not assume that one explanation is always 

enough. The teacher revisits important knowledge, provides opportunities for retrieval, 

encourages practice, corrects errors, and creates repeated opportunities for meaningful 

learning. 

Thus, repetition in Prophetic pedagogy is best understood as a process through which 

knowledge is remembered, understanding is strengthened, habits are formed and values 

are gradually internalized. 
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Chapter 6: Question-and-Answer Method 

Introduction 

Question-and-answer is one of the most powerful methods of teaching because it 

transforms the learner from a passive listener into an active participant in the 

educational process. A lecture may communicate information, but a well-designed 

question can awaken curiosity, stimulate thought, reveal misunderstanding, encourage 

reflection and lead the learner toward independent discovery. Prophet Muhammad صلى الله عليه وسلم 

employed questions extensively in his teaching. His questions were not merely requests 

for information. They were carefully chosen educational instruments through which he 

captured attention, examined the understanding of his companions, introduced 

unfamiliar ideas, corrected misconceptions, stimulated reflection and prepared the mind 

for an important answer. The Prophetic use of questions demonstrates that effective 

teaching is not simply the transfer of information from teacher to student. Education is 

an interactive process in which the learner’s mind must be engaged. A question creates 

a moment of intellectual expectation. When a teacher asks a meaningful question, the 

learner begins to think before receiving the answer. This mental activity makes the 

subsequent explanation more significant and memorable. The Prophet صلى الله عليه وسلم understood 

this human tendency and frequently used questions before presenting important 

teachings. The Qur’an itself contains numerous questions that encourage human beings 

to think, examine, compare and reflect. The Qur’anic style repeatedly asks human 

beings to consider creation, their own existence, history, moral responsibility and the 

consequences of their actions. Questions such as “Do they not reflect?”, “Do they not 

see?”, and “Have you considered?” are not merely requests for verbal responses. They 

are invitations to intellectual reflection. The educational method of questioning is 

therefore deeply compatible with the Qur’anic approach to developing consciousness. 

The Educational Power of a Question 

A question can perform several educational functions at the same time. It can attract 

attention, activate previous knowledge, identify misunderstanding, encourage analysis, 

develop curiosity and prepare the learner for new information. This makes questioning 

fundamentally different from simply providing an answer. When a teacher immediately 

provides every answer, students may become dependent upon the teacher. When the 

teacher asks appropriate questions, students are encouraged to think for themselves. 
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The Prophet صلى الله عليه وسلم frequently created this kind of intellectual preparation. He would 

sometimes ask a question whose answer the companions already knew. The purpose 

was not necessarily to obtain new information from them. Instead, the question 

prepared their minds for the teaching that followed. At other times, he asked a question 

whose answer was not obvious. This created curiosity. At still other times, he asked 

questions that revealed the limitations of ordinary understanding and opened the way 

toward a deeper spiritual or moral concept. Thus, the question-and-answer method in 

Prophetic teaching was both intellectual and psychological. The Prophet صلى الله عليه وسلم as an 

Interactive Teacher The Prophet صلى الله عليه وسلم did not teach exclusively through long speeches. 

His gatherings were often interactive. He listened. He questioned. He answered. He 

explained. He corrected. He encouraged. He sometimes remained silent and allowed 

the learner to think. This interaction created a learning environment in which people 

felt that their questions mattered. The importance of this approach becomes especially 

clear when we consider the diversity of the people who learned from him. His audience 

included scholars, farmers, traders, soldiers, children, young people, elderly people, 

women, travellers, visitors, new Muslims and people who had very limited knowledge 

of Islam. A uniform lecture could not adequately address every educational need. 

Dialogue and questioning provided flexibility.  

The Question: “Do You Know Who the Bankrupt Person Is?”  

One of the most famous examples of Prophetic questioning is the Hadith concerning 

the spiritually bankrupt person.  

The Prophet صلى الله عليه وسلم asked his companions: “Do you know who the bankrupt person is?” 

They replied that, according to their understanding, the bankrupt person was one who 

possessed neither money nor property. The Prophet صلى الله عليه وسلم then explained that the truly 

bankrupt person would come on the Day of Judgment with prayer, fasting and zakat but 

would also have wronged other people, insulted them, falsely accused them, consumed 

their wealth or harmed them. His good deeds would be given to those whom he had 

wronged, and when his good deeds were exhausted, their sins would be placed upon 

him. This Hadith is recorded in Sahih Muslim, Hadith 2581. The educational method 

is exceptionally powerful. The Prophet صلى الله عليه وسلم began with a familiar concept—financial 

bankruptcy—and then transformed it into a deeper moral concept. The companions 

already possessed a definition of bankruptcy. The Prophet صلى الله عليه وسلم used that existing 
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understanding as the starting point for a new lesson. This is an excellent example of 

moving from the known to the unknown. Why Did the Prophet صلى الله عليه وسلم Ask a Question When 

He Knew the Answer? This question is educationally important. The Prophet صلى الله عليه وسلم knew 

the answer to many questions he asked. Therefore, his purpose was not simply to obtain 

information. His purpose was often to create attention and participation. When a teacher 

asks, “What do you think?” students mentally prepare themselves to respond. Their 

minds become active. They begin searching their knowledge and experience. Then, 

when the teacher gives the explanation, the information has already been connected 

with an intellectual process. This makes the lesson more engaging.  

Questioning as an Attention-Getting Device 

Attention is essential for learning. Students cannot benefit fully from information to 

which they are not paying attention. A question can immediately change the 

psychological state of a classroom. Imagine a teacher beginning a lesson on 

environmental responsibility by saying: “Why do you think some cities suffer from 

severe water shortages?” 

Students immediately begin thinking.Some may recall personal experiences. Some may 

think about rainfall. Others may consider population growth. The teacher can then 

introduce the lesson. The question has created a cognitive doorway. The Prophetic use 

of questioning demonstrates the same educational principle. 

Questioning Before Explanation 

One of the strongest forms of teaching is to ask a question before giving an explanation. 

This creates intellectual anticipation. 

The learner wants to know the answer. 

The subsequent explanation therefore receives greater attention. 

The Prophet صلى الله عليه وسلم often used this pattern. 

The question came first. 

The explanation followed. 

The educational sequence can therefore be represented as:Question !’ reflection !’ 

expectation !’ explanation !’ understanding. 

This is considerably more engaging than: information !’ information !’ information. 
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Questioning and Critical Thinking 

Questioning is especially important for developing critical thinking. Critical thinking 

requires learners to: examine evidence, identify assumptions, compare alternatives, 

recognize consequences, distinguish truth from falsehood, and reach reasoned 

conclusions. The Qur’an repeatedly calls human beings toward reflection. 

For example:  

“Will you not reason?” Qur’an 2:44 

Similarly, the Qur’an asks:  

“Will you not reflect?” Qur’an 6:50 

These questions illustrate that Islamic education is not opposed to thought. On the 

contrary, it encourages the responsible use of intellect. Questions That Develop 

Reflection Not every question needs a short factual answer. Some questions should 

make students think. 

For example: 

“Why does honesty create trust?” 

“What happens to society when justice disappears?” 

“Why does knowledge require responsibility?” 

“How can forgiveness change a conflict?” 

Such questions encourage learners to connect knowledge with life. The Prophetic 

educational method similarly connected religious teachings with practical moral 

consequences. The Question-and-Answer Method in Hadith Many Hadith contain 

questions. The Prophet صلى الله عليه وسلم asked people about:  their knowledge, 

Their understanding, 

Their actions, 

Their intentions, 

Their experiences, 

And their assumptions.  
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Sometimes the question was followed immediately by an answer.  Sometimes another 

person answered. Sometimes the question was rhetorical. Sometimes the question was 

designed to make people think. This diversity demonstrates that questioning should not 

be reduced to a single classroom technique. It is a broad educational method. 

Questioning to Discover Prior Knowledge Before teaching a new topic, a teacher should 

determine what students already know. Questions can accomplish this. 

For example: 

“What do you already know about the Qur’an?” 

“What is the difference between knowledge and wisdom?” 

“What do you understand by justice?” 

“What have you learned about this topic before?” 

Such questions help the teacher identify the learner’s starting point. This is especially 

important in mixed-ability classrooms. Some students may already understand the 

concept while others may encounter it for the first time. Questioning to Diagnose 

Misunderstanding Questions can also reveal misconceptions. A student may appear to 

understand a lesson but actually possess an incorrect assumption. A carefully chosen 

question can expose the misunderstanding. 

For example, instead of asking: “Do you understand?”  

the teacher might ask: “Can you explain this concept in your own words?” 

or: “Can you give an example?” or: “What would happen if this principle were 

ignored?” These questions provide much better evidence of understanding. The 

Weakness of “Do You Understand?” Teachers frequently ask students: “Do you 

understand?” Many students respond: “Yes.” But this does not necessarily demonstrate 

understanding. A better approach is to ask students to demonstrate their understanding. 

The Prophetic use of dialogue teaches us to value actual comprehension rather than 

merely verbal agreement. The teacher should therefore ask questions that require 

explanation, application or reasoning. Questions and Student Participation A classroom 

becomes educationally stronger when students participate. Questioning creates 

participation without requiring every student to deliver a long speech.  
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Students can: answer, predict, compare, explain, interpret, evaluate, and question. This 

creates an interactive learning environment. The teacher remains the guide, but students 

become active participants. The Prophet صلى الله عليه وسلم and Respectful Questioning The Prophet صلى الله عليه وسلم 

did not use questions to humiliate people. This is extremely important. A teacher may 

ask a student a difficult question in order to embarrass him or her. Such questioning 

destroys confidence. Prophetic questioning had a constructive purpose. Even when 

misconceptions existed, the aim was guidance and understanding. The teacher should 

therefore use questions to open the mind, not to expose weakness. 

Questioning and Human Dignity  

Education requires dignity. Students should feel safe enough to answer incorrectly. If 

every wrong answer produces ridicule, students stop participating. The Prophet صلى الله عليه وسلم 

created an environment in which people could ask questions. This is particularly 

important because many religious questions can be sensitive. Learners may hesitate to 

ask about subjects they consider embarrassing. A compassionate teacher creates an 

atmosphere where sincere questions can be addressed respectfully. The Young Learner 

and Dialogue Young people especially benefit from dialogue. They naturally ask 

questions. Instead of treating questioning as disrespect, the teacher should distinguish 

between genuine curiosity and disruptive behaviour. A young person’s question may 

reveal an important intellectual or emotional need. The Prophet صلى الله عليه وسلم frequently interacted 

with young companions and provided them with guidance appropriate to their 

circumstances. This demonstrates that education should cultivate curiosity rather than 

suppress it. 

Questioning and Moral Education 

Questioning is particularly powerful in character education. 

Instead of merely telling students: “Be honest,”  

a teacher can ask:  “What happens when people cannot trust one another?” 

“Why is honesty difficult sometimes?” 

“What should you do if telling the truth may cause you temporary difficulty?” 

“What is more important—avoiding embarrassment or telling the truth?” 

Such questions encourage moral reasoning. Students begin to understand principles 

rather than merely memorize rules. Questioning and Self-Examination Some of the 
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most important questions are directed inward. A teacher can encourage students to ask 

themselves: 

“What kind of person am I becoming?” 

“How do my actions affect others?” 

“Do I practise what I learn?” 

“Why do I behave this way?” 

“What can I improve?” 

The Prophetic model of moral education encouraged self-accountability. 

The Qur’an says: 

“O you who believe, be mindful of Allah, and let every soul look to what 

it has sent forth for tomorrow.”Qur’an 59:18 

This verse provides a powerful foundation for reflective education.vQuestions and the 

Development of Responsibility When students are asked to think about consequences, 

they begin to understand responsibility. 

For example: 

“If everyone ignored this rule, what would happen?” 

“If you were responsible for this group, what decision would you make?” 

“How would your decision affect others?” 

Such questions move education beyond memorization. They prepare learners for 

responsible citizenship. 

Questioning and Problem-Solving 

A good teacher does not always solve every problem for students. Sometimes the 

teacher should guide students toward discovering the solution. The Prophet صلى الله عليه وسلم used 

questions that encouraged people to think. The teacher can similarly use a sequence of 

questions: 

“What is the problem?” 

“What information do we have?” 

“What possibilities exist?” 
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“What would happen if we chose this option?” 

“Which solution is most appropriate?” 

This approach develops independence. 

Questioning and Dialogue 

Questioning becomes even more powerful when combined with dialogue. Dialogue 

requires listening as well as speaking. The teacher should not ask questions merely to 

control the class. The teacher should genuinely listen to the answers.  

A student’s answer may reveal: knowledge, confusion, creativity, fear, or an 

unexpected perspective. The teacher can then adapt the lesson. Thus questioning creates 

a two-way educational relationship. 

Questioning and the Teacher’s Listening Skill 

A teacher who asks questions but does not listen is not truly using the question-and-

answer method. Listening is essential. The teacher should allow sufficient time for 

students to think. Not every student can answer immediately. Some need a few seconds. 

Others may need to formulate their thoughts before speaking. A teacher who 

immediately supplies the answer may unintentionally prevent students from thinking. 

Therefore, wait time is an important component of effective questioning. 

Questions of Different Levels 

Questions can operate at different intellectual levels. 

Some questions test memory: “What is the definition?” 

Some test understanding: “Explain the concept in your own words.” 

Some test application: “How would you use this principle?” 

Some test analysis: “What caused this situation?” 

Some test evaluation: “Which solution is more effective and why?” 

Some test creation: “How would you design a solution?” 

The Prophetic use of questions was not limited to factual recall. It often involved 

understanding, moral reasoning and practical judgment. 
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Questions and Knowledge of the Learner The teacher should select questions according 

to the learner’s ability. A beginner may require simple questions. An advanced learner 

may require analytical questions. A young child may need concrete questions. A 

university student may be capable of abstract discussion. This principle connects the 

present chapter with the previous chapter, Teaching According to the Learner’s Ability. 

Questioning should challenge students without unnecessarily humiliating or 

overwhelming them. The Importance of the Question Itself A poor question can 

produce confusion. A good question provides direction. Compare: “Tell me everything 

about education.” with: “Why is education considered an important means of 

developing character?” The second question has a clear intellectual purpose. Teachers 

should therefore design questions carefully. A question should be understandable, 

relevant and appropriate to the learning objective. The Prophet صلى الله عليه وسلم and Unexpected 

Questions Unexpected questions can awaken attention. When listeners believe they 

already know what is coming, their attention may decline. A carefully chosen question 

can interrupt this pattern. The Prophet صلى الله عليه وسلم sometimes asked questions that caused the 

companions to reconsider familiar concepts. The question concerning the “bankrupt 

person” is an excellent example. The companions had one definition. The Prophet صلى الله عليه وسلم 

introduced a deeper definition. The educational lesson was therefore more memorable 

because the question challenged an assumption. 

Questioning to Correct Misconceptions 

A teacher can use questions to help students discover their own mistakes Suppose a 

student says: “Justice means treating everyone exactly the same.” The teacher could 

ask: “What if two students have completely different needs?” The student begins to 

reconsider the assumption. The teacher can then explain the difference between equality 

and justice. This method is often more effective than simply saying: “That is wrong.” 

It allows the learner to participate in correcting the misconception. 

Socratic Elements and Prophetic Dialogue 

Modern educational discussions frequently emphasize dialogical and Socratic 

approaches to teaching. Without equating these traditions, it is important to recognize 

that questioning and dialogue have a significant place in Prophetic pedagogy. The 

Prophet صلى الله عليه وسلم frequently encouraged thought through questions. However, his questioning 

was not merely philosophical debate. It was connected with truth, moral responsibility, 
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spiritual development and practical conduct. This gives Prophetic questioning a 

distinctive ethical dimension. 

Questioning and Faith 

Faith education cannot be reduced to memorizing statements. Students need to 

understand why beliefs matter. Questions can encourage reflection: 

“What does belief in Allah mean for our behaviour?” 

“How should belief in accountability affect our actions?” 

“Why should knowledge increase humility?” 

“How does gratitude influence a person’s life?” 

These questions connect doctrine with character. The result is deeper religious 

understanding. 

Questions and the Qur’an 

The Qur’an repeatedly asks human beings to observe the world and themselves. 

It asks them to consider: creation, life, death, history, nature, human weakness, moral 

responsibility, and the signs of Allah. This questioning style trains the human mind to 

move from observation toward reflection. 

For example:  

“Do they not look at the camels, how they were created?” Qur’an 88:17 

The verse begins with observation and invites reflection. Educationally, it demonstrates 

how questions can turn ordinary experience into an opportunity for learning. Questions 

as a Bridge Between Experience and Knowledge The strongest questions often emerge 

from real life. A student sees poverty and asks: “Why are some people poor?” 

A student observes conflict and asks: “Why do people fight?” 

A student sees injustice and asks: “How can society become fairer?” 

The teacher can use these questions as starting points for deeper learning. The Prophetic 

method repeatedly connected religious principles with actual human circumstances. 

Therefore, questioning can serve as a bridge between classroom knowledge and life 

experience. The Question-and-Answer Method in Hadith Learning Hadith itself has 

often been preserved through questions and answers. A companion asks the Prophet صلى الله عليه وسلم. 
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The Prophet صلى الله عليه وسلم responds. Another companion narrates the exchange. The question 

becomes part of the transmitted educational context. This is valuable because the 

question often explains why the answer was given. A Hadith without context can 

sometimes appear abstract. The question reveals the practical situation. Thus, the 

question-and-answer method preserves both knowledge and educational context. 

Questions and Individual Guidance 

A teacher may discover a student’s real problem through questioning. A student who 

performs poorly may not lack intelligence. Perhaps the student has not understood the 

foundation. Perhaps the student is anxious. Perhaps the student lacks study skills. 

Perhaps the student does not understand the purpose of the subject. Appropriate 

questions can uncover the real difficulty. This allows the teacher to provide individual 

guidance. 

Questioning and New Muslims 

People entering a new religious tradition naturally possess many questions. They may 

ask about belief, worship, morality, social practices and history. A teacher should not 

assume that a new Muslim already understands concepts familiar to experienced 

Muslims. The Prophetic method demonstrates patience and progressive instruction. 

Questions should be welcomed as part of the learning journey. A new learner should be 

given foundations before being overwhelmed with advanced debates. 

Questioning Women and Families 

The Prophetic educational community included women who asked questions directly 

and sought clarification. Women were not excluded from the process of acquiring 

knowledge. The Prophet صلى الله عليه وسلم answered their questions and provided opportunities for 

learning. This demonstrates that question-and-answer education should be accessible 

to all learners. In contemporary education, this principle supports inclusive learning 

environments in which every student has the right to ask sincere questions. 

Questioning and the Teacher’s Humility 

A teacher who accepts questions demonstrates intellectual humility. No teacher should 

fear a sincere question. If the teacher does not know the answer, the honest response is: 

“I do not know; let us verify it.” This is better than giving an incorrect answer. The 

Prophetic tradition emphasizes the value of truthful knowledge and responsible 
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communication. A teacher’s authority should not depend upon pretending to know 

everything. When a Teacher Should Not Answer Immediately Sometimes the best 

educational response is another question. For example, if a student asks: “What should 

I do?” the teacher might ask: “What options have you considered?” This encourages 

the learner to think. Similarly: “What evidence supports your conclusion?” 

“What do you think would happen next?” 

“Why do you believe that?” 

These questions develop intellectual independence. The teacher becomes a guide rather 

than a machine that produces answers. 

Questioning and Independent Learning 

The ultimate goal of education is to develop learners who can continue learning without 

constant supervision. Questioning supports this goal. Students who learn to ask good 

questions become independent learners. They learn to investigate. They learn to 

distinguish reliable evidence from unsupported claims. They learn to recognize what 

they do not know. They learn how to seek knowledge. The Prophetic educational 

tradition cultivated people who later became teachers, jurists, scholars, judges and 

leaders. This demonstrates the importance of developing independent intellectual 

capacity. 

Questioning in the Modern Classroom 

Modern teachers can apply the Prophetic question-and-answer method in many ways. 

At the beginning of a lesson, a teacher can ask an opening question. During explanation, 

the teacher can ask comprehension questions. After presenting information, students 

can be asked to apply it. At the end, they can explain the central principle in their own 

words. Homework can include questions that require reflection rather than copying. 

Group discussion can allow students to compare answers. The objective should always 

be meaningful engagement. 

Questioning in Online Education 

Digital education makes questioning even more important. In an online lecture, students 

can become passive very quickly. Teachers can therefore use: live polls, short-answer 

questions, discussion forums, online quizzes, reflection prompts, case studies, and 
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problem-based activities. The principle remains the same. Technology changes the 

medium, but the educational purpose remains active participation. 

Questioning and Assessment 

Questioning can also function as informal assessment. A teacher does not need to wait 

for the final examination to discover whether students understand. Questions during the 

lesson provide immediate information. If most students answer incorrectly, the teacher 

knows that the explanation should be revisited. If students answer confidently and 

accurately, the teacher can progress. Thus, questioning allows continuous assessment. 

Questioning and Feedback 

Questions and feedback should work together. If a student gives an incomplete answer, 

the teacher can ask: “What makes you say that?” 

 “Can you explain further?” 

“Can you give an example?” 

“If that is true, what would follow?” 

Such follow-up questions encourage deeper thinking. The teacher should not always 

replace an incomplete answer with the correct answer immediately. Sometimes the 

better method is to guide the learner toward improvement. 

Avoiding Interrogation 

Questioning should not become interrogation. If every minute of a lesson contains 

rapid-fire questions, students may become anxious. The purpose is not to test students 

continuously. The purpose is to stimulate meaningful learning. Questions should 

therefore be balanced with: explanation, reflection, discussion, practice, and silence. 

The Prophetic method demonstrates balance rather than mechanical dependence on a 

single technique. The Teacher’s Questions Should Have a Purpose Before asking a 

question, the teacher should know why it is being asked. Is the purpose: to gain 

attention? to test prior knowledge? to check understanding? to correct a misconception? 

to encourage reflection? to develop reasoning? to connect theory with practice? When 

the purpose is clear, the question becomes educationally valuable. 

Questioning and Moral Transformation 
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The deepest purpose of Prophetic education was transformation. Knowledge was meant 

to change conduct. Questions can contribute to this transformation when they connect 

knowledge with personal responsibility. Instead of asking only: “What does Islam teach 

about honesty?” the teacher can ask: “When is it most difficult for you personally to be 

honest?” This question moves the learner from information toward self-examination. 

Similarly: “What would you do if nobody knew about your action?” Such questions can 

awaken moral consciousness. The Balance Between Questions and Answers An 

effective teacher knows when to ask and when to answer. Some questions require a 

clear answer. Others require discussion. Some require research. Some require 

reflection. The Prophet صلى الله عليه وسلم did not use one fixed pattern for every situation. This 

flexibility is one of the strengths of his teaching method. The objective determines the 

method.  

Questioning as a Means of Building Relationships 

When a teacher asks a student a genuine question and listens carefully to the answer, 

the student feels valued. This strengthens the teacher-student relationship. A student 

begins to feel: “My teacher wants to know what I think.” This psychological connection 

encourages participation. The Prophet صلى الله عليه وسلم showed deep concern for the people he taught. 

The Qur’an describes him as  

“kind and merciful to the believers” (Qur’an 9:128). 

Questioning within such an atmosphere becomes an expression of educational care 

rather than examination pressure. Ethical Principles of Prophetic Questioning The 

Prophetic method teaches several ethical principles. Questions should not be designed 

to humiliate. They should not expose private matters unnecessarily. They should not be 

used to display the teacher’s superiority. They should be relevant. They should be 

understandable. They should respect the learner. They should lead toward beneficial 

knowledge. They should encourage thought and responsibility. These principles are 

especially important in contemporary classrooms, where psychological safety has 

become a major concern. The Teacher Who Creates Questions A highly educated 

teacher does not merely collect answers. A truly effective teacher learns how to create 

meaningful questions. Good questions can remain in the student’s mind long after the 

lesson ends. A student may forget a paragraph from a lecture but remember a powerful 
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question for years. This is one reason questioning is such an effective educational 

instrument. The question continues the lesson even after the teacher stops speaking. 

The question-and-answer method occupies an important place in the Prophetic system 

of education. Prophet Muhammad صلى الله عليه وسلم used questions not merely to obtain information 

but to awaken attention, stimulate thought, discover prior knowledge, correct 

misconceptions, develop moral awareness and prepare people for deeper 

understanding. The Hadith of the bankrupt person is a particularly powerful example. 

The Prophet صلى الله عليه وسلم began with a question about a familiar concept and then transformed the 

companions’ understanding by introducing a deeper moral meaning. Sahih Muslim 

2581 demonstrates how questioning can move learners from ordinary knowledge 

toward profound reflection. The repeated question-and-answer pattern in Prophetic 

teaching also shows that education is fundamentally interactive. The learner is not 

simply an empty vessel into which information is poured. The learner possesses 

experience, assumptions, questions and intellectual potential. Effective teaching 

engages these dimensions. The Qur’an itself repeatedly calls human beings to observe, 

reason and reflect. Its questions are invitations to intellectual and moral awakening. 

Verses such as 

 “Will you not reason?” (Qur’an 2:44) and “Will you not reflect?” 

(Qur’an 6:50) 

 demonstrate the importance of intellectual engagement in Islamic thought. For the 

contemporary teacher, the lesson is clear. Do not make every lesson a one-way speech. 

Ask meaningful questions. Give students time to think. Listen to their answers. Use 

questions to discover misunderstanding. Encourage students to explain, apply and 

evaluate what they have learned. Allow them to ask difficult questions without fear of 

humiliation. The greatest success of questioning occurs when the learner eventually 

learns to question himself or herself. 

What do I know? 

What do I not know? 

Why do I believe this? 

What evidence supports it? 

How should this knowledge change my behaviour? 
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How can I use what I have learned for the benefit of others? 

These questions represent the movement from information toward wisdom. The 

Prophetic method teaches that a question can be more than a classroom technique. It 

can be the beginning of understanding, the opening of reflection, the correction of an 

error and the starting point of moral transformation. Therefore, the question-and-answer 

method may be summarized as a central principle of Prophetic pedagogy: A wise 

teacher does not merely give learners answers; the teacher teaches them how to think, 

how to reflect, how to ask meaningful questions and how to discover the truth 

responsibly. 
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Chapter 7: Storytelling as an Educational Method 

Introduction 

Storytelling is one of the oldest and most powerful methods of human education. Long 

before the development of modern classrooms, textbooks, digital platforms and 

educational technology, human beings transmitted knowledge, values, history and 

wisdom through stories. A story can preserve an event, explain a moral principle, 

awaken emotion, develop imagination and enable a learner to remember an important 

lesson for a long period of time. The power of storytelling becomes especially 

significant in religious and moral education because values are often understood more 

deeply when they are presented through human experiences rather than abstract 

definitions. The Qur’an gives a central place to narratives. The stories of Adam, Nuh, 

Ibrahim, Yusuf, Musa, Isa and other prophets are not presented merely as historical 

information. They are presented as sources of guidance, reflection, warning, 

consolation and moral education. 

 Allah says:  

“Indeed, in their stories there is a lesson for those of understanding.” 

Qur’an 12:111 

 

This verse clearly identifies one of the educational purposes of storytelling: or taking a 

lesson from an event. The Qur’anic narrative method demonstrates that stories can 

educate the intellect while simultaneously addressing the heart. A learner does not 

simply receive a proposition such as “patience is important.” Instead, the learner sees 

patience embodied in the life of a person who experienced difficulty. The learner does 

not merely hear that forgiveness is virtuous. The learner witnesses forgiveness within a 

narrative context. Through this process, abstract values become concrete and 

memorable. Prophet Muhammad صلى الله عليه وسلم also used stories in his teaching. He narrated 

accounts of earlier people, prophets and individuals who experienced moral or spiritual 

situations. These narratives enabled his companions to understand principles through 

examples of human life. His storytelling was purposeful, concise when appropriate, 

detailed when necessary, and always directed toward beneficial learning. 

The Qur’an as an Educational Book of Narratives  
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The Qur’an contains numerous narratives, but it does not present them simply as a 

chronological history book. The Qur’anic story is selective. A particular event is 

mentioned because it contains a lesson. Certain details are emphasized while others are 

omitted. A story may be repeated in different Surahs with different emphases. This 

repetition is itself educational. The same event can teach different lessons according to 

the context in which it appears. The story of Musa  for example, appears in several parts 

of the Qur’an. Different passages emphasize different aspects of his life: his fear, 

courage, mission, confrontation with Pharaoh, relationship with his people, journey 

with Khidr and reliance upon Allah. This teaches an important principle for educators: 

A single story can contain multiple layers of learning. 

Storytelling and the Human Mind 

Human beings naturally remember experiences through narrative. A list of 

disconnected facts can be difficult to remember. A sequence of events involving people, 

conflict, decisions and consequences is often easier to retain. A story creates 

relationships between pieces of information. The learner remembers: who acted, what 

happened, why it happened, what decision was made, what consequence followed, and 

what lesson emerged. This structure gives information meaning. Therefore, storytelling 

is not simply entertainment. It is a method of organizing knowledge. 

Storytelling and Emotional Engagement 

One reason stories are powerful is that they engage emotions. A learner may 

intellectually understand the meaning of patience, but a story about someone 

experiencing hardship can make patience emotionally meaningful. A learner may know 

the definition of sacrifice but understand its significance more deeply through the story 

of someone who sacrificed for a noble purpose. The Prophetic method recognized the 

relationship between emotion and education. The Prophet صلى الله عليه وسلم did not teach people as if 

they were purely intellectual beings. He addressed their hearts as well as their minds. 

The Qur’an describes the Prophet صلى الله عليه وسلم as  

“kind and merciful to the believers” (Qur’an 9:128). 
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This emotional dimension is important when stories are used in education. Storytelling 

as a Means of Moral Education Moral principles are often easier to understand through 

narratives. Consider the difference between these two statements: 

“Do not be arrogant.” 

and: 

“Consider the story of a person who possessed power but allowed 

arrogance to destroy his relationship with truth and people.” 

The second form invites reflection. The learner can see the consequences of arrogance. 

Similarly, instead of simply saying: 

“Be patient,” 

a teacher can present the experience of a person who remained patient under hardship. 

The story allows the student to see how the principle operates in real life. The Story of 

Yusuf The Qur’anic account of Yusuf  is one of the most complete narratives in the 

Qur’an. Allah introduces it as: 

“We relate to you the best of stories.” Qur’an 12:3 

The narrative contains family conflict, jealousy, betrayal, separation, slavery, 

temptation, imprisonment, political responsibility, forgiveness and eventual 

reconciliation. From an educational perspective, the story provides multiple lessons. It 

teaches patience during hardship. It teaches trust in Allah. It demonstrates the danger 

of jealousy. It shows the importance of moral integrity. It illustrates the consequences 

of decisions. It demonstrates forgiveness. It teaches that difficult circumstances do not 

necessarily determine the final outcome of a person’s life. A teacher can therefore use 

one narrative to address numerous educational objectives. The Story of Musa and Khidr 

The story of Musa and Khidr in Surah al-Kahf is particularly significant for education. 

travels in search of knowledge. He encounters Khidr and learns that knowledge has 

different dimensions and that human beings may not immediately understand the 

wisdom behind every event. The story contains profound educational principles. The 

student must possess humility. The student must recognize that he does not know 

everything. The teacher may possess knowledge that the student does not yet 

understand. Learning can require patience. Immediate observation may not reveal the 

full meaning of an event. 
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This story therefore provides a powerful model of the intellectual attitude required for 

genuine education. 

The Qur’an records Musa’s request: 

“May I follow you so that you may teach me some of that which you 

have been taught of sound knowledge?” Qur’an 18:66 

The language is remarkable. Musa himself a prophet, approaches another servant of 

Allah as a learner. He asks permission to accompany him. He recognizes the other’s 

knowledge. This provides an important lesson in educational humility. Storytelling and 

Intellectual Humility A good educational story can teach not only information but also 

the attitude required for learning. The story of Musa and Khidr teaches humility. The 

learner should not assume that everything he sees is the whole truth. There may be 

dimensions of reality that are not immediately visible. This is particularly important in 

higher education and research. Researchers must remain open to evidence. Students 

must learn to distinguish between confidence and certainty. A teacher can use stories 

to develop this intellectual character.  Stories and Cause-and-Effect Learning Stories 

naturally demonstrate cause and effect. An action occurs. A consequence follows. 

Another decision produces another result. Students can therefore learn to think about 

consequences. 

For example: “What caused the conflict?” 

“What decision changed the situation?” 

“What could have happened if a different decision had been made?” 

Such questions turn storytelling into analytical learning. Thus, storytelling need not be 

passive. It can be combined with critical thinking. Prophetic Stories as Educational 

Instruments The Prophet صلى الله عليه وسلم narrated stories of earlier people to his companions. One 

famous example is the story of the three men who became trapped in a cave. Each man 

remembered a sincere good deed and called upon Allah through that deed. The rock 

gradually moved until they were able to escape. The Hadith is recorded in Sahih al-

Bukhari, Hadith 2272, and Sahih Muslim, Hadith 2743. The story teaches sincerity, 

respect for parents, avoidance of unlawful sexual conduct, honesty in financial dealings 
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and reliance upon Allah. Again, one story contains several moral lessons. The Story of 

the Three Men in the Cave The educational structure of this narrative is especially 

valuable. Each individual presents a personal experience. Each experience reveals a 

moral quality. The listeners follow the story sequentially. The problem develops. The 

characters respond. Their actions produce consequences. Finally, the problem is 

resolved. This structure makes the moral lesson memorable. A teacher can use the same 

method when teaching ethics. Instead of listing five virtues, the teacher can construct 

or select a suitable narrative in which the virtues become visible through action. Stories 

and Character Development Character education requires more than definitions. A 

student may memorize: honesty, patience, justice, mercy, courage, humility, and 

generosity. But memorizing the names of virtues does not necessarily produce virtuous 

behaviour. Stories show how virtues function in difficult circumstances. A person may 

know that honesty is good but struggle when honesty has a personal cost. A story can 

present such a situation and invite students to consider what they would do. This makes 

moral education practical. Storytelling and Empathy Stories also develop empathy. 

When learners enter the experiences of another person, they begin to understand 

perspectives different from their own. A story about an orphan may develop sensitivity 

to the difficulties faced by vulnerable children. A story about migration may help 

students understand displacement. A story about forgiveness may help them appreciate 

the complexity of human relationships. Prophetic and Qur’anic narratives similarly 

expose learners to a wide range of human experiences. Storytelling and Social 

Education Stories can teach social responsibility. The Qur’an narrates the story of 

people who denied the rights of others, communities that rejected their prophets, and 

individuals who acted with justice or injustice. These narratives demonstrate that 

individual actions affect society. A teacher can therefore use stories to discuss: justice, 

cooperation, social responsibility, neighbourhood relations, family obligations, 

leadership, and community welfare. The Story of the Man Who Killed One Hundred 

People Another famous Prophetic narrative concerns a man who had killed one hundred 

people and later sought repentance. The story is recorded in Sahih Muslim, Hadith 

2766. The narrative demonstrates the vastness of Allah’s mercy, the importance of 

sincere repentance and the influence of one’s environment. The man is advised to leave 

a corrupt environment and move toward a community of righteous people. This story 

has enormous educational potential. It teaches that past wrongdoing does not 
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necessarily prevent sincere transformation. It also teaches that environment influences 

behaviour. For contemporary education, this is a significant lesson concerning the role 

of positive communities in character development. Stories and Hope Stories can create 

hope. A learner who is struggling may believe that present circumstances determine the 

future. A story can demonstrate transformation. A person who failed may later succeed. 

A person who made serious mistakes may repent. A person who suffered hardship may 

eventually overcome it. The Qur’an and Sunnah repeatedly present such narratives. 

This is particularly valuable in moral education because students need to understand 

that failure is not always the end of the learning process. 

Stories and Warning 

Storytelling can also serve as a warning. The Qur’an narrates the consequences 

experienced by communities that rejected truth, committed injustice or became 

arrogant. These narratives are not intended merely to frighten. They provide moral and 

historical reflection. The learner is encouraged to ask: “What caused their decline?” 

“What mistakes did they make?” 

“What can we learn from their experience?” 

This turns historical narrative into preventive education. Storytelling and Historical 

Consciousness Stories preserve historical memory. The Qur’an uses earlier 

communities as sources of reflection. History therefore becomes educational. Students 

can learn that civilizations rise and fall, individuals make choices, societies develop 

values, and decisions have consequences. A teacher can use historical narratives to 

connect past and present. However, historical storytelling should avoid unnecessary 

invention. A responsible teacher must distinguish between established information and 

imaginative embellishment. 

Accuracy in Educational Storytelling 

Because stories are memorable, inaccurate stories can also produce lasting 

misconceptions. This is particularly important when teaching religion. Teachers should 

therefore verify stories before presenting them as Prophetic or Qur’anic narratives. 

Authentic Hadith should be preferred. Weak or fabricated reports should not be 

presented as established facts. This is an essential ethical responsibility. The emotional 

power of a story does not make an unverified story authentic. 
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Storytelling and Simplicity 

A good story does not require unnecessary complexity. The teacher should select details 

that serve the educational objective. Too many irrelevant details can obscure the lesson. 

The Prophet صلى الله عليه وسلم often narrated stories in a focused manner. The objective was guidance, 

not literary entertainment for its own sake. Contemporary teachers should similarly 

select narratives according to learning objectives. Storytelling and Repetition 

Stories can also reinforce previously taught principles. If a teacher has taught patience, 

a later story can illustrate patience. If honesty has been studied, a narrative can 

demonstrate honesty under pressure. If forgiveness has been discussed, a story can 

show forgiveness in practice. The same principle therefore returns through a new 

context. This connects storytelling with the previous chapter on repetition. 

Storytelling and Questioning Storytelling becomes even more effective when combined 

with questions. A teacher may stop at a critical point and ask: “What do you think he 

should do?” 

“Why did this happen?” 

“What would you do in this situation?” 

“What lesson can we learn?” 

“What might happen next?” 

This transforms students from listeners into participants. The story becomes a platform 

for analytical thinking. Storytelling and Imagination A well-told story allows learners 

to visualize events. They can imagine: the environment, the problem, the decision, the 

emotions, and the consequences. This mental visualization helps make abstract 

concepts concrete. However, when teaching religious history, imagination must remain 

within the limits of authentic information. Teachers should not invent dialogue or 

events and present them as historical facts. Storytelling and Children Children naturally 

respond to stories. Stories provide a familiar structure through which children can learn 

language, values and social behaviour. Prophetic stories can therefore be used in 

children’s education. 

However, the teacher should adapt vocabulary and length according to age. A complex 

historical narrative can be simplified without changing its essential meaning. 
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The objective is to make the lesson accessible while preserving truth. Storytelling and 

Adolescents Adolescents require a different approach. They often appreciate stories 

involving: identity, choices, conflict, responsibility, friendship, justice, temptation, and 

consequences. Prophetic narratives can help adolescents think about these issues within 

a meaningful moral framework. Rather than simply telling young people what to do, 

teachers can present situations and ask them to consider the choices made by the 

characters. Storytelling and University Education Storytelling is not limited to children. 

University teachers can use case narratives to introduce complex academic concepts. In 

literature, history, education, sociology, psychology and management, stories can 

provide context for theoretical analysis. A research finding can be introduced through 

a human case. A historical theory can be examined through an individual event. An 

educational principle can be illustrated through a classroom narrative. The Prophetic 

use of narrative therefore has relevance across educational levels. 

Storytelling and Teacher Training 

Teacher education itself can benefit from stories. Instead of teaching classroom 

management only through theoretical definitions, teacher educators can present 

classroom situations. A teacher faces a disruptive student. Another student refuses to 

participate. A parent complains. A class contains students with different abilities. 

Trainee teachers can discuss how they would respond. This turns theory into practical 

learning. 

Storytelling and Emotional Intelligence 

Storytelling can develop emotional intelligence because students learn to identify 

emotions and understand their effects. 

They can ask: 

“What was the character feeling?” 

“Why did the person become angry?” 

“How could the conflict have been resolved?” 

“What would empathy look like in this situation?” 

The Prophet’s صلى الله عليه وسلم educational approach repeatedly connected moral behaviour with 

human emotions. This makes storytelling particularly useful for character education. 
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Storytelling and Conflict Resolution 

Stories can demonstrate conflict without requiring students to experience the conflict 

personally. A teacher can present a narrative involving disagreement. Students can 

identify: the cause, the misunderstanding, the emotional response, the possible 

solutions, and the final outcome. Prophetic stories and Seerah narratives contain many 

situations involving conflict and reconciliation. These can be used to teach 

communication, patience, forgiveness and justice. Storytelling and Leadership 

Education Stories are particularly effective for leadership training. The lives of the 

prophets and the companions contain examples of: responsibility, decision-making, 

consultation, courage, patience, justice, and accountability. The teacher can ask 

students to analyze leadership decisions. This develops both moral and analytical 

thinking. Storytelling and the Seerah The Seerah of Prophet Muhammad صلى الله عليه وسلم is itself a 

vast educational resource. His life contains narratives of: childhood, youth, truthfulness, 

trust, the beginning of revelation, persecution, migration, community building, peace 

agreements, conflict, forgiveness, leadership, family relations, worship, and his final 

days. These events can be studied not simply as historical chronology but as educational 

case studies. 

A teacher can ask: 

“What teaching principle appears in this event?” 

“What was the Prophet’s response?” 

“What alternative responses were possible?” 

“What can contemporary teachers learn from this situation?” 

In this way, Seerah becomes a living source of pedagogy. Storytelling and the Teacher’s 

Voice Effective storytelling requires more than reading words from a textbook. The 

teacher should understand the story deeply. The sequence should be clear. Important 

moments should receive appropriate emphasis. The teacher’s voice should reflect the 

seriousness of the subject. Pauses can create anticipation. Questions can maintain 

attention. However, dramatic presentation should never become theatrical exaggeration 

that distorts the historical account. The aim remains education. 
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Storytelling and Moral Imagination 

Moral imagination is the ability to imagine the consequences of choices. Stories help 

students develop this ability.  

A learner can imagine: 

“What if I were in his position?” 

“What if I were the victim?” 

“What if I had the responsibility?” 

“What would happen if everyone behaved this way?” 

This kind of imagination supports ethical decision-making. It is one reason narrative 

education remains powerful. 

Storytelling and Memory 

Stories provide mental structures for remembering. A student may forget a list of moral 

principles but remember a narrative in which those principles were embodied. The story 

becomes a memory framework. This is particularly useful for religious education. A 

teacher can connect a Hadith with its background story. Later, when the student recalls 

the story, the associated principle may also return to memory. Storytelling and the 

Balance Between Emotion and Reason Stories should not merely produce emotion. The 

Prophet’s صلى الله عليه وسلم narratives were connected with understanding and guidance. A good 

teacher therefore asks students to move from: emotion !’ reflection !’ principle !’ 

application. The learner may initially feel sympathy or concern. The teacher then asks 

what the story teaches. Finally, students consider how the lesson applies to their own 

lives. This produces deeper learning. The Danger of Entertainment-Centred 

Storytelling Modern media has made storytelling highly entertaining. Educational 

storytelling should learn from effective narrative techniques without becoming 

entertainment for its own sake. If students remember the dramatic details but forget the 

educational principle, the method has failed. The teacher should therefore maintain a 

clear educational objective. The story is the means. Learning is the purpose. 
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Digital Storytelling 

Modern technology has expanded storytelling possibilities.  

Teachers can use: audio narratives, short educational videos, digital presentations, 

interactive timelines, animated historical maps, podcasts, and multimedia lessons. 

These tools can make stories accessible to contemporary learners. However, technology 

should not replace the teacher’s educational judgment. A beautifully produced video 

may still be educationally weak if its content is inaccurate or its message is unclear. 

Storytelling in Online Islamic Education 

Online Islamic education can benefit greatly from authentic storytelling. Teachers can 

present a Hadith, explain its historical context, identify the educational lesson and then 

invite students to discuss its contemporary application. This creates a structured 

learning experience. However, online teachers have an additional responsibility: 

verifying sources before presenting narratives to large audiences. False religious stories 

can spread rapidly through social media. Authenticity must therefore remain central. 

Storytelling and Values in Contemporary Society 

Contemporary students encounter thousands of stories through films, television, social 

media and the internet. These narratives influence values. Teachers should therefore 

not abandon storytelling. Instead, they should provide meaningful, truthful and 

ethically grounded narratives.  Students need stories that demonstrate: integrity, 

compassion, courage, responsibility, justice, humility, patience, and hope. Prophetic 

storytelling provides a rich source for this purpose. The Teacher as a Storyteller The 

teacher is not simply a distributor of information. A teacher can become a storyteller 

who connects knowledge with human experience. This does not require dramatic 

performance. It requires: knowledge, accuracy, clarity, appropriate selection, and 

educational purpose. A good teacher knows which story to tell, when to tell it, how 

much detail to provide and what question to ask afterward. This is the essence of 

purposeful educational storytelling. Educational Principles Derived from Prophetic 

Storytelling  

The Prophetic use of stories demonstrates several enduring principles.  

A story should have an educational purpose. It should be authentic when presented as 

religious or historical fact. It should be appropriate to the learner’s age and ability. 
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It should connect knowledge with experience. It should engage both intellect and 

emotion. It should encourage reflection. It should lead toward practical application. It 

should strengthen moral awareness. It should avoid unnecessary exaggeration. It should 

preserve the dignity of the people whose stories are being narrated. These principles 

make storytelling an effective educational method. 

Storytelling occupies a central place in the educational tradition of Islam. The Qur’an 

repeatedly uses narratives to teach faith, morality, patience, justice, courage, repentance 

and responsibility. It explicitly states that in the stories of earlier people there is a lesson 

for those who possess understanding. Qur’an 12:111 therefore provides a direct 

foundation for understanding storytelling as an educational method. The story of Yusuf 

demonstrates how one narrative can teach patience, integrity, forgiveness, family 

relationships and trust in Allah. The story of Musa and Khidr demonstrates humility, 

patience and the recognition of different forms of knowledge. The Prophetic narration 

of the three men trapped in the cave demonstrates how a story can communicate several 

moral principles through memorable human experiences. The story of the man who 

killed one hundred people demonstrates repentance, hope and the influence of one’s 

environment. These narratives show that stories can transform abstract principles into 

concrete experiences. The educational power of storytelling lies in its ability to bring 

together knowledge, memory, emotion, imagination, reflection and action.  

A teacher who says,  

“Be patient,” provides instruction. 

A teacher who tells a meaningful story of patience allows students to witness the 

principle.  

A teacher who then asks,  

“How would you behave if you were in this situation?”  

turns the story into reflection. 

A teacher who finally asks, 

 “How can you apply this lesson in your own life?”  

transforms reflection into practical education. This is the deeper significance of 

storytelling in Prophetic pedagogy. The Prophet صلى الله عليه وسلمdid not use stories simply to entertain 

his companions. He used them to educate their minds, purify their hearts, strengthen 
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their faith and guide their conduct. For the contemporary teacher, the lesson is 

profound: Tell stories that teach. Tell them accurately. Tell them with purpose. Connect 

them with reflection. Lead learners from the story to the principle and from the principle 

to action. When used in this way, storytelling becomes more than a teaching technique. 

It becomes a bridge between knowledge and human experience, between history and 

the present, and between intellectual understanding and moral transformation. 
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Chapter 8: Teaching Through Examples and 

Parables 

Introduction 

One of the most remarkable features of effective teaching is the ability to transform an 

abstract idea into something that the learner can see, imagine, compare and understand. 

Human beings often find concrete situations easier to understand than purely abstract 

explanations. A teacher may explain a moral, intellectual or spiritual principle through 

a definition, but the learner may understand that principle much more deeply when it is 

connected with a familiar object, situation, comparison or example. This educational 

principle occupies an important place in both the Qur’an and the Sunnah. The Qur’an 

repeatedly uses amthal, or examples and parables, to communicate profound truths. 

These examples connect invisible realities with visible experiences. Spiritual concepts 

are explained through familiar images from nature, society and everyday life. Faith is 

compared with a strong tree, falsehood is compared with something that disappears, 

good speech is compared with a beautiful tree, and the temporary nature of worldly life 

is illustrated through vegetation that grows and then withers. 

Allah says: 

“These examples We present to the people, but none understand them 

except those who have knowledge.” Qur’an 29:43 

This verse provides an important educational principle. Examples are not merely 

decorative additions to speech. They are instruments of understanding. They help the 

learner move from the familiar to the unfamiliar and from observation toward 

reflection. The Prophet Muhammad صلى الله عليه وسلم also used examples and comparisons 

extensively. His teaching did not depend exclusively upon abstract definitions. He often 

connected ideas with physical objects, everyday situations, human relationships, natural 

phenomena and recognizable experiences. In doing so, he made difficult concepts 

accessible to ordinary people while preserving their depth. The Meaning of Examples 

and Parables in Education An example is something concrete that helps explain a 

general principle. A parable goes further by establishing a comparison through which 

the learner discovers a deeper meaning. For example, if a teacher says, “Good character 

is valuable,” the statement communicates an idea but remains abstract. If the teacher 
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explains how a person’s honesty creates trust, how trust strengthens relationships and 

how relationships contribute to a healthy society, the abstract concept becomes 

connected with real experience. A parable can make the connection even stronger. The 

learner begins to see one thing through another. This is precisely why the Qur’an uses 

examples so frequently. The purpose is not merely to make the language beautiful. The 

purpose is to make truth understandable. Why Examples Are Effective Examples are 

effective because human learning is closely connected with experience. A student who 

has never studied a complex scientific theory may understand it more easily when the 

teacher compares it with something familiar. A student learning grammar may 

understand a difficult structure when the teacher connects it with sentences already 

known to the student. A student studying ethics may understand justice more clearly 

when the teacher presents a realistic situation involving fair and unfair treatment. The 

example creates a bridge. On one side is the concept. On the other side is the learner’s 

existing experience. The example connects the two.  

The Qur’anic Method of Teaching Through Examples 

 The Qur’an provides an extraordinary model of educational communication through 

examples. 

Allah says: 

“Indeed, Allah is not reluctant to present an example—even that of a 

mosquito or something smaller than it.” Qur’an 2:26 

This verse is educationally significant because it demonstrates that even a very small 

and ordinary object can become a means of teaching a profound truth. The educational 

value of an example does not depend upon the greatness of the object. It depends upon 

the lesson that can be derived from it. A teacher should therefore not assume that only 

complicated examples are educationally valuable. Sometimes the simplest example is 

the most effective. From the Known to the Unknown One of the fundamental principles 

of teaching is moving from what learners already know toward what they do not yet 

know. Examples perform this function naturally. Suppose a teacher wants to explain 

the concept of social cooperation. Instead of beginning with an abstract theoretical 

definition, the teacher may ask students to imagine a group of people trying to move a 

heavy object. One person alone may struggle, while several people working together 

can accomplish the task. The familiar physical experience becomes an illustration of 
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the abstract principle of cooperation. The learner first understands the example. The 

teacher then extracts the principle. This movement from experience to concept is 

educationally powerful. The Parable of the Good Word One of the most beautiful 

Qur’anic examples appears in Surah Ibrahim: 

“Have you not considered how Allah presents an example of a good 

word, like a good tree, whose root is firmly grounded and whose 

branches are in the sky?” Qur’an 14:24 

This is an excellent educational example because the Qur’an takes an abstract idea—

the good word—and explains it through a tree. The learner already understands a tree. 

A tree has roots. It has a trunk. It has branches. It grows. It produces fruit.  The Qur’an 

uses this familiar structure to help the learner understand the power and stability of 

goodness. The example therefore transforms an abstract moral and spiritual principle 

into a visual mental image. Explanation of the Tree Example The educational 

significance of this parable is profound. A tree does not appear fully grown in one 

moment. It develops gradually. It requires roots. It requires nourishment. It requires 

appropriate conditions. Similarly, good beliefs and good character require foundations 

and continuous development. A student can therefore learn a broader principle: Strong 

results require strong foundations. This principle applies not only to faith but also to 

education. A student who wants advanced knowledge must establish foundational 

knowledge. A teacher who wants excellent academic performance must build basic 

skills. A society that wants responsible citizens must cultivate moral foundations. The 

Qur’anic example therefore allows a single image to generate multiple levels of 

understanding. The Parable of the Spider’s House Another striking example appears in 

Surah al-’Ankabut: 

“The example of those who take protectors other than Allah is like that 

of the spider who takes a house. Indeed, the weakest of houses is the 

house of the spider.” Qur’an 29:41 

The example communicates a difficult theological concept through something familiar. 

The learner knows what a house represents. A house is normally associated with shelter 

and protection. The Qur’anic example challenges the assumption by drawing attention 

to the weakness of the spider’s web as a form of protection. The abstract lesson becomes 

concrete. This is precisely the strength of analogy. Examples Make Abstract Ideas 
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Visible Some educational concepts cannot easily be seen. Justice cannot be held in the 

hand. Honesty cannot be photographed. Faith cannot be measured like physical weight. 

Wisdom cannot be placed on a table. But examples can make these concepts visible in 

human behaviour. A teacher can show justice through a situation. Honesty can be 

demonstrated through a story. Wisdom can be illustrated through a decision. Faith can 

be discussed through conduct. The abstract becomes understandable through the 

concrete. This is one of the central principles of Prophetic pedagogy. 

Prophetic Use of Comparison 

The Prophet صلى الله عليه وسلم often taught through comparison. A comparison allows the learner to 

place two things side by side and recognize a relationship. One of the well-known 

Prophetic comparisons concerns the believer and a date palm. The Prophet صلى الله عليه وسلم asked his 

companions about a tree whose leaves do not fall and which resembles the believer. 

They eventually recognized that it was the date palm. The narration is recorded in Sahih 

al-Bukhari, Hadith 131. The educational method is significant. The Prophet صلى الله عليه وسلم did not 

immediately announce the answer. He first created a question and encouraged 

observation and thought. The companions considered different possibilities. Then he 

explained the answer. Thus, one teaching event combined questioning, observation, 

analogy and explanation. 

Explanation of the Date-Palm Example 

Why was the date palm an effective comparison? 

The date palm was familiar to the people of Arabia. It was useful. It produced fruit. It 

had characteristics recognizable to them. The Prophet صلى الله عليه وسلم connected these familiar 

characteristics with the believer. The educational lesson is that teachers should use 

examples that belong to the learner’s world. An example that is familiar to one culture 

may be unfamiliar to another. Therefore, effective teaching requires cultural and 

contextual awareness. The Example of the Believer as a Palm Tree The date palm 

example also demonstrates another important principle: an example can carry several 

meanings simultaneously. 

A believer can be: beneficial, stable productive resilient, and valuable to others. The 

teacher can therefore use a single comparison to discuss character, usefulness, patience 

and social responsibility. This is the educational richness of a well-chosen analogy. The 

Prophet صلى الله عليه وسلم and the Example of the Five Daily Prayers The Prophet صلى الله عليه وسلم also used physical 
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and familiar examples to explain spiritual purification. He asked his companions 

whether dirt would remain on a person who had a river flowing at his door and bathed 

in it five times a day. They answered that no dirt would remain. He then explained that 

the five daily prayers erase sins in a similar manner. This Hadith is recorded in Sahih 

al-Bukhari, Hadith 528, and Sahih Muslim, Hadith 667. This is a remarkable teaching 

technique. The spiritual effect of prayer is not physically visible. The Prophet صلى الله عليه وسلم 

therefore connected it with an experience that everyone could understand: washing in 

a river. The analogy makes the invisible effect easier to conceptualize. 

The Educational Structure of the River Example 

The comparison contains a simple sequence: A person becomes physically dirty. 

Water removes the dirt. Repeated washing maintains cleanliness. Similarly, human 

beings commit mistakes. Prayer provides repeated opportunities for purification. The 

example therefore connects a familiar physical process with a spiritual concept. The 

teacher does not merely state a doctrine. The teacher helps the learner imagine it. This 

is a central strength of analogy. The Example of the Strong and Weak Believer  The 

Prophet صلى الله عليه وسلم said: 

“The strong believer is better and more beloved to Allah than the weak 

believer, while there is good in both.” Sahih Muslim, Hadith 2664. 

The teaching requires explanation because “strength” is not limited to physical strength. 

It can include strength of faith, determination, knowledge, character and ability to act 

beneficially. This example demonstrates that Prophetic teaching sometimes begins with 

a memorable principle and then requires interpretation. A good teacher should not 

assume that every analogy will be understood automatically. The example must be 

explained according to the learner’s level. 

The Example of the One Who Guides to Good 

The Prophet صلى الله عليه وسلم said: 

“Whoever guides to good will have a reward similar to that of the one 

who does it.” Sahih Muslim, Hadith 1893. 

This teaching can be explained through a simple classroom example. If a student 

teaches another student something beneficial, the first student’s knowledge has 
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produced another learner. The educational value therefore expands beyond the original 

teacher. This creates a culture of knowledge-sharing. 

Examples and Moral Reasoning 

Examples are especially effective in moral education because moral decisions occur in 

concrete circumstances.  

Consider the principle: 

“Respect your parents.” 

A teacher can deepen understanding by presenting a situation in which a young person 

disagrees with a parent. The student must decide how to express disagreement 

respectfully. Now the abstract principle has become a practical problem. The student 

must reason. This is precisely how examples can move learners from memorization 

toward judgment. 

Examples and Case-Based Learning 

Modern education frequently uses case studies. A case presents a realistic situation and 

asks learners to analyze it. The basic educational structure is remarkably compatible 

with the ancient use of examples: situation !’ reflection !’ principle !’ decision !’ lesson. 

For example, a teacher of ethics may present a case involving academic dishonesty. 

Students can discuss: Why did the student cheat?  

What pressures influenced the decision? 

Who was affected? 

What should the student have done? 

How could the teacher have prevented the situation? 

The students are learning through a concrete example rather than an abstract lecture. 

The Importance of Familiarity An example should normally be familiar enough for the 

learner to understand it. A teacher explaining financial ethics to young children may 

use pocket money. A teacher explaining business ethics to university students may use 

a commercial case. A teacher teaching environmental responsibility may use water, 

electricity or waste management. The same principle can therefore be taught through 

different examples according to the learner. This connects the present chapter with the 

earlier principle of teaching according to learner ability. Cultural Relevance Examples 
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must also be culturally meaningful. A teacher in rural India may use agricultural 

examples that students see around them. A teacher in an urban classroom may use 

transportation, technology or workplace examples. A teacher in an Islamic studies class 

may use examples from daily religious practice. Cultural relevance increases 

comprehension because learners do not have to spend unnecessary mental effort 

understanding the example itself. They can concentrate on the principle. Examples 

Should Clarify, Not Confuse Not every comparison is useful. An example becomes 

harmful if it introduces more complexity than the original concept. 

Therefore, teachers should ask: 

Is the example familiar? 

Is it accurate? 

Does it directly relate to the principle? 

Will students understand the comparison? 

Does it accidentally create a misconception?  

A good example simplifies without distorting. Examples and Misconceptions 

Analogies are powerful, but they are never perfect. A comparison usually explains one 

or more aspects of a concept, not every aspect. Teachers should therefore explain the 

limits of an analogy. For example, when comparing one concept with another, the 

teacher can say: 

“This example helps us understand this particular aspect, but the two 

things are not identical.” 

This protects students from misunderstanding. Examples and Scientific Education The 

Prophetic principle of using familiar examples has relevance to science education. 

Scientific concepts such as: electricity, gravity, molecular structure, ecosystems, waves, 

and information systems can be difficult to visualize. Teachers often use analogies to 

make them accessible. However, scientific analogies must be carefully qualified 

because an analogy is not the scientific phenomenon itself. The educational objective 

is understanding, not replacement of accurate knowledge. 

Examples and Language Education 
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Examples are indispensable in language teaching. A grammatical rule may be difficult 

to understand when stated abstractly. For example, instead of defining a tense only 

through technical terminology, the teacher can provide several sentences and ask 

students to observe the pattern. Students first see examples. They identify similarities 

The teacher then formulates the rule. This method can develop inductive learning. It 

allows learners to discover principles through observation. 

Examples and Literature 

Literary education also benefits from examples. A teacher explaining metaphor can 

present an actual poetic line and then explain how one thing is represented through 

another. A teacher explaining symbolism can identify a recurring object and examine 

its meaning. The student learns the concept through the text itself. This is another form 

of moving from concrete evidence toward theoretical understanding. 

Examples and Islamic Jurisprudence 

Islamic legal education frequently requires practical examples. Students may 

understand a general rule but become confused when applying it to specific 

circumstances. Teachers can therefore present cases. 

For example: 

“What happens if a person is travelling?” 

“What happens if a person is ill?” 

“What happens when circumstances change?” 

Such examples demonstrate how general principles interact with actual situations. The 

teacher must, however, distinguish between established legal rulings and illustrative 

hypothetical cases. 

Examples and Different Levels of Learners 

A beginner may require a simple example. An advanced learner may benefit from a 

complicated case. For example, a beginner studying research methodology may first 

learn the difference between primary and secondary sources through a simple example. 

An advanced researcher may then analyze a complicated source and determine its 

evidentiary value. The principle remains the same, but the example develops with the 

learner. 
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Examples and Children’s Education 

Children understand the world through concrete experience. Teachers working with 

young learners should therefore use objects, pictures, stories, classroom situations and 

familiar experiences. If teaching honesty, the teacher might present a situation 

involving a lost pencil. If teaching cooperation, the teacher might organize a group 

activity. If teaching responsibility, students might be given responsibility for 

maintaining classroom materials. The principle becomes visible through action. 

Examples and Adult Education 

Adults bring considerable life experience to the classroom. Their experiences can 

themselves become educational resources.  

A teacher can ask adult learners: 

“Have you ever experienced a situation like this?” 

“What happened?” 

“What did you learn?” 

This transforms previous experience into learning material. The Prophetic teaching 

environment similarly respected people’s experiences and circumstances. 

Examples and Storytelling 

Examples and storytelling are closely related but not identical. A story presents a 

sequence of events. An example may be much shorter. 

A teacher can say: 

“For instance, imagine a student who…” 

and immediately present a situation. This can clarify a principle without requiring a 

long narrative. Thus, examples provide a flexible tool that can be used within lectures, 

discussions, stories and assessments. 

Examples and Demonstration 

Examples can also be physical. If a teacher explains how to perform a task, the teacher 

can demonstrate it. The learner observes. The teacher explains. The learner repeats. 

This combination of example and demonstration is particularly effective for practical 
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learning. It also prepares the ground for the next chapter of this book, which will 

examine Demonstration and Practical Teaching in greater detail. 

Examples and Memory 

One reason examples improve memory is that they create associations. 

A student may forget an abstract definition. But the example can bring the definition 

back. Suppose students learn the concept of plagiarism through a realistic case 

involving copied material. Later, when they encounter the term plagiarism, they 

remember the case. The example becomes a mental anchor. The same principle applies 

to religious education. A Hadith connected with a memorable situation may be easier 

to recall. 

Examples and Attention 

Examples break the monotony of abstract explanation. A teacher may spend several 

minutes explaining a principle. Students begin to lose attention. 

Then the teacher says: 

“Let us take an example.” 

Attention often returns. The learner wants to know how the principle operates in real 

life. Therefore, examples can serve as attention-management tools. 

Examples and Application 

The highest educational value of an example comes when students create their own 

examples. After explaining a principle, the teacher can ask: 

“Give me an example from your own life.” 

“Can you think of a situation where this principle would apply?” 

“Can you create a case in which this rule becomes important?” 

This demonstrates genuine understanding. A student who can generate an appropriate 

example has probably moved beyond memorization toward conceptual 

understanding. 

The Prophet صلى الله عليه وسلم and Learning Through Concrete Experience 

Prophetic education consistently connected knowledge with action. The companions 

did not learn Islam only through abstract statements. They witnessed: prayer, charity, 
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fasting, justice, mercy, leadership, family relations, conflict resolution, and social 

responsibility. The Prophet صلى الله عليه وسلم taught through his own conduct. Therefore, his life itself 

became a continuous example. 

The Qur’an states: 

“Indeed, in the Messenger of Allah you have an excellent example.” 

Qur’an 33:21 

This verse gives the idea of educational example its highest form. The teacher is not 

merely giving examples. The teacher can become an example. The Teacher as the 

Living Example Students often learn more from what teachers do than from what 

teachers say. A teacher who teaches punctuality but arrives late creates a contradiction. 

A teacher who teaches respect but humiliates students undermines the lesson. A teacher 

who teaches honesty but manipulates information damages credibility. The Prophet صلى الله عليه وسلم 

provided consistency between teaching and conduct. His life therefore became a 

practical explanation of his message. This principle will receive further attention in the 

later chapter on Teaching by Personal Example. 

Examples and Ethical Responsibility 

Teachers have a responsibility to select examples carefully. Examples involving 

sensitive subjects should be handled with dignity. Students should not be forced to 

disclose personal experiences. Teachers should avoid examples that humiliate 

particular students or communities. Religious examples should be authentic. Historical 

examples should be accurate. Scientific examples should not create misconceptions. 

Educational examples should serve the learner. This ethical dimension is essential. 

Examples and Modern Technology 

Technology provides teachers with an enormous range of examples. Images, maps, 

diagrams, videos, simulations and interactive cases can make abstract concepts more 

concrete. However, visual richness does not automatically mean educational 

effectiveness. 

A teacher should still ask: 

What concept does this visual explain? 

What should students notice?  
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What question should they consider? 

What should they learn from it? 

The principle remains the same: The example must serve the lesson. 

Examples in Online Teaching 

Online education can particularly benefit from examples because students may 

otherwise experience lessons as abstract presentations. Teachers can use short cases, 

screen demonstrations, real-life scenarios and problem-solving activities. After 

explaining a concept, the teacher can present a situation and ask students to apply what 

they have learned. This creates active learning. 

Examples and Inclusive Education 

Different learners may understand examples differently. A teacher should therefore 

provide more than one example when necessary. If one example does not clarify the 

concept, another may succeed. This is particularly useful in mixed-ability classrooms. 

One student may understand a mathematical example. Another may understand a visual 

analogy. Another may understand a real-life situation. Variety allows more learners to 

access the same principle. 

The Danger of Overusing Examples 

Although examples are powerful, too many examples can obscure the main concept. 

The teacher should provide enough examples to establish understanding but not so 

many that students lose sight of the principle. 

A good pattern is: principle !’ example !’ explanation !’ second example if necessary !’ 

application. The learner should always return to the central concept. Examples Must Be 

Truthful The educational usefulness of an example does not justify presenting fiction 

as fact. If a teacher creates a hypothetical example, it should be identified as 

hypothetical. If a story is historical, its authenticity should be established. If a Hadith is 

used, its source should be given. This is particularly important in Islamic education. 

False information can become deeply embedded when communicated through 

memorable stories or examples. 

Examples and the Development of Wisdom 
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The ultimate purpose of examples is not merely understanding one lesson. Examples 

can develop the ability to recognize principles in new situations. A student who learns 

justice through one case should eventually be able to recognize injustice in another 

context. A student who learns honesty through one example should understand honesty 

in academic, professional and personal life. This movement from one example to a 

general principle and then to new situations is a sign of genuine learning. 

Prophetic Examples and Transfer of Learning 

Educational transfer occurs when learners use previously acquired knowledge in a new 

situation. The Prophetic teaching method encouraged such transfer. A moral principle 

was not restricted to the situation in which it was first taught. The learner was expected 

to apply it elsewhere. This is essential to Islamic education because religious knowledge 

concerns life as a whole. The purpose of learning is not merely to answer questions in 

the classroom. It is to live responsibly. The Broader Educational Philosophy Teaching 

through examples and parables reveals a broader philosophy of Prophetic education. 

The learner should not remain trapped in abstraction. Knowledge should be connected 

with reality. Ideas should become visible. Values should become practical. Principles 

should be applied. Understanding should lead to action. This is why examples occupy 

such an important position in the Qur’an and Sunnah. 

Lessons for Contemporary Teachers 

The contemporary teacher can derive several practical lessons from this method. An 

abstract concept should be accompanied by an appropriate example whenever possible. 

Examples should be familiar to the learners. Teachers should move from known 

experiences toward unfamiliar ideas. Examples should be culturally and 

developmentally appropriate. Analogies should be explained carefully. Teachers should 

distinguish between an illustration and an exact equivalence. Students should be 

encouraged to generate their own examples. Examples should be connected with 

practical application. Religious and historical examples must be authenticated. Visual 

and digital examples should serve educational objectives rather than merely entertain. 

Above all, the teacher should remember that an example is not the destination. It is the 

bridge through which the learner reaches understanding. 

Teaching through examples and parables is one of the most significant features of 

Qur’anic and Prophetic pedagogy. The Qur’an repeatedly uses examples to 
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communicate truths that might otherwise remain difficult to understand. Allah 

explicitly states that examples are presented for people so that they may understand and 

reflect, as expressed in Qur’an 29:43. 

The Qur’anic parable of the good tree in Qur’an 14:24–25 demonstrates how an abstract 

spiritual concept can be represented through a familiar natural object. The example of 

the spider’s house in Qur’an 29:41 demonstrates how a difficult theological principle 

can be communicated through a recognizable physical reality. The example of the date 

palm in the Prophetic tradition shows how questioning and analogy can work together 

to create active learning. The comparison between the five daily prayers and a river 

flowing at one’s door demonstrates how an invisible spiritual effect can be explained 

through a familiar physical experience. These examples reveal that the Prophet صلى الله عليه وسلم taught 

not only through definitions but through comparisons, images, situations, 

demonstrations and lived experiences. For the contemporary teacher, this method has 

extraordinary relevance. When a concept is difficult, find an appropriate example. 

When an idea is abstract, connect it with experience. When a moral principle is 

theoretical, show how it operates in a real situation. When students struggle with a rule, 

provide a case. When students have understood the concept, ask them to create their 

own examples. The deepest educational principle is therefore: Make the invisible 

understandable through the visible, the abstract understandable through the concrete, 

and the theoretical meaningful through practical experience. The teacher who masters 

the art of example does more than explain information. The teacher creates a bridge 

between the learner’s existing world and the new world of knowledge. This is one of 

the enduring lessons of the Prophetic method of teaching. 
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Chapter 9: Demonstration and Practical Teaching 

Introduction 

Education becomes truly meaningful when knowledge moves from the mind into 

practice. A learner may listen to an explanation, memorize a definition and even 

reproduce the information in an examination, yet still remain unable to perform the 

activity that the knowledge describes. This difference between knowing what 

something is and knowing how something is done is one of the most important 

problems in education. The Prophetic method of teaching addresses this problem 

through demonstration, observation, guided practice and practical participation. The 

Prophet Muhammad صلى الله عليه وسلم was not only a teacher who explained principles verbally. He 

was also a practical instructor who demonstrated religious duties, moral behaviour, 

social conduct and everyday practices before his companions. He taught through his 

actions, and the companions learned by observing him, imitating him and practising 

what they had seen. One of the clearest statements of this method appears in the 

Prophet’s instruction concerning prayer: 

“Pray as you have seen me praying.” Sahih al-Bukhari, Hadith 631. 

The wording is educationally powerful. The Prophet صلى الله عليه وسلم did not merely say, “Learn the 

rules of prayer.” He directed the learners toward observation. They were to see the 

prayer and then reproduce it. This is the essence of demonstration-based education. The 

learner observes. The teacher demonstrates. The learner practises. The teacher corrects. 

The learner repeats. Knowledge gradually becomes skill. The Meaning of 

Demonstration in Education Demonstration means teaching something by showing 

how it is performed, rather than relying exclusively upon verbal explanation. Practical 

teaching is broader. It involves allowing the learner to participate in an activity so that 

knowledge can become experience. For example, explaining how to perform ablution 

is verbal teaching. Performing ablution in front of students is demonstration. Allowing 

students to perform ablution themselves is practical teaching. Correcting their mistakes 

completes the learning process. Thus, demonstration and practical teaching are closely 

connected but are not exactly identical. Demonstration shows the learner what to do. 

Practice allows the learner to do it. Feedback helps the learner improve. This three-

stage process is clearly visible in the Prophetic method. The Prophet صلى الله عليه وسلم as a Practical 

Teacher The Prophet صلى الله عليه وسلم taught many matters through direct demonstration. Prayer is 
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one of the clearest examples. Ablution was demonstrated. The rituals of Hajj were 

demonstrated. The manners of eating and drinking were demonstrated. The manners of 

greeting were demonstrated. The conduct of social relations was demonstrated. The 

treatment of family members was demonstrated. The Prophet’s life itself became a 

practical curriculum. 

This is why Allah says: 

“Indeed, in the Messenger of Allah you have an excellent example.” 

Qur’an 33:21 

The word uswah is especially significant in an educational context. It indicates that the 

Prophet صلى الله عليه وسلم was not merely a source of verbal instruction; his conduct itself provided an 

example for imitation.  

Learning by Seeing 

Human beings learn through different senses, and visual observation is particularly 

important in practical learning. A student may hear how a particular activity should be 

performed, but seeing the activity provides information that words alone may not 

communicate. A teacher explaining a laboratory experiment can describe the procedure. 

But when the teacher performs the experiment, students can see the sequence. They can 

observe the instruments. They can notice the movements. They can identify 

precautions. They can see the result. The same principle appears in Prophetic education. 

The companions observed the Prophet صلى الله عليه وسلم in worship and daily life. They did not merely 

hear instructions about Islam. They witnessed Islam being lived. The Demonstration of 

Prayer Prayer provides perhaps the strongest example of practical Prophetic teaching. 

The Prophet صلى الله عليه وسلم taught prayer through his own performance. Malik ibn al-Huwayrith and 

other young companions stayed with the Prophet صلى الله عليه وسلم for a period of time. When they 

were preparing to return to their families, he instructed them to teach their people and 

said: 

“Pray as you have seen me praying.” Sahih al-Bukhari, Hadith 631. 

The educational significance is considerable. The Prophet صلى الله عليه وسلم transformed learners into 

teachers. They were expected not merely to remember what they had heard but to 

reproduce what they had observed and teach 
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it to others. This demonstrates a complete educational chain: observation !’ imitation !’ 

practice !’ mastery !’ transmission. Demonstration on the Pulpit Another remarkable 

example appears in Sahih al-Bukhari. The Prophet صلى الله عليه وسلم once prayed on the pulpit in order 

to allow the people to observe his movements clearly. After completing the prayer, he 

explained that he had done this so that the people could follow him and learn how he 

prayed. Sahih al-Bukhari, Hadith 917. This incident is extremely important for 

educational theory. The Prophet صلى الله عليه وسلم changed the physical arrangement of the learning 

environment to improve visibility. The pulpit elevated him. The learners could observe 

his movements. The demonstration therefore became more accessible to the audience. 

This teaches a major principle: The physical environment should be arranged according 

to the learning objective. If students cannot see what the teacher is demonstrating, the 

demonstration loses much of its educational value. 

Demonstration Is More Than Showing 

Demonstration should not be confused with performance. A teacher may perform an 

activity perfectly without actually teaching it effectively. Educational demonstration 

requires intentionality.  

The teacher must consider: What should learners observe? 

Which steps are important? 

Which mistakes are common? 

What should students remember? 

What should they practice afterward? 

The Prophet صلى الله عليه وسلم demonstrated with an educational purpose. His actions communicated 

knowledge. His demonstrations were connected with instruction. Therefore, practical 

teaching requires planning. The Example of Ablution is another excellent  example of 

practical instruction. ‘Uthman ibn ‘Affan demonstrated the manner of ablution and 

explained that he had seen the Messenger of Allah صلى الله عليه وسلم perform ablution in that manner. 

The description is recorded in Sahih Muslim, Hadith 226a. The educational significance 

lies in the fact that ablution contains a sequence of physical actions. 

A learner must know: what to wash, how to wash it, the order of the actions, and how 

the practice is performed. A purely verbal description may not be sufficient for every 

learner. Demonstration removes uncertainty. The Transmission of Practical Knowledge 
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The example of ‘Uthman  also demonstrates another important principle. Practical 

knowledge can be transmitted through observation from one generation to another. The 

companions learned from the Prophet صلى الله عليه وسلم. They demonstrated what they had learned to 

others. The next generation learned from them. In this way, practical knowledge was 

preserved through both textual transmission and lived practice. This is particularly 

important in Islamic education because many acts of worship contain practical details 

that must be learned through observation and practice alongside textual evidence. 

Demonstration During Hajj 

The Farewell Hajj provides another major example of practical teaching. The Prophet 

 performed the rites of Hajj in front of the companions, and Jabir ibn ‘Abdullah صلى الله عليه وسلم

described what he observed. 

 The Prophet صلى الله عليه وسلم said: 

“Learn your rituals from me.” This is recorded in Sahih Muslim, Hadith 

1297. 

This statement represents one of the clearest examples of demonstration-based 

Prophetic pedagogy. The Prophet صلى الله عليه وسلم was physically performing the ritual while 

simultaneously teaching the learners. The students were not sitting in a classroom 

imagining Hajj. They were observing Hajj in its actual setting. This is experiential 

learning at its highest level. Learning in the Real Environment One of the major 

advantages of practical teaching is that it places learning in the environment where the 

knowledge is actually used. A classroom may teach the theory of agriculture. A field 

provides the practical environment. A classroom may explain first aid. A practical 

training session allows students to practice it. A classroom may explain public 

speaking. A real presentation allows the learner to experience it. Similarly, Hajj was 

taught in the environment of Hajj. Prayer was taught in the environment of prayer. 

Ablution was taught with water and the actual process of purification. The learner 

therefore sees the relationship between knowledge and life. The Difference Between 

Information and Skill Information can sometimes be memorized. Skill must normally 

be practiced. A student may memorize the steps of swimming but still not know how 

to swim. A student may memorize the rules of pronunciation but still mispronounce 

words. A student may memorize the theory of teaching but struggle when facing an 

actual classroom. A student may know the definition of leadership but fail to lead 
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responsibly. Therefore, education must distinguish between declarative knowledge and 

practical competence. Prophetic pedagogy provides a powerful model for connecting 

the two. 

The Man Who Prayed Incorrectly 

A particularly important teaching incident concerns a man who entered the mosque and 

prayed. The Prophet صلى الله عليه وسلم told him that he had not prayed correctly and asked him to repeat 

the prayer. This occurred more than once. Finally, the man asked the Prophet صلى الله عليه وسلم to teach 

him how to pray. The Prophet صلى الله عليه وسلم then explained the essential stages of the prayer, 

including standing, bowing, rising, prostration and sitting with calmness. This narration 

is found in Sahih al-Bukhari, Hadith 793, and another version is recorded as Sahih al-

Bukhari, Hadith 6251. This incident demonstrates an important educational sequence. 

The Prophet صلى الله عليه وسلم first identified the performance problem. He then allowed the learner to 

recognize his need for instruction. After that, he provided the necessary explanation. 

The learner was therefore taught according to an actual practical need. 

Demonstration and Correction 

Practical teaching naturally creates opportunities for correction. When students perform 

a task, their mistakes become visible. This gives the teacher an opportunity to intervene. 

The Prophet صلى الله عليه وسلم did not simply provide theoretical instruction and leave learners without 

feedback. When an incorrect practice appeared, he corrected it. This principle is 

especially important in practical education. A student learning handwriting needs 

correction. A student learning pronunciation needs correction. A student learning 

laboratory techniques needs correction. A student learning prayer needs correction. 

Correction is therefore part of demonstration-based teaching. 

Demonstration Reduces Ambiguity 

Words can sometimes have multiple interpretations. A practical demonstration reduces 

ambiguity. Suppose a teacher tells students: “Stand properly.” Different students may 

interpret “properly” differently. But if the teacher demonstrates the correct posture, 

students have a clear visual reference. Similarly, when teaching pronunciation, writing 

alone cannot communicate every aspect of sound. The teacher must model the 

pronunciation. When teaching physical movement, verbal description may be 

insufficient. Demonstration makes the expected performance visible. 

Demonstration and Repetition  
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Demonstration becomes more effective when combined with repetition. The teacher 

demonstrates. Students observe. The teacher demonstrates again. Students imitate. The 

teacher corrects. Students repeat. The process continues until the correct pattern 

becomes familiar. This connects Chapter 9 with the earlier discussion of repetition. 

However, the two methods are not identical. Repetition strengthens memory. 

Demonstration develops understanding through observation. Together they create 

stronger learning.  

Demonstration and Learner Participation 

A learner should not remain a passive observer. After demonstration, learners should 

be given an opportunity to perform the task themselves. This is one of the most 

important principles of practical education. For example, after the teacher demonstrates 

a grammar exercise, students should construct their own sentences. After a science 

demonstration, students should perform the experiment where appropriate and safe. 

After a prayer demonstration, students should practice the movements. After a 

computer demonstration, students should perform the same steps independently. 

Learning becomes deeper when the learner moves from observation to participation. 

The Prophet صلى الله عليه وسلم and Active Learners The Prophet صلى الله عليه وسلم  frequently involved his companions 

in learning. He asked questions. He listened to answers. He encouraged observation. 

He allowed people to practice. He sent learners to different communities. He instructed 

companions to teach others. The young men who stayed with him and were later sent 

back to their families provide an important example. The Prophet صلى الله عليه وسلم instructed them to 

return and teach their people. Sahih al-Bukhari 631 records this transition from learning 

to teaching. Thus, Prophetic education was not designed to create permanent 

dependence on the teacher. It developed independent educators. 

Demonstration and Confidence 

Practical learning also develops confidence. A learner may understand something 

intellectually but remain afraid of performing it. Repeated guided practice reduces this 

fear. A student who successfully performs a task gains confidence. This is particularly 

important for young learners. Teachers should therefore create opportunities for 

students to practise without unnecessary humiliation. The purpose of correction is 

improvement, not embarrassment. 

Demonstration and Individual Differences 
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Not every student learns at the same speed. Some students understand after watching 

once. Others require repeated demonstrations. Some need a slower demonstration. 

Some need the teacher to break the activity into smaller stages. The Prophetic principle 

of teaching according to learners’ capacities therefore remains relevant. Demonstration 

should be flexible. The teacher should observe learners and modify the teaching process 

accordingly. 

Slow Demonstration 

Complex procedures should sometimes be demonstrated slowly. The teacher can pause 

after each stage. For example: First, observe. Then, identify the first step. Then, perform 

it. Then, proceed to the next stage. This prevents students from becoming overwhelmed. 

The Prophet صلى الله عليه وسلم was known for clear communication and sometimes repeated statements 

for understanding. This broader Prophetic practice supports the educational principle 

of pacing instruction according to comprehension. 

Demonstration and Attention to Detail 

Practical activities often contain small details that cannot be ignored. A minor error 

may change the outcome. Therefore, teachers should identify critical steps. 

In religious education, teachers must distinguish between essential requirements, 

recommended practices and matters where legitimate differences exist. In scientific 

education, teachers must identify safety procedures. In language education, teachers 

must distinguish pronunciation, meaning and usage. Practical teaching therefore 

requires precision. 

Demonstration and Safety 

Modern practical education must also include safety. Teachers conducting experiments, 

physical activities or vocational training must explain risks and precautions. The 

Islamic educational tradition also emphasizes preventing harm. A practical teaching 

method should therefore never sacrifice safety for demonstration. The teacher should 

ensure that students understand not only how something is done but also when, where 

and under what conditions it should be done. 

Demonstration Through Personal Conduct 

Not every demonstration requires a physical procedure. Some of the most important 

demonstrations are behavioural. A teacher can demonstrate patience. A teacher can 



 

— 124 — 

demonstrate honesty. A teacher can demonstrate respect. A teacher can demonstrate 

punctuality. A teacher can demonstrate intellectual humility. A teacher can demonstrate 

how to disagree respectfully. These behaviours cannot be fully taught through 

definitions. They must be witnessed. This is why the Prophet صلى الله عليه وسلم is described in the 

Qur’an as an excellent example. The Prophet صلى الله عليه وسلم Demonstrating Mercy The Prophet’s 

conduct toward children, families, companions, the poor and even those who made 

mistakes provided practical lessons in mercy. 

Allah says: 

“We have not sent you except as a mercy to the worlds.” Qur’an 21:107 

Mercy was therefore not merely an idea in Prophetic teaching. It was demonstrated 

through conduct. A teacher who wants students to become compassionate must 

demonstrate compassion. 

Demonstration and Character Formation 

Character education is particularly dependent upon demonstration. A lecture about 

honesty may be forgotten. A teacher who consistently refuses to falsify attendance, 

marks fairly and acknowledges mistakes provides a living lesson in honesty. A lecture 

about respect may be forgotten. A teacher who listens carefully to students 

demonstrates respect. A lecture about justice may be forgotten. A teacher who treats 

students fairly demonstrates justice. This is the difference between teaching about a 

value and teaching a value through one’s behaviour. 

Demonstration in Moral Decision-Making 

Teachers can also demonstrate how moral reasoning takes place. Suppose a teacher 

receives a difficult question. Instead of immediately giving an answer, the teacher can 

say: 

“Let us examine the facts first.” 

Then the teacher identifies the relevant principles, considers possible consequences and 

reaches a conclusion. Students learn not only the answer but the process of responsible 

reasoning. This develops intellectual maturity. 

Demonstration and Problem-Solving 
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Modern education places considerable importance on problem-solving. The teacher can 

demonstrate a problem-solving process by thinking aloud.  

For example: 

“What do we know?” 

“What information is missing?” 

“What possibilities do we have?” 

“Which solution is most appropriate?” 

“What evidence supports our conclusion?” 

This makes invisible thinking visible. It is particularly useful for mathematics, science, 

research methodology and critical thinking. 

Demonstration and Language Learning 

Language teachers can use demonstration in pronunciation, conversation and writing. 

A teacher can pronounce a word. Students listen. The teacher repeats it. Students 

imitate. The teacher provides correction. The students use the word in a sentence. The 

same process can be used for Arabic, English, Urdu and other languages. This is more 

effective than giving students only written definitions. 

Demonstration in Qur’an Recitation 

Qur’anic recitation is another field where practical modelling is important. A teacher 

recites. The learner listens. The learner repeats. The teacher corrects pronunciation and 

application of tajwid. The process combines auditory demonstration with guided 

practice. This illustrates that demonstration is not limited to visual activities. It can 

involve hearing, observing and performing. 

Demonstration and Multiple Senses 

Effective practical teaching can involve several senses. A learner may: see the teacher, 

hear the explanation, touch the material, perform the activity, and receive feedback. 

This multi-sensory involvement can make learning more memorable. The teacher 

should nevertheless avoid unnecessary sensory stimulation. Every element should have 

an educational purpose. 
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Demonstration and Educational Technology 

Modern technology has greatly expanded opportunities for demonstration. Teachers 

can use: videos, interactive simulations, digital whiteboards, animations, screen 

recordings virtual laboratories, maps, models, and educational applications. These tools 

can extend the teacher’s ability to demonstrate. However, technology should support—

not replace—sound pedagogy. A video of a procedure is useful, but students may still 

need to perform the procedure themselves. 

Demonstration in Online Education 

Online education presents a special challenge because physical presence is limited. 

Teachers can overcome this by using: live demonstrations,recorded demonstrations, 

screen-sharing, document cameras, step-by-step videos, digital simulations, and 

student-created demonstrations. For example, an English teacher can demonstrate 

pronunciation through video. A mathematics teacher can demonstrate problem-solving 

on a digital board. A computer teacher can demonstrate software procedures through 

screen recording. An Islamic studies teacher can explain practical worship while using 

appropriate visual teaching aids. 

Demonstration and Assessment 

Assessment should measure whether students can actually perform what they were 

taught. If a lesson concerns practical competence, a written examination alone may not 

be sufficient. A student may be asked to: perform a procedure, demonstrate a skill, solve 

a practical problem, teach another learner, or complete an authentic task. This approach 

measures application rather than memory alone. The Prophetic educational tradition 

provides strong support for the importance of observing actual practice. 

Demonstration and Peer Teaching 

Once learners acquire competence, they can demonstrate the skill to others. This is 

particularly valuable because teaching another person requires deeper understanding. 

The Prophet صلى الله عليه وسلم sent companions to teach their communities. The young companions 

who stayed with him were instructed to return to their families and teach them. This 

transforms education into a chain of knowledge transmission.The student becomes a 

teacher. The learner becomes an educator. 
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Demonstration and Apprenticeship 

The Prophetic approach also resembles apprenticeship. An apprentice learns by 

observing a skilled person. Then the apprentice attempts the task. The expert provides 

correction. Gradually, responsibility is transferred to the learner. This model was 

common in traditional crafts and remains valuable in medicine, teaching, engineering, 

law, research and vocational education. The principle is simple: Watch carefully, 

practise repeatedly, receive correction, and gradually become independent. 

Demonstration and Research Training 

Research methodology also benefits from demonstration. A supervisor can 

demonstrate: how to identify a research problem, how to search scholarly sources, how 

to evaluate evidence, how to organize references, how to analyse a text, how to 

construct an argument, and how to revise academic writing. A student who only reads 

research-methodology rules may still struggle. But observing an experienced researcher 

work through an actual problem can make the process much clearer. 

Demonstration and Teacher Training 

Teacher education should especially use demonstration. Future teachers should observe 

experienced teachers. They should analyse classroom management. They should 

observe questioning techniques.  They should see how explanations are structured. 

They should practise teaching. They should receive feedback. This creates professional 

competence. The principle follows the Prophetic pattern of learning through 

observation and practice. 

Demonstration Without Humiliation 

A teacher must be careful when correcting practical mistakes. A student may make a 

mistake in front of others. Public humiliation can create fear. The objective should be 

correction, not embarrassment. The Prophet صلى الله عليه وسلم frequently corrected people while 

preserving their dignity. This connects practical teaching with the broader Prophetic 

principles of mercy, wisdom and respect. A practical teacher should therefore create a 

classroom where mistakes are treated as opportunities for learning. 

Demonstration and Patience 

Practical mastery requires patience. A student may not perform a task correctly the first 

time. The teacher must be willing to demonstrate again. The Prophet صلى الله عليه وسلم repeatedly 



 

— 128 — 

taught and corrected people according to their needs. Patience is therefore not merely a 

personal virtue. It is an educational skill. 

Demonstration and Gradual Independence 

The ultimate objective of demonstration is not permanent imitation. The learner should 

eventually become capable of independent performance. At the beginning, the teacher 

provides substantial support. Later, support decreases. The learner takes greater 

responsibility. Finally, the learner can perform the task independently and perhaps teach 

it to others. This progression is one of the most important characteristics of successful 

practical education. 

Demonstration as a Complete Educational Cycle 

A mature demonstration-based lesson can therefore follow this sequence: The teacher 

introduces the objective. The teacher explains the importance of the task. The teacher 

demonstrates. The learners observe carefully. The teacher highlights important stages. 

The learners practice. The teacher observes. The teacher corrects. The learners repeat. 

The learners perform independently. The teacher evaluates. The learners reflect upon 

their performance. This cycle turns information into competence.  

The Qur’anic Foundation of Learning Through Observation 

The Qur’an repeatedly encourages human beings to observe the world. 

Allah says: 

“So let man observe from what he was created.” Qur’an 86:5 

Allah also repeatedly directs people toward observing creation and reflecting upon it. 

For example: 

“Do they not look at the camels—how they were created?” Qur’an 88:17 

These verses demonstrate the educational importance of observation Observation is not 

merely looking. It is purposeful attention. The learner sees something and reflects upon 

its meaning. Observation, Reflection and Action The educational process can therefore 

be understood as: observation !’ reflection !’ understanding !’ action. The Prophetic 

method adds another important stage: correction. Thus: observation !’ understanding !’ 

practice !’ correction !’ mastery. This is a complete learning model. Practical Teaching 

and Spiritual Education Practical teaching is not restricted to worldly subjects. Islam 
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itself combines belief with practice. Faith produces action. Knowledge produces 

responsibility. Worship produces discipline. Moral principles produce conduct. 

Therefore, Islamic education must not remain merely theoretical. Students should 

understand how religious knowledge is lived. The Prophet صلى الله عليه وسلم embodied this integration. 

The Teacher as a Model 

A teacher’s conduct is therefore part of the curriculum. The teacher enters the classroom 

on time. Students learn punctuality. The teacher listens carefully. Students learn 

listening. The teacher admits a mistake. Students learn intellectual honesty. The teacher 

treats students fairly. Students learn justice. The teacher speaks respectfully. Students 

learn respectful communication. The teacher remains patient under pressure. Students 

learn emotional control. The teacher’s behaviour becomes an educational 

demonstration. 

Contemporary Applications 

The Prophetic method of demonstration has direct relevance to contemporary 

education. In science, teachers should demonstrate experiments before students conduct 

them. In language teaching, teachers should model pronunciation and communication.  

In mathematics, teachers should demonstrate problem-solving procedures. In physical 

education, teachers should demonstrate movements and safety techniques. In 

vocational education, teachers should demonstrate professional procedures. In teacher 

training, experienced educators should model classroom practices. In Islamic 

education, teachers should connect religious knowledge with practical worship and 

character. In research education, supervisors should demonstrate scholarly procedures. 

In moral education, teachers should demonstrate the values they expect students to 

develop. The Principle of “Show, Do, Reflect” A particularly useful modern 

formulation of this Prophetic principle is: Show. Do. Reflect. The teacher shows the 

learner what to do. The learner performs the task. The learner reflects upon the 

performance. The teacher provides feedback. The learner improves. This process can 

be repeated until competence develops. Why Practical Teaching Produces Deeper 

Learning Practical learning creates a stronger connection between knowledge and 

experience. When learners perform something themselves, they encounter problems. 

Problems require thinking. 
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Thinking produces understanding. Understanding improves performance. Performance 

produces confidence. Confidence encourages further learning. Thus, practical teaching 

creates a cycle of development. Limitations of Demonstration Demonstration is 

powerful, but it should not be treated as the only teaching method. Some concepts 

require explanation. Some require questioning. Some require storytelling. Some require 

discussion. Some require reading and independent research. The Prophetic method 

itself was rich and varied. Therefore, demonstration should be integrated with other 

teaching methods according to the subject and learners. 

The Ethical Dimension of Practical Teaching 

Teachers have a responsibility to ensure that practical activities are: accurate, safe, 

respectful, purposeful, inclusive, and appropriate to learners. Demonstration should 

never become entertainment without learning. Nor should students be forced into 

activities that violate their dignity or safety. The teacher’s responsibility is to create 

meaningful opportunities for learning. 

Demonstration and practical teaching occupy a central position in the Prophetic method 

of education. The Prophet Muhammad صلى الله عليه وسلم taught not only through words but through 

action, observation, modelling, participation and correction. His statement, “Pray as 

you have seen me praying,” provides a concise expression of this method. His 

demonstration of prayer on the pulpit shows that even the physical arrangement of the 

learning environment can be adapted to improve observation. Sahih al-Bukhari 917 

records that he demonstrated the prayer in this way so that people could follow him and 

learn how he prayed. The teaching of Hajj provides another powerful example. During 

the Farewell Pilgrimage, the Prophet صلى الله عليه وسلم instructed the companions to learn the rituals 

from his practical performance. Sahih Muslim 1297 preserves this instruction. The 

teaching of ablution likewise demonstrates the importance of showing rather than 

merely describing. The narration of ‘Uthman’s demonstration of ablution in Sahih 

Muslim 226a shows how the practical form of worship was transmitted through 

observed practice. The incident of the man who prayed incorrectly further demonstrates 

the importance of practice and correction. The Prophet صلى الله عليه وسلم did not merely tell the man 

that his prayer was incorrect; he instructed him concerning the correct performance of 

the prayer and its essential movements. These examples establish a broad educational 

principle: learning becomes stronger when the learner can see, practice, receive 

correction and perform independently. The contemporary teacher can therefore learn 
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an important lesson from the Prophetic method. Do not always tell students what to do 

when you can show them. Do not stop at demonstration when they can practice. Do not 

stop at practice when feedback can improve performance. And do not stop at correction 

when the learner can eventually become independent. The highest form of practical 

teaching is therefore not simply demonstration by the teacher. It is the gradual 

transformation of the learner from observer to participant, participant to competent 

performer, and competent performer to independent practitioner and teacher. This is the 

enduring educational wisdom of the Prophetic method. 
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Chapter 10: Teaching Through Dialogue and 

Discussion 

Introduction 

Teaching is not always a one-way process in which a teacher speaks and students 

simply listen. Some of the deepest learning takes place when the learner is invited to  

speak, question, respond, compare, disagree, explain and reflect. Dialogue transforms 

education from passive reception into active participation. It gives learners an 

opportunity not merely to hear knowledge but to process it, express it and connect it 

with their own understanding.The teaching method of Prophet Muhammad صلى الله عليه وسلم provides 

a rich model of educational dialogue. His conversations with the Companions were not 

limited to delivering information. He asked questions, listened to answers, corrected 

misunderstandings, encouraged reflection, responded to individual concerns, allowed 

people to raise difficult questions and sometimes engaged them in extended 

conversations. Through dialogue, he developed not only knowledge but also judgment, 

confidence, moral awareness and intellectual maturity. The Qur’an itself presents 

dialogue as an important means of communication. 

Allah says: 

“Invite to the way of your Lord with wisdom and good instruction, and 

argue with them in the best manner.” Qur’an 16:125 

This verse establishes an important principle: when communication involves discussion 

or disagreement, the manner of engagement matters. Educational dialogue should 

therefore be based on wisdom, respect, clarity and good conduct. Dialogue in Prophetic 

education was not argument for the sake of winning. Its purpose was to bring the learner 

closer to truth and understanding. 

The Meaning of Dialogue in Education 

Dialogue is a structured exchange of ideas between teacher and learner or among 

learners. Discussion is a broader process in which participants examine a question, 

problem, subject or idea through communication.  

In education, dialogue may involve: a teacher asking a question, 
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a student answering, the teacher asking a follow-up question, another student 

responding, the teacher correcting or expanding the answer, and the class reflecting 

upon the conclusion. This process creates intellectual movement. The learner is not 

merely receiving information. The learner is thinking. 

Dialogue and the Prophetic Method 

The Prophet صلى الله عليه وسلم frequently used questions as an opening for conversation. One well-

known example concerns the meaning of the word “bankrupt.”  The Prophet صلى الله عليه وسلم asked 

his Companions: 

“Do you know who the bankrupt person is?” 

The Companions gave an answer based upon their ordinary understanding of 

bankruptcy. The Prophet صلى الله عليه وسلم then explained that the truly bankrupt person is one who 

comes on the Day of Judgment with prayer, fasting and charity but has wronged others, 

resulting in his good deeds being given to those whom he wronged. This Hadith is 

recorded in Sahih Muslim, Hadith 2581. The educational structure is remarkable. The 

Prophet صلى الله عليه وسلم did not begin by giving the definition. He first asked the learners what they 

understood. Their answer revealed their existing knowledge. Then he expanded the 

concept. This is an excellent example of dialogue-based teaching. 

The Importance of Prior Knowledge 

Every learner enters the classroom with previous knowledge. Sometimes that 

knowledge is correct. Sometimes it is incomplete. Sometimes it is mistaken. An 

effective teacher should therefore discover what learners already know before building 

new knowledge upon it. Questions are one of the best ways to discover prior 

knowledge. For example, before beginning a lesson on democracy, a teacher might ask: 

“What does democracy mean to you?” 

Students may give different answers. The teacher can then identify misconceptions and 

construct the lesson accordingly. The Prophet صلى الله عليه وسلم similarly began certain teachings by 

asking questions. 

Dialogue Makes the Learner Active 

A passive learner may hear an explanation without deeply processing it. An active 

learner must formulate a response. When a student answers a question, several 

cognitive processes occur simultaneously. The student recalls information. The student 
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organizes the information. The student chooses words. The student evaluates whether 

the answer is appropriate. The student communicates the answer. Thus, dialogue 

activates the learner. 

Questioning as an Introduction to Dialogue 

Questions are often the doorway to meaningful discussion. A well-designed question 

can create curiosity. A poor question may produce only a short memorized answer. The 

Prophet صلى الله عليه وسلم used questions that sometimes required thought. He could ask about 

something familiar and then use the answer to introduce a deeper concept. This method 

teaches contemporary educators that questioning should not be restricted to 

examinations. Questions can be used before, during and after teaching. 

The Question of the Date Palm 

The Prophet صلى الله عليه وسلمonce asked the Companions about a tree that resembles the believer. The 

Companions considered various possibilities. The answer was the date palm. This 

narration is found in Sahih al-Bukhari, Hadith 131. The educational value lies not only 

in the answer but in the process of thinking. The learners were invited to observe the 

characteristics of the tree and connect them with the qualities of a believer. The question 

therefore became a bridge between observation and moral reflection. 

Dialogue Encourages Reflection 

The Qur’an repeatedly encourages human beings to think, reflect and reason.  

Allah says: 

“Will you not reason?” Qur’an 2:44 

Elsewhere Allah asks: 

“Do they not reflect upon the Qur’an?” Qur’an 4:82 

These Qur’anic questions are themselves educationally significant. They do not simply 

deliver information. They challenge the human mind. They invite reflection. They 

encourage intellectual engagement. 

Dialogue and Critical Thinking 

Critical thinking develops when learners are encouraged to examine reasons rather than 

simply repeat conclusions.  
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A teacher can ask: 

 “Why?” 

 “How do you know?” 

“What evidence supports this?” 

“What would happen if the situation changed?” 

“Can you think of another explanation?” 

“Is there an exception?” 

These questions require deeper thinking. The Prophetic method provides an important 

model because the Prophet صلى الله عليه وسلم sometimes answered questions by asking another 

question, guiding the learner toward discovery rather than immediately supplying the 

final answer. 

The Socratic Dimension of Prophetic Teaching 

Modern educational theory often discusses Socratic questioning, in which the teacher 

uses questions to encourage deeper reasoning. The Prophetic method contains 

comparable elements, although it should not simply be identified with any one modern 

theory. The important point is that the Prophet صلى الله عليه وسلم recognized the educational power of 

questions. A question can make a person think. A thought can produce understanding. 

Understanding can lead to action. Thus: question !’ reflection !’ understanding !’ 

practice. 

Dialogue Instead of Monologue 

A long lecture may sometimes be necessary, but constant lecturing can make students 

passive. Dialogue changes the classroom atmosphere. The teacher becomes a facilitator 

of learning. Students become participants. The classroom becomes a place where ideas 

are examined rather than merely announced. This does not mean that the teacher gives 

up authority. Rather, authority is exercised through guidance. The Prophet صلى الله عليه وسلم Listened 

Good dialogue requires listening. A teacher cannot conduct meaningful discussion 

without listening to learners. The Prophet صلى الله عليه وسلم listened to people who came to him with 

questions, problems and concerns. He responded according to their circumstances. 

Listening therefore became part of his teaching. A teacher who listens discovers what 

students understand, what they fear, what they misunderstand and what they need. 
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Dialogue and Individual Guidance 

People do not always need the same answer. One person may ask about worship. 

Another may ask about family life. Another may ask about morality. Another may ask 

about knowledge. The Prophet صلى الله عليه وسلم responded according to the questioner. This 

demonstrates that dialogue can personalize education. Instead of presenting one 

generalized answer to everyone, the teacher can identify the learner’s actual need. 

Dialogue and Difficult Questions 

Learners naturally ask difficult questions. A classroom that discourages questions can 

create superficial learning. Students may remain silent about their confusion. The 

Prophet صلى الله عليه وسلم did not establish an educational environment in which every difficult 

question was treated as an insult. People approached him with questions about faith, 

worship, morality, relationships and difficult matters. His responses often combined 

knowledge with wisdom. This provides an important lesson for teachers: A difficult 

question is often an opportunity for deeper teaching. The Teacher Should Not Fear 

“Why?” One of the most important habits a teacher can develop is welcoming the 

question “Why?” When a student asks why, the student is often seeking the reasoning 

behind the information. Instead of saying, “Because I told you,” a good teacher should 

explain the principle whenever appropriate. This encourages intellectual independence. 

It teaches students that knowledge has reasons, evidence and relationships. 

Dialogue and Intellectual Humility 

A good teacher does not need to pretend to know everything. If a question requires 

further investigation, the teacher can say: “I need to check that.” This is not weakness. 

It is intellectual honesty. The Islamic scholarly tradition contains strong respect for 

acknowledging the limits of one’s knowledge. The Prophet صلى الله عليه وسلم himself taught the 

importance of knowledge, verification and truthful communication. Teachers who 

model intellectual humility teach students that scholarship includes both knowledge and 

honesty. 

Dialogue and Respectful Disagreement 

Discussion becomes educationally valuable when students can disagree respectfully. 

The Qur’an instructs: 

“And argue with them in the best manner.” Qur’an 16:125 
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This provides a powerful ethical foundation for academic discussion. The objective is 

not humiliation. The objective is not victory. The objective is understanding and truth. 

Students should therefore learn to distinguish between: disagreeing with an idea, and 

insulting a person. This distinction is essential for intellectual maturity. 

Dialogue and Human Dignity 

The Prophet صلى الله عليه وسلم respected the dignity of people during communication. This principle is 

particularly important in classrooms. A teacher may reject a student’s answer without 

rejecting the student. For example: “That answer needs reconsideration” 

is educationally different from: “You are foolish.” The first corrects the idea. The 

second attacks the person. Prophetic pedagogy emphasizes correction with wisdom and 

dignity. 

Dialogue and the Correction of Misconceptions 

A student may confidently express an incorrect idea. The teacher’s response should be 

educational. First, identify the misconception. Then explain the correct principle. Then 

provide evidence or an example. Finally, allow the learner to restate the correct 

understanding. This turns error into learning. The Prophet صلى الله عليه وسلمfrequently corrected 

misunderstandings without unnecessarily humiliating the person involved. 

Dialogue and Moral Education 

Moral education becomes stronger when students discuss moral problems. Instead of 

merely saying: “Be honest,” a teacher might present a situation: “You discover that 

your friend has copied an assignment. What should you do?” Students discuss possible 

responses. The teacher guides the discussion toward principles of honesty, loyalty, 

responsibility and justice. The learners must think about values in practical 

circumstances. This develops moral reasoning. 

Dialogue and Self-Examination 

The Qur’an encourages believers to examine their own actions. 

Allah says: 

“Let every soul look to what it has sent forward for tomorrow.” Qur’an 

59:18 

This principle can be transformed into educational reflection. 
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After a lesson, students can ask themselves: What did I learn? What did I 

misunderstand? What should I improve? How can I apply this knowledge? Such self 

questioning creates reflective learners. Dialogue and Emotional Intelligence Dialogue 

is also important for emotional development. Students need to learn how to express: 

agreement, disagreement, frustration, confusion, concern,  and appreciation. A teacher 

can model emotionally intelligent communication. Instead of suppressing students’ 

emotions, the teacher can teach them how to express emotions appropriately. The 

Prophet صلى الله عليه وسلم demonstrated sensitivity toward people’s emotional circumstances, making 

his educational communication humane as well as intellectually effective. 

Dialogue With Children 

Children naturally ask questions. Instead of viewing questions as interruptions, teachers 

can use them as educational opportunities. Children should be encouraged to ask. The 

teacher should respond according to the child’s level. Complex explanations should be 

simplified without being inaccurate. The child should feel safe enough to say: “I don’t 

understand.” This creates an environment where learning becomes natural. 

Dialogue With Young People 

Young people often confront questions concerning identity, morality, society and 

purpose. Teachers should not respond to every question with immediate condemnation. 

They should listen. They should understand the underlying concern. They should guide 

the learner toward evidence and reflection. The Prophetic method demonstrates that 

education must address both the question and the person asking it. 

Dialogue With Adults 

Adult learners possess experiences that can enrich classroom discussion. A teacher can 

ask adults to connect the lesson with their professional or personal experiences. For 

example, in a lesson on leadership: “What leadership problem have you faced in your 

workplace?” The discussion then becomes connected with real experience. Adult 

education therefore benefits particularly from dialogue. 

Dialogue and Women 

The Prophetic educational environment included questions and learning opportunities 

for women. Women asked the Prophet صلى الله عليه وسلم about religious, family and personal matters. 

A well-known example is the report of women requesting a specific time for learning 
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because men had greater access to the Prophet صلى الله عليه وسلم. He responded by allocating a day for 

them. This is recorded in Sahih al-Bukhari, Hadith 101. The educational significance is 

considerable. It shows that learners can communicate their educational needs. The 

teacher can respond by creating appropriate opportunities. 

Dialogue and New Muslims 

New Muslims often need opportunities to ask basic questions without fear. A person 

entering a new religious environment may not understand vocabulary, practices or 

assumptions that experienced learners take for granted. The Prophetic approach was 

sensitive to differences in knowledge and experience. Contemporary teachers should 

therefore create welcoming environments in which beginners can ask basic questions. 

Dialogue and Community Education 

Prophetic education was not restricted to a formal classroom. The mosque, home, 

marketplace, journey and community all became spaces of learning. People asked 

questions wherever circumstances required. This reminds contemporary educators that 

learning is not confined to institutional spaces. Community education can use dialogue 

to address real social problems. 

Dialogue and the Teacher’s Questions 

A teacher should learn to ask different kinds of questions. Some questions test memory. 

Some test understanding. Some test application. Some test analysis. Some encourage 

evaluation. Some encourage personal reflection. For example: “What happened?” tests 

recall. “Why did it happen?” tests understanding. “How would you respond? tests 

application. “What evidence supports this?” tests analysis. “Which solution is better 

and why?” tests evaluation. “What have you learned from this?” encourages reflection. 

Dialogue and Wait Time 

Students sometimes need time to think. A teacher who asks a question and immediately 

gives the answer prevents genuine participation. After asking a meaningful question, 

the teacher should allow students time to formulate responses. Silence is not necessarily 

failure. Sometimes silence means thinking. The teacher should therefore develop 

patience during discussion. 

Dialogue and Multiple Answers 
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Some questions have only one correct answer. Others allow several reasonable answers. 

Teachers should distinguish between the two. A mathematical calculation may require 

a specific result. An ethical case may permit different interpretations within certain 

boundaries. A literary question may invite multiple interpretations supported by 

evidence. Recognizing this difference creates more sophisticated discussion. 

Dialogue and Evidence 

Students should learn that opinions require justification. 

A teacher can ask: 

“What makes you think so?” 

“Where is your evidence? 

“Can you explain your reasoning?” 

This develops academic discipline. The Qur’an itself repeatedly challenges 

unsupported claims and asks human beings to provide evidence. 

Allah says: 

“Say, ‘Bring your proof.’” Qur’an 2:111 

The educational principle is clear: claims should be connected with evidence. 

Dialogue and Critical Reading 

In higher education, students should learn to question texts critically while respecting 

evidence.  

A teacher can ask: What is the author’s argument? 

What evidence is presented? 

What assumptions are being made? 

What alternative interpretation is possible? 

What are the limitations? 

Such questions create researchers rather than merely readers. 

Dialogue and the Search for Truth 

The highest purpose of academic discussion is the search for truth. Students should be 

taught that changing one’s opinion after encountering stronger evidence is not 



 

— 141 — 

intellectual defeat.It is intellectual growth. The teacher should create a culture in which 

truth is more important than winning an argument. This is consistent with the Qur’anic 

emphasis on wisdom, evidence and reflection. 

Dialogue and Classroom Management 

Discussion can also improve classroom management when properly structured. 

Students who participate meaningfully are less likely to remain disengaged. However, 

discussion must have boundaries. The teacher should establish: respectful speaking, 

listening, turn-taking, evidence-based responses, and appropriate language. Dialogue 

does not mean disorder. It means structured participation. 

Dialogue and Shura 

The Islamic concept of shura, or consultation, provides another important connection. 

Allah describes the believers as those: 

“whose affairs are conducted by mutual consultation.” Qur’an 42:38 

Consultation teaches people to listen to others, consider different perspectives and 

participate in collective decision-making.The classroom can become a training ground 

for these social skills. 

Dialogue and Collective Learning 

Students can learn from one another. One student’s question may help another student 

understand. One student’s example may stimulate another student’s idea. A teacher can 

therefore organize structured peer discussion. The Prophet صلى الله عليه وسلم taught communities rather 

than isolated individuals, and the Companions themselves became transmitters and 

teachers. Knowledge can therefore travel horizontally among learners as well as 

vertically from teacher to student. 

Dialogue and Peer Teaching 

Peer teaching is especially effective when students explain a concept to one another. A 

student who explains must organize the knowledge clearly. This often exposes gaps in 

understanding. The teacher can then address those gaps. Peer discussion therefore 

supports both the learner who asks and the learner who answers. 
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Dialogue and the Development of Confidence 

Some students are afraid to speak. A respectful discussion environment can gradually 

build confidence. Teachers should avoid mocking incorrect answers. Students should 

be allowed to make reasonable attempts. A classroom where every mistake produces 

ridicule becomes silent. A classroom where mistakes are treated as part of learning 

becomes intellectually active. 

Dialogue and the Teacher-Student Relationship 

Healthy dialogue strengthens trust. Students become more willing to ask questions 

when they believe the teacher will listen. The teacher becomes better able to understand 

students. This creates a relationship based on knowledge, respect and mutual 

responsibility. The Prophet صلى الله عليه وسلم demonstrated warmth and accessibility in his 

interactions, while maintaining moral and intellectual authority. 

Dialogue Beyond the Classroom 

Dialogue is essential in family education as well. Parents can ask children questions 

instead of constantly issuing commands. Teachers can encourage parents to discuss 

lessons at home. Religious education can become a family conversation. For example, 

after learning about kindness, a family can discuss: 

“Who showed kindness today?” 

“How did it make you feel?” 

“What could we do tomorrow?” 

Such conversations turn education into a continuous process. 

Dialogue in the Digital Classroom 

Modern technology provides many opportunities for dialogue. 

Online classes can use: discussion forums, live question sessions, polls, chat 

discussions, breakout rooms, peer responses, and collaborative documents. But digital 

dialogue requires the same ethics as face-to-face dialogue. Respectful language remains 

necessary. Evidence remains necessary. Listening remains necessary. The medium 

changes, but the educational principle remains. 

Dialogue and Social Media 
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Students increasingly encounter arguments through social media. Teachers can use this 

reality educationally. They can teach students to distinguish: fact from opinion, 

evidence from assertion, reasoned disagreement from personal attack, and genuine 

discussion from manipulation. The classroom can become a place where students 

practise responsible digital dialogue. 

Dialogue and the Modern Teacher 

The modern teacher should therefore not see teaching as the simple transfer of 

information. The teacher is a guide. The teacher creates questions. The teacher listens. 

The teacher challenges assumptions. The teacher provides evidence. The teacher 

corrects misconceptions. The teacher encourages reflection. The teacher creates 

opportunities for students to articulate their understanding. This is a much richer 

conception of education. 

Dialogue Does Not Mean Relativism 

An important distinction must be made. Encouraging discussion does not mean 

teaching students that every opinion is equally correct. Some questions have established 

answers. Some claims are supported by strong evidence. Some interpretations are 

incorrect. The purpose of dialogue is to examine ideas responsibly. The teacher remains 

responsible for intellectual accuracy. Open discussion and academic standards must 

therefore exist together. 

Dialogue and Discipline 

Even disciplinary situations can benefit from dialogue. 

Instead of immediately punishing a student, a teacher may ask: 

“What happened?” 

“Why did you do it?” 

“Who was affected?” 

“What should you have done?” 

“How can you correct the situation?” 

This approach can develop responsibility. It transforms discipline from simple 

punishment into education. 
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Dialogue and Restorative Education 

When students harm others, discussion can help them understand consequences. The 

teacher can guide them toward: acknowledging the harm, understanding the other 

person’s perspective, accepting responsibility, and repairing the situation. This is 

closely connected with Islamic moral education, which emphasizes repentance, 

responsibility, justice and reconciliation. 

Dialogue and the Teacher’s Tone 

The same words can produce different educational outcomes depending upon tone. A 

question asked with hostility creates fear. A question asked with curiosity creates 

reflection. A correction delivered with humiliation creates resentment. A correction 

delivered with wisdom creates learning. The Prophet صلى الله عليه وسلم demonstrated the importance 

of communication that combines truth with mercy. 

Dialogue as a Form of Mercy 

Dialogue gives learners a voice. A teacher who listens tells the learner: “Your question 

matters.” This does not mean every demand must be accepted. It means the learner is 

treated as a person worthy of attention. Such respect is consistent with the Prophetic 

approach to human dignity. The Balance Between Speaking and Listening A teacher 

must know when to speak and when to listen. Too much speaking can suppress 

participation. Too much uncontrolled discussion can lose educational direction. The 

ideal teacher maintains balance. The teacher speaks when explanation is needed. The 

teacher asks when reflection is needed. The teacher listens when students need to 

express understanding. The teacher corrects when misconceptions arise. The teacher 

summarizes when discussion needs closure. 

Dialogue and Lesson Closure 

Every meaningful discussion should eventually return to the learning objective. After 

discussion, the teacher can summarize: 

“What have we discovered? 

“What is the central principle?” 

“What evidence supports it?” 
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“How can we apply it?” 

This prevents discussion from becoming disconnected conversation.  The Prophetic 

Balance of Question and Answer The Prophetic method demonstrates a beautiful 

balance. Sometimes the Prophet صلى الله عليه وسلم gave a direct answer. Sometimes he asked a 

question. Sometimes he used a parable. Sometimes he allowed the learner to think. 

Sometimes he corrected. Sometimes he repeated. Sometimes he demonstrated. This 

variety reveals an important educational principle: No single method is sufficient for 

every learner or every situation. Dialogue is most effective when integrated with the 

wider Prophetic pedagogy. 

Educational Principles Derived from Prophetic Dialogue 

Prophetic dialogue teaches contemporary educators that learners should be encouraged 

to participate actively in the educational process. Teachers should investigate prior 

knowledge before introducing new concepts. Questions should be purposeful rather 

than merely testing. Learners should be allowed to explain their reasoning. Mistakes 

should become opportunities for correction. Teachers should listen carefully. 

Discussion should remain respectful. Disagreement should focus on ideas rather than 

personalities. Claims should be supported by evidence. Students should be encouraged 

to reflect upon their own learning. Teachers should adapt their responses to the learner’s 

age, knowledge and circumstances. The classroom should become a community of 

inquiry rather than merely a place of information delivery. 

Dialogue and discussion represent a major dimension of the Prophetic method of 

teaching. Prophet Muhammad صلى الله عليه وسلم did not treat learners as silent recipients of 

information. He engaged them through questions, answers, conversations, examples, 

corrections and reflection. His teaching often began with a question that awakened 

curiosity and allowed him to discover the learner’s existing understanding. The Hadith 

of the “bankrupt person” provides an excellent illustration. The Prophet صلى الله عليه وسلم first asked 

the Companions what they understood by bankruptcy. Only after receiving their answer 

did he provide the deeper spiritual definition. Sahih Muslim 2581 therefore 

demonstrates how a teacher can move from the learner’s existing concept toward a 

deeper understanding. The Qur’an itself repeatedly uses questions to stimulate human 

reflection. The questions of the Qur’an are not merely requests for information; they 

frequently challenge human beings to reason, observe, examine and reflect. Qur’an 
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2:44, Qur’an 4:82, and many other passages demonstrate this intellectual dimension of 

revelation. The Qur’an also provides an ethical foundation for discussion: 

“And argue with them in the best manner.” Qur’an 16:125 

The principle is particularly relevant to modern classrooms, universities and research 

environments. Discussion must be guided by respect, evidence and intellectual honesty. 

 The Prophet صلى الله عليه وسلم also demonstrated that educational dialogue should respect the learner’s 

circumstances. Women requested a dedicated opportunity for learning and the Prophet 

 responded to their educational need, as recorded in Sahih al-Bukhari 101. Young صلى الله عليه وسلم

companions asked questions and received guidance appropriate to their circumstances. 

Individuals approached the Prophet صلى الله عليه وسلم with personal concerns and received 

individualized responses. Dialogue therefore serves several educational purposes 

simultaneously. It develops knowledge, exposes misconceptions, encourages 

reflection, strengthens confidence, improves communication, develops critical thinking 

and strengthens relationships between teachers and learners. For the contemporary 

teacher, the lesson is clear: do not always begin by giving the answer; sometimes begin 

by asking the right question. Do not merely speak to students; speak with them. Do not 

fear thoughtful questions; use them as opportunities for deeper learning. Do not treat 

disagreement as disobedience; teach students how to disagree respectfully and 

intelligently. The strongest classroom is not necessarily the classroom in which the 

teacher speaks the most. It is the classroom in which learners are thinking deeply, 

asking meaningful questions, listening carefully, giving reasons, examining evidence 

and connecting knowledge with life. This is the enduring wisdom of dialogue in the 

Prophetic method of teaching. 
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Chapter 11: Teaching Through Observation and 

Experience 

Introduction 

Human beings learn not only by listening and reading but also by seeing, observing, 

experiencing, reflecting and participating. Some forms of knowledge can be acquired 

through explanation, but many important forms of understanding become meaningful 

only when the learner encounters reality. A student may read about patience, justice, 

leadership, responsibility, cooperation or compassion, but the meaning of these 

qualities becomes deeper when the student observes them in action and experiences 

situations in which they are required. The Prophetic method of teaching recognizes the 

educational importance of observation and experience. The Prophet Muhammad صلى الله عليه وسلم 

taught people through his words, but he also placed them in situations in which they 

could observe, participate and learn. His life provided a continuous educational 

environment. The Companions witnessed his worship, conduct, leadership, family 

relationships, dealings with people, response to difficulties and treatment of those who 

made mistakes. They did not merely receive information about Islam; they observed 

Islam being lived. The Qur’an also repeatedly directs human beings toward observation 

and reflection.  

Allah says: 

“Do they not look at the camels—how they were created, and at the 

sky—how it was raised, and at the mountains—how they were erected, 

and at the earth—how it was spread out?” Qur’an 88:17–20 

The repeated invitation to “look” is educationally important. The Qur’an does not ask 

human beings merely to see. It asks them to observe creation and reflect upon it. 

Observation therefore becomes a path toward knowledge. 

The Meaning of Observation in Education 

Observation is more than ordinary seeing. Seeing is a sensory act. Observation is 

purposeful attention. A person may look at a tree without thinking about it. A student 

of botany observes its structure, leaves, growth and environment. A researcher observes 

patterns. A teacher observes student behaviour. A physician observes symptoms. A 
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historian observes evidence. Thus, observation becomes educational when it is 

connected with a question or purpose. 

 The learner does not simply ask: 

“What do I see?” 

The learner also asks: 

“What does this mean?” 

“Why is it happening?” 

“What can I learn from it?” 

“How does it relate to what I already know?” 

This movement from seeing to thinking is central to experiential education. Observation 

in the Qur’an The Qur’an frequently calls human beings to observe the world. 

Allah says: 

“Say, ‘Travel through the land and observe how creation began.’” 

Qur’an 29:20 

The verse connects movement, observation and reflection. Human beings are 

encouraged to travel, see the world and think about what they encounter. This is an 

educational philosophy in which the world itself becomes a field of learning. 

Experience as a Source of Learning 

Experience gives knowledge a practical dimension. A learner may understand the 

definition of responsibility but experience it when given an actual responsibility. A 

learner may understand the meaning of cooperation but discover its importance while 

completing a group task. A learner may understand the difficulties of leadership only 

after being given responsibility for a group. Experience therefore produces a type of 

knowledge that cannot always be acquired through explanation alone. This does not 

mean that every experience is automatically educational. Experience becomes 

educational when it is accompanied by reflection. Experience Without Reflection 

A person may experience something repeatedly without learning from it. For example, 

a student may repeatedly make the same mistake. The experience alone has not 

produced learning.  
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The student must ask: 

What went wrong? 

Why did it happen? 

What should I change? 

What can I do differently next time? 

Reflection transforms experience into learning.  This principle is highly relevant to the 

Prophetic approach because Prophetic teaching frequently directed people 

toward understanding the meaning behind events. The Relationship Between 

Observation and Reflection  

Observation supplies information. Reflection gives that information meaning. The 

Qur’an frequently combines signs in creation with intellectual reflection. 

Allah says: 

“Indeed, in the creation of the heavens and the earth and the alternation of the 

night and the day are signs for people of understanding.” Qur’an 3:190 

The physical world becomes an educational text. But the learner must read it through 

reflection. The World as a Classroom The Prophetic educational environment was not 

confined to a formal classroom. Learning took place: in the mosque, in the home, during 

travel, during journeys, in the marketplace, during battles, during social interactions, 

during acts of worship, and in response to unexpected events. This makes the Prophetic 

model highly relevant to contemporary experiential learning. The world itself contains 

educational situations. The teacher’s task is to recognize them. 

Learning From Real Situations 

A teacher can use real situations as teaching opportunities. Suppose students are 

studying cleanliness. Instead of only discussing the concept theoretically, the teacher 

can organize an activity involving classroom cleanliness. Students can observe: how 

waste accumulates, how behaviour affects the environment, how cooperation solves the 

problem, and how responsibility is shared. The students then discuss what they 

experienced. The lesson becomes concrete. 
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The Prophetic Use of Real-Life Situations 

Many Prophetic teachings emerged from actual situations. A person asked a question. 

Someone made a mistake. A social problem appeared. A community faced a difficulty. 

The Prophet صلى الله عليه وسلم responded to the actual circumstance This is an important educational 

principle. Teaching can begin with life. The teacher does not always have to create an 

artificial situation when a real situation already provides an opportunity for learning. 

Unexpected Events as Learning Opportunities 

Some of the most valuable lessons arise unexpectedly. A student asks an unusual 

question. A disagreement occurs. Someone makes a mistake. A social problem 

develops. A new situation appears. Instead of simply viewing the event as a disruption, 

the teacher can sometimes transform it into a learning opportunity. This requires 

flexibility. The Prophet صلى الله عليه وسلم frequently responded to circumstances that arose naturally.  

His teaching was therefore responsive as well as planned. 

Observation of the Teacher 

Students observe their teachers constantly. They notice: how the teacher speaks, how 

the teacher responds to mistakes, how the teacher treats weaker students, how the 

teacher handles disagreement, how the teacher manages pressure, and whether the 

teacher follows the values being taught. Therefore, observation works in both 

directions. The teacher observes the learner. The learner observes the teacher. This 

reciprocal observation creates an important educational relationship. The Teacher’s 

Conduct as Experience  The Prophet صلى الله عليه وسلم is described by the Qur’an as an excellent 

example:  

“Indeed, in the Messenger of Allah you have an excellent example.” 

Qur’an 33:21 

An example is educational because it can be observed. The Companions could see how 

the Prophet صلى الله عليه وسلم behaved. They could observe his patience. They could observe his mercy. 

They could observe his worship. They could observe his leadership. They could observe 

his justice. The lived example became a source of learning. Observation and Moral 

Education Moral values are particularly suitable for observational learning. A child 

learns generosity by observing generous behaviour. A student learns respect by 

experiencing respectful treatment. A learner understands fairness when teachers apply 
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rules fairly. A young person develops responsibility when trusted with meaningful 

responsibilities. Moral education therefore requires more than moral vocabulary. It 

requires moral experience. 

Observation and Character 

Character develops through repeated choices. Teachers can therefore provide situations 

that encourage responsible behaviour. For example, assigning students responsibility 

for a classroom activity teaches organization and accountability. Giving students a 

group task teaches cooperation. Allowing students to resolve a minor disagreement 

under guidance teaches communication. The teacher observes the process and provides 

feedback. Character education becomes practical. 

Learning Through Travel 

Travel is another powerful form of experiential education. The Qur’an explicitly 

encourages people to travel through the earth and observe.Qur’an 29:20 connects travel 

with reflection upon creation. Travel exposes learners to: different cultures, languages, 

geography, history, economic conditions, social structures, and natural environments. 

This can expand intellectual horizons. The teacher can transform travel into structured 

learning by encouraging observation and reflection. 

Educational Journeys 

Field visits can serve similar purposes in contemporary schools. Students can visit: 

museums, historical sites, libraries, farms, laboratories, industries, universities, 

environmental sites, and cultural institutions. The objective should not be tourism 

alone. Students should be given questions to investigate. After the visit, they should 

discuss what they learned. This creates experiential education. 

Observation and History 

History is particularly suitable for observation. A textbook tells students what 

happened. A historical site allows students to encounter physical evidence. An old 

building can raise questions about architecture and society. An inscription can provide 

evidence about language and political authority A museum object can connect students 

with material culture. Thus, historical education becomes more vivid when learners 

interact with evidence.  

Observation and the Study of Nature 
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The Qur’an’s emphasis on observing creation provides a broad foundation for 

environmental and scientific education. Students can observe: plants, animals, water, 

soil, weather, seasons, and ecosystems. Observation can lead to questions. Questions 

can lead to investigation. Investigation can lead to knowledge. Knowledge can produce 

appreciation and responsibility. 

Observation and Scientific Thinking 

Science depends heavily upon observation. A scientific learner does not simply accept 

a claim. The learner observes evidence, records data, identifies patterns and tests 

explanations. The Qur’anic invitation to observe creation does not replace scientific 

methodology, but it encourages a mindset of attentive observation and reflection. The 

natural world is treated as a field containing signs. 

Experience and Problem-Solving 

Problems create learning opportunities. If students are given a meaningful problem, 

they must use knowledge to solve it. For example, students can be asked to design a 

method for reducing water wastage in the school. They must: observe current 

behaviour, identify the problem, collect information, consider possible solutions, 

implement a solution, and evaluate the result. This combines observation, experience, 

reasoning and action. Learning From Failure Failure can be educational when treated 

appropriately. A student who makes a mistake can learn: what caused it, what 

assumptions were wrong,  and how to improve. Teachers should therefore avoid 

creating an environment in which every mistake is treated as disgraceful. The objective 

is not to celebrate error. The objective is to learn from it. The Prophetic method of 

correction demonstrates this balance between identifying mistakes and preserving 

dignity. 

Observation and the Correction of Mistakes 

The Prophet صلى الله عليه وسلم sometimes observed incorrect behaviour and corrected it. The man who 

prayed incorrectly is a clear example. The Prophet صلى الله عليه وسلم did not simply provide abstract 

information about prayer. He identified an actual performance problem and used it as a 

teaching opportunity. This shows that observation allows teaching to become 

responsive. 

Observation of Individual Learners 
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A teacher cannot understand students fully through examination marks alone. The 

teacher should observe: participation, confidence, communication, cooperation, 

attention, problem-solving, and practical performance. A quiet student may understand 

the lesson deeply. A talkative student may not. Observation provides additional 

information beyond formal assessment. 

Experience and Individual Differences 

Different learners may respond differently to the same experience. One student may 

enjoy group activities. Another may learn better through independent work. One may 

require repeated practice. Another may become proficient quickly. Teachers should 

therefore use experience flexibly. The objective is not to force every learner through an 

identical path. The objective is to create meaningful opportunities for learning. 

Experiential Learning and Memory 

Experience can create powerful memories. Students often remember: a field visit, a 

practical experiment, a classroom activity, a debate, a successful presentation, or a 

meaningful interaction long after they have forgotten a routine lecture. This does not 

mean lectures are unnecessary. Rather, experience can reinforce and deepen 

information. 

Observation and Emotional Learning 

Some lessons are learned emotionally. A student who experiences genuine kindness 

may understand compassion more deeply than through a definition. A student who sees 

the consequences of bullying may understand its seriousness. A student who 

participates in a charitable activity may understand social responsibility. Emotional 

experience can therefore support moral understanding. The Prophet صلى الله عليه وسلم  and Emotional 

Experience The Prophet صلى الله عليه وسلم was sensitive to human emotions. He recognized sadness, 

fear, joy, anger and anxiety. His teaching frequently responded to emotional 

circumstances rather than ignoring them. This demonstrates that experiential education 

must recognize the whole learner. Students are not merely intellects. They are 

emotional and social human beings.  

Observation and Social Learning 

Students learn from observing peers. If one student behaves responsibly, others may 

imitate the behaviour. If classroom norms reward cooperation, students may learn 
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cooperation through experience. Teachers should therefore create positive social 

environments. The classroom itself becomes a learning community. 

Learning Through Service 

Service learning combines education with helping others. Students may participate in: 

cleanliness campaigns, tree planting, literacy activities, charitable projects, community 

surveys, or assistance to vulnerable people. Afterward, the teacher can guide students 

to reflect on the experience. The lesson then includes knowledge, action and social 

responsibility. 

Observation and Islamic Service 

Islamic education strongly connects knowledge with service. Knowledge should 

produce beneficial action. The Prophet صلى الله عليه وسلم encouraged believers to help others and 

directed them toward beneficial conduct. The educational implication is that students 

should not learn moral principles only as examination content. They should experience 

opportunities to practise them. 

Experience and Responsibility 

Responsibility cannot be fully taught through lectures. A person becomes responsible 

partly by being entrusted with responsibility. Teachers can therefore give students 

appropriate responsibilities.A student can manage a group. Another can organize 

materials. Another can lead a presentation. Another can help younger learners. Such 

experiences develop confidence and accountability. 

Observation and Leadership Education 

Leadership is learned through experience. Students can learn leadership by organizing: 

a class project, a school event, a debate, a community activity, or a group assignment. 

The teacher should observe and guide rather than control every detail. Students learn 

decision-making by making decisions. 

Experience and Decision-Making 

Decision-making requires consequences. When students make choices and observe the 

results, they develop practical judgment. Teachers can therefore design controlled 

situations in which students make decisions and later evaluate the outcomes. The 

teacher can ask: 
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“What happened?” 

“Why did it happen?” 

“What would you change?” 

“What did you learn?” 

These questions convert experience into wisdom. 

Observation and Reflective Learning 

Reflection is the bridge between experience and education. 

After an activity, students should not simply return to routine. 

They should discuss the experience. 

A teacher can ask: 

“What did you notice?” 

“What surprised you?” 

“What difficulty did you face?” 

“What did you learn?” 

“How can you apply it?” 

 This encourages metacognition—the learner’s awareness of his or her own learning. 

The Qur’anic Idea of Reflection 

The Qur’an repeatedly invites reflection. 

Allah says: 

“This is a blessed Book which We have revealed so that they may reflect 

upon its verses.” Qur’an 38:29 

Reflection therefore has an important place in Islamic intellectual life. Observation 

without reflection remains incomplete. 

Experience and Wisdom 

Wisdom develops when knowledge is connected with experience and judgment. A 

person may possess information without wisdom. Wisdom requires understanding 

circumstances and consequences. Prophetic education aimed not merely at increasing 
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information but at developing people capable of making sound decisions. This is why 

the teaching of the Book and wisdom appears repeatedly in descriptions of the Prophetic 

mission. See Qur’an 2:129, 2:151, 3:164 and 62:2. 

Observation and Context 

The same behaviour may have different meanings in different contexts. Teachers 

therefore need contextual observation. For example, a student who is silent may be: 

thinking, confused, shy, tired, or disengaged. The teacher should not immediately 

assume the reason. Observation must be combined with dialogue. This connects the 

present method with the previous chapter. 

Observation Plus Dialogue 

Observation tells the teacher what appears to be happening. Dialogue helps discover 

why it is happening. For example, the teacher observes that a student is not 

participating. Instead of assuming laziness, the teacher can ask: 

“Is there anything making this activity difficult for you?” The student may reveal a 

problem.  The teacher can then adapt instruction. Thus: observation + dialogue = deeper 

understanding. 

Experience and Adaptation 

Real situations rarely follow a textbook exactly Students must learn to adapt principles 

to changing circumstances. This is an important educational objective. A learner should 

not merely memorize: “If A, do B.” The learner should understand: “When A occurs 

under these conditions, B may be appropriate; if circumstances change, further 

judgment may be required.” This is practical wisdom. 

The Importance of Realism 

Educational experiences should resemble reality as much as possible. A simulated 

activity can be useful. But authentic situations often provide deeper learning. A medical 

student needs clinical experience. A teacher trainee needs classroom experience. A 

researcher needs actual research practice. A vocational student needs workshop 

experience. Education becomes stronger when learners encounter the conditions in 

which their knowledge will eventually be used. 
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Experience and Professional Education 

Professional competence cannot be developed entirely through textbooks. Teachers 

must teach. Doctors must work with patients under supervision. Engineers must work 

with real systems. Researchers must conduct research. Law students must analyse 

actual cases. Therefore, professional education naturally requires observation, practice 

and supervised experience. The Teacher as Observer The teacher should become an 

educational observer. 

Instead of asking only: 

“Did students pass the test?” 

the teacher should ask: 

“Can students apply the knowledge?” 

“Can they explain it?” 

“Can they solve a problem?” 

“Can they work with others?” 

“Can they make appropriate decisions?”  

This broader observation provides a more complete picture of learning. 

Experience and Assessment 

Assessment should sometimes occur in authentic contexts. Students can be assessed 

through: projects, presentations, practical activities field reports, experiments, case 

analyses, teaching demonstrations, and portfolios. These forms of assessment measure 

applied learning. 

Observation and Fair Assessment 

Teachers should be careful not to confuse personal impressions with objective 

assessment. Observation should be systematic. Clear criteria should be established. 

Students should know what is being assessed. This protects fairness. Islamic teaching 

strongly values justice. 

Allah says: 

“Be just; that is nearer to righteousness.” Qur’an 5:8 
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This principle applies to educational assessment as well. Learning From the 

Environment The school environment itself can become a teaching resource. Students 

can observe: waste management, water use, energy consumption, plant growth, school 

attendance, library use, and social interaction. Teachers can turn these observations into 

research projects. The school becomes a living laboratory. 

Environmental Education 

The Qur’anic encouragement to observe creation can contribute to environmental 

consciousness. Students can investigate: 

How much water does the school consume? 

How much waste is produced? 

What kinds of plants grow on the campus? 

How can plastic use be reduced? 

What happens to waste after disposal? 

Such questions connect observation with responsibility. 

Experience and Spiritual Awareness 

Observation of creation can also produce spiritual reflection. The Qur’an repeatedly 

directs attention toward the natural world as a sign of Allah’s power. The educational 

objective is not merely scientific curiosity. It can also produce gratitude, humility and 

awareness of the Creator. Thus, Islamic experiential education can integrate intellectual 

and spiritual development. 

Observation and Gratitude 

When students observe the complexity and beauty of creation, teachers can encourage 

gratitude. Water becomes more than a chemical substance. Food becomes more than a 

biological resource. Human life becomes more than a physical process. Observation 

can therefore lead to appreciation. 

Experience and Social Responsibility 

Students can also observe social realities. They may investigate: literacy, poverty, 

access to education,  environmental challenges, public health, or community needs. 

Teachers must ensure that such activities are conducted ethically and respectfully. 
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The purpose is not to turn disadvantaged people into objects of observation. The 

purpose is to develop informed compassion and responsible action. The Prophetic 

Balance Between Experience and Revelation A crucial point must be emphasized. In 

Islamic education, experience is valuable, but experience is not the sole source of truth. 

Observation can reveal facts about the created world. Human experience can provide 

practical knowledge. But religious beliefs and obligations are ultimately grounded in 

revelation. Therefore, Islamic education combines: revelation, reason, observation and 

experience. This creates a balanced educational framework. 

Observation Does Not Replace Textual Knowledge 

A student may observe a religious practice incorrectly. Therefore, observation must be 

guided by authentic teaching. The Prophet صلى الله عليه وسلم himself demonstrated practices while also 

verbally instructing the Companions. This combination of word and action protects 

practical learning from misunderstanding. 

Experience Does Not Replace Teachers 

Experiential education does not mean students should be left without guidance. 

Experience without supervision can reinforce mistakes The teacher provides: direction, 

context, correction, questions, feedback, and reflection. The teacher therefore remains 

essential. 

The Prophetic Model of Guided Experience 

The Prophetic method can be understood as guided experience. The learner encounters 

a situation. The teacher observes. The teacher intervenes when necessary. The teacher 

explains. The learner reflects. The learner tries again. The learner gradually becomes 

independent. This is more effective than either extreme: complete teacher control, or 

complete learner independence without guidance. 

Contemporary Classroom Applications 

Teachers can implement this method through practical projects. A history teacher can 

organize a heritage visit. A science teacher can conduct field observations. An English 

teacher can ask students to interview community members. An Arabic teacher can 

create real conversational situations. A mathematics teacher can use real-life financial 

calculations. A social science teacher can organize a community survey. An 
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environmental studies teacher can conduct a school sustainability audit. An Islamic 

studies teacher can connect lessons with real acts of worship and community service. 

Observation Journals 

Students can maintain observation journals. After an activity, they can record: what 

they observed, what they expected, what actually happened, what they learned, and 

what questions remain. This creates disciplined observation. It also develops writing 

and reflection. 

Experience Reports 

After a field activity, students can prepare reports. A good report should not merely 

describe what happened. It should explain: what was observed, why it was important, 

what was learned, and how the experience changed understanding. This transforms 

experience into academic knowledge. 

Learning Through Reflection Questions 

Teachers can use reflective questions such as: 

“What did you notice that you had not noticed before?” 

“What surprised you?” 

“What evidence did you observe?” 

“What assumption changed?” 

“What difficulty did you encounter?” 

“How would you approach the problem differently next time?” 

These questions encourage deeper learning. 

Experience and Lifelong Learning 

The ultimate objective is to create learners who continue learning from life. Such a 

learner observes circumstances. The learner asks questions. The learner reflects upon 

experience. The learner seeks reliable knowledge.  The learner changes behaviour when 

evidence requires it. This is lifelong learning. 

Observation and experience constitute an essential dimension of the Prophetic method 

of teaching. The Qur’an repeatedly directs human beings to observe creation, history, 

human circumstances and the signs surrounding them. The purpose of observation is 
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not merely to see but to think, reflect and understand. The Qur’anic command to 

observe creation in Qur’an 88:17–20, the instruction to travel through the earth and 

observe creation in Qur’an 29:20, and the repeated invitation to reflect upon the signs 

of Allah establish an educational culture of purposeful observation. The Prophet 

Muhammad صلى الله عليه وسلم translated this philosophy into lived education. His Companions learned 

by observing his prayer, worship, character, leadership and social conduct. They 

learned in real situations rather than exclusively through abstract lectures. His teaching 

responded to actual questions, mistakes, social circumstances and practical needs. 

The Prophetic model therefore presents a powerful educational sequence: observe !’ 

experience !’ reflect !’ understand !’ practise !’ receive guidance !’ improve. 

This sequence has enormous relevance to contemporary education. A teacher should 

therefore not confine students to textbooks when reality itself can become a source of 

learning. Students should sometimes observe nature, visit historical places, conduct 

experiments, participate in projects, serve the community, solve real problems and 

reflect upon their experiences. At the same time, Islamic education requires balance. 

Experience must be guided by revelation, sound reasoning and authentic knowledge. 

Observation alone does not establish every religious truth. Practical experience must be 

interpreted correctly. The teacher remains essential as a guide who connects experience 

with knowledge and corrects misunderstanding. The greatest lesson is that education 

becomes deeper when learners encounter knowledge in life rather than merely hearing 

about it. The Prophet صلى الله عليه وسلم taught people to see, listen, observe, practise and reflect. His 

method transformed ordinary circumstances into educational opportunities. For the 

contemporary teacher, therefore, the world should not be regarded merely as the 

background of education. The world can become a classroom, experience can become 

a teacher, observation can become a path to knowledge, and reflection can transform 

experience into wisdom. 
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Chapter 12: Teaching According to Individual 

Differences 

Introduction 

One of the most important characteristics of effective education is the recognition that 

learners are not identical. They differ in age, intellectual ability, emotional 

development, previous knowledge, language, personality, interests, circumstances, 

motivation, memory, learning speed and social experience. A teaching method that 

benefits one learner may not produce the same result in another. Therefore, successful 

teaching requires sensitivity to individual differences. The Prophetic method of 

teaching provides a remarkable model of learner-centred education. The Prophet 

Muhammad صلى الله عليه وسلم did not treat every question, every person and every situation in exactly 

the same manner. His responses were frequently adapted to the individual before him. 

Sometimes he gave a short answer; sometimes he explained at length. Sometimes he 

repeated an instruction; sometimes he used a question. Sometimes he encouraged; 

sometimes he warned. Sometimes he taught publicly; sometimes he gave private 

advice. This adaptability does not mean that the Prophet صلى الله عليه وسلم changed the fundamental 

principles of Islam according to individual preference. Rather, he communicated the 

same essential truth in ways appropriate to the learner’s circumstances and level of 

understanding. 

The Qur’an describes the Messenger’s educational mission: 

“He recites to them His verses, purifies them, and teaches them the Book 

and wisdom.” Qur’an 2:129 

The combination of teaching and wisdom is particularly significant. Knowledge must 

be communicated with judgment, appropriateness and understanding. 

The Meaning of Individual Differences 

Individual differences refer to the ways in which learners differ from one another. No 

two students possess exactly the same educational background, intellectual capacity, 

emotional condition, interests and experiences. One student may understand a concept 

immediately. Another may require several explanations. One may express 

understanding verbally. Another may demonstrate understanding through practical 
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work. One may be confident enough to ask questions. Another may remain silent 

because of shyness. A sensitive teacher recognizes these differences rather than 

interpreting them immediately as laziness or lack of intelligence. 

Equality Does Not Mean Identical Treatment 

Islam emphasizes human dignity and justice. However, justice does not always mean 

giving every person exactly the same treatment. A student who already understands a 

lesson may need extension work. A student who has not understood it may need 

additional explanation. Giving both students exactly the same assistance may appear 

equal but may not produce educational justice. Educational fairness therefore requires 

appropriate support according to need. 

The Prophetic Recognition of Different Learners 

The Companions of the Prophet صلى الله عليه وسلم possessed very different personalities. The Prophet 

 educated each person within the larger framework of Islam while recognizing صلى الله عليه وسلم

individual qualities. Some became scholars. Some became administrators. Some 

became military leaders. Some became teachers. Some became judges. Some became 

transmitters of Hadith. The Prophetic educational environment allowed different 

abilities to develop. 

Teaching According to Intellectual Capacity 

A central requirement of teaching is that the learner should be able to understand what 

is being communicated. The Prophet صلى الله عليه وسلم frequently explained matters in accessible 

language. He did not deliberately make religious instruction unnecessarily complicated. 

The Qur’an itself emphasizes clarity: 

“In a clear Arabic language.” Qur’an 26:195 

Clarity is essential to effective education. The Prophet صلى الله عليه وسلم and the Use of Simple 

Explanation The Prophet صلى الله عليه وسلم often gave concise instructions that could be remembered 

easily.  A famous example is the man who asked for advice, and the Prophet صلى الله عليه وسلم 

repeatedly said: 

“Do not become angry.” Sahih al-Bukhari, Hadith 6116 
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The answer is extremely brief, but it was appropriate to the individual’s request. This 

illustrates an important principle: The best answer is not always the longest answer. 

The best answer is the answer that addresses the learner’s actual need. 

Individual Questions Require Individual Answers 

People often asked the Prophet صلى الله عليه وسلم questions about different priorities. A person might 

ask about the best deed. Another might ask about prayer. Another might ask about 

charity. Another might ask about jihad. Another might ask about parents. The answer 

could differ according to the person and circumstances. This teaches the contemporary 

educator to distinguish between a question and the deeper need behind the question. 

The Hadith of the Best Deed 

Several narrations report people asking the Prophet صلى الله عليه وسلم about the best deed, and answers 

vary according to circumstances. This does not represent contradiction. Rather, it 

demonstrates educational wisdom. A teacher must sometimes identify which virtue a 

particular learner most needs to develop. One student may need discipline. Another 

may need confidence. Another may need patience. Another may need responsibility. 

The educational response should therefore be purposeful. 

Recognizing Age Differences 

Age strongly influences learning. Children require different explanations from adults. 

Young people may need opportunities for discussion and responsibility. Adults may 

bring previous knowledge and life experience. The Prophet صلى الله عليه وسلم taught people of different 

ages and did not assume that one instructional approach was suitable for everyone. This 

principle is especially important for teachers working in mixed-ability classrooms. 

Teaching Children With Gentleness 

The Prophet صلى الله عليه وسلم demonstrated affection toward children. He carried children, greeted 

them and showed them kindness. Such conduct communicates an important educational 

principle: emotional security supports learning. A child who fears humiliation may 

hesitate to ask questions. A child who feels respected is more likely to participate. 

The Prophet صلى الله عليه وسلم therefore established relationships in which children could approach 

him. 
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The Hadith of Hasan and Husayn 

The Prophet صلى الله عليه وسلم demonstrated affection toward his grandsons Hasan and Husayn The 

traditions concerning his affection toward children illustrate that emotional warmth was 

not considered incompatible with authority. A teacher can maintain discipline while 

remaining compassionate. Authority does not require emotional distance. 

Teaching Young People 

Young people have energy, curiosity and a strong desire for independence. The Prophet 

   entrusted young Companions with significant responsibilities. Usamah ibn Zayd صلى الله عليه وسلم

was appointed to leadership while still young. Mu’adh ibn Jabal was entrusted with 

teaching and judging in Yemen. Mus’ab ibn ‘Umayr   was sent to Madinah to teach 

Islam. Such examples demonstrate that age alone should not determine a learner’s 

educational potential. Ability, character and preparedness also matter. 

Developing Individual Potential 

Education should not merely correct weaknesses. It should also identify strengths. A 

student may have exceptional ability in: language, memorization, leadership, writing, 

public speaking, mathematics, science, organization, art, or social service. Teachers 

should help students develop their strengths while addressing weaknesses. The 

Prophetic model cultivated diverse talents within the Companions. Ibn ‘Abbas as an 

Example Ibn ‘Abbas became one of the great scholars of the Companions.  The Prophet 

 :made a supplication for him صلى الله عليه وسلم

“O Allah, grant him deep understanding of the religion.” Sahih al-

Bukhari, Hadith 143 

This narration is educationally significant. It shows recognition of intellectual potential 

and the importance of developing it. 

Encouraging Gifted Learners 

Gifted students should not be neglected because they can already perform well. They 

require intellectual challenges. A teacher can provide: advanced reading, research 

projects, leadership opportunities, independent investigation, and opportunities to teach 

others. The Prophet صلى الله عليه وسلم developed capable Companions by entrusting them with serious 

responsibilities. 
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Learning Speed and Repetition 

Learners differ in the speed with which they understand. Some need repetition. The 

Prophet صلى الله عليه وسلم sometimes repeated statements. Anas reported that when the Prophet صلى الله عليه وسلم 

spoke, he would repeat important statements so that they could be understood. Sahih 

al-Bukhari, Hadith 95 Repetition is therefore not necessarily a sign of weak teaching. 

Appropriate repetition can be a form of effective teaching. 

Avoiding Excessive Repetition 

At the same time, repetition must be purposeful. If a teacher repeats everything 

constantly, students may become bored. The Prophet صلى الله عليه وسلم balanced repetition with 

appropriate timing. Ibn Mas’ud reported that the Prophet صلى الله عليه وسلم selected suitable times for 

giving instruction because he did not want people to become bored. Sahih al-Bukhari, 

Hadith 68 This shows that learner attention itself is an educational consideration. 

Individual Differences in Motivation 

Students do not all respond to the same form of motivation. Some respond to praise. 

Some respond to responsibility. Some are motivated by competition. Some prefer 

cooperation. Some are motivated by intellectual curiosity. Some need encouragement 

after failure. A skilled teacher learns what motivates different students. 

Encouragement and Positive Reinforcement 

The Prophet صلى الله عليه وسلم frequently encouraged people. He described virtues and their rewards. 

He encouraged good actions. He praised valuable qualities. 

Allah says: 

“Give good news to the believers.” Qur’an 2:223 

The educational principle is clear: positive motivation can encourage desirable 

behaviour. 

Correcting Without Destroying Confidence  

Correction is necessary. But correction should not destroy the learner’s dignity. A 

teacher should distinguish between:  

“You made a mistake” 

And 
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“You are a failure.” 

The first corrects behaviour. The second attacks identity. The Prophetic method 

generally corrected wrong actions while leaving the door open for improvement. 

The Man Who Prayed Incorrectly 

A famous example is the man who prayed incorrectly. The Prophet صلى الله عليه وسلم did not tell him 

that he was worthless or incapable. Instead, he instructed him to repeat the prayer and 

then taught him how to perform it correctly. Sahih al-Bukhari, Hadith 793; Sahih al-

Bukhari, Hadith 6251 The educational significance is profound. A mistake became a 

learning opportunity. 

Individual Differences in Emotional State 

A student’s learning capacity can change according to emotional condition. A student 

may be unable to concentrate because of: sadness, fear, family difficulties, illness, 

anxiety, or exhaustion. The teacher should therefore observe the learner as a human 

being rather than treating the student merely as a mark on a register. The Prophetic 

example emphasizes mercy and concern. 

Mercy as an Educational Principle 

Allah describes the Prophet صلى الله عليه وسلم: 

“He is compassionate and merciful toward the believers.” Qur’an 9:128 

Mercy does not mean abandoning standards. It means correcting people in a way that 

preserves human dignity. 

The Principle of Facilitation 

The Prophet صلى الله عليه وسلم said: 

“Make things easy and do not make them difficult; give glad tidings and 

do not repel.” Sahih al-Bukhari, Hadith 6124 

This is one of the most important principles for teachers. A teacher should not 

unnecessarily increase the difficulty of learning. Difficulty is sometimes necessary, 

because intellectual growth requires effort. But unnecessary difficulty is educationally 

harmful. 
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Individual Differences in Prior Knowledge 

Students enter classrooms with different backgrounds. One student may already know 

a concept. Another may encounter it for the first time. If the teacher assumes that all 

students begin at the same level, some will become bored while others become lost. A 

wise teacher therefore assesses prior knowledge and adjusts instruction. 

The Importance of Diagnostic Teaching 

Before teaching a complex concept, teachers can ask simple questions to determine 

what students already know. This is a form of diagnostic assessment. The purpose is 

not to grade students. The purpose is to understand their starting point. This allows 

instruction to begin at an appropriate level. 

Teaching According to Need 

The Prophet صلى الله عليه وسلم responded to people’s actual circumstances. A person who needed 

spiritual encouragement required a different response from someone who needed legal 

instruction. A person struggling with anger required a different form of guidance. A 

new Muslim required foundational teaching. An experienced Companion could be 

entrusted with advanced responsibilities. This is differentiated education in practice. 

Teaching New Muslims 

New Muslims may possess limited knowledge of Islamic beliefs and practices. 

They should therefore be taught gradually. The Prophet صلى الله عليه وسلم did not expect every new 

believer to master every religious ruling immediately. The instruction of Mu’adh ibn 

Jabal    before his mission to Yemen illustrates the principle of progressive teaching. 

The Prophet صلى الله عليه وسلم instructed him to begin with foundational matters and proceed according 

to what the people accepted and understood. Sahih al-Bukhari, Hadith 7372 

Teaching Different Communities 

Educational needs also differ according to social circumstances. A rural community 

may have different educational concerns from an urban community. A community with 

strong religious knowledge may require different instruction from one newly 

introduced to Islam. Teachers must therefore understand their learners’ environment.  

The Prophetic mission addressed diverse tribes, cultures and communities while 

maintaining fundamental principles. 
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Women as Learners 

The Prophetic educational model clearly included women. Women asked questions 

directly and sought opportunities for learning. one narration, women requested a special 

time for teaching, and the Prophet صلى الله عليه وسلم responded to their request. Sahih al-Bukhari, 

Hadith 101 This demonstrates both inclusion and adaptation. When a particular group 

required dedicated educational attention, the Prophet صلى الله عليه وسلم provided it. 

The Importance of Dedicated Learning Opportunities 

Modern education should similarly recognize that some learners need specialized 

support. This can include: remedial classes, advanced classes, language support, 

counselling, special educational assistance, or additional practice. Providing 

differentiated support is not discrimination. It is educational responsiveness. 

Individual Mentoring 

Large-group teaching is efficient, but individual mentoring is necessary for deeper 

development. A teacher who knows a student personally can identify: strengths, 

weaknesses, goals, fears, interests, and educational needs. The Prophet صلى الله عليه وسلم developed 

close relationships with many Companions and guided them personally. 

The Teacher as Mentor 

A teacher should not always remain only a lecturer. The teacher can become: a guide, 

mentor, counsellor, role model, listener, evaluator, and motivator. This wider role 

allows education to become more personal. 

Individual Differences and Language 

Language ability also differs. In multilingual classrooms, some students may 

understand the concept but struggle to express it in the instructional language. Teachers 

should therefore distinguish between lack of knowledge and difficulty of expression. 

Where appropriate, teachers can use: simple vocabulary, examples, visual aids, 

translation, gestures, and repeated explanation. 

Individual Differences in Personality 

Some students are naturally extroverted. Others are introverted. A teacher should not 

assume that speaking frequently is the only sign of learning. Quiet students can be 
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encouraged through writing, pair discussion and small-group activities. Confident 

students can be given leadership opportunities while also learning to listen. 

Individual Differences in Learning Opportunities 

Not all students have equal access to books, technology, private study spaces or 

educational support at home. Teachers should remain aware of these inequalities. A 

student who has fewer resources should not automatically be judged less capable. 

Schools can provide shared resources and additional support. Educational justice 

requires sensitivity to circumstances. The Qur’anic Principle of Capacity 

Allah says: 

“Allah does not burden a soul beyond its capacity.” Qur’an 2:286 

Although the verse addresses a broad theological principle, it also provides an important 

ethical insight for education: human capacity must be recognized. Educational tasks 

should challenge learners, but expectations should remain reasonable and humane. 

Challenge Without Overburdening 

Good education does not mean making everything easy. If there is no challenge, growth 

may be limited. If the challenge is excessive, students may become discouraged. The 

effective teacher therefore seeks an appropriate level of challenge. This balance is 

consistent with the Prophetic emphasis on facilitation. 

Individual Differences and Assessment 

Traditional examinations often emphasize one form of performance. But students 

demonstrate learning in different ways. Where appropriate, teachers can combine: 

written tests, oral responses, projects, presentations, practical work, research, and 

observation. A broader assessment system can reveal abilities that a single examination 

may overlook. 

The Danger of Labelling Students 

Teachers should be careful with labels such as: “weak student,” “lazy student,” “poor 

student,” “problem child,” or “brilliant student.” Such labels can become self-fulfilling. 

A student who is weak in one area may be excellent in another. The Prophetic approach 

encourages development rather than permanent condemnation. 
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Every Learner Can Develop 

Education assumes the possibility of growth. A learner may begin with limited 

knowledge and become a scholar. A timid student may become a confident speaker. 

A careless student may develop responsibility. A struggling student may improve 

through appropriate support.   Teachers should therefore maintain hope. The Teacher’s 

Patience Individualized teaching requires patience. A teacher may have to explain the 

same concept several times. Another student may need a different example. Another 

may need practical experience. Another may need encouragement. The Prophet صلى الله عليه وسلم 

displayed extraordinary patience in teaching people. This patience is not wasted effort. 

It is an investment in human development. 

Individual Differences and Classroom Management 

A class contains different personalities. Some students talk excessively. Some remain 

silent. Some finish early. Some require more time. A teacher should establish common 

rules while also allowing appropriate flexibility. The objective is to create a classroom 

in which differences do not become obstacles to learning. 

Technology and Individualized Learning 

Modern technology provides additional opportunities for differentiated education. 

Students can sometimes use: recorded lessons, digital reading materials, interactive 

exercises, language-learning tools, online libraries, and adaptive practice. However, 

technology should serve educational purposes. It should not replace the teacher’s 

human understanding of the learner.  

The Teacher’s Observation Before Adaptation 

Differentiated education begins with observation.  

The teacher should ask: 

Who has understood? 

Who needs help? 

Who needs greater challenge? 

Who is losing attention? 

Who is hesitant to participate? 
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Who has a particular strength? 

Who requires emotional support? 

Observation enables appropriate adaptation. The Principle of Wisdom 

Allah commands: 

“Invite to the way of your Lord with wisdom and good instruction.” 

Qur’an 16:125 

Wisdom includes knowing what to say, when to say it, how to say it and to whom it 

should be said. This makes wisdom a central principle of individualized education. 

Individualization Without Losing Principles 

There is an important distinction between adapting teaching and changing truth. The 

teacher may adapt: language, example, pace, activity, method, or level of explanation. 

But fundamental educational and ethical principles should not be compromised. The 

method changes according to the learner. The truth remains stable. The Prophetic 

Model and Contemporary Differentiated Instruction 

Modern educational theory increasingly emphasizes differentiated instruction and 

learner-centred education. The basic idea is that teachers should consider learners’ 

readiness, interests and needs.  The Prophetic model contains important points of 

conceptual convergence with this approach. However, the Prophetic method is broader. 

It combines intellectual development with: spiritual formation, moral development, 

emotional care, social responsibility, and character building. 

From Individual Differences to Individual Potential 

The ultimate goal is not simply to accommodate differences. It is to develop potential. 

A good teacher asks not only: 

“What can this student do now?” 

but also: 

“What can this student become?” 

This forward-looking vision is essential to education. 
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Teaching according to individual differences is one of the most important lessons that 

can be derived from the Prophetic method. The Prophet Muhammad taught people with 

different ages, abilities, personalities, backgrounds and levels of knowledge. He did not 

reduce education to a single uniform method. Instead, he used wisdom to determine 

what each learner required. The Qur’an repeatedly associates Prophetic education with 

teaching, wisdom, purification and guidance. The Prophet صلى الله عليه وسلم demonstrated these 

principles through his interaction with individuals and communities. He gave concise 

advice when a concise answer was appropriate, repeated important statements when 

repetition was beneficial, dedicated time to women when they requested it, encouraged 

young people, developed gifted Companions, corrected mistakes without destroying 

dignity and adapted instruction to people’s circumstances. The narration of Ibn ‘Abbas  

in which the Prophet صلى الله عليه وسلم prayed that Allah grant him deep understanding of religion, 

illustrates the importance of recognizing intellectual potential. The narration 

concerning women requesting a dedicated teaching time demonstrates educational 

inclusion. The instruction given to Mu’adh  before his mission to Yemen demonstrates 

gradual and context-sensitive teaching. The repeated instruction concerning anger 

demonstrates that sometimes a short and focused message can be more effective than 

long lecture. For contemporary teachers, the central lesson is clear: students should not 

be treated as identical recipients of information. They are individuals with different 

needs and different potential. An effective teacher therefore observes before teaching, 

listens before judging, assesses before assuming, adapt before labelling and encourages 

before giving up. 

 The Prophetic teacher does not ask only,  “How can I teach this lesson?” 

The deeper question is: “How can I teach this learner?” 

That change of perspective transforms education. It changes teaching from information 

delivery into human development. The Prophetic method ultimately teaches that every 

learner possesses dignity, every learner deserves appropriate guidance, and every 

learner has the possibility of growth. 
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Chapter 13: Gradual Teaching and Step-by-Step 

Learning 

Introduction 

Education is a process of development. Human beings do not normally acquire complex 

knowledge, skills, habits and character in a single moment. Effective learning requires 

time, repetition, practice, correction and gradual movement from one level to another. 

A learner who is introduced to an advanced subject before acquiring its foundations 

may become confused or discouraged. For this reason, one of the most important 

principles of effective education is gradual teaching. The Prophetic method of 

education provides a powerful model of progressive learning. The Prophet Muhammad 

 did not attempt to transform individuals and communities through an overwhelming صلى الله عليه وسلم

amount of information delivered at once. He developed people gradually. He 

established foundations of faith, cultivated character, introduced practices, 

strengthened understanding and gradually increased responsibility. The Qur’an itself 

provides a profound example of gradual revelation. The Qur’an was not revealed as a 

single complete book to the Prophet صلى الله عليه وسلم in one moment. It was revealed over 

approximately twenty-three years, responding to circumstances, questions, spiritual 

needs and stages of community development. 

Allah says: 

“Those who disbelieve say, ‘Why was the Qur’an not revealed to him 

all at once?’ Thus it is, so We may strengthen your heart with it, and We 

have revealed it gradually and distinctly.” Qur’an 25:32 

The verse provides an important educational principle. Gradual revelation strengthened 

the Prophet’s heart and allowed the message to be received progressively. 

The Meaning of Gradual Education 

Gradual education means presenting knowledge, skills and responsibilities in an 

ordered sequence appropriate to the learner’s development. It does not mean teaching 

slowly for its own sake. It means teaching according to readiness. A learner should 

move: from simple to complex, from known to unknown, from foundational concepts 

to advanced concepts, from theory to practice, from dependence to independence, and 
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from guided performance to autonomous performance. This principle is applicable to 

almost every field of education. 

Why Gradual Learning Is Necessary 

Human intellectual capacity is powerful, but it is not unlimited. When learners receive 

too much information at once, several problems can arise. They  may experience 

cognitive overload. They may memorize without understanding. They may become 

discouraged. They may forget important information. They may fail to distinguish 

essential principles from secondary details. Gradual teaching reduces these problems 

by organizing knowledge into manageable stages. 

The Qur’an and Gradual Revelation 

The gradual revelation of the Qur’an is one of the clearest examples of progressive 

education in Islamic tradition. 

Allah says: 

“And it is a Qur’an which We have divided into portions so that you 

may recite it to people gradually.” Qur’an 17:106 

The phrase concerning gradual recitation reflects the importance of allowing 

knowledge to be received over time. The Qur’an educated an entire community 

progressively. 

Gradual Development of the Muslim Community 

The early Muslim community did not become a mature society overnight. The Prophet 

 first established belief in Allah, accountability, revelation and the Hereafter. Then صلى الله عليه وسلم

faith was connected with moral transformation. Then religious practices and social 

regulations were developed. The community gradually acquired institutions, 

responsibilities and social structures. This demonstrates that education must consider 

developmental stages. 

Foundations Before Details 

An effective teacher establishes foundations before introducing complexity. A student 

learning mathematics needs foundational concepts before advanced equations. A 

student learning Arabic grammar needs basic structures before complex grammatical 

analysis. A student learning research methodology needs an understanding of basic 
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concepts before advanced theoretical debates. Similarly, religious education requires 

foundations before detailed jurisprudential discussions. 

Faith as a Foundation 

The Prophet صلى الله عليه وسلم first established belief. The Qur’an’s early Makkan revelation strongly 

emphasized: Allah’s oneness, the Hereafter, accountability, prophethood, moral 

responsibility, and reflection upon creation. These foundations prepared the believers 

for the more detailed obligations and social regulations that followed. 

The Hadith of Mu’adh ibn Jabal 

One of the strongest examples of progressive teaching is the instruction given by the 

Prophet صلى الله عليه وسلم to Mu’adh when he was sent to Yemen. The Prophet صلى الله عليه وسلم explained that 

Mu’adh would first call the people to testify to the oneness of Allah and the 

prophethood of Muhammad صلى الله عليه وسلم. If they accepted this, he was then to teach them the 

prayer. After that, he was to teach them zakat. Sahih al-Bukhari, Hadith 7372; Sahih 

Muslim, Hadith 19. This sequence is educationally significant. The Prophet صلى الله عليه وسلم did not 

instruct Mu’adh to present every Islamic ruling to the people simultaneously. He 

identified foundations and proceeded progressively. 

The Educational Logic of Mu’adh’s Instruction 

The sequence reflects a pedagogical principle: foundation before application. Belief 

provides the foundation. Prayer establishes regular worship. Zakat develops social 

responsibility. The learner is progressively introduced to obligations. This prevents the 

educational process from becoming an unorganized collection of rules. 

Teaching According to Readiness 

Readiness means that the learner possesses sufficient preparation for the next stage. 

A teacher should ask: 

Has the student understood the foundation? 

Is the student ready for greater complexity? 

Does the learner possess the necessary skills? 

Is additional practice required? 

The answer should determine the next educational step. 
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The Danger of Premature Complexity 

Introducing advanced material too early can damage learning. A beginning student may 

encounter highly technical terminology without understanding basic concepts. The 

result is memorization without comprehension. The Prophetic method encourages 

teachers to establish understanding before increasing complexity. 

From Simple to Complex 

This is one of the most important principles of instructional design. For example, an 

English teacher may begin with: words, then sentences, then paragraphs, then 

composition, then critical analysis. A mathematics teacher may begin with: numbers, 

operations, fractions, algebra, equations, and advanced mathematics. A language 

learner may progress from: letters, sounds, words, sentences, conversation, and 

advanced literary expression. The sequence reduces confusion. 

From Known to Unknown 

Teachers can connect new information with what learners already know. If a student 

understands the concept of a family, the teacher can use family relationships to explain 

social structures. If students know the idea of a journey, the teacher can use it to 

introduce geographical concepts. If students understand everyday exchange, the teacher 

can use it to introduce economic concepts. Learning becomes easier when new 

knowledge is connected to existing knowledge. 

From Concrete to Abstract 

Young learners often understand concrete experiences before abstract concepts. A 

teacher can use: objects, pictures, actions, examples, stories, and experiences before 

introducing abstract definitions. This principle is consistent with the Prophetic use of 

examples and practical situations. 

From Theory to Practice 

Knowledge becomes stronger when it is applied. The Prophet صلى الله عليه وسلم did not merely explain 

prayer. He demonstrated it. He did not merely explain Hajj. He taught the Companions 

through practical participation. He did not merely explain moral conduct. He embodied 

it. Thus, gradual education should eventually move from knowledge to practice. 
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Practice Before Mastery 

Learners require opportunities to practice. A student learning writing must write. A 

student learning speaking must speak. A student learning research must conduct 

research. A student learning teaching must teach. Practice provides feedback. Feedback 

produces improvement. Repeated practice leads toward mastery. 

Gradual Formation of Habits 

Good habits are usually developed through repetition. Prayer provides a powerful 

example. The five daily prayers structure a Muslim’s day. They transform worship into 

a repeated practice. Similarly, education can develop habits of: reading, reflection, 

punctuality, cleanliness, study, responsibility, and service. Teachers should encourage 

consistency rather than expecting immediate perfection. 

Gradual Moral Development 

Character also develops gradually. A child does not become fully responsible in one 

day. Responsibility grows through repeated opportunities. A teacher can begin with 

small responsibilities and gradually increase them. For example: first organizing books, 

then managing classroom materials, then leading a group, then organizing an activity. 

Each stage prepares the learner for greater responsibility. 

Gradual Increase of Responsibility 

The Companions provide numerous examples of young and developing Muslims 

gradually receiving greater responsibilities. As their competence and character 

developed, they became:  teachers, commanders, judges, governors, scholars, and 

community leaders. The Prophet صلى الله عليه وسلم did not regard education as complete when 

information had been memorized. Education prepared people for responsibility. 

Gradual Teaching and Patience 

Teachers must be patient with developmental processes. A student may not improve 

immediately. One lesson may produce limited progress. But repeated instruction and 

practice can produce significant improvement over time. The Prophet صلى الله عليه وسلم displayed 

patience in teaching people who were still developing. 
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Repetition as Part of Gradual Learning 

Gradual education is closely related to repetition. Important information may need to 

be revisited. The Prophet صلى الله عليه وسلم sometimes repeated his words. Sahih al-Bukhari, Hadith 

95 records repetition for the sake of understanding. This suggests that learning should 

be treated as a process rather than a single exposure. 

Spaced Learning 

Modern educational research recognizes the value of learning distributed over time 

rather than relying exclusively on one intensive session. The Prophetic pattern of 

teaching across time, repetition and lived practice is compatible with this general 

educational principle. The learner encounters ideas repeatedly in different contexts. 

Each encounter strengthens understanding. 

Gradual Learning and Memory 

Memory improves when learners: understand, review, recall, practice, and apply 

information. Simply presenting large quantities of information does not guarantee 

retention. Teachers should therefore revisit important concepts. 

Gradual Teaching and Understanding 

Memorization without understanding can produce fragile learning.  The learner may 

remember words but fail to apply them.  Gradual teaching allows the teacher to check 

comprehension before proceeding. A teacher can ask questions, observe performance 

and provide correction. 

The Role of Questions in Progressive Learning 

Questions can reveal whether students are ready for the next stage. 

A teacher might ask: 

“What does this term mean?” 

“Can you explain it in your own words?” 

“Can you give an example?” 

“Can you apply it to a new situation?” 

If the student cannot answer foundational questions, the teacher may need to revisit the 

earlier stage. 
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Gradual Learning and Individual Differences 

Not every student moves through stages at the same speed. One learner may master a 

concept quickly. Another may require additional practice. Therefore, gradual teaching 

must remain flexible. A fixed schedule should not become more important than learning 

itself. The Prophet صلى الله عليه وسلم and Learner Readiness The Prophet صلى الله عليه وسلم considered the readiness 

and circumstances of those he taught. Ibn Mas’ud reported that the Prophet صلى الله عليه وسلم selected 

appropriate times for instruction so that people would not become bored. Sahih al-

Bukhari, Hadith 68 This indicates that even the amount and timing of teaching should 

be adjusted according to learner capacity. 

Avoiding Educational Overload  

The modern teacher often faces pressure to complete a syllabus quickly. However, 

completing pages is not the same as completing education. If students have not 

understood the material, rushing forward may create future problems. A teacher should 

sometimes slow down to strengthen foundations. 

The Difference Between Slow Teaching and Gradual Teaching 

Gradual teaching should not be confused with unnecessarily slow teaching. A 

competent teacher can teach efficiently while still following a logical progression. The 

important issue is sequence, not speed. The learner should move forward when 

prepared. 

Gradual Teaching Through Levels 

Educational content can be organized into levels. At the first level, students learn 

essential knowledge. At the second, they apply it. At the third, they analyze it. At the 

fourth, they evaluate it. At the fifth, they create or teach. This progression transforms 

students from receivers of knowledge into independent thinkers. 

From Learner to Teacher 

One of the highest forms of learning is teaching others. When a student explains 

something to another person, the student must organize and clarify understanding. The 

Prophet صلى الله عليه وسلم encouraged the transmission of knowledge. 

He said: 
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“Convey from me, even if it is one verse.” Sahih al-Bukhari, Hadith 3461 

This principle encourages learners to become transmitters of beneficial knowledge 

according to their competence. 

Responsibility Must Follow Competence 

Students should not be given responsibilities far beyond their preparation. At the same 

time, they should not be permanently protected from responsibility. The teacher should 

gradually increase expectations This develops confidence without creating unnecessary 

failure. 

Gradual Correction 

Correction can also be progressive. A teacher does not need to identify every possible 

weakness at once. If a student makes many errors, the teacher can identify the most 

important error first. After that improves, attention can move to another. This prevents 

the learner from feeling overwhelmed. 

Gradual Discipline 

Discipline should likewise be educational. Students should first understand 

expectations. Then receive reminders. Then guidance. Then appropriate consequences 

when necessary. The goal should be behavioral improvement, not humiliation. 

Gradual Introduction to Difficult Ideas 

Some subjects contain concepts that are intellectually or emotionally demanding. 

Teachers should introduce them with appropriate preparation. Students should receive 

the vocabulary, background and conceptual tools required to understand them. This is 

particularly important in: philosophy, religious studies, literary theory, advanced 

science, and social sciences. 

Gradual Learning in Religious Education 

Islamic education contains different levels of knowledge. A beginner may first learn: 

basic belief essential worship, basic Qur’anic reading, basic moral principles. Later, the 

learner can study: Hadith sciences, jurisprudence, Arabic grammar, Qur’anic 

interpretation, Islamic history, theology, and research methodology. This progression 

produces stronger scholars. 
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The Importance of Foundations in Qur’anic Learning 

The early revelations established foundational ideas before the detailed development of 

the Islamic legal and social system.  

The learner therefore needs to understand: 

Who is Allah? 

What is revelation? 

What is human responsibility? 

What is the Hereafter? 

What is the purpose of life? 

These questions provide an intellectual and spiritual foundation. 

Gradual Legal Development 

The history of certain Qur’anic rulings demonstrates gradual transformation. The 

prohibition of intoxicants, for example, developed through stages, culminating in a 

clear prohibition. The relevant passages include: Qur’an 2:219, Qur’an 4:43, and 

Qur’an 5:90–91. The educational significance is that major behavioural transformation 

can sometimes require preparation. 

Gradual Transformation and Human Psychology 

People may resist sudden transformation because established habits are deeply rooted. 

Education must therefore address: knowledge, belief, attitude, motivation, habit, and 

behaviour. Changing information alone may not change conduct. Progressive education 

allows the learner to internalize change. 

From Awareness to Action 

A useful educational sequence is: awareness, understanding, acceptance, practice, 

repetition, habit, and character. This sequence is particularly important in moral and 

religious education. 

Gradual Learning and Character 

Character is not produced by one lecture on honesty. Students need repeated 

experiences in which honesty is valued. They must see teachers acting honestly. They 
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must be encouraged to tell the truth. They must experience the consequences of honesty. 

Over time, the value becomes internalized. 

Gradual Learning and Spiritual Development 

Spiritual growth also requires continuity. The Prophet صلى الله عليه وسلم taught that the most beloved 

deeds to Allah are those that are consistent, even if they are small. Sahih al-Bukhari, 

Hadith 6464; Sahih Muslim, Hadith 783. This principle has direct educational 

significance. A small practice performed consistently may be more effective than a 

large effort performed once and abandoned. 

Consistency Over Intensity 

Educational programs often fail because they demand too much at the beginning. A 

student may study for many hours for a few days and then stop. A better approach is 

sustainable learning. Regular reading. Regular revision. Regular practice. Regular 

reflection. Regular assessment. This produces long-term development. 

Gradual Development of Critical Thinking 

Critical thinking should also be developed progressively. 

A beginning learner may first identify information. Then compare sources. Then 

identify assumptions. Then analysis evidence. Then evaluate arguments. Finally, the 

learner can construct independent arguments. This progression develops mature 

thinkers. 

Gradual Research Training 

Research students should not be expected to conduct sophisticated research 

immediately. They can progress from: reading academic texts, to identifying research 

questions, to summarizing sources, to evaluating arguments, to using citations, to 

conducting independent research. This is particularly important in higher education. 

The Teacher as a Scaffold The teacher initially provides substantial support. As the 

learner develops competence, support can gradually be reduced. The learner eventually 

performs independently. This educational process is sometimes described in modern 

pedagogy as scaffolding. Its basic logic is highly compatible with the Prophetic 

emphasis on guidance followed by developing responsibility. 
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Gradual Independence 

The ultimate purpose of teaching is not permanent dependence on the teacher. A 

successful teacher creates independent learners. Students should eventually be able to: 

study independently, ask meaningful questions, evaluate information, solve problems, 

make decisions, and continue learning without constant supervision. 

The Prophetic Training of the Companions 

The Companions eventually became independent teachers. They travelled to different 

regions. They taught Qur’an and Sunnah. They issued judgments according to their 

knowledge. They trained later generations. This demonstrates the success of an 

educational system that develops independence. 

The Role of the Teacher in Each Stage 

At the beginning, the teacher is primarily an instructor. Then the teacher becomes a 

guide. Later, the teacher becomes a mentor. Finally, the teacher becomes a consultant 

whom the mature learner approaches when necessary. This is a natural progression. 

Gradual Learning in the Modern Classroom 

A teacher can divide a major lesson into stages. First, introduce the basic concept. 

Second, explain it through examples. Third, allow students to practice. Fourth, observe 

their performance. Fifth, correct mistakes. Sixth, provide more difficult applications. 

Seventh, ask students to solve a problem independently. This sequence creates 

progressive mastery. 

Gradual Learning and Homework 

Homework should reinforce learning rather than overwhelm students.  Early exercises 

can focus on basic understanding. Later exercises can require application. Advanced 

assignments can require analysis and creation. The level of homework should therefore 

correspond with the learner’s stage. 

Gradual Learning and Examinations 

Assessment should also reflect progression. A beginning assessment may test recall. 

Later assessments can test understanding. More advanced assessments can test: 

application, analysis, evaluation, and creation. Thus, assessment becomes part of the 

learning progression. 
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Gradual Learning and Modern Educational Theory 

Modern educational psychology emphasizes developmental readiness, scaffolding, 

mastery learning and progression from foundational knowledge toward complex 

thinking. The Prophetic model should not be artificially equated with any single modern 

theory. However, there are meaningful points of convergence: both recognize that 

effective learning requires appropriate sequencing, guided practice, feedback and 

gradual independence. The Islamic framework adds a further dimension by connecting 

intellectual development with moral, spiritual and social development. 

Gradual Learning in the Digital Age 

Digital education can easily create information overload. Students today can access 

enormous quantities of information instantly. The problem is no longer simply lack of 

information. The problem is selecting, understanding, evaluating and organizing 

information. Teachers must therefore guide students progressively in digital literacy. 

Students should learn: how to search, how to identify reliable sources, how to verify 

information, how to distinguish evidence from opinion, and how to use information 

ethically. 

Gradual Development of Information Literacy 

Students should not be expected to evaluate complex sources without training. They 

can begin with simple source identification. Then learn author evaluation. Then 

publication evaluation. Then evidence analysis. Finally, they can conduct independent 

research. This is gradual intellectual development. 

The Danger of Information Without Formation 

Modern education can produce students who know many facts but lack: judgment, 

discipline, ethics, patience, and wisdom. The Prophetic method avoids this imbalance. 

Knowledge is connected with purification and character. The Qur’an repeatedly 

presents teaching alongside purification. See Qur’an 2:129, 2:151, 3:164 and 62:2. 

Gradual Education and Human Transformation 

The ultimate purpose of education is transformation. The learner should move: from 

ignorance to knowledge, from confusion to understanding, from weakness to 

competence, from dependence to independence, from bad habits to good habits, and 

from selfishness toward responsibility. This transformation takes time. 
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Patience With the Educational Process 

Teachers should not expect immediate results from every lesson. Some lessons produce 

immediate understanding. Others influence students months or years later. A teacher 

may teach a moral principle today and discover its effect much later. Education is 

therefore an investment in the future. 

Gradual teaching and step-by-step learning represent one of the most powerful 

principles of the Prophetic method of education. The Prophet Muhammad صلى الله عليه وسلم developed 

individuals and communities through progressive instruction. He established 

foundations before details, introduced obligations according to readiness, repeated 

important teachings when necessary, provided practical training and gradually 

entrusted learners with greater responsibilities. The gradual revelation of the Qur’an 

provides a profound divine model. Qur’an 25:32 explicitly explains that the Qur’an was 

revealed progressively to strengthen the heart. Qur’an 17:106 similarly describes the 

Qur’an as revealed in portions so that it could be recited to people gradually. These 

verses demonstrate that progressive communication can strengthen understanding and 

stability. The instruction of Mu’adh ibn Jabal   before his mission to Yemen provides 

an especially important educational example. The Prophet صلى الله عليه وسلم directed him to begin with 

foundational belief and then move toward prayer and zakat. This sequence 

demonstrates that education should establish foundations before adding 

responsibilities. 

Gradual education does not mean unnecessarily slowing down the learning process. It 

means moving in an intelligent sequence. The learner progresses from simple to 

complex, known to unknown, concrete to abstract, theory to practice and guided 

performance to independent action. This principle is especially important in 

contemporary education, where students face enormous quantities of information. The 

challenge today is not merely access to knowledge but the ability to organize, 

understand, evaluate and apply it. Teachers must therefore prevent information 

overload and create structured pathways toward mastery. The Prophetic approach also 

teaches that gradual education must include moral and spiritual development. 

Knowledge should not remain disconnected from character. A student should gradually 

develop not only intellectual ability but also patience, honesty, responsibility, 

discipline, compassion and wisdom. The most successful educational process is 

therefore not one that attempts to accomplish everything immediately. It is one that 
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establishes a strong foundation, develops competence step by step, provides repeated 

opportunities for practice, corrects mistakes with wisdom and gradually produces an 

independent and responsible human being. The Prophetic method teaches us that lasting 

transformation is usually built step by step: foundation becomes understanding, 

understanding becomes practice, practice becomes habit, habit becomes character, and 

character becomes a way of life. 
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Chapter 14: Encouragement, Motivation and Positive 

Reinforcement 

Introduction 

Education is not merely the transmission of information. A learner may possess books, 

teachers, classrooms and educational resources and yet fail to learn effectively if the 

learner has no motivation to learn. Knowledge requires attention, effort, perseverance 

and repeated practice. These qualities are strongly influenced by encouragement and 

the emotional environment created by the teacher. For this reason, motivation occupies 

an important place in every successful educational system. The Prophetic method of 

teaching demonstrates that the Prophet Muhammad صلى الله عليه وسلم understood the human need for 

encouragement, hope, recognition and meaningful purpose. He did not teach people 

only by warning them about punishment or correcting their mistakes. He also gave them 

good news, praised valuable actions, described the rewards of righteousness, 

encouraged perseverance and helped people believe that improvement was possible. 

This balanced approach is particularly important because fear alone rarely produces 

healthy long-term learning. Excessive fear can create anxiety, avoidance and 

resentment. Excessive praise without standards can produce complacency. The 

Prophetic method combines hope with responsibility, encouragement with discipline, 

reward with accountability, and compassion with truth. 

Allah says: 

“And give good tidings to the believers.” Qur’an 2:223 

The Qur’an repeatedly uses the language of good news, hope, mercy and reward while 

also warning against wrongdoing. This balance provides an important foundation for 

educational motivation. 

The Meaning of Motivation in Education 

Motivation is the force that moves a learner toward action. A motivated student does 

not merely attend class physically. The student pays attention, asks questions, practises, 

persists after difficulty and attempts to improve. Motivation can arise from different 

sources. A student may study because of curiosity. Another may study because of a 

desire for achievement. Another may study because of love for knowledge. Another 
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may be encouraged by a teacher. Another may be motivated by the desire to serve 

society. Another may study for examination success. The strongest educational systems 

attempt to move learners gradually from external motivation toward deeper and more 

meaningful internal motivation. 

Motivation and the Purpose of Education 

The Prophet صلى الله عليه وسلم did not present learning as an empty accumulation of information. 

Knowledge was connected with worship, responsibility, character and service.  This is  

“The best of you are those who learn the Qur’an and teach it.” Sahih al-

Bukhari, Hadith 5027. 

The statement gives learning a higher purpose. The learner is not simply acquiring 

information; the learner is preparing to benefit others. This transformation of 

knowledge into service is a powerful source of motivation. 

Encouragement as a Prophetic Teaching Principle 

The Prophet صلى الله عليه وسلم explicitly instructed teachers and callers to encourage people. 

He said: 

“Make things easy and do not make things difficult; give glad tidings 

and do not repel people.” Sahih al-Bukhari, Hadith 69. 

This Hadith provides a direct educational principle. The teacher should make learning 

accessible rather than unnecessarily frightening. The teacher should encourage rather 

than constantly discourage. The teacher should create attraction toward knowledge 

rather than making the learner associate education with humiliation and fear. 

Facilitation Does Not Mean Lowering Standards 

The command to make things easy does not mean that teachers should remove all 

intellectual challenge. Learning requires effort. Students must sometimes work hard. 

They must revise. They must practice. They must correct mistakes. They must complete 

difficult assignments. The Prophetic principle is therefore not “make everything easy.” 

It is: Do not make learning unnecessarily difficult. There is an important difference 

between productive challenge and unnecessary hardship. Encouragement and Hope 
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Hope is one of the strongest forces in education. A student who believes that 

improvement is possible will continue trying. A student who believes that failure 

defines the future may stop making effort. 

The Qur’an powerfully establishes the principle of hope: 

“Do not despair of the mercy of Allah.” Qur’an 39:53 

The verse addresses people who have committed serious wrongs and nevertheless tells 

them not to despair of Allah’s mercy. Educationally, this principle teaches an important 

lesson: a person’s present condition does not have to determine the person’s future. 

The Teacher Who Gives Hope 

A teacher can transform a student’s educational life simply by communicating 

confidence. Statements such as: 

“You can improve.” 

“Try again.” 

“You understood this part correctly.” 

“Your answer shows progress.” 

“You have improved compared with your previous work.” 

can have a significant effect. Such statements do not mean that the teacher ignores 

mistakes. They communicate the belief that mistakes can be overcome. 

Positive Reinforcement 

Positive reinforcement means strengthening desirable behavior by responding to it 

positively. When a student: works honestly, helps a classmate, asks a thoughtful 

question, improves handwriting completes an assignment, speaks respectfully, or 

demonstrates perseverance, the teacher can acknowledge the positive behavior. The 

acknowledgement may be verbal. It may be a written comment. It may be additional 

responsibility. It may simply be sincere appreciation. 

The Prophetic Recognition of Good Actions 

The Prophet صلى الله عليه وسلم frequently recognized valuable actions and qualities. He praised faith, 

generosity, courage, patience, knowledge, service and good character. Such recognition 
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teaches that good conduct matters. It also provides learners with models of behaviour 

worth developing. 

Reward and Educational Motivation 

Islamic revelation frequently speaks about reward. Good deeds are connected with 

reward from Allah. This creates a powerful moral framework in which actions possess 

meaning beyond immediate worldly results. 

The Qur’an says: 

“Whoever does an atom’s weight of good will see it.” Qur’an 99:7 

The educational significance is that effort and good action are not meaningless. They 

matter. The Importance of Recognizing Effort Teachers sometimes praise only high 

achievement. This can discourage students who are working hard but have not yet 

reached the highest level. A more educational approach is to recognize genuine effort 

and progress while maintaining standards. A student who improves from 40% to 60% 

has made meaningful progress. The teacher should acknowledge the improvement 

while encouraging further development. 

Praise Should Be Honest 

Positive reinforcement must be truthful. Empty praise can reduce its value. If every 

answer is called “excellent,” even when it is clearly incorrect, students may stop trusting 

teacher feedback. Prophetic encouragement was meaningful because it was connected 

to real virtues and actions. Therefore, teachers should praise specifically. Instead of 

saying: “Good.” the teacher can say: “Your explanation is clear because you used 

evidence.” Such praise teaches the learner what successful performance looks like. 

Specific Praise and Learning 

Specific praise has two functions. First, it encourages the learner. Second, it identifies 

the behaviour that should be repeated. For example: “You listened carefully to your 

classmate before responding.” This teaches respect. “You checked the source before 

using the information.” This teaches research responsibility. “You corrected your own 

mistake.” This teaches self-monitoring. Thus, praise becomes instructional. 
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Encouragement and Repetition 

The Prophet صلى الله عليه وسلم sometimes repeated important statements. A man asked him for advice, 

and the Prophet صلى الله عليه وسلم repeatedly said: 

“Do not become angry.” Sahih al-Bukhari, Hadith 6116. 

This example demonstrates that repetition can strengthen an important message. 

Educational repetition is especially useful when the principle is central to character 

formation. 

Motivation Through Meaning 

One of the deepest forms of motivation comes from understanding why something 

matters. A student may memorize a lesson for an examination and forget it afterward. 

But when the learner understands how knowledge relates to life, society, faith or future 

responsibilities, motivation becomes deeper. The Prophet صلى الله عليه وسلم frequently connected 

actions with their consequences and purposes. This gave instruction meaning. 

Motivation Through Purpose 

A teacher should explain why a lesson is important. A mathematics lesson can be 

connected to: financial literacy, measurement, engineering, science, or everyday 

decision-making. An English lesson can be connected to: communication, research, 

employment, literature, and global interaction. Islamic education can be connected to: 

worship, character, responsibility, justice, and service. Purpose increases motivation. 

Motivation Through Good News 

The Qur’an combines warning with good news. 

Allah says: 

“Inform My servants that I am truly the Most Forgiving, Most Merciful, 

and that My punishment is the painful punishment.” Qur’an 15:49–50 

The two dimensions are presented together. This provides a balanced educational 

philosophy. Learners need to understand consequences, but they also need hope. 
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Fear Without Hope 

Excessive fear can damage learning. A student who constantly fears humiliation may 

avoid participation. A student who expects punishment for every mistake may stop 

asking questions. A student who believes that failure is permanent may give up. The 

Prophetic approach does not eliminate accountability, but it prevents accountability 

from becoming destructive. 

Hope Without Responsibility 

The opposite extreme is equally problematic. If students are told that everything is 

acceptable regardless of effort or behavior, motivation can decline. True 

encouragement should not communicate: “You do not need to improve.” It should 

communicate: “You can improve, and I expect you to continue trying. ”Hope and 

responsibility must therefore remain together. 

The Balance Between Hope and Fear 

Islamic education traditionally maintains a balance between: raj’ — hope, and khawf 

— fear Educationally, hope encourages effort while fear of negative consequences 

encourages responsibility. A mature learner should neither become complacent nor 

hopeless. 

Motivation and Consistency 

The Prophet صلى الله عليه وسلم emphasized consistency. 

He said: 

“The most beloved deeds to Allah are those that are most regular and 

constant, even if they are few.” Sahih al-Bukhari, Hadith 6464. 

This principle has enormous educational value. A student does not need to study an 

enormous amount one day and then stop for a week. Regular study is more sustainable. 

Regular reading builds vocabulary. Regular writing develops expression. Regular 

revision strengthens memory Regular practice builds skill. 

Small Successes and Motivation 

Large goals can sometimes appear impossible. Teachers can divide them into smaller 

achievements. For example, a student who wants to improve English writing can first 

aim to: write one correct paragraph, then two paragraphs, then a short essay then a 
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research-based essay. Each stage creates a sense of progress. Small achievements can 

strengthen confidence. 

Motivation Through Progress 

Progress itself can become motivating. Teachers can help students recognize their own 

development. A student can compare: an earlier essay with a later essay, an earlier test 

score with a later score, an early drawing with a later drawing, or an early presentation 

with a later presentation. The learner then sees evidence of improvement. 

The Psychology of Failure 

Failure is unavoidable in education. The important question is what the teacher 

communicates after failure. If the teacher says: “You cannot do this,” failure becomes 

an identity. If the teacher says: “This attempt did not work. Let us understand why and 

try again,” failure becomes information. The second approach supports learning. 

Prophetic Correction and Hope 

The Prophetic approach to correction generally maintained the possibility of 

improvement. When people made mistakes, the Prophet صلى الله عليه وسلم corrected them but did not 

make the mistake the permanent definition of the individual. This distinction is 

extremely important. A teacher should correct behaviour without destroying the 

learner’s sense of worth. 

Encouragement After Mistakes 

Suppose a student gives an incorrect answer. The teacher can respond:  

“Your first idea is interesting. Let us examine the evidence.” 

Or: 

“You are close. Look again at this part.” 

Or: 

“That is not the correct answer, but your reasoning gives us something 

to work with.” 

Such responses preserve intellectual engagement. 

 

 



 

— 195 — 

Motivation and Classroom Atmosphere 

A classroom’s emotional climate strongly influences participation. A classroom 

characterized by: ridicule, constant shouting, unfair comparison, public humiliation, 

and unpredictable punishment can discourage learning. A classroom characterized by: 

respect, clear expectations, encouragement, fairness, and constructive corrections more 

likely to produce participation. 

The Prophetic Atmosphere 

The Companions approached the Prophet صلى الله عليه وسلم with questions. They brought personal 

problems. They asked about difficult matters. They learned through interaction. This 

indicates that the educational environment allowed communication. A teacher who 

wants motivated students must create a classroom where legitimate questions are 

welcomed. 

Encouraging Questions 

Questions are evidence of intellectual activity. Teachers should not automatically 

interpret every question as opposition or lack of attention. A thoughtful question can 

reveal curiosity. Even a basic question can reveal an important misunderstanding. 

Therefore, teachers should encourage students to ask. 

Motivation Through Responsibility 

Responsibility itself can motivate learners. 

When students are trusted with meaningful tasks, they often develop greater ownership. 

A teacher can assign students responsibility for: group leadership, library organization, 

classroom resources, peer tutoring, project coordination, or community activities. 

Responsibility communicates: “I trust you.” Trust can be deeply motivating. 

The Prophetic Development of Responsible Individuals 

The Prophet صلى الله عليه وسلم developed Companions by entrusting them with serious responsibilities. 

Mu’adh ibn Jabal was sent to Yemen. Young Companions were given responsibilities. 

Others became teachers and leaders. This demonstrates that education should prepare 

learners for contribution, not merely examination success. 

Motivation Through Service 
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Service is another powerful source of motivation. When students understand that their 

knowledge can benefit others, learning becomes meaningful.  

The Prophet صلى الله عليه وسلم said  

“Whoever guides to something good will have a reward similar to that 

of its doer.” Sahih Muslim, Hadith 1893a. 

The educational message is profound. Knowledge becomes more meaningful when it 

produces benefit. 

Peer Teaching as Motivation 

Students can sometimes teach one another under appropriate supervision. A student 

who explains a concept to classmates develops: confidence, communication, 

organization, and deeper understanding. This also creates a culture in which learning is 

shared rather than treated as an individual competition. 

Competition and Motivation 

Competition can motivate some students, but it must be used carefully. Healthy 

competition can encourage effort. Unhealthy competition can produce: jealousy, 

humiliation, fear, and resentment. Teachers should emphasize excellence and 

improvement rather than making students believe that only the highest-ranked student 

has value. 

The Islamic Concept of Excellence 

Islam encourages excellence. 

Allah says: 

“Indeed, Allah loves those who do good.” Qur’an 2:195 

The educational goal should therefore be ihsan—doing something with excellence and 

sincerity. Students can be encouraged to compete with their previous performance 

rather than constantly comparing themselves with others. 

Motivation Through Role Models 

Role models can inspire learners. The Qur’an presents prophets and righteous people 

as examples. 

Allah says regarding the Prophet صلى الله عليه وسلم: 
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“Indeed, in the Messenger of Allah you have an excellent example.” 

Qur’an 33:21 

Students can therefore be introduced to inspiring personalities whose lives demonstrate 

perseverance, scholarship, courage, service and moral excellence. 

Stories as Motivation 

Stories can also motivate. A student who reads about someone overcoming difficulty 

may develop greater confidence. The Qur’an itself uses narratives as educational 

material. 

Allah says: 

“Indeed, in their stories there is a lesson for people of understanding.” 

Qur’an 12:111 

Stories therefore do more than entertain. They can create reflection and motivation. 

Motivation Through Recognition 

Recognition can be public or private. Public recognition can encourage a class when 

used appropriately. Private recognition can be especially valuable for students who are 

shy. A teacher might write: 

“Excellent improvement.” 

“Your effort is visible.” 

“Keep developing this idea.” 

A few sincere words can have a lasting effect. 

Recognition Without Favoritism 

Teachers must ensure that recognition is fair. If only a small group of students receives 

praise repeatedly, others may believe that improvement is impossible. Recognition 

should therefore be connected to specific achievements. One student may be recognized 

for academic excellence. Another for perseverance. Another for helping others. Another 

for improvement. Another for honesty. This allows different forms of excellence to be 

valued. 

Motivation and Emotional Intelligence 
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Teachers need emotional awareness. Students can be motivated differently depending 

upon their emotional state. A student who is discouraged may need reassurance. A 

student who is overconfident may need challenge. A student who is anxious may need 

calm guidance. A student who has failed may need encouragement before additional 

correction. Thus, motivation requires understanding the person, not merely applying a 

reward system. 

The Teacher’s Words Matter 

Teachers possess significant influence through language. A teacher’s words can build 

confidence. They can also damage confidence. Therefore, teachers should avoid 

unnecessary labels. Instead of: “You are weak in English,” a teacher can say: “You 

need more practice in English, and we will work on it.” The first statement defines the 

student. The second identifies a skill that can develop. 

Encouragement and Growth 

Education assumes that learners can grow. Therefore, teacher language should 

communicate development. Instead of: “You are not good at writing.” Say: “Your 

writing is improving; now work on organization and evidence.” This encourages a 

developmental mindset. 

Motivation and Self-Discipline 

External rewards are useful, but the ultimate objective should be self-discipline. A 

student who studies only when rewarded may stop when rewards disappear. A student 

who develops love for knowledge and responsibility can continue learning 

independently. The Prophetic model ultimately aims at internal moral motivation. 

From External to Internal Motivation 

A child may initially study because parents expect it. Later, the child may study because 

of examination goals. Eventually, the learner may study because knowledge itself is 

valued. The teacher should help students move toward this deeper motivation. 

Motivation Through Love of Knowledge 

The Islamic intellectual tradition places great value on knowledge. The Prophet صلى الله عليه وسلم 

praised learning and teaching.  

The Qur’an asks: 
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“Are those who know equal to those who do not know?” Qur’an 39:9 

This establishes a high intellectual status for knowledge. 

Motivation Through Intellectual Curiosity 

Teachers should encourage students to ask: 

Why? 

How? 

What evidence supports this? 

What would happen if? 

Is there another explanation? 

Such questions turn passive learners into active thinkers. The Prophet صلى الله عليه وسلم himself 

sometimes used questions to stimulate thought, a method discussed more fully in the 

chapter on questioning. 

Motivation and Meaningful Goals 

Students should be helped to establish realistic goals. A goal might be: reading ten 

pages each day, learning five new vocabulary items, writing one paragraph daily, 

memorizing a small portion of Qur’an consistently, or completing a research 

assignment each week. Specific goals make progress visible. 

Motivation Through Routine 

Routine reduces the mental burden of deciding when and how to study. A student who 

establishes a regular study period can develop a habit. The Prophetic emphasis on 

consistent deeds provides an important conceptual foundation for this. Again, the 

objective is not intensity for a short period but sustainable progress. 

Motivation and Patience 

The Qur’an repeatedly emphasizes patience. 

Allah says: 

“Indeed, Allah is with the patient.” Qur’an 2:153 
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Education requires patience from both teacher and learner. Some abilities develop 

slowly. Some subjects require repeated failure before mastery. Patience allows the 

learner to continue. 

Motivation During Difficulty 

The Qur’an states: 

“Indeed, with hardship comes ease. Indeed, with hardship comes ease.” 

Qur’an 94:5–6. 

For education, this provides a powerful message of perseverance. Difficulty does not 

necessarily mean that the learner is incapable. Sometimes difficulty is part of 

development. 

Motivation and Perseverance 

Teachers should distinguish between: “I cannot do this” and “I cannot do this yet.” The 

second statement leaves room for development. Students should be encouraged to 

continue learning through difficulty while receiving appropriate support. 

Positive Reinforcement and Character Education 

Positive reinforcement should not focus exclusively on academic marks. Teachers 

should also reinforce: honesty, punctuality, kindness, cleanliness, respect, 

responsibility, cooperation, and perseverance. This creates an educational environment 

in which character is valued alongside academic achievement. 

Motivation and Moral Reward 

The Qur’an frequently teaches that good actions have consequences. This creates a 

moral framework in which effort has meaning. Students can therefore be taught that 

good work should be performed with sincerity and responsibility, not merely for 

external reward.  

Avoiding Excessive Material Rewards 

Teachers should be cautious about turning every educational achievement into a 

material transaction. If students receive a prize for every small action, they may 

eventually ask: 

“What will I get?” 
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rather than: 

“Why should I do this?” 

Material rewards can be useful occasionally, but they should not replace intrinsic 

motivation. 

Praise, Reward and Sincerity 

Islam emphasizes sincerity. The learner should ultimately develop the ability to do good 

because it is right and beneficial. Educational encouragement should therefore 

gradually lead students toward self-discipline and sincere responsibility. 

Motivation Through Belonging 

Students are motivated when they feel that they belong. A teacher can create belonging 

by: learning students’ names, listening to them, respecting their questions, including 

them in activities, and creating cooperative learning environments. A student who feels 

invisible may disengage. A student who feels valued is more likely to participate. 

The Teacher’s Personal Example 

A teacher cannot effectively motivate students toward values that the teacher does not 

practice. If the teacher demands punctuality but arrives late, the lesson becomes 

contradictory. If the teacher demands respectful speech but humiliates students, 

students learn the opposite lesson. If the teacher values reading and research, students 

see the value of intellectual development. The teacher’s behaviour is therefore itself 

motivational. 

Motivation Through Trust 

Trust creates responsibility. When teachers communicate reasonable confidence in 

students, students may rise to expectations. 

A teacher can say: 

“I know you can handle this responsibility.”  

This is not empty praise when supported by appropriate guidance. It communicates 

confidence and invites maturity. 

Motivation and Student Voice 
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Students should sometimes be given choices. They may choose: a research topic, a 

presentation format, a project question, or a reading selection. Appropriate choice 

creates ownership. Ownership can strengthen motivation. 

Motivation and Active Participation 

Students are more likely to remain motivated when they participate rather than merely 

listen. Activities can include: discussion, questioning, problem-solving, projects, peer 

teaching, experiments, research, and presentations. This connects motivation with 

active learning. 

Motivation and Feedback 

Feedback should answer three questions: 

Where am I now? 

What did I do well? 

What should I improve next? 

This is more useful than simply giving a mark. A score tells the learner the result. Good 

feedback explains the path forward.  

The Prophetic Spirit of Constructive Feedback 

The Prophet صلى الله عليه وسلم corrected errors directly but with wisdom. His corrections were 

educational. They did not exist merely to punish. This is an important distinction for 

teachers. Correction should answer: “What should the learner do differently next time?” 

Motivation and Failure Recovery 

After failure, the teacher should help the learner formulate a recovery plan. 

For example: identify the problem, select one or two areas for improvement, practice 

them, receive feedback, and attempt the task again. This converts failure into a 

structured learning process. 

Motivation and Long-Term Development 

The strongest form of educational motivation is not temporary excitement. It is 

sustained commitment. The Prophetic principle of consistent deeds provides an 

excellent foundation for this idea. A student who reads a little every day may eventually 

become a strong reader. A student who writes regularly may eventually become a 
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capable writer. A student who studies consistently may eventually develop deep 

expertise. 

Contemporary Educational Application 

A teacher applying the Prophetic model can begin each lesson by establishing purpose. 

The teacher can then present achievable goals, provide appropriate challenge, 

acknowledge progress, correct errors constructively and conclude with encouragement 

for continued learning. Such teaching creates a cycle: purpose !’ effort !’ feedback !’ 

improvement !’ encouragement !’ continued effort. This cycle can gradually create self-

motivated learners. 

Motivation in the Digital Classroom 

Digital learning creates new motivational challenges. Students may become distracted 

by: social media, notifications, entertainment, unstructured internet browsing, and 

excessive information. Teachers must therefore make digital lessons meaningful and 

interactive. Clear goals, short learning tasks, regular feedback and opportunities for 

participation can improve engagement. 

Motivation and Modern Assessment 

Examinations should not become the only source of motivation. If students learn solely 

for marks, education can become temporary. Assessment should therefore be used to 

show progress and identify areas for improvement. The examination should serve 

learning rather than completely define it. 

Encouragement for Struggling Students 

Students who struggle academically need particularly careful encouragement. The 

teacher should identify specific difficulties rather than simply saying: “Work harder.” 

The student may need: additional explanation, simpler examples, more practice, peer 

support, language assistance, or additional time. Encouragement becomes meaningful 

when combined with practical assistance. 

Encouragement for High-Achieving Students 

High achievers also need appropriate motivation. They should be encouraged to: think 

critically, conduct research, help others, explore advanced topics, and take 

responsibility. Praise should not create arrogance. Excellence should be connected with 

humility and service. 
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Motivation and Service to Others 

One of the strongest Prophetic principles is that beneficial knowledge should reach 

others. The Prophet صلى الله عليه وسلم said:  

“Whoever guides to something good has a reward similar to that of its 

doer.” Sahih Muslim 1893a. 

This gives education a social purpose. The learner eventually becomes a contributor. 

A Teacher’s Greatest Reward 

A teacher’s influence may continue after the lesson is forgotten. A student may 

remember a teacher’s encouragement years later. A student who was once told, “You 

can become a good writer,” may eventually become an author. A student encouraged 

to ask questions may become a researcher. A student trusted with responsibility may 

become a leader. This is why teacher encouragement has long-term consequences. 

Encouragement, motivation and positive reinforcement occupy a central place in the 

Prophetic method of teaching. The Prophet Muhammad صلى الله عليه وسلم did not educate people only 

by presenting information or correcting errors. He developed hope, strengthened 

confidence, recognized good actions, encouraged perseverance and connected 

knowledge with meaningful purpose. 

His statement, 

“Make things easy and do not make things difficult; give glad tidings 

and do not repel,” 

provides a direct educational principle. Sahih al-Bukhari 69 records this instruction and 

places encouragement alongside facilitation. The Qur’an similarly provides a rich 

educational vocabulary of hope, mercy, reward, patience and perseverance. The 

command not to despair of Allah’s mercy in Qur’an 39:53 teaches that even serious 

failure does not have to become permanent hopelessness. The repeated declaration that 

hardship is accompanied by ease in Qur’an 94:5–6 provides a powerful foundation for 

perseverance. The Prophetic method also teaches that motivation should not be 

confused with empty praise. Effective encouragement is truthful, specific and 

connected with real achievement or desirable behavior. It should help the learner 

understand what was done correctly and what should be improved. The Prophet صلى الله عليه وسلم also 
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emphasized consistency. His teaching that the most beloved deeds are those performed 

regularly, even when small, offers a profound educational lesson. Long-term 

achievement is generally built through sustained effort rather than occasional bursts of 

enthusiasm. Another important lesson is the balance between hope and accountability. 

Students need encouragement, but they also need standards. They need to know that 

mistakes can be corrected, but they must also accept responsibility for improving. The 

Prophetic method does not create either hopelessness or complacency. It creates 

responsible hope. The teacher therefore has a responsibility to become a source of 

constructive motivation. A teacher’s words can either open or close the learner’s 

confidence. A teacher who constantly humiliates may produce silence rather than 

learning. A teacher who combines high expectations with mercy can produce 

perseverance. 

The ultimate objective is to move the learner from external motivation toward internal 

motivation. At first, a student may study because of marks. Later, the student may study 

because of personal goals. Ultimately, the learner should develop a love for knowledge, 

responsibility, excellence and beneficial service. 

The Prophetic method thus presents encouragement not as a superficial classroom 

technique but as a philosophy of human development. The teacher does not merely ask 

the learner to work harder. The teacher gives the learner a reason to continue, the 

confidence to improve, the guidance to correct mistakes, and the hope that effort can 

lead to meaningful growth. In this sense, encouragement is itself a form of teaching. 

 



 

— 206 — 

Chapter 15: Correction of Mistakes with Wisdom 

Introduction 

Mistakes are an unavoidable part of human learning. No learner acquires knowledge, 

develops skills or forms character without making errors. The important educational 

question is therefore not whether students will make mistakes, but how teachers will 

respond when mistakes occur. A teacher may treat an error as an opportunity for 

learning, or may turn it into an occasion for humiliation. The first approach develops 

the learner; the second can damage confidence and create fear. The Prophetic method 

of teaching provides a remarkably balanced approach to the correction of mistakes. The 

Prophet Muhammad صلى الله عليه وسلم corrected wrong beliefs, incorrect actions, inappropriate speech 

and social misconduct, but his corrections were generally directed toward improvement 

rather than humiliation. He understood that the purpose of correction is to bring a person 

closer to truth and better conduct. This distinction is fundamental to education. 

Correction is not the same as condemnation. A mistake is an action or answer that 

requires improvement; it does not necessarily define the entire character of the person 

who made it. A teacher who understands this distinction can maintain discipline while 

protecting the learner’s dignity. The Qur’an itself establishes a culture of correction 

combined with mercy, wisdom and repentance.  

Allah says: 

“Indeed, Allah loves those who are constantly repentant.” Qur’an 2:222 

The verse contains a profound educational message. Human beings can make mistakes, 

recognize them, return from them and improve. Therefore, education should leave room 

for correction and transformation. 

The Educational Meaning of Correction 

Correction means identifying an error, explaining why it is incorrect and guiding the 

learner toward a better alternative. Effective correction therefore has three dimensions: 

recognition of the mistake, understanding of the reason, and guidance toward 

improvement. Simply saying “wrong” is not always sufficient. The learner needs to 

know what is wrong, why it is wrong and how to do it correctly. This is one of the most 

important distinctions between punishment and education. 
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Correction Is Part of Teaching 

Correction should not be regarded as something separate from teaching. When a student 

writes an incorrect sentence, correction teaches grammar. When a student solves a 

mathematical problem incorrectly, correction teaches reasoning. When a student 

pronounces a word incorrectly, correction teaches language. When a student behaves 

disrespectfully, correction teaches character. Therefore, correction is itself a teaching 

method. 

The Prophetic Approach to Human Error 

The Prophet صلى الله عليه وسلم recognized human weakness. He did not expect human beings to become 

perfect immediately. Instead, he guided them toward improvement. This is especially 

evident in the many Hadith reports describing people who made mistakes in his 

presence and received instruction. One of the clearest examples is the man who 

performed prayer incorrectly. 

The Man Who Prayed Incorrectly 

A man entered the mosque and prayed. He then came to the Prophet صلى الله عليه وسلم and greeted him. 

The Prophet صلى الله عليه وسلم told him to return and pray because he had not prayed correctly. The 

man repeated the prayer and returned, but the Prophet صلى الله عليه وسلم again explained that the prayer 

had not been performed correctly. Eventually, the Prophet صلى الله عليه وسلم taught him how to perform 

the prayer properly. This incident is recorded in Sahih al-Bukhari, Hadith 793, and in 

fuller versions including Sahih al-Bukhari, Hadith 6251. The educational significance 

is profound.  

The Prophet صلى الله عليه وسلم did not simply say: 

“You are praying incorrectly.” 

He provided instruction. He transformed the mistake into a learning opportunity. 

Correction Must Include Guidance 

The Prophet صلى الله عليه وسلم did not stop with identifying the problem. He taught the correct 

procedure. This gives teachers an essential principle: Never merely identify a learner’s 

weakness; show the learner the path toward improvement. If a student’s essay lacks 

organization, the teacher should explain how to organize it. If a student’s pronunciation 
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is incorrect, the teacher should model the correct pronunciation. If a student’s reasoning 

is weak, the teacher should demonstrate a stronger reasoning process. 

The Importance of Patience in Correction 

Repeated mistakes can test a teacher’s patience. However, impatient correction can 

make students afraid to participate. A teacher should remember that learning takes time. 

The Prophet صلى الله عليه وسلم demonstrated patience with people who were still developing 

knowledge and understanding. Patience does not mean ignoring mistakes. It means 

correcting them without unnecessary anger. 

Correction Without Humiliation 

One of the most important features of Prophetic teaching is the protection of human 

dignity. A person can be corrected without being publicly degraded.  

The Prophet صلى الله عليه وسلم sometimes addressed errors by saying: 

“What is the matter with some people...?” 

This general form of correction could address a problem without unnecessarily 

identifying and humiliating a particular individual. This method is highly valuable in 

educational settings. A teacher can sometimes discuss a common mistake generally 

rather than naming the student who made it. 

Public Correction and Private Correction 

Not every mistake requires the same form of correction.If the mistake affects the entire 

class, a general explanation may be appropriate. If the matter is personal or sensitive, 

private correction is often more respectful. The teacher should consider: the seriousness 

of the mistake, the learner’s personality, the presence of other students, the emotional 

consequences, and the educational objective. 

The Principle of Dignity 

Allah says: 

“Indeed, We have honoured the children of Adam.” Qur’an 17:70 

Human dignity is therefore an important Islamic principle. A teacher should not use 

education as a justification for humiliating learners. Discipline can be firm without 

becoming degrading. 
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Correction and Mercy 

Allah describes the Prophet صلى الله عليه وسلم as deeply concerned for people: 

“There has certainly come to you a Messenger from among yourselves. 

Anything that causes you hardship is deeply distressing to him; he is 

concerned for you and to the believers is kind and merciful.” Qur’an 

9:128 

Correction in the Prophetic model comes from concern for the learner. The teacher 

corrects because the teacher wants the learner to improve. Gentleness During 

Correction 

Allah says: 

“It is by mercy from Allah that you were gentle with them. Had you been 

harsh and hard-hearted, they would have certainly withdrawn from 

you.” Qur’an 3:159 

This verse is directly relevant to educational leadership. Harshness may create outward 

obedience for a short time, but it can destroy relationships and reduce genuine 

engagement. 

The Bedouin Who Urinated in the Mosque 

One of the most famous examples of wise correction concerns a Bedouin who urinated 

inside the mosque. The Companions wanted to stop him immediately, but the Prophet 

 instructed them to leave him until he had finished. He then explained that mosques صلى الله عليه وسلم

were not places for such acts and instructed that the affected area be cleaned. The 

incident is recorded in Sahih al-Bukhari, Hadith 6128, and Sahih Muslim, Hadith 285. 

This event contains several educational principles. The Prophet صلى الله عليه وسلم considered the 

immediate situation. He prevented a potentially greater problem. He waited until the 

action had ended. Then he explained the appropriate behavior. 

Timing Matters in Correction 

The Bedouin incident demonstrates that correct information delivered at the wrong 

moment may be ineffective. Sometimes the teacher must first stabilize the situation. 

Afterward, explanation becomes more effective. This principle is particularly important 

when students are emotionally upset. A teacher may need to wait until emotions have 

settled before discussing the mistake. 
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Preventing Greater Harm 

The Prophet صلى الله عليه وسلم did not allow the Companions to create a greater problem while trying 

to correct a smaller one. This teaches proportionality. 

A teacher should ask: 

Will my correction solve the problem? 

Could my response create another problem? 

Will the student understand? 

Could public humiliation produce resentment? 

Correction should improve the situation, not make it worse. Correcting the Behavior, 

Not Destroying the Person 

There is a major difference between saying: 

“You made a mistake.” 

and: 

“You are useless.” 

The first addresses behavior. The second attacks identity. The Prophetic educational 

approach directs attention toward the action and its correction. 

This allows the learner to believe: 

“I did something wrong, but I can do better.” 

The Importance of Clear Explanation 

Students cannot always understand why an action is wrong. A teacher should therefore 

explain the principle behind the correction when appropriate.  

For example, instead of simply saying: 

“Do not interrupt.” 

the teacher can explain: 

“Let your classmate finish speaking so that everyone can listen and 

respond fairly.” 

The explanation creates understanding rather than mere obedience. 
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Correcting Through Questions 

Sometimes a question is more effective than a direct statement. 

The teacher may ask: 

“What evidence supports this answer?” 

“Can you check that calculation again?” 

“What happens if we apply this rule here?” 

“Is there another interpretation?” 

Questions encourage the learner to discover the error independently. This develops self-

correction. 

Self-Correction Is Higher Than External Correction 

A learner who depends entirely on the teacher may repeat mistakes whenever the 

teacher is absent. A learner who learns to detect errors independently becomes a self-

directed learner. Therefore, teachers should gradually move students from: teacher 

correction, to guided correction, to self-correction. This is an important form of 

intellectual independence. 

The Prophetic Questioning Method 

The Prophet صلى الله عليه وسلم sometimes used questions to stimulate thought. He could ask 

Companions about matters and then explain the answer. This method turns the learner 

into an active participant. Correction becomes a process of discovery rather than a one-

way declaration. 

Correction Through Demonstration 

Some mistakes cannot be corrected effectively through words alone. The Prophet صلى الله عليه وسلم 

demonstrated correct actions The instruction: 

“Pray as you have seen me praying.” is recorded in Sahih al-Bukhari, 

Hadith 631. 

The learner is not simply told that a practice is incorrect. The learner is shown the 

correct model. 
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Correction Through Repetition 

If an error continues, the teacher may need to repeat the explanation. Repetition should 

not be interpreted automatically as failure. Some concepts require multiple 

explanations. The Prophet صلى الله عليه وسلم sometimes repeated important statements for 

understanding. Sahih al-Bukhari, Hadith 95 records this educational practice. 

Correction According to the Learner 

Different learners require different forms of correction. One student may respond well 

to direct feedback. Another may require encouragement first. Another may need a 

demonstration. Another may benefit from written comments. Another may need private 

discussion. Thus, effective correction requires knowledge of individual differences. 

Correction and Emotional Intelligence 

A teacher must recognize emotional states. If a student is already deeply embarrassed, 

aggressive criticism may cause further withdrawal. If a student is careless, firm 

correction may be necessary. If a student is genuinely confused, patience and 

explanation are more appropriate. Educational correction therefore requires emotional 

intelligence. The Prophet صلى الله عليه وسلم and Emotional Awareness The Prophet صلى الله عليه وسلم showed 

awareness of people’s circumstances. He adjusted his instruction according to their 

needs. He did not use a single rigid method for every person. This is one reason his 

educational approach was effective across different ages, backgrounds and levels of 

understanding. 

Correction and Mercy Do Not Mean Weakness 

Some teachers fear that gentle correction will make students undisciplined. This is a 

misunderstanding of mercy. Mercy does not mean permitting harmful behavior. Mercy 

means correcting harmful behavior in a way that seeks the learner’s improvement. A 

teacher can be: firm without cruelty, clear without insult, authoritative without 

arrogance, and disciplined without humiliation. 

The Balance of Firmness and Gentleness 

Education requires balance. If a teacher is excessively harsh, students may become 

afraid. If the teacher is excessively permissive, students may lose structure. The 

Prophetic model combines compassion with clear moral standards. 
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Correction and Justice 

Teachers must correct students fairly. The same behavior should not receive completely 

different treatment simply because one student is a favorite. Justice builds trust. 

Students are more likely to accept correction when they believe that the teacher is fair. 

The Qur’an repeatedly emphasizes justice. 

Allah says: 

“Be just; that is closer to righteousness.” Qur’an 5:8 

Avoiding Favoritism in Correction 

If one student is repeatedly excused while another is punished for the same behavior, 

the classroom loses moral credibility. Students notice inconsistency. A fair teacher 

establishes clear expectations and applies them consistently while still considering 

legitimate differences in circumstances. 

Correction and Privacy 

Modern education requires particular sensitivity toward student privacy. Teachers 

should not unnecessarily disclose a student’s: academic weakness, personal difficulties, 

family problems, disciplinary history, or other private information. 

The Qur’an prohibits spying and unnecessary intrusion: 

“And do not spy.” Qur’an 49:12 

Correction should remain relevant to the educational problem. Correcting Rumors and 

Unverified Information Students sometimes repeat information without verification. 

The Qur’an establishes an important principle: 

“Then verify.” Qur’an 49:6 

This has direct relevance to modern education and digital media. Students should be 

taught to verify information before accepting or sharing it. Correction should therefore 

develop information literacy. 

Correction in the Digital Age 

Students can make mistakes online: sharing false information, 
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copying without attribution, using inappropriate language, or misusing digital 

resources. The teacher should correct these behaviours educationally. The objective 

should be digital responsibility rather than mere punishment. 

Academic Integrity 

One of the most important areas of correction in contemporary education is plagiarism. 

Students may copy material because they do not understand citation practices. 

The teacher should distinguish between: ignorance, carelessness, and deliberate 

academic dishonesty. The response should be proportionate. The student should be 

taught: how to paraphrase, how to quote, how to cite, and how to acknowledge sources. 

Correction and Intellectual Honesty 

A good teacher should be willing to correct not only students but also misinformation. 

If a teacher discovers that an earlier explanation was inaccurate, the teacher should 

correct it openly. This demonstrates intellectual honesty. The teacher’s willingness to 

say “I need to correct what I said earlier” can become a powerful lesson in humility. 

The Teacher as a Model of Self-Correction 

Students learn from what teachers do. If teachers never admit mistakes, students may 

believe that admitting error is weakness. If teachers acknowledge mistakes responsibly, 

students learn that intellectual honesty is a strength. 

The teacher can say: 

“I gave you an incorrect reference earlier. Let me correct it.” 

Such behaviour models academic integrity. 

Correction and Repentance 

Islam does not treat mistakes as the end of a person’s development. 

Allah says: 

“Except those who repent, believe and do righteous deeds—for them 

Allah will replace their evil deeds with good.” Qur’an 25:70 

This principle of transformation is deeply educational. A person can move from error 

toward improvement. 
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Correction and Second Chances 

A student who fails once should not automatically be treated as permanently incapable. 

Where appropriate, teachers should provide opportunities for: revision, reassessment, 

practice, correction, and improvement. Second chances can teach responsibility rather 

than simply providing leniency. 

Accountability Remains Necessary 

Mercy should not eliminate accountability. If a student repeatedly violates rules after 

receiving guidance, appropriate consequences may be necessary. The objective remains 

educational. The question should always be: What response is most likely to produce 

responsible improvement? 

Proportional Correction 

Minor mistakes should not receive extreme punishment. A small classroom error should 

not become a major disciplinary event. Likewise, serious misconduct may require 

stronger intervention. The response should correspond to: the seriousness of the 

behaviour, the learner’s age, intent, previous guidance, and potential consequences. 

Correcting Ignorance Differently From Deliberate Misconduct 

A student who does not know a rule requires instruction. A student who knows the rule 

and deliberately violates it may require accountability. This distinction prevents unfair 

treatment. Teachers should investigate before judging. 

Avoiding Anger-Based Teaching 

Anger can impair judgment. A teacher who reacts immediately may say things that 

cannot easily be withdrawn. 

The Prophet صلى الله عليه وسلم gave repeated advice concerning anger: 

“Do not become angry.” Sahih al-Bukhari, Hadith 6116. 

This advice has particular importance for teachers because they work with human 

beings and encounter repeated mistakes every day. 

Pausing Before Correction 

A practical educational application is to pause before responding. 

The teacher can ask: 
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What happened? 

Why did it happen? 

Does the student understand the rule? 

What response will produce improvement? 

This short pause can prevent unnecessary harshness. 

Correction and the Teacher’s Intention 

The intention behind correction matters. If the teacher corrects because of personal 

irritation, the response may become punitive. If the teacher corrects because of genuine 

concern for the learner, the response is more likely to be constructive. The teacher 

should therefore ask: 

“Am I correcting this student for the student’s benefit, or because I am 

angry?”  

This question can transform classroom discipline. 

Correction Through Encouragement 

Correction and encouragement should work together. After identifying the weakness, 

the teacher can identify a path toward improvement. 

For example: 

“Your introduction is strong. Now improve the organization of your 

second paragraph.” 

This approach communicates both: recognition of success, and direction for 

improvement. 

The Sandwich Method and the Prophetic Model 

Modern teachers sometimes use the “sandwich” approach—positive feedback, 

correction and encouragement. While this modern label should not be presented as a 

direct Prophetic term, its basic educational logic can be compatible with the broader 

Prophetic emphasis on mercy, encouragement and constructive correction. The 

important issue is sincerity. Praise should never become a manipulative technique. 
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Correction Through Story 

Sometimes a teacher can correct an attitude indirectly through a story. A story allows 

learners to observe consequences without feeling personally attacked. The Qur’an 

frequently uses stories for instruction. 

Allah says: 

“Indeed, in their stories there is a lesson for people of understanding.” Qur’an 

12:111 

Stories can therefore become instruments of moral correction. 

Correction Through Example 

The teacher can also demonstrate the correct behaviour. If the lesson concerns 

respectful disagreement, the teacher can disagree respectfully. If the lesson concerns 

listening, the teacher can listen attentively. If the lesson concerns academic honesty, the 

teacher can cite sources correctly. The learner sees the alternative rather than merely 

hearing criticism. 

Correction and the Whole Class 

A single student’s mistake can sometimes become a collective learning opportunity. If 

a common grammatical error appears in several assignments, the teacher can teach the 

whole class. The individual student need not be embarrassed. The class benefits from 

the correction. 

Learning From Mistakes 

Mistakes can provide valuable information. They reveal: misunderstanding, weak 

foundations, carelessness, incorrect assumptions.  or lack of practice. A thoughtful 

teacher studies mistakes to understand what needs to be taught again. Therefore, errors 

are not merely problems. They are diagnostic evidence. 

The Teacher as a Diagnostic Observer 

An experienced teacher examines patterns. If many students make the same error, the 

problem may be instructional rather than individual. Perhaps the concept was not 

explained clearly. Perhaps an example was confusing. Perhaps students lacked 

prerequisite knowledge. Thus, student mistakes can help teachers improve their own 

teaching. 
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Correction and Reflective Teaching 

Teachers should periodically ask: 

Which mistakes are students making repeatedly? 

What caused them? 

Did my explanation create confusion? 

Did I provide sufficient examples? 

Did students receive enough practice? 

Did I assess understanding before moving ahead? 

This turns correction into reflective professional development. The Educational Value 

of Gentle Speech Allah instructed Musa and Harun concerning Pharaoh: 

“Speak to him gently.” Qur’an 20:44 

The context concerns one of history’s most powerful and oppressive figures. If gentle 

speech was instructed even in such a difficult context, teachers should recognize the 

value of respectful communication in ordinary educational relationships. 

Correction and Respectful Language 

A teacher can maintain authority without using insulting expressions. 

Instead of: “You are careless.” 

say: “This work contains several avoidable errors. Let us identify them.” 

Instead of: “You never listen.” 

say: “I need you to listen carefully during this part.” 

The second form focuses on behaviour and expectation. 

Correction and Student Confidence 

Confidence does not mean believing that one is always correct. Healthy confidence 

means believing that one can learn, improve and respond to correction. The Prophetic 

approach creates space for this kind of confidence. Students should be able to hear: 

“You are wrong here” without concluding: “You are worthless.” 
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Creating a Culture Where Mistakes Are Discussed 

An effective classroom can treat mistakes as part of learning. 

Students can be encouraged to ask: 

“Where did my reasoning go wrong?” 

“What assumption did I make?” 

“What should I do differently?” 

This creates a reflective learning culture. 

Correction and Critical Thinking 

Correcting mistakes should develop critical thinking. Students should learn to examine: 

evidence, logic, sources, assumptions, and consequences. The Qur’an encourages 

reflection and reasoning. 

Allah says: 

“Will you not reason?” Qur’an 2:44 

And Allah says: 

“Do they not reflect deeply upon the Qur’an?” Qur’an 47:24 

Thus, correction should not merely replace one answer with another. It should improve 

the learner’s reasoning process. 

Correction and Evidence 

A teacher should encourage evidence-based correction. If a student gives an incorrect 

historical claim, the teacher should ask for the source. If a student makes a scientific 

claim, the teacher should ask what evidence supports it. If a student interprets a literary 

passage, the teacher can ask which words in the text support the interpretation. This 

transforms correction into scholarship. 

Correction and Research Method 

Research students must learn that correction is part of scholarship. A thesis may 

contain: weak arguments, incorrect citations, incomplete evidence, logical gaps, or 

unclear methodology. A supervisor’s role is not simply to criticize these weaknesses 

but to guide the researcher toward improvement. The student gradually becomes 

capable of self-editing. 
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Correction and the Growth of Scholarship 

Every serious scholar experiences correction. Research articles are reviewed. Books are 

criticized. Arguments are challenged. Sources are re-examined. A mature researcher 

does not treat correction as a personal attack. Instead, criticism can become an 

opportunity to strengthen the work. Teachers should cultivate this intellectual attitude 

early. 

Correction and Humility 

A learner who cannot accept correction cannot progress far. Teachers should therefore 

cultivate humility. 

The Qur’an says: 

“Above every possessor of knowledge is one more knowledgeable.” 

Qur’an 12:76 

This reminds learners that knowledge has levels and that intellectual humility is 

necessary.  

Correction and Mercy in the Teacher-Student Relationship 

The teacher should communicate: 

“I am correcting you because your work can become better.” 

This creates a relationship of trust. The student understands that correction is not 

rejection. This distinction is particularly important for young learners. 

Contemporary Application: A Constructive Correction Model 

A teacher following the Prophetic spirit can use a simple process. First, identify the 

mistake calmly. Second, determine its cause. Third, explain the principle involved. 

Fourth, demonstrate or provide the correct approach. Fifth, allow the learner to try 

again. Sixth, provide feedback. Seventh, encourage continued improvement. This 

creates a complete learning cycle. 

Correction and Reassessment 

If students are corrected but never given another opportunity to demonstrate 

improvement, the educational process remains incomplete. After correction, students 

should sometimes be allowed to revise their work. For example, a student can: rewrite 
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an essay, correct mathematical errors, repeat a presentation, re-submit an assignment, 

or practice a skill again. Reassessment converts correction into measurable growth. 

Correction and Long-Term Character 

The goal of correction is not simply immediate compliance. The deeper goal is 

character development. A student should eventually learn to say: 

“I made a mistake.” 

“I need to correct it.” 

“I understand why it was wrong.” 

“I will try to avoid repeating it.” 

This is intellectual and moral maturity. 

The correction of mistakes with wisdom is one of the most important characteristics of 

the Prophetic method of teaching. The Prophet Muhammad صلى الله عليه وسلم recognized that mistakes 

are part of human development, yet he did not ignore them. He corrected errors, 

explained proper behavior, demonstrated correct practice, asked questions, repeated 

important instruction and adjusted his response according to the circumstances of the 

learner. The incident of the man who prayed incorrectly is a particularly powerful 

example. The Prophet صلى الله عليه وسلم did not merely reject the man’s prayer and send him away. He 

gave him another opportunity, then taught him how to perform the prayer correctly. 

Sahih al-Bukhari 793 and 6251 preserve this important educational incident. The lesson 

is clear: correction must be accompanied by instruction. The incident of the Bedouin 

who urinated in the mosque demonstrates another dimension of wisdom. The Prophet 

 considered timing, prevented unnecessary escalation and then explained the صلى الله عليه وسلم

appropriate conduct. Sahih al-Bukhari 6128 and Sahih Muslim 285 preserve this 

account. The incident teaches teachers that sometimes the right correction at the wrong 

moment can create greater harm. 

The Qur’an provides the ethical foundation for this approach. Allah commands 

gentleness in Qur’an 3:159, describes the Prophet صلى الله عليه وسلم as compassionate in Qur’an 9:128, 

and instructs Musa and Harun to speak gently in Qur’an 20:44. These principles 

demonstrate that firmness and gentleness are not opposites. Effective education can 

combine clear standards with compassionate communication. The Prophetic method 

also protects the dignity of the learner. Qur’an 17:70 declares the honor of the children 
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of Adam. Consequently, correction should not become humiliation. A teacher may 

identify a serious error without attacking the student’s personality. Behavior can be 

corrected while dignity remains protected. Another important principle is fairness. 

Qur’an 5:8 commands justice. Teachers must therefore avoid favoritism and 

inconsistent discipline. Students are more likely to accept correction when they trust 

the fairness of the person correcting them. 

The Qur’anic command to verify information in Qur’an 49:6 has particular relevance 

in contemporary education. Students live in an age of rapid information circulation, 

social media and artificial intelligence. Teachers must teach students not merely to 

receive information but to verify it. Correction should therefore develop critical 

thinking and information literacy. Ultimately, the most successful correction is 

correction that makes the learner increasingly capable of correcting himself or herself. 

The teacher initially identifies the error. Later, the teacher guides the student to identify 

it. Finally, the student learns to detect and correct mistakes independently. This 

progression represents educational maturity. The Prophetic method therefore teaches a 

profound principle: A mistake should become a doorway to learning, not a reason for 

humiliation. The wise teacher does not ask only, “How can I stop this student from 

making mistakes?” The better question is: “How can I help this learner understand the 

mistake, correct it, learn from it and become less dependent on correction in the future?” 

That is the difference between punishment and education. 
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Chapter 16: Mercy, Kindness and Emotional 

Intelligence in Teaching 

Introduction 

Education is often described as the transmission of knowledge, but the Prophetic model 

demonstrates that education is much more than the transfer of information from teacher 

to learner. True education involves the development of the whole human being: the 

intellect, character, emotions, spiritual consciousness, social behavior and practical 

abilities. A teacher may possess extensive knowledge and yet fail as an educator if 

students experience the classroom as a place of fear, humiliation or emotional neglect. 

Conversely, a teacher who combines knowledge with mercy can influence learners at a 

much deeper level. The teaching of Prophet Muhammad صلى الله عليه وسلم provides a remarkable 

model of educational compassion. His relationship with learners was characterized by 

mercy, patience, and gentleness, understanding and personal concern. He recognized 

that people differed in age, temperament, knowledge, emotional condition and social 

circumstances. His educational responses were therefore not mechanical. He 

considered the person as well as the problem. This approach has significant relevance 

to what contemporary educational psychology calls emotional intelligence. Although 

the modern term belongs to contemporary psychological discourse, many of the 

abilities associated with emotional intelligence—recognizing emotions, controlling 

one’s reactions, understanding others, communicating effectively, showing empathy 

and building healthy relationships—can be seen in the Prophetic model of human 

interaction. 

The Qur’an establishes mercy as one of the defining qualities associated with the 

Messenger صلى الله عليه وسلم: 

“We have not sent you except as a mercy to the worlds.” Qur’an 21:107 

This verse provides a foundational principle for understanding Prophetic education. 

Teaching was not separated from mercy. Knowledge was delivered through a 

personality characterized by compassion. 

Mercy as an Educational Principle  
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Mercy in education does not mean weakness, excessive permissiveness or the absence 

of discipline. Rather, it means responding to learners with a genuine concern for their 

welfare and development. 

A merciful teacher asks not only: 

“What rule has this student broken?” 

but also: 

“Why has this happened?” 

“What does this learner need?” 

“How can I guide this student toward improvement?” 

Mercy therefore changes the teacher’s perspective. The learner is not merely a name on 

a register, a mark on an examination sheet or a problem in a classroom. The learner is 

a human being with hopes, fears, abilities, limitations and personal circumstances. 

The Prophet صلى الله عليه وسلم as a Merciful Educator 

Allah describes the Prophet صلى الله عليه وسلم: 

“To the believers he is kind and merciful.” Qur’an 9:128 

The words ra’uf and rahim express profound forms of compassion. The Prophet’s صلى الله عليه وسلم 

concern for people was not superficial. He wanted their moral, spiritual and social well-

being. This concern naturally influenced his teaching. A teacher who genuinely wants 

students to succeed will correct them, encourage them, listen to them and sometimes 

patiently repeat an explanation until they understand. 

Mercy Does Not Eliminate Standards 

A common misunderstanding is that a merciful teacher must be lenient in every 

situation. This is not the Prophetic model. Mercy and standards can exist together. A 

doctor may perform a painful procedure because of concern for the patient. A parent 

may establish boundaries because of concern for a child. Similarly, a teacher may 

establish firm academic and behavioural standards because of concern for students’ 

development. The difference lies in intention, method and proportion. 

Gentleness and Educational Success 

Allah says: 
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“It is by mercy from Allah that you were gentle with them. Had you been 

harsh and hard-hearted, they would have withdrawn from you.” Qur’an 

3:159 

This verse has enormous educational significance Students may leave physically when 

they encounter a harsh teacher, but they can also withdraw emotionally. They may 

stop asking questions, stop participating and stop sharing difficulties. A classroom can 

therefore remain orderly while becoming educationally ineffective if fear replaces trust. 

Emotional Safety in the Classroom 

Learning requires participation. Students must feel sufficiently safe to: ask questions, 

make mistakes, express uncertainty, seek clarification, and attempt difficult tasks. If 

every mistake is mocked, students will eventually stop volunteering answers. A 

compassionate teacher creates an environment where students can say: 

“I do not understand.” 

“Can you explain this again?” 

“I think my answer may be wrong.” 

Such statements are signs of active learning, not weakness. 

The Prophetic Model of Listening 

Merciful teaching requires listening. The Prophet صلى الله عليه وسلم listened to people and gave 

attention to their questions and concerns. Listening is itself an educational act. When a 

teacher listens carefully, the student receives two messages: 

“My question matters.” 

and: 

“I matter.” 

This can strengthen the relationship between teacher and learner. 

Understanding Before Judging 

One of the greatest dangers in education is judging a student’s behaviour without 

understanding its cause. A student who is inattentive may be: confused, 
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tired, anxious, disengaged, struggling academically, or facing personal difficulties. This 

does not mean every behaviour should be excused. It means the teacher should seek 

understanding before making assumptions. 

 The Qur’an warns against acting upon unverified information: 

“Then verify.” Qur’an 49:6 

This principle has broad educational relevance. 

Emotional Intelligence and Self-Awareness 

A teacher must understand his or her own emotions. 

Teachers experience: stress, fatigue, frustration, disappointment, anger, pressure, and 

sometimes helplessness. If these emotions are not managed, they can influence 

classroom behaviour A teacher who recognizes personal emotional states is better able 

to choose an appropriate response. 

The Prophetic Teaching on Anger 

A man asked the Prophet صلى الله عليه وسلم for advice, and the Prophet صلى الله عليه وسلم repeatedly said: 

“Do not become angry.” The report is recorded in Sahih al-Bukhari, 

Hadith 6116. 

The repetition is educationally significant. Anger can affect judgment, language and 

behaviour. For teachers, uncontrolled anger may transform an ordinary classroom 

mistake into a major conflict. 

Emotional Regulation 

Emotional intelligence begins with recognizing an emotional reaction before allowing 

it to control behaviour. 

 A teacher may notice: 

“My voice is becoming louder.” 

“I am becoming irritated.” 

“I am responding emotionally rather than educationally.” 

Recognizing this allows the teacher to pause. The teacher can breathe, wait and then 

respond. This is not weakness. It is emotional discipline. 
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Mercy Toward Children 

Children require special emotional sensitivity. They are still developing: self-control, 

language, social awareness, judgment, and responsibility. Therefore, their mistakes 

should often be treated differently from the deliberate misconduct of mature adults. The 

Prophet صلى الله عليه وسلم demonstrated remarkable tenderness toward children. He greeted them, 

interacted with them and showed affection. The Prophet صلى الله عليه وسلم and Children Anas ibn Malik 

reported that he served the Prophet صلى الله عليه وسلم for many years and described his treatment as 

exceptionally good. The Prophet صلى الله عليه وسلم did not treat children merely as passive recipients 

of commands. He interacted with them as developing human beings. This approach 

provides an important lesson for teachers of younger students: relationship precedes 

influence. 

Affection as an Educational Tool 

Affection communicates security. A child who knows that a teacher cares about him or 

her may be more willing to accept correction. This does not require excessive 

familiarity. Simple actions can communicate care: remembering a student’s name, 

asking about an absent student, recognizing effort, listening attentively, and responding 

respectfully. 

The Prophet صلى الله عليه وسلم Showing Mercy to Children  

Numerous Hadith describe the Prophet صلى الله عليه وسلم kissing and showing affection toward 

children. In Sahih al-Bukhari, Hadith 5997, the Prophet صلى الله عليه وسلم emphasized mercy and taught 

that one who does not show mercy will not receive mercy. The principle is broader than 

family relationships. It establishes mercy as a quality of the believer. 

The Emotional Needs of Learners 

Students have emotional needs alongside intellectual needs. They need: recognition, 

belonging, respect, encouragement, security, fairness, and meaningful participation. 

When these needs are ignored, academic performance may suffer. Thus, emotional 

intelligence is not an optional addition to education. It can influence the effectiveness 

of the educational process itself. 
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Recognizing Individual Differences 

Not every student expresses emotion in the same way. One student may openly ask 

questions. Another may remain silent. One may be highly confident. Another may fear 

public speaking. One may respond quickly. Another may need additional processing 

time. The teacher should avoid interpreting every difference as laziness or 

disobedience. 

Quiet Students 

A quiet student may possess strong understanding but lack confidence.  A teacher can 

support such students through gradual participation. Instead of forcing them 

immediately to speak before the entire class, the teacher can first invite a short response, 

then pair discussion and eventually larger participation. This is a compassionate 

progression. 

Overconfident Students 

Emotional intelligence also involves managing students who dominate discussions. 

Such learners should not be humiliated. The teacher can appreciate their enthusiasm 

while establishing space for others. 

For example: 

“Your contribution is valuable. Let us hear what others think as well.” 

The student’s dignity is preserved while classroom balance is restored. 

Students Who Repeatedly Fail 

Repeated academic failure can damage self-confidence. A teacher should distinguish 

between: 

“I have failed at this task” 

and: 

“I am a failure.” 

The first is temporary. The second becomes an identity. Teachers should therefore 

communicate the possibility of improvement. 
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Encouragement and Hope 

The Qur’an strongly emphasizes hope. 

Allah says: 

“Do not despair of the mercy of Allah.” Qur’an 39:53 

In education, the corresponding principle is that failure should not become despair. A 

student who performs poorly should receive a path toward improvement. 

The Teacher as a Source of Hope 

A teacher can change a student’s educational direction through a single encouraging 

statement. 

“You can improve.” 

“Your idea is promising.” 

“Try again.” 

“Let us work through this together.” 

Such statements can become powerful psychological experiences. 

 

Mercy and Motivation 

Motivation becomes stronger when students believe that their teacher wants them to 

succeed. A teacher who constantly criticizes may produce compliance but not 

necessarily intrinsic motivation. A teacher who combines high expectations with 

support can encourage students to persist. 

High Expectations With Compassion 

Mercy does not require lowering expectations. 

A teacher can say: 

“I know you can do better, so I want you to revise this work.” 

This statement communicates both: confidence in the student, and expectation of 

improvement. 

 



 

— 230 — 

The Prophetic Principle of Facilitation 

The Prophet صلى الله عليه وسلم instructed educators: 

“Make things easy and do not make things difficult; give glad tidings 

and do not repel.” 

This teaching is recorded in Sahih al-Bukhari, Hadith 69, and related narrations 

including Hadith 6124–6125. The principle does not mean removing intellectual 

challenge. Rather, it means avoiding unnecessary obstacles that make learning 

unnecessarily difficult. 

Emotional Intelligence in Communication 

Communication involves more than words. Tone, facial expression, body language, 

timing, volume, and listening all affect how a message is received. A teacher may speak 

correct words but communicate them in a humiliating manner. Therefore, emotional 

intelligence requires attention not only to what is said but also to how it is said. 

The Power of a Calm Voice 

A calm teacher can stabilize a classroom. When students become excited or 

argumentative, the teacher’s calmness can prevent escalation. The teacher becomes an 

emotional model. 

Students learn: 

“This is how disagreement can be handled.” 

“This is how anger can be controlled.” 

“This is how difficult situations can be managed.” 

Emotional Contagion in the Classroom 

Teachers influence classroom atmosphere through their emotional behaviour. An 

anxious teacher may increase student anxiety. An angry teacher may increase tension. 

A calm teacher can promote calmness. An enthusiastic teacher can make learning 

attractive. Thus, teacher self-management is indirectly a form of classroom 

management. 

Mercy and Discipline 
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Discipline is necessary for education. However, discipline should seek restoration 

rather than revenge.  

When a student violates a rule, the teacher should consider: 

What happened? 

Who was affected? 

What should be repaired? 

What lesson should be learned? 

How can recurrence be prevented? 

This approach is more educational than simply asking: 

“What punishment should I give?” 

Restorative Correction 

Suppose a student damages classroom property. A purely punitive response might focus 

on punishment. A restorative response may require the student to: acknowledge the 

behavior, understand its consequences, help repair the damage, and demonstrate 

responsibility. The student learns accountability. 

Mercy and Forgiveness 

The Qur’an repeatedly praises forgiveness. 

Allah says: 

“Those who restrain anger and pardon people.” Qur’an 3:134 

For teachers, forgiveness can prevent old mistakes from becoming permanent labels. 

A student should not be known forever as: “the student who misbehaved last year.” 

Education requires the possibility of renewal. 

Forgiveness Does Not Mean Forgetting Lessons 

Forgiveness should not eliminate learning. A teacher may forgive a student while still 

explaining why the behaviour was unacceptable. The student should understand: the 

mistake, the consequence, the correction, and the expectation for future conduct. 

The Prophet صلى الله عليه وسلم and Gentleness 

The Prophet صلى الله عليه وسلم said: 
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“Gentleness is not found in anything except that it beautifies it.” 

This teaching is reported in Sahih Muslim, Hadith 2594, with related wording in the 

surrounding narrations. The statement presents gentleness not as a weakness but as an 

enhancing quality. 

Gentleness in Difficult Situations 

The true test of a teacher’s emotional intelligence is not when students behave perfectly. 

It is when: students become disruptive, parents complain, students disagree, academic 

performance falls, or classroom pressure increases. The ability to remain composed 

under difficulty is a mark of mature educational leadership. 

Empathy and Perspective-Taking 

Empathy means attempting to understand another person’s experience. 

A teacher can ask: 

“How might this student feel right now?” 

“Would public correction help or harm?” 

“Is the student confused or simply unwilling?” 

“What kind of explanation might this learner understand?” 

Empathy does not mean agreeing with everything. It means understanding before 

responding. 

Mercy Toward Different Abilities 

Students differ in intellectual and physical abilities. Some learn quickly. Others require 

additional explanation. Some have strong language skills. Others struggle with 

language but excel in practical activities. A merciful educational system seeks to 

provide meaningful opportunities for all learners. 

Inclusion as a Prophetic Educational Principle 

The Prophet صلى الله عليه وسلم taught people from different backgrounds. 

Among his students were: wealthy and poor, young and old, Arabs and non-Arabs, men 

and women, scholars and beginners. This diversity demonstrates the universal character 

of Prophetic education. 
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Teaching Women and Families With Sensitivity 

The women of the early Muslim community asked questions and sought knowledge. In 

Sahih al-Bukhari, Hadith 101, women requested a specific opportunity for learning, and 

the Prophet صلى الله عليه وسلم responded by providing teaching time for them. This demonstrates 

responsiveness to learners’ needs. A teacher should not assume that one educational 

arrangement will suit everyone.  

Mercy and the Learner’s Dignity 

Respect should remain present even when correction is necessary. 

The teacher should avoid: sarcasm, insults, ridicule, public humiliation, unnecessary 

comparison, and degrading labels. 

Allah says: 

“Let not one group ridicule another group.” Qur’an 49:11 

This principle is especially important in classrooms because peer ridicule can have 

lasting emotional effects. 

Avoiding Harmful Comparison 

Teachers sometimes motivate students by comparing them publicly. 

“Look at this student; why can’t you be like him?” 

Such comparison can produce resentment or shame. 

A better approach is individual progress: 

“You scored 55 last time. Now you have reached 68. Let us work toward 75.”  

The learner competes primarily with previous performance. 

Praise With Wisdom 

Praise can strengthen motivation, but excessive or insincere praise can lose value. 

Effective praise identifies genuine qualities: 

“Your argument is well supported.” 

“You improved your handwriting.” 

“You listened carefully today.” 
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“You corrected your earlier mistake independently.” Specific praise teaches students 

what successful behaviour looks like. 

Encouraging Moral Behaviour 

Teachers should also recognize character. A student who helps another student, returns 

something that does not belong to him, admits a mistake, or speaks respectfully should 

receive appropriate recognition. Education is not only about marks. 

The Emotional Meaning of Recognition 

A student may forget a lesson but remember that a teacher believed in him. Recognition 

communicates belonging. The teacher’s acknowledgement can become a source of 

motivation. 

Mercy and the Struggling Learner 

Some learners require repeated instruction. A teacher may have to explain the same 

concept several times. The Prophetic method includes repetition and gradual teaching. 

The objective is understanding, not demonstrating teacher superiority. 

Avoiding the Ego of the Teacher 

A teacher may become frustrated when a student does not understand something that 

seems obvious to the teacher. The teacher should remember: What is obvious to an 

expert may be unfamiliar to a beginner. The teacher’s task is to bridge that gap. 

From Expert Thinking to Learner Thinking 

A teacher must sometimes step backward intellectually. Instead of explaining from the 

perspective of someone who already knows the subject, the teacher should begin from 

the learner’s present level. This is an important element of pedagogical empathy. 

Emotional Intelligence and Questioning 

Questions can either encourage or frighten students. 

Compare: “Didn’t I already explain this?” 

with: “Which part is still unclear?” 

 The second question opens the door to learning. The teacher communicates patience 

rather than irritation. 
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Responding to Wrong Answers 

A wrong answer should not automatically become an embarrassing moment. 

A teacher can ask: “What led you to that answer?” 

This reveals the student’s reasoning. The teacher may discover that the student 

possesses a partially correct understanding. Correction can then address the precise 

misconception. 

Mercy and Intellectual Freedom 

Students should be able to disagree respectfully. The Qur’an encourages reason, 

reflection and evidence. A classroom that forbids every question may produce 

memorization without understanding. A Prophetic educational environment 

encouraged people to ask questions and seek clarification. 

Emotional Intelligence and Conflict Resolution 

Conflicts inevitably arise among students. A teacher should listen to both sides before 

judging. 

The Qur’an says: 

“The believers are but brothers, so make peace between your brothers.” 

Qur’an 49:10 

The educational lesson is that conflict should become an opportunity to teach 

reconciliation. 

Teaching Students to Understand Others 

Emotional intelligence should not be limited to teachers. Students should also learn: 

empathy, self-control, respect, listening, cooperation, forgiveness, and responsible 

communication. Thus, emotional intelligence becomes part of character education. 

The Teacher as Emotional Role Model 

Students observe teachers continuously. 

They observe: how teachers respond to mistakes, how they treat weaker students, how 

they handle criticism, how they react to disagreement,and how they behave under 

pressure. Therefore, emotional intelligence is learned through observation as much as 

through formal instruction. 
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The Prophetic Example as the Highest Model 

Allah says: 

“Indeed, in the Messenger of Allah you have an excellent example.” 

Qur’an 33:21 

The teacher should therefore study not only what the Prophet صلى الله عليه وسلم taught but how he 

interacted with people. His manner was itself a lesson. 

Mercy and Modern Educational Psychology 

Modern educational thought increasingly recognizes the importance of relationships, 

belonging, motivation and emotional well-being in learning. The Prophetic model 

offers a valuable Islamic framework for these concerns. The learner’s emotional 

condition is not irrelevant to education. A frightened learner may struggle to participate. 

A respected learner may participate more confidently. A motivated learner may persist 

longer. A learner who trusts the teacher may ask more questions. Thus, emotional 

relationships can influence educational engagement. 

The Difference Between Sympathy and Empathy 

Sympathy means feeling concern for someone. Empathy goes further by attempting to 

understand the person’s perspective. A teacher may sympathize with a struggling 

student but still need to determine what the student actually needs. Empathy encourages 

the teacher to investigate. 

Compassionate Accountability 

The best educational model combines: care and responsibility, mercy and standards, 

encouragement and accountability, understanding and discipline. Neither extreme is 

sufficient. Excessive harshness damages relationships. Excessive permissiveness 

weakens responsibility. The Prophetic model seeks balance. 

Mercy and Long-Term Influence 

Students often remember teachers long after they forget individual lessons. A teacher 

who treated them with dignity may become an enduring influence. The educational 

relationship can therefore continue psychologically beyond the classroom. A 

compassionate teacher can become a model of: knowledge, character, patience, justice, 

and humanity. 
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Mercy and emotional intelligence occupy a central position in the Prophetic method of 

teaching. The Prophet Muhammad صلى الله عليه وسلم was not merely a transmitter of information. He 

was a compassionate educator who understood the human dimension of learning. His 

teaching addressed minds, hearts, behavior and spiritual consciousness simultaneously. 

The Qur’an identifies the Prophet صلى الله عليه وسلم as a mercy to the worlds in Qur’an 21:107, and 

describes him as kind and merciful in Qur’an 9:128. These descriptions provide an 

essential foundation for understanding his educational personality. The principle of 

gentleness is particularly significant. Allah says in Qur’an 3:159 that it was by Allah’s 

mercy that the Prophet صلى الله عليه وسلم was gentle with people and that harshness would have caused 

them to disperse. This demonstrates that educational effectiveness cannot be separated 

completely from interpersonal conduct. The Prophetic instruction concerning anger in 

Sahih al-Bukhari 6116 further illustrates the importance of emotional self-control. A 

teacher who cannot control personal anger may unintentionally transform ordinary 

educational problems into emotional conflicts. Self-awareness and emotional 

regulation are therefore essential qualities of an effective educator. The Prophetic 

emphasis on mercy is also evident in the Hadith recorded in Sahih al-Bukhari 5997, in 

which mercy is presented as an essential quality of human interaction. Likewise, Sahih 

Muslim 2593–2594 emphasizes the virtue of gentleness. These teachings demonstrate 

that kindness is not an ornamental quality added to education after knowledge has been 

acquired. It is part of the manner in which knowledge should be communicated. Mercy, 

however, should never be confused with weakness. The Prophetic teacher maintained 

moral and religious standards while dealing with people compassionately. He corrected 

errors, established boundaries and guided individuals toward better behaviour. His 

mercy was therefore active and purposeful. The modern concept of emotional 

intelligence provides another useful lens through which the Prophetic teaching 

personality can be studied. Emotional intelligence involves awareness of one’s own 

emotions, regulation of emotional responses, understanding of others and effective 

relationship-building. The Prophetic example demonstrates these qualities through 

patience, gentleness, listening, appropriate communication and concern for individual 

circumstances. For contemporary teachers, this has practical importance. A classroom 

is not composed of minds alone. It contain human beings carrying different experiences, 

abilities, anxieties, hopes and expectations. The teacher who understands this reality 

can create a more supportive learning environment. A student who feels respected is 

more likely to ask questions. A student who feels safe is more likely to admit confusion. 
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A student who receives constructive encouragement is more likely to attempt difficult 

tasks. A student who experiences fair and compassionate discipline is more likely to 

accept correction. Therefore, mercy is not opposed to educational excellence. Mercy 

can become one of the conditions through which educational excellence is achieved. 

The Prophetic method ultimately teaches that the teacher’s heart is part of the teaching 

process. Knowledge may enter through words, but education often reaches its deepest 

level through relationships. The teacher who combines knowledge with mercy does not 

merely produce students who know more. The teacher helps produce human beings 

who are: more confident, more responsible, more compassionate, more disciplined, 

more reflective, and more capable of contributing positively to society. That is the 

enduring educational significance of mercy and emotional intelligence in the Prophetic 

method of teaching. 
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Chapter 17: Creating an Attractive Learning 

Environment 

Introduction 

Teaching does not take place through words alone. The environment in which learning 

occurs has a powerful influence on attention, motivation, participation, memory and 

behavior. A teacher may possess excellent knowledge and may even use effective 

teaching methods, but if the learning environment is uncomfortable, frightening, 

disorganized or emotionally discouraging, students may struggle to benefit fully from 

the lesson. The Prophetic method of teaching therefore deserves to be studied not only 

in relation to what the Prophet Muhammad صلى الله عليه وسلم taught, but also in relation to the 

atmosphere in which he taught. The Prophet صلى الله عليه وسلم created an environment in which people 

wanted to learn. His gatherings attracted people from different backgrounds. They came 

with questions, difficulties, intellectual concerns and spiritual needs. They listened, 

participated, asked questions and then carried knowledge to their families and 

communities. The educational environment created by the Prophet صلى الله عليه وسلم was 

simultaneously spiritual, intellectual, social and practical.  

The Qur’an describes one of the essential purposes of the Prophetic mission as teaching 

and purification: 

“He recites to them His verses, purifies them, and teaches them the Book 

and wisdom.” Qur’an 62:2 

This verse indicates that Prophetic education was not simply an intellectual exercise. 

Recitation, purification, knowledge and wisdom operated together. The learning 

environment therefore had a moral and spiritual dimension in addition to its intellectual 

dimension. 

The Meaning of a Learning Environment 

A learning environment includes much more than the physical classroom. It includes 

the relationship between teacher and learner, the emotional atmosphere, the methods of 

communication, the arrangement of learning activities, the opportunities given to 

students, the availability of educational resources and the values that govern interaction. 

A positive learning environment answers several fundamental questions: 
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Does the learner feel welcome? 

Does the learner feel respected? 

Can the learner ask questions? 

Can the learner make mistakes without humiliation? 

Is knowledge presented in an understandable manner? 

Does the environment encourage reflection? 

Does the learner see a purpose in learning? 

These questions are highly relevant to the Prophetic method. 

The Mosque as a Centre of Learning 

The mosque occupied a central place in the educational life of the first Muslim 

community. The Prophet’s صلى الله عليه وسلم mosque in Madinah was not merely a place where people 

performed ritual prayer. It also became a center for teaching, consultation, spiritual 

development, social interaction and community formation. This demonstrates an 

important principle: education flourishes when learning becomes integrated with life. 

Knowledge was not isolated from worship, morality and social responsibility. 

The Learning Circle 

The Companions gathered around the Prophet صلى الله عليه وسلم and learned directly from him. This 

physical arrangement created closeness between teacher and learner. 

Students could: listen, observe, ask questions, watch demonstrations, and interact with 

one another. The learning circle was therefore both intellectual and social. Accessibility 

of the Teacher An attractive educational environment requires accessibility. The 

Prophet صلى الله عليه وسلم was available to people who came with questions and problems. This 

accessibility does not mean that the teacher has no boundaries. Rather, it means that 

students should know that genuine questions and educational concerns will be received 

respectfully. A teacher who appears permanently unapproachable can discourage 

learning. 

The Teacher’s Personality Creates the Atmosphere 

The personality of the teacher influences the emotional environment. A teacher who 

enters the classroom with enthusiasm communicates that the subject has value. A 
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teacher who constantly displays irritation may create anxiety. A teacher who listens 

attentively communicates respect. A teacher who smiles and greets students can create 

warmth. The Prophet صلى الله عليه وسلم understood the importance of interpersonal communication. 

Smiling as an Educational Practice 

The Prophetic Sunnah places value on friendliness. The Prophet صلى الله عليه وسلم interacted with 

people warmly and did not make his presence unnecessarily intimidating. 

A smile may appear insignificant, but educationally it can reduce social distance. 

The learner receives a message: 

“You are welcome here.” 

Greeting Learners  

Islamic etiquette places importance on greeting others with peace. The greeting as-

salaam alaykum creates an atmosphere of mutual respect and goodwill. In educational 

terms, beginning a lesson with a respectful greeting establishes the classroom as a 

community rather than merely a place of examination. 

The Emotional Climate of the Classroom 

A classroom has an emotional climate. 

It can be: fearful, competitive, indifferent, supportive, enthusiastic, or collaborative. 

The teacher contributes significantly to this atmosphere. 

The Qur’anic principle of gentleness is therefore highly relevant: 

“Had you been harsh and hard-hearted, they would have dispersed from 

around you.” Qur’an 3:159 

The verse indicates that harsh interpersonal behaviour can cause people to withdraw. 

Attractive Does Not Mean Entertainment 

An attractive learning environment should not be confused with constant entertainment. 

The objective is not to make every lesson amusing. An attractive environment is one 

that creates: attention, meaning, curiosity, participation, respect, and motivation. A 

serious lesson can be attractive when students understand its value. 
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Creating Curiosity 

Curiosity is one of the strongest forces in learning. The Prophet صلى الله عليه وسلم sometimes began 

teaching by asking questions or presenting matters that stimulated thought. Questions 

create an intellectual gap between what learners know and what they want to know. 

That gap encourages attention. 

The Prophetic Questioning Style 

The Prophet صلى الله عليه وسلم asked his Companions questions that required thought. For example, he 

asked about the tree whose characteristics resemble those of a believer. The 

Companions offered answers, and the Prophet صلى الله عليه وسلم identified the date palm. This is 

reported in Sahih al-Bukhari, Hadith 131. The educational significance is considerable. 

The Prophet صلى الله عليه وسلم did not immediately provide the answer. He allowed learners to think. 

Learning Through Participation 

Students learn more actively when they participate. Participation can involve: 

answering questions, asking questions, discussing examples, demonstrating skills, 

solving problems, or explaining concepts to others. The Prophetic teaching 

environment encouraged participation rather than passive listening alone. 

The Value of Questions 

An attractive environment must make questions welcome. Students who fear being 

mocked may remain silent.  Students who are encouraged to ask questions become more 

intellectually active. The teacher should therefore distinguish between a sincere 

question and deliberately disruptive behavior. 

Respecting the Questioner 

A teacher’s response to a question can determine whether the student asks questions 

again. 

If the teacher responds: 

“That is a foolish question,” 

the student may stop asking. 

If the teacher responds: 

“That is an important point; let us examine it,” 
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the learner becomes more confident The Prophetic method demonstrates respectful 

engagement with people’s questions. 

Learning Through Conversation 

The Prophet صلى الله عليه وسلم did not communicate exclusively through formal lectures. His 

educational interactions occurred in conversations, journeys, homes, the mosque and 

community situations. This flexibility made learning part of everyday life. 

Learning Beyond the Classroom 

Modern education sometimes separates “learning time” from “real life.” The Prophetic 

method demonstrates the opposite. A person could learn: during travel, during worship, 

during social interaction, during a problem, during a question, or through observing an 

event. Everyday experience could become an educational opportunity. 

The Attractive Environment of Companionship 

The Companions did not merely attend isolated lessons. They belonged to a learning 

community. They learned together, discussed knowledge, practiced it and transmitted 

it. This community dimension is important because students often learn from one 

another as well as from teachers. 

Peer Learning 

Students can become educational resources for one another. A learner who has 

understood a concept can explain it to another learner. Teaching others can strengthen 

one’s own understanding. The Prophet صلى الله عليه وسلم encouraged the transmission of knowledge. 

The Prophet صلى الله عليه وسلم said: 

“Convey from me, even if it is one verse.” 

This narration is recorded in Sahih al-Bukhari, Hadith 3461. The principle encourages 

responsible transmission of knowledge. 

Building a Culture of Learning 

A school should not merely conduct lessons. It should cultivate a culture in which 

learning is valued. Such a culture exists when: teachers continue learning, students 

respect knowledge, questions are welcomed, reading is encouraged, and intellectual 

effort is recognized. 
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The Qur’an and the Culture of Knowledge 

The Qur’an repeatedly encourages reflection and understanding. 

Allah says: 

“Do they not reflect deeply upon the Qur’an?” Qur’an 47:24 

The verse demonstrates that engagement with knowledge requires thought.A learning 

environment should therefore encourage reflection rather than mechanical 

memorization alone. 

Making Learning Meaningful 

Students are more likely to engage when they understand why something matters. The 

teacher should connect knowledge with life. A lesson on honesty can be connected with 

examinations. A lesson on responsibility can be connected with school duties. A lesson 

on environmental care can be connected with local surroundings. A lesson on language 

can be connected with communication. Meaning makes knowledge memorable. 

Connecting Knowledge With Practice 

The Prophet صلى الله عليه وسلم frequently linked teaching with action. The Companions did not merely 

hear religious principles. They practised them. The Prophet صلى الله عليه وسلم demonstrated prayer, 

ablution, Hajj rituals and other forms of worship. This practical orientation made 

learning meaningful. 

Demonstration Creates Engagement 

A practical demonstration captures attention because learners can see the process. 

The Prophet صلى الله عليه وسلم said:  

“Pray as you have seen me praying.” 

This principle is recorded in Sahih al-Bukhari, Hadith 631. The learner observes the 

teacher and then imitates the practice. 

Visual and Physical Learning 

Human beings learn through multiple senses. Seeing, hearing, speaking, moving, doing, 

and observing can all contribute to learning. The Prophetic method used practical 

demonstration and gestures alongside verbal explanation. 
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Gestures as Attention Tools 

The Prophet صلى الله عليه وسلم sometimes used physical gestures while teaching. Gestures can make 

abstract concepts easier to understand. A teacher can use: hand movements, writing, 

diagrams, objects, or demonstrations to reinforce verbal instruction. This is particularly 

useful when teaching children. 

The Use of Objects and Examples 

Concrete objects can transform abstract concepts into understandable ideas. The 

Prophet صلى الله عليه وسلم used examples from everyday life. The date palm, river, tree, fire, charity 

and other familiar realities became educational illustrations. The learner could connect 

the teaching with something already known. 

The Familiar-to-Unfamiliar Principle 

One of the most effective educational strategies is to explain a new concept through 

something familiar. If students understand a river, a teacher can use a river to explain 

another concept. If they understand farming, agricultural examples can be used. If they 

understand family relationships, social examples can be introduced. The Prophetic use 

of familiar realities demonstrates this principle. 

Story as an Attractive Method 

Stories naturally attract attention. The Qur’an itself uses narratives extensively. 

Allah says: 

“We relate to you the best of stories.” Qur’an 12:3 

Stories provide: characters, conflict, choices, consequences, and lessons. They 

therefore engage both intellect and emotion. Story and Memory A student may forget 

a list of abstract principles but remember a story. This is because stories organize 

information into meaningful sequences. The Prophetic tradition contains numerous 

stories used for moral and educational purposes. The narration of the three men trapped 

in the cave is a well-known example, recorded in Sahih al-Bukhari, Hadith 

2272, and Sahih Muslim, Hadith 2743. 
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The Environment of Hope 

Learning should not be dominated by fear. The Qur’an combines warning with hope. 

Allah says: 

“Indeed, with hardship comes ease. Indeed, with hardship comes ease.” Qur’an 

94:5–6 

This principle is relevant to students who struggle. Difficulty does not mean 

impossibility. 

Encouraging the Learner Who Fails 

A student who fails an examination may feel that educational success is impossible. 

The teacher can transform failure into a plan. 

Instead of: “You are weak in English.” 

the teacher can say: “You need more practice in vocabulary and sentence construction. 

Let us work on these areas.” The second approach creates a path forward. 

A Culture of Improvement 

An attractive learning environment values progress. A student who improves from 40 

to 55 should be recognized. Another who improves from 70 to 80 should also be 

recognized. The focus is not merely on absolute achievement but on development. 

Avoiding Fear-Based Learning 

Fear can sometimes produce short-term compliance. But a learning environment based 

primarily on fear can discourage: creativity, questioning, experimentation, and 

intellectual risk-taking. Students may learn to seek the “safe answer” rather than the 

best answer. 

Intellectual Courage 

Students should be encouraged to think. The Qur’an repeatedly calls people toward 

reflection and reasoning. 

Allah says: 

“Bring your proof.” Qur’an 2:111 

This establishes a culture in which claims can be examined through evidence. 
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A Classroom of Evidence 

A good learning environment does not teach students to accept every statement simply 

because it comes from an authority. 

Students should learn to ask: 

What is the evidence? 

What is the source? 

Is the information reliable? 

What is the reasoning? 

This is particularly important in the modern information environment. 

Respectful Disagreement 

An attractive intellectual environment allows respectful disagreement. Students should 

be able to hold different interpretations while maintaining: 

respect, evidence, good manners, and intellectual honesty. The Qur’an instructs 

believers to engage in dialogue in the best manner: 

“And argue with them in the best manner.” Qur’an 16:125 

Learning Through Dialogue 

Dialogue prevents education from becoming purely one-directional. The teacher 

speaks. The learner responds. The teacher clarifies. The learner asks. The teacher 

provides another example. The process continues. This interaction creates intellectual 

movement. 

The Physical Environment 

The physical condition of a learning space also matters. Cleanliness, ventilation, 

lighting, seating, visibility, accessibility, and organization can affect students’ ability 

to concentrate. Islam places great emphasis on cleanliness and order. The educational 

environment should therefore be physically dignified. 
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Cleanliness and Learning 

The mosque, as a central educational environment of the early Muslim community, was 

treated with respect. The incident of the Bedouin who urinated in the mosque 

demonstrates the importance of maintaining the cleanliness of the learning and worship 

environment. Sahih al-Bukhari 6128 and Sahih Muslim 285 preserve this incident. The 

Prophet صلى الله عليه وسلم corrected the situation without creating unnecessary chaos. 

The Environment of Respect 

A classroom should communicate that knowledge is valuable. Books should be treated 

respectfully. Students should listen when others speak. Teachers should arrive 

prepared. Students should be encouraged to care for shared educational spaces. These 

behaviours contribute to a culture of learning. 

The Teacher’s Preparation 

A teacher who arrives prepared communicates respect for students. 

Preparation includes: understanding the subject, planning examples, anticipating 

difficulties, preparing questions, and considering the learners’ level. Good preparation 

makes lessons more coherent and engaging. 

Variety in Teaching 

Monotony can reduce attention. The Prophet صلى الله عليه وسلم varied his methods. 

He used: questions, stories, examples, demonstrations, conversation, repetition, 

gestures, and practical situations. This variety helped maintain attention. 

Avoiding Learner Boredom 

The Prophet صلى الله عليه وسلم was sensitive to people’s capacity for attention. 

Sahih al-Bukhari, Hadith 68 reports that Ibn Mas’ud would preach at suitable intervals 

because the Prophet صلى الله عليه وسلم considered people’s possible boredom. This is an important 

lesson. Even valuable knowledge can become ineffective if delivered without regard 

for attention and capacity. 

Shorter Lessons Can Be More Effective 
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Longer teaching is not automatically better teaching. A teacher should consider: the 

learners’ age, the complexity of the subject, the time available, and their ability to 

concentrate. The objective is effective learning rather than maximum speaking time. 

The Rhythm of Learning 

An attractive lesson can move through different stages: attention, explanation, 

questioning, practice, reflection, and review. Variation keeps learners mentally active. 

Creating Anticipation 

A teacher can begin a lesson with an interesting question. For example: “What would 

happen if every person in this school wasted one litre of water each day?” 

 Students immediately begin thinking about consequences. The question creates a 

reason to listen. 

Relevance to Real Life 

The Prophet’s صلى الله عليه وسلم teaching was closely connected with real circumstances. This is one 

reason his teaching remained meaningful. Modern teachers can similarly connect 

lessons to: family, community, environment, technology, work, ethics, and daily 

decisions. 

Learning Through Experience 

Students should sometimes discover principles through experience. For example, rather 

than simply telling students that cooperation is useful, a teacher can give a group task 

requiring cooperation. Afterward, the class can discuss what happened. Experience 

becomes evidence. 

Collaborative Learning 

The Companions learned in groups and transmitted knowledge to one another. 

Collaborative learning can develop: communication, leadership, listening, 

responsibility, and cooperation. The teacher remains the guide while students become 

active participants. 

Building Belonging 

Students learn better when they feel that they belong. A teacher can build belonging by: 
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 learning students’ names, recognizing contributions, ensuring fair participation, 

preventing ridicule, and respecting different abilities. 

The Teacher’s Relationship With the Learner 

An attractive environment ultimately depends on relationships. The Prophet صلى الله عليه وسلم knew 

people personally. He recognized their circumstances and abilities. Personal knowledge 

allowed him to give appropriate advice. This principle will receive further attention in 

later chapters concerning individual mentoring and the teacher-student 

relationship. 

The Learning Environment and Character 

The environment should not only produce academically successful students. It should 

cultivate: honesty, discipline, cooperation, respect, patience, responsibility, and 

compassion. The Qur’anic purpose of Prophetic education includes purification 

alongside teaching. Qur’an 62:2 therefore provides an important foundation for 

character-centered educational environments. 

The Environment of Spiritual Development 

Islamic education should connect knowledge with responsibility before Allah. 

Knowledge should produce humility rather than arrogance. 

The Qur’an says: 

“Only those of His servants who have knowledge fear Allah.” Qur’an 35:28 

The verse indicates that genuine knowledge should influence character and 

consciousness. 

The Role of Teachers in Building Hope 

Teachers can become sources of hope for students. A student may experience failure at 

home, academic difficulty, social isolation or uncertainty about the future. A supportive 

teacher can provide stability and direction. This does not mean the teacher replaces the 

family or professional support systems. It means that responsible educational 

relationships can have significant human value. 

An Attractive Environment for Contemporary Schools  
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The Prophetic principles can be applied in modern schools without simply reproducing 

the physical environment of seventh-century Arabia. The principles remain relevant: 

respect the learner, make knowledge accessible, encourage questions, connect learning 

with life, use varied methods, maintain cleanliness, create emotional safety, encourage 

cooperation, and model good character. The external form can change while the 

educational values remain. 

Technology and the Learning Environment 

Modern classrooms increasingly use: projectors, digital boards, educational videos, 

online resources, learning platforms, and artificial intelligence. These tools can enhance 

learning when they serve educational objectives. Technology should not become an end 

in itself. The question should be: “Does this technology help students understand, 

practice, reflect or create?” 

Digital Distraction 

Technology can also reduce attention. A device that supports learning can easily 

become a source of distraction. Teachers should therefore establish clear expectations 

regarding technology. The goal is responsible use rather than complete dependence or 

complete rejection. 

Creating a Reading Culture 

An attractive learning environment should encourage reading. Libraries, reading 

corners, book discussions, student presentations and research activities can make 

knowledge visible in school life. 

The first revealed command begins with: 

“Read.” Qur’an 96:1 

 The command highlights the central importance of learning and reading in Islamic 

intellectual culture. 

Learning as a Lifelong Process 

The Prophetic educational model did not treat learning as something that ended with 

childhood. People continued learning throughout life. Teachers should therefore help 

students develop the desire and ability to continue learning independently. The 
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strongest educational outcome is not dependence on the teacher. It is the development 

of the learner’s capacity for lifelong learning. 

Creating an attractive learning environment is an essential dimension of the Prophetic 

method of teaching. The Prophet Muhammad صلى الله عليه وسلم did not teach in an environment defined 

primarily by fear, distance or rigid formalism. His educational world was characterized 

by accessibility, participation, meaningful communication, practical learning, 

intellectual engagement, moral development and human connection. The Qur’an 

identifies the Prophetic mission as including recitation, purification, teaching and 

wisdom in Qur’an 62:2. This combination demonstrates that education involves both 

intellectual and personal transformation. Knowledge is not merely information to be 

stored; it is something that should influence character and conduct. The Prophet صلى الله عليه وسلم also 

understood the importance of emotional atmosphere. Allah says in Qur’an 3:159 that 

harshness would have caused people to disperse. This principle is directly applicable to 

modern classrooms. A teacher who creates unnecessary fear may obtain silence but lose 

participation. A teacher who creates respect and security is more likely to encourage 

questions, discussion and intellectual growth. The Prophetic learning environment was 

also participatory. The Prophet صلى الله عليه وسلم asked questions, listened to responses and stimulated 

thought. The date-palm example recorded in Sahih al-Bukhari 131 demonstrates how a 

question could turn an ordinary gathering into an intellectual exercise. Rather than 

immediately giving the answer, the Prophet صلى الله عليه وسلم allowed his Companions to think. 

His teaching also used practical demonstration. The instruction to pray as the Prophet 

 prayed, recorded in Sahih al-Bukhari 631, demonstrates that learners can understand صلى الله عليه وسلم

more effectively when they observe and practise rather than merely listen. 

The Prophet صلى الله عليه وسلم also varied his teaching according to human attention. Sahih al-Bukhari 

68 records Ibn Mas’ud’s practice of selecting appropriate times for admonition because 

the Prophet صلى الله عليه وسلم considered the possibility of boredom. This is a valuable lesson for 

contemporary educators. More teaching time does not automatically produce more 

learning. The physical environment also deserves attention. Cleanliness, order and 

respect for shared spaces contribute to the dignity of education. The incident involving 

the Bedouin in the mosque, recorded in Sahih al-Bukhari 6128 and Sahih 

Muslim 285, illustrates how the Prophet صلى الله عليه وسلم maintained the sanctity of the environment 

while correcting misconduct without unnecessary disruption. 
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Perhaps the most important lesson is that an attractive learning environment is created 

primarily by people rather than objects. A modern classroom may possess advanced 

technology, comfortable furniture and excellent facilities, yet remain educationally 

weak if the teacher humiliates students or refuses questions. Conversely, a simple 

environment can become intellectually rich when the teacher is knowledgeable, 

compassionate, organized and encouraging. The Prophetic model therefore shifts 

attention from decoration to educational culture. An attractive classroom is one in 

which students feel that knowledge matters. It is a place where questions are welcome. 

It is a place where mistakes become opportunities for learning. It is a place where 

students are respected. It is a place where teachers model the values they teach. It is a 

place where knowledge is connected with real life. It is a place where intellectual 

curiosity and moral responsibility develop together. For contemporary educators, this 

provides a comprehensive principle: create an environment in which learners do 

not merely have to attend the lesson, but genuinely want to learn. That is one of the 

enduring strengths of the Prophetic method of teaching. 
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Chapter 18: Teaching by Personal Example 

Introduction 

One of the most powerful methods of teaching is not verbal instruction but personal 

example. Human beings learn not only by listening to what an educator says but also 

by observing what the educator does. A teacher may lecture about honesty, patience, 

discipline, kindness and responsibility, but students are likely to remember these values 

more deeply when they see them embodied in the conduct of their teacher. For this 

reason, the Prophetic method of education places exceptional importance on example. 

 The Prophet Muhammad صلى الله عليه وسلم was not merely a teacher who instructed others to follow 

certain principles. His own life provided a practical demonstration of those principles. 

His worship demonstrated devotion, his dealings demonstrated honesty, his treatment 

of people demonstrated mercy, his leadership demonstrated justice, his response to 

opposition demonstrated patience, and his family life demonstrated responsibility and 

affection. His teaching therefore operated at two levels: instruction through words and 

instruction through character. 

The Qur’an presents this principle explicitly: 

“Indeed, in the Messenger of Allah you have an excellent example.” 

Qur’an 33:21 

The word uswah is particularly significant. It indicates a model worthy of imitation. 

The Prophet صلى الله عليه وسلم therefore becomes not only a source of information but a living 

educational model. 

The Meaning of Teaching Through Example 

Teaching through example means that the educator’s behaviour communicates 

educational content. A teacher who arrives punctually teaches punctuality. A teacher 

who keeps promises teaches reliability. A teacher who admits mistakes teaches honesty. 

A teacher who listens teaches respect. A teacher who controls anger teaches self-

discipline. A teacher who treats every student fairly teaches justice. A teacher who 

continues learning teaches lifelong learning. In this way, the teacher’s daily behaviour 

becomes an informal curriculum. The Qur’anic Foundation of the Prophetic Example 

Allah says: 
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“Indeed, in the Messenger of Allah you have an excellent example for 

whoever has hope in Allah and the Last Day.” Qur’an 33:21 

The verse does not describe the Prophet صلى الله عليه وسلم merely as someone who gave an example. It 

presents him as an example. This distinction is educationally important. The teacher is 

part of the lesson. 

Character as Educational Content 

Education often divides subjects into categories. Mathematics teaches reasoning. 

Science teaches investigation. Language teaches communication. History teaches 

knowledge of the past. But character is also being taught, whether intentionally or 

unintentionally. Students observe how adults behave. Consequently, teachers teach 

character even when they are not delivering a lesson on character. The Prophet’s صلى الله عليه وسلم 

Character 

Allah says: 

“Indeed, you are surely upon magnificent character.” Qur’an 68:4 

This verse is one of the strongest foundations for studying the Prophet صلى الله عليه وسلم as an educator. 

His character was not separate from his teaching. His character gave credibility to his 

teaching. 

The Teacher’s Credibility 

Students evaluate teachers continuously. 

They may ask silently: 

Does this teacher practise what he teaches? 

Is this teacher fair? 

Does this teacher respect others? 

Does this teacher admit mistakes? 

Does this teacher follow the rules that students are expected to follow? 

When a teacher’s conduct contradicts the lesson, credibility decreases. 

Teaching Honesty by Being Honest 

Honesty cannot be taught effectively through words alone. A teacher who insists that 

students must not cheat but manipulates information dishonestly sends contradictory 
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messages. A teacher who cites sources accurately demonstrates academic honesty. A 

teacher who gives accurate marks even when a mistake might benefit the teacher 

demonstrates integrity. 

 

The Prophet صلى الله عليه وسلم and Trustworthiness 

Before Prophethood, Muhammad صلى الله عليه وسلم was known among his people for his 

trustworthiness. The title al-Amin reflected this reputation. The educational lesson is 

powerful: credibility develops through consistent conduct. A teacher cannot establish 

trust through one speech. Trust emerges through repeated honest behavior. 

Teaching Justice Through Fairness 

Teachers exercise considerable authority. They assign grades, establish rules, correct 

behaviour and distribute opportunities. This makes justice essential. 

Allah says: 

“Indeed, Allah commands justice and excellence.” Qur’an 16:90 

A teacher who applies rules fairly gives students a practical lesson in justice. 

Avoiding Favouritism 

Students quickly recognize favouritism. If one student receives special treatment 

because of wealth, family influence, academic status or personal closeness, other 

students may lose trust. The teacher’s conduct therefore communicates a moral lesson 

about fairness. 

Teaching Humility 

Knowledge can produce arrogance if it is not accompanied by humility. A teacher who 

behaves as though no one else can contribute may discourage students from thinking. 

The Prophetic model demonstrates humility despite extraordinary knowledge and 

status. Humility does not mean denying expertise. It means recognizing that knowledge 

belongs ultimately to Allah and that human knowledge remains limited. The Qur’an 

and Intellectual Humility 
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Allah says: 

“Above every possessor of knowledge is one more knowledgeable.” 

Qur’an 12:76 

This verse provides a powerful intellectual lesson. A teacher can be highly qualified 

while remaining humble. 

Teaching Patience Through Patience 

Patience is difficult to teach theoretically. It becomes meaningful when students 

observe it. A teacher who patiently explains a difficult concept several times 

demonstrates sabr. A teacher who remains composed when students make mistakes 

demonstrates emotional discipline. A teacher’s patience can therefore become a living 

lesson. 

The Prophet صلى الله عليه وسلم and Patience 

The life of the Prophet صلى الله عليه وسلم contains numerous examples of patience in the face of: 

rejection, opposition, personal hardship, loss, social pressure, and misunderstanding. 

Yet he continued his mission. The Qur’an repeatedly emphasizes patience as a virtue. 

Allah says: 

“Indeed, Allah is with the patient.” Qur’an 2:153 

Teaching Mercy Through Mercy 

A teacher cannot effectively teach compassion while treating learners cruelly. 

The Prophet صلى الله عليه وسلم embodied mercy. 

Allah says: 

“We have not sent you except as a mercy to the worlds.” Qur’an 21:107 

Students who experience compassionate teaching can better understand what 

compassion means. 

Teaching Forgiveness Through Forgiveness 

The Qur’an praises those who restrain anger and forgive: 

“Those who restrain anger and pardon people.” Qur’an 3:134 
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A teacher who knows when to forgive can teach students that mistakes need not 

permanently destroy relationships. Teaching Discipline Through Self-Discipline A 

teacher who expects discipline from students must demonstrate discipline. Punctuality, 

preparation, organization and consistency are forms of self-discipline. The teacher’s 

habits become visible standards. 

Teaching Respect Through Respect 

Respect is reciprocal. If a teacher listens to students respectfully, students learn 

respectful listening. If the teacher interrupts constantly, students may imitate the same 

behaviour. If the teacher uses insulting language, students may reproduce it among 

themselves. The classroom therefore functions as a social model. 

Teaching Through Speech and Conduct Together 

The most powerful teaching occurs when words and actions agree. 

A teacher says: “Respect others.” and behaves respectfully. 

A teacher says: “Read regularly.” and is visibly a reader. 

A teacher says: “Continue learning.” and continues professional development. 

The lesson becomes credible because it is embodied. 

The Prophet صلى الله عليه وسلم as a Practical Teacher 

The Prophet صلى الله عليه وسلم did not simply describe how Muslims should pray. He prayed. He did 

not merely explain ablution. He demonstrated it. He did not merely describe Hajj 

rituals. He performed them and instructed people to learn their rites from him. This is 

practical education through example. 

Prayer as a Model of Learning Through Observation 

The Prophet صلى الله عليه وسلم said: 

“Pray as you have seen me praying.” Sahih al-Bukhari, Hadith 631 

The sentence contains a complete educational principle. Observe. Understand. Imitate. 

Practice. Improve. 

Ablution Through Demonstration 
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The Companions observed the Prophet صلى الله عليه وسلم performing ablution. Sahih Muslim, Hadith 

226a records the demonstration associated with ‘Uthman ibn ‘Affan The example 

illustrates the power of visual learning. 

Hajj as Experiential Teaching 

During the Farewell Pilgrimage, the Prophet صلى الله عليه وسلم taught people through direct 

participation. 

The principle: 

 “Learn your rituals from me.” is reported in Sahih Muslim, Hadith 

1297. 

The learners were not merely studying a theoretical description. They were observing 

and practising. 

Teaching Leadership Through Conduct 

Leadership is difficult to teach through definitions alone. The Prophet صلى الله عليه وسلم demonstrated 

leadership through: consultation, justice, patience, responsibility, courage, mercy, and 

service. The Qur’an records the principle of consultation: 

“Their affairs are conducted by mutual consultation.” Qur’an 42:38 

The teacher can model consultation by involving students in appropriate classroom 

decisions. 

Teaching Responsibility 

A teacher who accepts responsibility for mistakes teaches accountability. Instead of 

blaming students whenever something goes wrong, a reflective teacher can ask: 

“What could I have explained better?” 

“What can I improve next time?” 

Such self-evaluation models responsibility. 

The Teacher’s Treatment of the Weak 

One of the clearest tests of character is treatment of people who have less power. 

Teachers should pay attention to students who: struggle academically, lack confidence, 

speak slowly, have limited resources, or receive little recognition. The Prophetic model 

of mercy requires concern for vulnerable members of the community. 
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Teaching Without Discrimination 

A classroom should not become a place where social status determines educational 

attention. The teacher should provide opportunities according to educational need rather 

than social privilege. Justice and mercy together create inclusion. 

The Teacher’s Relationship With Knowledge 

A teacher should demonstrate respect for knowledge. This includes: preparing lessons, 

checking facts, using reliable sources, acknowledging uncertainty, and correcting 

errors. Students learn scholarly seriousness by observing the teacher’s intellectual 

habits. 

Admitting “I Do Not Know” 

One of the most valuable lessons a teacher can provide is the ability to acknowledge 

the limits of knowledge. 

Saying:  

“I do not know; let us verify it” is not weakness. It is intellectual honesty.  

The Qur’an warns against following that of which one has no knowledge: 

“Do not pursue that of which you have no knowledge.” Qur’an 17:36 

 

Teaching Verification 

A teacher who verifies information before presenting it demonstrates scholarly 

responsibility. This is especially important today when information can be produced 

and circulated rapidly. Teachers should model: source evaluation, fact checking, 

citation, and intellectual caution. 

Teaching Digital Responsibility Through Example 

If teachers ask students not to misuse mobile devices but themselves remain distracted 

by phones during lessons, the instruction loses credibility. Teachers should therefore 

model responsible digital behaviour. The example may include: using technology 

purposefully, citing digital sources, respecting privacy, and avoiding unverified 

information. 
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Teaching Time Management 

A teacher who arrives late repeatedly cannot convincingly teach punctuality. A teacher 

who prepares materials in advance demonstrates planning. A teacher who respects the 

time of students teaches that time has value.  

The Qur’an draws attention to the importance of time: 

“By time.” Qur’an 103:1 

The brief Surah al-’Asr emphasizes the value of time and meaningful human effort. 

Teaching Through Consistency 

Character develops through repeated behaviour. A teacher should therefore aim for 

consistency. One day of kindness followed by several days of humiliation creates 

confusion. One lecture on honesty followed by dishonest conduct creates contradiction. 

Consistency turns isolated behaviour into a model. The Prophet صلى الله عليه وسلم and Consistency The 

Prophet صلى الله عليه وسلم taught the importance of consistent deeds. Sahih al-Bukhari, Hadith 6464 

reports that the most beloved deeds to Allah are those that are most regular, even if 

they are small. The educational lesson is significant. Students are influenced by 

repeated patterns more than occasional performances. 

The Teacher as a Lifelong Learner 

A teacher should never communicate that learning ends after obtaining a qualification. 

The Prophet صلى الله عليه وسلم encouraged knowledge and teaching. The Qur’an also presents learning 

as a continual human responsibility. A teacher who reads, researches and develops 

professionally demonstrates that education is lifelong. 

Teaching Through Reading 

A teacher who frequently recommends books but never reads may have limited 

credibility. A teacher who shares new ideas from serious reading demonstrates 

intellectual curiosity. Students may become readers because they see reading as a 

normal part of the teacher’s life. 

Teaching Through Service 

Education should cultivate service. A teacher who helps students beyond minimum 

responsibility demonstrates that knowledge should benefit others. The Prophet صلى الله عليه وسلم 
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educational mission was oriented toward the welfare of humanity. The Qur’an describes 

the Messenger صلى الله عليه وسلم as a mercy to the worlds. Qur’an 21:107 

Teaching Cooperation 

Teachers can model cooperation with colleagues. If teachers publicly insult or 

undermine one another, students learn conflict. If teachers cooperate, share resources 

and solve problems respectfully, students learn community responsibility. 

Teaching Consultation 

A teacher can occasionally seek students’ views: 

“What part of this lesson was difficult?” 

“Which activity helped you most?” 

“What could we improve?” 

Such questions model consultation and reflective practice. 

Teaching Respect for Parents 

The teacher’s own manner of speaking about parents influences students. Teachers 

should avoid unnecessary public criticism of families. Instead, schools and families 

should ideally become partners in education. The Prophetic model recognizes the 

importance of family and community relationships. 

Teaching Through Family Life 

The Prophet صلى الله عليه وسلم’s life with his family also provides an educational model of affection, 

service, patience and responsibility. Students can learn that leadership is not merely 

public authority. True character is also revealed in private relationships. 

Teaching Through Kindness to Animals and Creation 

The Prophetic tradition includes teachings concerning kindness to animals and 

responsible treatment of creation. This provides an opportunity for teachers to model 

environmental and ethical responsibility. The Qur’an repeatedly directs human 

attention toward creation. 

Allah says: 

“Do they not look at the camels—how they were created?” Qur’an 88:17 

Observation of creation can therefore become both intellectual and ethical education. 
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Teaching Gratitude 

Teachers can model gratitude by appreciating: students’ efforts, 

colleagues’ support, family assistance, and opportunities to learn. Gratitude creates a 

positive educational culture. 

Teaching Through Humility in Success 

A teacher should also model humility when successful. Academic achievement, awards 

or professional recognition should not become reasons for arrogance. Students learn 

that achievement carries responsibility. 

Teaching Through Conduct During Failure 

How a teacher responds to failure is equally important. A teacher whose research is 

rejected can demonstrate resilience. A teacher whose lesson does not work can revise 

it. A teacher who makes an error can acknowledge it. Students learn that failure is not 

the opposite of learning. 

The Teacher as a Moral Text 

Books communicate information. Teachers communicate information and personality 

simultaneously. In this sense, students “read” their teachers. They observe: facial 

expressions, language, habits, fairness, patience, and decisions. The teacher’s life 

becomes an informal text. 

The Hidden Curriculum 

Modern educational theory often uses the term hidden curriculum to describe values 

communicated through institutional practices and behaviour rather than formal lessons. 

The Prophetic model shows why this matters. A teacher may officially teach equality 

while informally communicating favouritism. A school may teach cleanliness while 

maintaining an unclean environment. A teacher may teach respect while speaking 

harshly. Students notice these contradictions. 

Consistency Between Curriculum and Conduct 

The strongest educational institutions align: what they teach, what they value, and what 

they practise. This is a major lesson from Prophetic education.  

The Example of the Teacher in Contemporary Education 
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In the modern classroom, teachers face challenges that previous generations did not 

experience in exactly the same form: digital distraction, misinformation, academic 

dishonesty, social media pressure, declining attention, and rapid technological change. 

The answer cannot be technological alone. Students still need human examples of: 

integrity, responsibility, patience, wisdom, and compassion. 

Teacher Character and Artificial Intelligence 

Artificial intelligence can provide information quickly. It can generate explanations, 

summarize texts and assist with research. But technology cannot replace the moral 

example of a teacher. Students still need human beings who demonstrate: how to 

evaluate information, how to disagree respectfully, how to admit uncertainty, how to 

behave ethically, and how to use knowledge responsibly. 

Teaching Through Silence 

Sometimes the teacher’s silence can teach. A teacher may choose not to respond 

immediately to provocation. That silence can demonstrate self-control.  A teacher may 

pause before answering a difficult question. That pause can demonstrate 

thoughtfulness. Not every educational message requires speech. 

Teaching Through Listening 

When a teacher listens patiently, students learn that listening is a form of respect. 

Listening is particularly important in: counselling, discussion, conflict resolution, and 

research supervision. 

Teaching Through Apology 

A teacher who apologizes after an unjust response teaches humility. 

For example: “I spoke too quickly and misunderstood your answer. I apologize.” 

Such an act can increase rather than decrease teacher authority because students see 

integrity in action. 

Teaching Through Forgiveness 

When a student sincerely acknowledges a mistake, the teacher can demonstrate 

appropriate forgiveness. This creates an environment where accountability and mercy 

coexist. 
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Teaching Through Courage 

Teachers must sometimes defend truth even when doing so is difficult. The Prophetic 

life demonstrates courage combined with wisdom. Courage in education can mean: 

standing against cheating, protecting vulnerable students, challenging misinformation, 

and maintaining academic integrity. 

Teaching Through Justice and Compassion Together 

Justice without compassion can become rigid. Compassion without justice can become 

inconsistent. The Prophetic model brings both together. A teacher can uphold rules 

while considering circumstances. 

The Teacher’s Private Conduct 

Character cannot be reduced to public performance. A teacher may appear excellent 

before students but behave differently elsewhere. Prophetic education emphasizes 

sincerity. The goal is not merely to appear virtuous. It is to develop genuine character. 

Sincerity in Teaching 

Teaching should be connected with sincere concern for knowledge and learners. The 

teacher should not teach solely for: status, praise, authority, or recognition. The 

educational relationship becomes healthier when knowledge is treated as a trust. 

The Teacher as Trustee of Knowledge 

Knowledge carries responsibility. A teacher must avoid knowingly transmitting false 

information. A teacher must respect sources. A teacher should distinguish established 

knowledge from personal opinion. This is especially important in religious education. 

Teaching Religious Knowledge by Practice 

When teaching religious subjects, the gap between theory and practice becomes 

particularly important. A teacher explaining prayer should respect prayer. A teacher 

teaching honesty should practise honesty. A teacher teaching mercy should demonstrate 

mercy. Students are sensitive to contradictions. 

The Educational Power of Consistency 

The longer students observe a teacher, the more powerful the example becomes. A 

single excellent lesson may inspire students temporarily. A consistently ethical teacher 

can influence character for years. 
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Teaching by personal example is one of the deepest principles of the Prophetic method 

of education. The Prophet Muhammad صلى الله عليه وسلم did not merely communicate ideas; he 

embodied them. His life transformed abstract principles into visible realities. Honesty 

could be observed in his dealings, mercy in his relationships, patience in his difficulties, 

justice in his leadership, humility in his conduct and worship in his daily life. 

The Qur’an provides the clearest foundation for this educational principle in Qur’an 

33:21, where Allah describes the Messenger صلى الله عليه وسلم as an uswah hasanah, an excellent 

example. The significance of this description is enormous. It means that the Prophet صلى الله عليه وسلم 

is not only someone whose teachings should be memorized but someone whose conduct 

should be studied and imitated. 

The Qur’an further says: 

“Indeed, you are surely upon magnificent character.” Qur’an 68:4 

Character therefore becomes an essential dimension of Prophetic authority. The 

Prophet’s صلى الله عليه وسلم teaching was strengthened by the consistency between what he said and 

what he did. This principle is equally important for modern teachers. Students observe 

teachers even when teachers believe they are not teaching. They observe how teachers 

react to mistakes, whether they arrive punctually, how they speak about absent 

colleagues, how they treat weaker students, whether they acknowledge errors and 

whether they apply rules fairly. Thus, every teacher communicates two curricula: the 

formal curriculum of the subject and the lived curriculum of personal conduct. The 

Prophetic model demonstrates that the second can be as influential as the first. The 

teacher who teaches honesty but behaves dishonestly weakens the lesson. The teacher 

who teaches respect but humiliates students contradicts the lesson. The teacher who 

teaches lifelong learning but never reads or develops professionally sends an 

inconsistent message. 

On the other hand, the teacher who practises what he or she teaches creates credibility. 

Practical demonstration is a major part of this model. 

 The Prophet صلى الله عليه وسلم said, 

 “Pray as you have seen me praying,”  

as recorded in Sahih al-Bukhari 631. The instruction illustrates the relationship between 

observation and learning. Students observe the teacher, imitate the practice and develop 
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competence through repetition. The same principle is evident in the teaching of ablution 

and Hajj. Sahih Muslim 226a records the demonstration of ablution, while Sahih 

Muslim 1297 contains the principle of learning Hajj rituals from the Prophet صلى الله عليه وسلم. These 

examples show that the teacher’s action can communicate information more effectively 

than lengthy verbal description. Personal example also has profound importance in 

character education. A teacher who remains patient when a student struggles teaches 

patience more effectively than a lecture about patience. A teacher who admits a mistake 

teaches honesty. A teacher who listens respectfully teaches respect. A teacher who 

forgives appropriately teaches mercy. 

This is why teacher formation must include character formation. A school cannot expect 

students to develop values that adults consistently violate.  The Prophetic model also 

teaches humility. The Qur’an reminds humanity that above every possessor of 

knowledge is someone more knowledgeable (Qur’an 12:76). Teachers can therefore be 

experts without becoming arrogant. The willingness to say “I do not know” and then 

investigate is a sign of intellectual maturity. This principle is particularly important in 

the contemporary information age. Teachers have access to enormous quantities of 

information, but access to information does not guarantee accuracy. A responsible 

teacher verifies sources and models intellectual caution. Qur’an 17:36 prohibits 

pursuing that of which one has no knowledge, while Qur’an 49:6 commands 

verification of important information. The teacher therefore becomes a model of 

responsible knowledge. Teaching by personal example also extends beyond the 

classroom. Students learn from the teacher’s relationship with colleagues, parents, 

school authorities, community members and society. Professional respect becomes part 

of education. The deepest lesson is that the teacher’s character is itself an educational 

instrument. A book can explain honesty. A lecture can describe patience. A textbook 

can define justice. But a trustworthy, patient and just teacher allows students to see 

these qualities. This is the unique power of example. 

The Prophetic method therefore calls educators to examine themselves continuously. 

Before asking, “What should I teach my students?” the teacher should also ask: 

“What am I showing my students through the way I live?” 
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This question transforms teaching from a profession of information delivery into a 

vocation of human formation. The teacher who becomes a positive example does not 

merely teach lessons. The teacher becomes a lesson. 
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Chapter 19: Use of Gestures, Physical Demonstration 

and Visual Methods 

Introduction 

Teaching is not limited to spoken words. Human beings learn through seeing, hearing, 

observing, touching, moving, practising and experiencing. A skilled teacher therefore 

understands that different forms of communication can strengthen understanding. The 

Prophetic method of teaching provides numerous examples of communication that went 

beyond verbal explanation. The Prophet Muhammad صلى الله عليه وسلم used gestures, physical 

movements, demonstrations, positioning, objects, visual analogies and practical 

examples to make ideas clearer and more memorable. This method is particularly 

significant because many educational concepts are difficult to understand when they 

remain purely abstract. A verbal explanation of prayer, ablution, pilgrimage, social 

relationships or moral conduct may provide information, but demonstration allows the 

learner to see how knowledge is translated into action. The Prophet صلى الله عليه وسلم frequently 

transformed theoretical instruction into observable practice. The Qur’an itself 

repeatedly draws human attention toward visible signs in creation. 

 Allah says: 

“Say, ‘Observe what is in the heavens and the earth.’” Qur’an 10:101 

The command to observe indicates that seeing and reflecting upon the world can 

become a pathway to knowledge. The Prophetic method therefore presents a broad 

educational principle: when an idea can be made visible, the teacher should consider 

making it visible. 

From Hearing to Seeing 

Verbal teaching depends primarily on hearing and linguistic comprehension. Visual 

teaching provides another route to understanding.  

Consider the difference between saying: 

“Perform the ablution in this order”  
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and actually demonstrating the procedure. The second method reduces ambiguity. The 

learner does not merely hear instructions. The learner sees the sequence. This is one of 

the most important strengths of practical Prophetic education. 

The Prophet صلى الله عليه وسلم as a Demonstrating Teacher 

The Prophet صلى الله عليه وسلم frequently taught by showing rather than merely telling. Prayer is 

perhaps the clearest example. 

He said: 

“Pray as you have seen me praying.” Sahih al-Bukhari, Hadith 631 

The statement establishes observation as an educational method. The learner observes 

the teacher’s actions and then reproduces them. 

Demonstration in Prayer 

Prayer contains numerous physical actions: standing, bowing, prostration, sitting, 

recitation, and transitions between positions. A purely verbal description could become 

complicated. Demonstration simplifies the process. The learner can observe: where the 

hands are placed, how the body moves, when the movement begins, and how one 

posture changes into another. Thus, the body itself becomes part of the teaching 

process. 

Demonstration in Ablution 

A similar principle appears in the teaching of ablution. ‘Uthman ibn ‘Affan  

demonstrated the Prophet’s صلى الله عليه وسلم method of ablution and explained that he had seen the 

Prophet صلى الله عليه وسلم perform it. This is recorded in Sahih al-Bukhari and Sahih Muslim, including 

Sahih Muslim 226a. The educational value lies in the combination of: observation, 

memory, imitation, and transmission.  

Demonstration During Hajj 

Hajj provides another important example. The Prophet صلى الله عليه وسلم performed the pilgrimage 

while the Companions observed him. He instructed them: 

“Learn your rituals from me.” This is recorded in Sahih Muslim, Hadith 

1297. 

The principle is highly relevant to education. Some forms of knowledge cannot be 

mastered fully through books alone. They require guided observation and practice. 
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Learning by Doing 

Modern educational theory frequently emphasizes experiential learning. The Prophetic 

method contains a strong practical dimension. Learners were not expected merely to 

memorize descriptions. They were expected to perform. This distinction is crucial. 

Knowing about something is different from knowing how to do it. 

Physical Demonstration Reduces Ambiguity 

Words can sometimes have multiple interpretations. A physical demonstration provides 

greater precision. For example, instructions such as: “Stand properly” may be 

interpreted differently. But a teacher who demonstrates the expected posture provides 

a clearer model. 

Demonstration and Skill Development 

Skills require practice. A student learning: writing, pronunciation, laboratory technique, 

drawing, physical exercise, computer operation, or public speaking benefits from 

seeing the skill performed correctly. The teacher can then observe the student and 

provide correction. This produces a cycle: demonstration !’ imitation !’ practice !’ 

feedback !’ improvement. 

The Teacher’s Body as an Educational Instrument 

In ordinary conversation, the body communicates continuously. Facial expression 

communicates emotion. Hand movement communicates emphasis. Posture 

communicates confidence. Eye contact communicates attention. Position 

communicates relationship. The Prophet صلى الله عليه وسلم used these dimensions of communication 

effectively. 

Gesture and Meaning 

A gesture can strengthen verbal meaning. Pointing toward something can direct 

attention. Raising a hand can emphasize importance. Indicating direction can clarify 

spatial relationships. Moving the hands can illustrate size, distance or sequence. A 

teacher should therefore recognize that communication is multimodal. 

The Gesture of Pointing 

The Prophet صلى الله عليه وسلم sometimes pointed while teaching. Pointing has an immediate 

educational function: it directs the learner’s attention toward a specific object, place or 
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idea. Attention is the first condition of observation. If learners do not know where to 

look, they may miss the lesson. 

Teaching Through Spatial Position 

Where a teacher stands can affect what learners see. A demonstration should be 

positioned so that students have a clear view. The Prophet صلى الله عليه وسلم sometimes physically 

positioned himself in ways that allowed people to observe his actions. This principle 

can be applied in modern classrooms. When demonstrating an experiment, the teacher 

should ensure that all students can see the process. When writing on a board, the teacher 

should not block the important information. 

Visualizing an Abstract Concept 

One of the greatest educational challenges is explaining something abstract. Concepts 

such as: time, faith, responsibility, social cooperation, moral consequence, and human 

character cannot always be physically displayed. The Prophet صلى الله عليه وسلم sometimes used 

concrete analogies to make such concepts understandable. 

The River Analogy 

The Prophet صلى الله عليه وسلم compared the five daily prayers to a river flowing at a person’s door. 

The question posed to the Companions was whether such a person would retain dirt if 

he bathed in that river five time each day. They replied that no dirt would remain. The 

Prophet صلى الله عليه وسلم then explained that the five daily prayers erase sins. This is recorded in Sahih 

al-Bukhari, Hadith 528, and Sahih Muslim, Hadith 667. The educational method is 

remarkable. An invisible spiritual concept—purification from sin—is explained 

through a visible physical experience—washing in a river. 

Why Visual Analogies Work 

A visual analogy connects: the known with the unknown Most learners already 

understand a river.  They know that repeated washing removes physical dirt. The 

teacher then uses this familiar understanding to explain spiritual purification. The result 

is conceptual transfer. 

 The Date-Palm Example  

The Prophet صلى الله عليه وسلم also used a familiar object from the environment of Arabia to stimulate 

thought. He asked his Companions which tree resembled the believer. The date palm 

became the answer. The incident is recorded in Sahih al-Bukhari, Hadith 131. The 
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educational value is not limited to the final answer. The entire process encourages 

observation and analogy. 

The Good Tree in the Qur’an 

The Qur’an itself uses a tree as an educational illustration: 

“Have you not considered how Allah presents an example of a good 

word like a good tree?” Qur’an 14:24 

The abstract idea of a good word is explained through the concrete image of a tree. 

Visual Representation in the Qur’an 

The Qur’an contains numerous examples of visual and sensory imagery. The light of 

Allah is compared through an extended parable in Qur’an 24:35. The temporary nature 

of worldly life is illustrated through rain and vegetation in Qur’an 10:24. Charity is 

compared with a grain producing many ears in Qur’an 2:261. The spider’s fragile house 

becomes an illustration in Qur’an 29:41. These examples demonstrate that visual 

imagination can carry profound intellectual and moral meaning. 

Drawing as an Educational Method 

The Prophetic tradition contains an important example of using lines to illustrate ideas. 

The Prophet صلى الله عليه وسلم drew a straight line and lines branching from it while explaining the 

human condition and paths that divert from the straight path. This narration is reported 

in Sunan Ibn Majah, Hadith 11, and related reports appear in the tradition. The 

educational principle is powerful: an abstract idea can be represented spatially. Instead 

of merely describing different paths, the teacher can draw them. 

The Straight Line as a Visual Concept 

A line can communicate: direction, continuity, choice, distance, and deviation. A 

diagram can therefore communicate relationships that may take many sentences to 

describe. 

Visual Teaching and Memory 

Visual information can remain in memory because learners associate an idea with an 

image. A student may remember: a diagram, a shape, a position, or a demonstration 

long after forgetting exact verbal wording. This is one reason visual teaching is 

valuable. 
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The Importance of Sequence 

Demonstration is particularly useful for processes. 

For example: 

1. Prepare the materials; 

2. Perform the first action; 

3. Perform the second; 

4. Observe the result; 

5. Complete the process.  

A learner can follow the sequence by observing the teacher. 

This method is useful in religious, scientific, vocational and technical education. 

Physical Demonstration and Correction 

Demonstration also allows immediate correction. A student may perform a task 

incorrectly. The teacher can show the correct method. This is more effective than 

repeatedly saying: “No, that is wrong.” The student receives a positive model of the 

desired behaviour. 

Correcting Prayer Through Demonstration 

The famous incident of the man who prayed incorrectly provides an important 

educational example. The Prophet صلى الله عليه وسلم did not merely tell him that his prayer was wrong. 

He taught him how to perform it correctly. The incident is recorded in Sahih al-Bukhari, 

Hadith 793, and also in Hadith 6251. The educational method combines: observation, 

instruction, practice, and correction. 

Demonstration and Learner Confidence 

Demonstration can reduce anxiety. A learner who does not know how to perform a task 

may fear failure. When the teacher first demonstrates the process, the learner gains a 

model. The task becomes less mysterious. 

Demonstration Before Independent Practice 

A teacher should often demonstrate before asking students to perform independently. 

This is especially important when the activity contains several stages. For example, in 
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a science experiment, students should first understand: what to do, how to do it, what 

precautions are necessary, and what outcome to expect.  

“I Do, We Do, You Do” 

A useful modern classroom sequence is: I do — the teacher demonstrates. We do — 

teacher and students practise together. You do — students practise independently. This 

structure is highly compatible with the Prophetic emphasis on demonstration and 

guided practice. 

Visual Teaching for Children 

Children often benefit greatly from concrete and visual communication. The Prophet صلى الله عليه وسلم 

interacted with children through simple and understandable communication. 

When teaching children, teachers can use: objects, pictures, gestures, stories, role-play, 

demonstration, and repetition. The objective is not to simplify knowledge into 

meaninglessness but to present it at a level children can understand. 

Visual Teaching for Language Learning 

Language teachers can use physical objects to teach vocabulary. A teacher can show: a 

book, a pen, a door, a chair, or a picture while introducing the corresponding word. This 

creates a direct connection between word and object. 

Gestures in Language Teaching 

Gestures can also assist language learning. 

For example: “stand,” “sit,” “open,” “close,” “come,” and “go” can be reinforced 

through physical action. This can be especially helpful for young learners and second-

language learners. 

Visual Teaching in Religious Education 

Religious education also benefits from appropriate visual and practical methods. Prayer 

can be demonstrated. Ablution can be demonstrated. Hajj rituals can be illustrated. 

Inheritance relationships can be diagrammed. Historical events can be represented 

through maps and timelines. Qur’anic concepts can be explained through appropriate 

visual analogies. 

Respecting Sacred Subjects 
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Visual teaching in religious education should nevertheless be used with sensitivity. 

Teachers should distinguish between: appropriate educational diagrams, historical 

maps, process illustrations, and representations that may be religiously or culturally 

inappropriate. The objective should always remain respectful learning. 

Demonstration in Science Education 

The Qur’an repeatedly invites people to observe creation. 

Allah says: 

“Do they not look at the camels—how they are created?” Qur’an 88:17 

The verse encourages observation. Science education can similarly begin with careful 

observation. 

Observation Before Explanation 

Sometimes teachers explain too quickly.  

A better approach may be: 

“Look carefully at this object.” 

“What do you notice?” 

“What changes?” 

“Why do you think this happened?” 

Only after observation does the teacher introduce the formal explanation. This develops 

curiosity and analytical thinking. 

Teaching Through the Natural World 

The Prophet صلى الله عليه وسلم taught people who lived close to nature. 

They were familiar with: animals, plants, water, deserts, agriculture, trade, travel, and 

the night sky. The teacher can use the learner’s environment as a textbook. 

Local Environment as a Classroom 

Modern teachers can follow the same principle. Students can learn through: local rivers, 

farms, markets, historical buildings, museums, community institutions, plants, animals,  

and geographical features. The environment becomes an educational resource. 

Visual Learning and Memory 
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A strong visual example can become a memory anchor. For instance, when students see 

a plant growing from a seed, they can remember lessons about: growth, patience, 

conditions, and responsibility. The visual experience gives the abstract concept a 

concrete reference point. 

Sensory Learning 

Learning can involve several senses. Seeing, hearing, touching, moving, smelling, and 

sometimes tasting can make appropriate lessons more memorable. Food education, 

science experiments, agriculture and vocational training can particularly benefit from 

sensory learning. 

Demonstration and Repetition 

Demonstration becomes stronger when combined with repetition. A learner may 

understand a demonstration but forget it later. Repeated practice develops competence. 

This is why Prophetic education combines: showing, doing, repeating, and correcting. 

Demonstration Does Not Eliminate Explanation 

Physical demonstration should not replace verbal explanation completely. The 

strongest teaching may combine both. The teacher: explains the purpose, demonstrates 

the process, allows students to practise, answers questions, and provides feedback. The 

Teacher Should Explain the “Why” Students should not merely imitate mechanically. 

Whenever appropriate, teachers should explain the reason behind a procedure. 

Understanding why strengthens independent application. 

Demonstration and Critical Thinking 

Visual teaching can also stimulate questions. After demonstrating an experiment, the 

teacher may ask: “What do you think will happen if we change this variable?” 

Students then predict outcomes. The demonstration becomes the beginning of inquiry 

rather than the end of thought. 

Visual Evidence and Verification 

A visual presentation should not automatically be accepted as proof. Images and videos 

can be manipulated. Students therefore need media literacy. The Qur’anic principle of 

verification remains relevant: 

“Then verify.” Qur’an 49:6 
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Modern visual education should therefore include critical examination of visual 

information. 

Digital Visual Education 

Modern teachers have access to: presentations, animations, simulations, educational 

videos, maps, interactive diagrams, virtual laboratories, and digital models. These tools 

can extend the principle of visual education. However, technology should serve 

understanding rather than merely create visual stimulation. 

The Danger of Excessive Visual Stimulation 

Not every lesson requires elaborate graphics. Too many animations, images and effects 

can distract from the central idea. The Prophetic principle suggests purposeful 

communication. 

The question is not: 

“How many visuals can I use?” 

but: 

“Which visual will make this concept clearer?” 

The Principle of Simplicity 

A good visual aid should simplify rather than complicate. A diagram with unnecessary 

information may confuse students. A simple line, shape or image may sometimes 

communicate more effectively. The Prophetic examples demonstrate the educational 

value of simplicity. 

Visual Teaching and Individual Differences 

Some students respond strongly to visual explanations. Others may need verbal 

explanation or physical practice. Therefore, visual methods should be combined with 

other approaches. The goal is not to label students permanently as 

 “visual learners” or “auditory learners.” 

Rather, the teacher should provide multiple opportunities to understand. 

Demonstration and Inclusive Education 
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Students with different learning needs may benefit from different forms of presentation. 

Teachers can provide: spoken instructions, written instructions, visual diagrams, 

physical demonstrations, and repeated practice. This increases accessibility. 

The Teacher’s Position During Demonstration  

When demonstrating, the teacher should consider: visibility, distance, lighting, student 

position, pace, and sequence. Every learner should have a reasonable opportunity to 

observe. 

Demonstration Followed by Student Demonstration 

One of the strongest methods is to ask the student to demonstrate after watching the 

teacher. This allows the teacher to determine whether the learner actually understood. 

For example: 

“Show me how you would perform this.” 

The student’s performance becomes evidence of learning. 

Teaching Through Role-Play 

Role-play can transform social principles into experience.  

Students can act out: a respectful conversation, a disagreement, a marketplace 

interaction, a counselling situation, or a conflict-resolution scenario. The teacher can 

then discuss the behaviour. This method connects knowledge with action. 

Real Objects as Teaching Resources 

Teachers do not always need expensive educational equipment. Everyday objects can 

become resources. A bottle can illustrate measurement. A plant can illustrate growth. 

Coins can illustrate mathematics. A map can illustrate geography. A book can illustrate 

classification. The environment is full of teaching materials. 

The Prophetic Principle of Familiarity 

The Prophet صلى الله عليه وسلم frequently communicated through realities familiar to his audience. This 

principle can be adapted to contemporary learners. Teachers should know what students 

understand already. From that foundation, new knowledge can be constructed. 

From Concrete to Abstract 
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An effective sequence is often: concrete experience, observation, description, 

conceptual explanation, application, reflection. The Prophetic use of tangible examples 

supports this educational movement. 

Demonstration as an Expression of Mercy 

Teaching through demonstration can be an act of mercy because it reduces unnecessary 

difficulty. A learner should not be expected to discover a complex procedure entirely 

through trial and error when the teacher can demonstrate it safely and clearly. 

Demonstration and Teacher Patience 

After demonstrating, the teacher should allow students sufficient time to practise. A 

teacher who becomes angry because students cannot imitate immediately may 

undermine learning. The teacher should observe where difficulty occurs and provide 

targeted guidance. 

Learning Through Observation of Character 

Demonstration is not limited to physical skills. 

Teachers also demonstrate: patience, respect, honesty, punctuality, discipline, and 

compassion. Thus, Chapter 18’s principle of personal example and this chapter’s 

principle of physical demonstration overlap at an 

important point: students learn by observing teachers. 

From Observation to Internalization 

The ultimate objective of demonstration is not imitation alone. The learner should 

eventually understand the principle well enough to act independently. A student who 

only copies the teacher may become dependent. A student who understands the 

principle can adapt it appropriately. 

Modern Classroom Application 

A teacher can apply the Prophetic method by asking: 

Can I show this instead of only explaining it? 

Can I draw it? 

Can I demonstrate it? 

Can I use an object? 
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Can I connect it with something familiar? 

Can students practise after watching? 

Can students explain what they observed? 

Can I check understanding through performance? 

These questions turn visual teaching into a systematic educational practice. 

The use of gestures, physical demonstration and visual methods represents an important 

dimension of the Prophetic method of teaching. The Prophet Muhammad صلى الله عليه وسلم understood 

that people do not learn through words alone. They learn through observation, action, 

imitation, experience and reflection. His teaching therefore frequently transformed 

abstract principles into concrete and observable forms. The instruction, “Pray as you 

have seen me praying,” recorded in Sahih al-Bukhari 631, provides perhaps the clearest 

example. Prayer is a complex practical act. Instead of relying exclusively upon verbal 

description, the Prophet صلى الله عليه وسلم became the visible model. The learner watched, imitated and 

practised. The same principle appears in ablution and Hajj. The demonstration of 

ablution recorded in Sahih Muslim 226a shows how a practical action can be 

transmitted through observation. The instruction to learn the rituals of Hajj from the 

Prophet صلى الله عليه وسلم,recorded in Sahih Muslim 1297, further demonstrates that certain forms of 

knowledge are best acquired through direct participation. The Prophet صلى الله عليه وسلمalso used 

familiar objects and experiences to explain abstract ideas. The river analogy for the five 

daily prayers, recorded in Sahih al-Bukhari 528 and Sahih Muslim 667, turns spiritual 

purification into a familiar physical image. The date-palm question in Sahih al-Bukhari 

131 stimulates thought through an object familiar to the Companions. These methods 

show that effective teaching begins with the learner’s existing experience. 

The Qur’an follows a similar educational pattern. It uses trees, light, rain, seeds, 

animals, mountains, the earth and other visible realities to communicate profound ideas. 

Qur’an 14:24, for example, compares a good word to a good tree. Qur’an 2:261 uses 

the image of a grain producing many ears to explain the multiplication of reward. 

Qur’an 29:41 uses the spider’s house as an illustration of fragility. Such examples 

demonstrate that visual imagination can carry sophisticated moral and theological 

meaning. The use of gestures and diagrams is also educationally significant. A physical 

movement can direct attention, communicate emphasis or clarify relationships. A line 

can represent a path. A diagram can represent a process. A physical demonstration can 
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eliminate ambiguity. For modern educators, this principle is especially important 

because classrooms now possess powerful visual technologies. Digital boards, 

animations, simulations, educational videos, maps and interactive models can make 

difficult concepts accessible. Yet the availability of technology does not mean that 

every lesson requires technological decoration. The principle remains the same: use 

visual means when they genuinely improve understanding. Visual teaching should 

therefore be purposeful. 

The teacher should ask not how impressive a presentation looks, but whether students 

understand the concept better because of it. The Prophetic method also reminds 

educators that demonstration should be followed by practice. Seeing is not the final 

stage. Students must often perform the task themselves. The sequence of demonstration, 

guided practice, independent practice and feedback provides a powerful structure for 

learning. This is particularly important in skill-based education. A student learning to 

pray must pray. A student learning to write must write. A student learning a language 

must speak and use it. A student learning science must investigate. A student learning 

technology must operate the technology. A student learning moral conduct must 

practise it in real situations. Thus, learning moves from observation to action. Another 

major lesson is that visual and physical teaching should be combined with explanation. 

Demonstration without explanation can produce mechanical imitation. Explanation 

without demonstration can leave learners uncertain. The strongest method combines 

both. The teacher explains the purpose. The teacher demonstrates the method. The 

learner observes. The learner practises. The teacher corrects. The learner repeats. 

Gradually, the learner becomes independent. This is a complete educational cycle. The 

Qur’anic command to observe creation, as in Qur’an 10:101 and Qur’an 88:17–20, 

further demonstrates the educational importance of observation. The world itself 

becomes a field of learning. For contemporary teachers, therefore, the central lesson is 

simple but profound: Do not only tell learners what to do. Whenever possible, show 

them. Do not merely define. Illustrate. Do not merely describe. Demonstrate. Do not 

merely lecture. Engage the senses. Do not merely ask students to remember. Give them 

experiences that make remembering meaningful. The Prophetic method demonstrates 

that the most effective education often joins word, image, movement, experience and 

practice. The teacher’s voice communicates. The teacher’s hands demonstrate.  The 

teacher’s gestures direct attention. The teacher’s actions provide a model. The learner’s 
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practice transforms observation into competence. This integration of verbal and visual 

communication is one of the enduring strengths of Prophetic pedagogy. 
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Chapter 20: Teaching Through Real-Life Situations 

Introduction 

One of the most remarkable features of the Prophetic method of teaching is its close 

connection with real life. The Prophet Muhammad صلى الله عليه وسلم did not confine education to 

formal gatherings or predetermined lessons. His teaching occurred in the mosque, 

marketplace, home, journey, battlefield, family circle, community gathering and 

ordinary social interactions. Whenever a situation arose that contained an educational 

lesson, he used it as an opportunity to teach. This method gives Prophetic education a 

distinctive practical character. Knowledge was not separated from life. The 

Companions learned religious principles while experiencing real circumstances. They 

learned patience when difficulties occurred, justice when disputes arose, mercy when 

people made mistakes, courage when danger appeared, and generosity when someone 

was in need, and faith when circumstances tested them. The Qur’an itself presents 

guidance through actual events, historical experiences and human situations. The lives 

of previous prophets are narrated not merely as historical information but as sources of 

instruction, reflection and moral development.  

Allah says: 

“Indeed, in their stories there is a lesson for people of understanding.” 

Qur’an 12:111 

The word ‘ibrah carries the meaning of drawing a lesson from an event. The event 

becomes a classroom. This principle is central to Prophetic pedagogy. 

Education Beyond the Classroom 

Modern education often associates teaching with a classroom, timetable, textbook and 

examination. These are valuable institutions, but education in the Prophetic model is 

broader. The Prophet صلى الله عليه وسلم taught wherever people lived their lives. A person asked a 

question, and a lesson emerged. Someone made a mistake, and a lesson emerged. A 

dispute occurred, and a lesson emerged. A child behaved in a particular way, and a 

lesson emerged. A person experienced difficulty, and a lesson emerged. A social 

problem appeared, and the Prophet صلى الله عليه وسلم addressed it. Thus, life itself became an 

educational environment. 



 

— 285 — 

The Principle of Situational Teaching 

Situational teaching means responding educationally to the circumstances that learners 

actually encounter. Instead of waiting for a theoretical lesson on honesty, the teacher 

can discuss honesty when a student finds something that does not belong to him. Instead 

of teaching conflict resolution only through definitions, the teacher can guide students 

when an actual disagreement occurs. Instead of teaching responsibility only through a 

textbook, the teacher can use a real classroom responsibility as a learning experience. 

This approach gives knowledge immediate relevance. The Prophet صلى الله عليه وسلم and the Living 

Classroom The Companions were not passive recipients of information. They lived 

alongside the Prophet صلى الله عليه وسلم. They travelled with him. They worshipped with him. They 

traded. They married. They raised families. They faced political and social challenges. 

They encountered people from different communities. The Prophet صلى الله عليه وسلم used these 

circumstances to develop their understanding. Consequently, Prophetic education was 

deeply experiential. 

Teaching When Questions Arise 

Questions are naturally connected with real life. People ask questions when they 

encounter uncertainty. The Prophet صلى الله عليه وسلم welcomed genuine questions and used them as 

educational opportunities. Sometimes the answer was brief. Sometimes it was detailed. 

Sometimes the Prophet صلى الله عليه وسلم asked the questioner another question. Sometimes he gave an 

example. The response was therefore adapted to the situation. 

The Date-Palm Incident 

A famous example concerns the date palm. 

The Prophet صلى الله عليه وسلم asked: 

“Among the trees there is a tree whose leaves do not fall and which 

resembles a Muslim. Tell me what it is.” 

The Companions began thinking. realized that it was the date palm but was shy to speak. 

The Prophet صلى الله عليه وسلم then identified the tree. The incident transformed a familiar object into 

an educational instrument. Sahih al-Bukhari, Hadith 131. The lesson emerged from the 

environment. 

The Man Who Prayed Incorrectly 
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Another important example concerns a man who prayed incorrectly. The Prophet صلى الله عليه وسلم 

observed the man’s prayer and then taught him how to pray properly. The incident was 

not merely a theoretical lesson about prayer. It was a real performance requiring 

correction. The Prophet صلى الله عليه وسلم used the situation itself as the teaching opportunity. The 

account is recorded in Sahih al-Bukhari, Hadith 793 and 6251. This demonstrates an 

important educational principle: mistakes can become lessons when corrected with 

wisdom. 

The Bedouin Who Urinated in the Mosque 

A particularly striking example occurred when a Bedouin urinated inside the mosque. 

The Companions wanted to stop him immediately, but the Prophet صلى الله عليه وسلم instructed them 

not to interrupt him. Afterward, he explained the proper treatment of the place and 

taught the man appropriate conduct. The narration is recorded in Sahih al-Bukhari, 

Hadith 6128, and related narrations appear in Sahih Muslim. This was not merely 

correction. It was situational education. The Prophet صلى الله عليه وسلم considered: the person’s 

ignorance, the potential consequences of sudden interruption, the sanctity of the 

mosque, and the need to teach correct behaviour. 

The Educational Value of Mistakes 

A mistake provides a teacher with important information. It shows what the learner 

does not yet understand. Therefore, mistakes should not always be treated simply as 

failures. They can become educational opportunities. The Prophet صلى الله عليه وسلم often corrected 

errors without humiliating the individual. This preserved dignity while improving 

behavior. 

Teaching Through Social Problems 

Many Prophetic teachings arose from social circumstances. People brought disputes. 

People asked about marriage. People asked about inheritance. People faced financial 

difficulties. People experienced family disagreements. People struggled with anger. 

The Prophet صلى الله عليه وسلم responded to these circumstances with guidance. The resulting teachings 

were practical because they were connected with real human needs. 

The Man Who Asked About the Best Deed 

The Prophet صلى الله عليه وسلم was asked about the best deeds on different occasions. His answers 

sometimes differed depending on the person and circumstances. In one narration, when 
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asked which deed is best, he mentioned prayer at its proper time, kindness to parents 

and striving in Allah’s cause. This is recorded in Sahih al-Bukhari. The educational 

lesson is significant. The best answer is not always an abstract universal statement. A 

wise teacher considers the learner’s situation. 

Teaching Through Family Situations 

The Prophet صلى الله عليه وسلم also taught through family life. His interactions with his wives and 

family members demonstrated: mercy, consultation, patience, respect, affection, 

responsibility, and communication. Family life therefore became a practical model of  

“Indeed, in the Messenger of Allah you have an excellent example.” 

Qur’an 33:21 

Teaching Through Journeys 

Travel creates educational opportunities because people encounter unfamiliar 

circumstances. The Prophet صلى الله عليه وسلم travelled with the Companions and taught them during 

journeys. Travel involved: prayer, fasting, water, food, companionship, leadership, 

patience, and interaction with different communities Consequently, journeys became 

mobile classrooms. 

Learning During Hajj 

The Farewell Pilgrimage provides one of the greatest examples of large-scale 

situational education. Thousands of Companions witnessed the Prophet صلى الله عليه وسلم performing 

the pilgrimage. They observed his actions and listened to his instructions. 

He said: 

“Learn your rituals from me.” Sahih Muslim, Hadith 1297. 

The pilgrimage itself became an educational experience. 

Teaching Through Public Events 

The Prophet صلى الله عليه وسلم also used public occasions to communicate important principles. 

The Farewell Sermon addressed: human dignity, property, blood, family 

responsibilities, and equality. A large public gathering therefore became an educational 

environment. The teacher should recognize that assemblies, ceremonies and 

community events can become opportunities for meaningful learning. 
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Teaching Through Natural Events 

Natural events could also stimulate reflection. The Qur’an repeatedly directs attention 

to nature. 

Allah says: 

“Do they not look at the camels—how they were created, and at the 

sky—how it was raised, and at the mountains—how they were erected, 

and at the earth—how it was spread out?” Qur’an 88:17–20 

Observation of the world becomes an educational activity. 

Real-Life Situations Make Learning Meaningful 

Students often ask: 

“Where will I use this?” 

Situational teaching answers the question. When knowledge is connected with real life, 

its purpose becomes visible. A mathematics lesson becomes meaningful when used to 

solve an actual financial problem. A language lesson becomes meaningful when 

students use the language in conversation. A moral lesson becomes meaningful when 

students apply it to a real disagreement. 

The Principle of Relevance 

A teacher should constantly connect the lesson with the learner’s world. If students are 

learning honesty, the teacher can discuss: examinations, attendance, money, online 

communication, property, and promises. If students are learning responsibility, the 

teacher can connect it with: homework, class duties, school property, family 

responsibilities, and community service. This is practical Prophetic pedagogy. 

The Market as a Classroom 

The marketplace is a particularly important setting for situational education. Trade 

involves: honesty, measurement, trust, contracts, fairness, and responsibility. The 

Prophet صلى الله عليه وسلم addressed commercial practices and warned against deception. He said: 

“Whoever cheats us is not one of us.” This is recorded in Sahih Muslim, 

Hadith 101.  

The teaching emerged from commercial life. 
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Teaching Through Economic Situations 

Economic ethics become clearer when discussed through actual circumstances. 

Students can examine: fair pricing, honest measurement, transparent agreements, 

responsible borrowing, charity, and avoiding exploitation. Such education prepares 

learners for real life. 

Teaching Through Community Problems 

A community faces problems that cannot always be solved through theoretical lectures. 

Poverty requires compassion and practical support. Conflict requires reconciliation. 

Ignorance requires education. Injustice requires responsible action. The Prophet صلى الله عليه وسلم 

educated the Companions to respond to such realities. 

Reconciliation as Education 

The Qur’an says: 

“The believers are but brothers, so make peace between your brothers.” 

Qur’an 49:10 

A conflict therefore becomes an opportunity to teach reconciliation. The teacher can 

help students understand not only the principle but also how it works in practice. 

Teaching Through Emotional Situations 

Real life includes: anger, grief, fear, joy, jealousy, disappointment, and anxiety. The 

Prophet صلى الله عليه وسلم taught people how to respond to these emotional experiences.  A famous 

example concerns a man who asked for advice repeatedly. 

The Prophet صلى الله عليه وسلم repeatedly replied: 

“Do not become angry.” Sahih al-Bukhari, Hadith 6116. 

The teaching was simple because the man’s need was practical. 

The Power of Immediate Guidance 

When someone is experiencing a problem, lengthy theoretical discussion may not 

always be appropriate. Sometimes a short principle can be more effective. 

“Do not become angry.” 

“Speak good or remain silent.” 
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“Facilitate and do not make things difficult.” 

Such statements can become immediate behavioural guidance. 

Teaching Through Crisis 

Crisis reveals character. The Prophet صلى الله عليه وسلم educated his Companions during difficult 

circumstances. They experienced persecution, migration, warfare, poverty and loss. 

These circumstances provided opportunities for lessons in: patience, trust in Allah, 

leadership, sacrifice, brotherhood, and perseverance. 

The Qur’an as Situational Guidance 

Many Qur’anic verses were revealed in response to actual circumstances. Questions 

were asked. Events occurred. Mistakes were made. Conflicts developed. Guidance was 

then revealed. This demonstrates the relationship between revelation and human 

experience. The Qur’an is therefore not merely a collection of abstract principles; it also 

guides people through concrete situations. 

Historical Events as Educational Resources 

The Qur’an narrates the experiences of: Adam, Nuh, Ibrahim, Musa, Yusuf, and other 

prophets. These narratives teach through events. For example, the story of Yusuf 

addresses: jealousy, betrayal, separation, temptation, imprisonment, leadership, 

forgiveness, and divine wisdom. The learner encounters moral principles through a 

human story. 

The Story of Musa and Khidr 

The account of Musa and Khidr is particularly valuable educationally. Musa encounters 

events whose wisdom he initially cannot understand. The story teaches: patience, 

humility, limits of human knowledge, careful observation, and the importance of asking 

questions appropriately. Qur’an 18:60–82. This is education through experience. 

Teaching Through Consequences 

Real-life situations also allow learners to see consequences. Actions have results. 

Honesty produces trust. Deception destroys trust. Discipline develops competence. 

Neglect creates difficulty. Kindness strengthens relationships. Cruelty causes harm. 

The Qur’an states: 
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“Whoever does an atom’s weight of good will see it, and whoever does 

an atom’s weight of evil will see it.” Qur’an 99:7–8 

The principle of consequence is therefore central to moral education. 

Learning From Observation 

Situational education requires observation. The teacher should observe what students 

are doing. The teacher should identify difficulties. The teacher should recognize 

emotional responses. The teacher should understand the context before giving 

judgment. This is why effective teaching requires attentiveness. 

The Teacher as Observer 

A teacher who does not observe learners may teach the wrong lesson. The same 

behaviour may have different causes. A student who is silent may be: shy, confused, 

tired, disinterested, or struggling with the language. Observation helps the teacher 

respond appropriately. 

Context Matters 

A Prophetic educational principle is that context matters. The same answer may not be 

suitable for every person in every situation. A beginner may require a simple 

explanation. An advanced learner may require detailed reasoning. A person facing 

hardship may require encouragement. A person making deliberate wrongdoing may 

require stronger correction. Wisdom requires contextual judgment. 

Teaching Through Unexpected Moments 

Some of the most memorable lessons occur unexpectedly. A teacher may be walking 

through the school and notice litter. Instead of simply ordering students to clean it, the 

teacher can discuss: cleanliness, responsibility, public property, and respect for others. 

An ordinary moment becomes a moral lesson. 

Every Situation Can Become a Lesson 

A classroom door can teach punctuality. A broken chair can teach responsibility. A 

disagreement can teach communication. A lost object can teach honesty. A successful 

examination can teach gratitude and effort. A failure can teach perseverance. A 

community problem can teach service. The educational possibilities are everywhere. 

 



 

— 292 — 

The Difference Between Preaching and Teaching 

Situational education should not become constant preaching. Students should not feel 

that every ordinary event is being turned into a moral lecture. Wisdom includes 

knowing when to speak and when to remain silent. The Prophet صلى الله عليه وسلم chose appropriate 

moments for instruction. Ibn Mas’ud reported that the Prophet صلى الله عليه وسلم would choose suitable 

times for admonition so that people would not become bored. Sahih al-Bukhari, Hadith 

68. This principle remains important. 

Timing Is Part of Situational Teaching 

A correct lesson given at the wrong moment may be ineffective.A student who is 

emotionally distressed may first need support. A student who has just made a mistake 

may need calm correction rather than public criticism. A class that is exhausted may 

need activity rather than another long lecture. 

The teacher must read the situation. 

Teaching According to Immediate Need 

The Prophet صلى الله عليه وسلم frequently responded to the actual need of the questioner. This prevented 

unnecessary information overload. 

Modern teachers can apply this principle by asking: 

“What does this learner need at this moment?” 

The answer may be: information, clarification, encouragement, correction, practice, or 

simply patience. 

Situation-Based Assessment 

Assessment can also be connected with real life. Instead of asking students only to 

define “leadership,” the teacher can give them a group task. Instead of asking them to 

define cooperation, the teacher can observe them working together. Instead of asking 

them to define communication, the teacher can evaluate an actual presentation. 

Performance reveals understanding. 

Service as Education 

Community service can become a powerful educational method. Students can 

participate in: cleanliness drives, tree planting, helping elderly people, literacy 
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programmes, book collection, community awareness, and charitable activities. The 

lesson moves from theory to action. 

Moral Education Through Experience 

Moral values become stronger when students experience them. A student who helps 

someone in difficulty understands compassion differently from a student who only 

memorizes its definition. A student who participates in a community project 

understands cooperation differently from one who only reads about it. Experience gives 

moral education depth. 

Teaching Through Real-World Problems 

Problem-based learning is particularly compatible with situational teaching. The 

teacher presents a realistic problem. Students investigate. They discuss possible 

solutions. They evaluate consequences. They choose an appropriate response. They 

reflect upon the result. This approach develops both knowledge and judgment. 

Critical Thinking in Situational Education 

Real situations are rarely perfectly simple. 

Students may need to consider: 

What happened? 

Why did it happen? 

Who is affected? 

What information is reliable? 

What choices are available? 

What are the consequences? 

Which response is most ethical? 

This develops mature thinking. 

Verification Before Judgment 

Real-life situations can involve incomplete information. 

The Qur’an teaches: 

“If a sinful person brings you news, verify it.” Qur’an 49:6  
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This principle is extremely important for modern education. Students should learn not 

to judge people based on rumours, edited videos, social-media posts or incomplete 

information. 

Digital Situations as Modern Classrooms 

Today’s students live partly in digital environments. Social media, messaging 

platforms, online classrooms, digital games, and websites produce real educational 

situations. Teachers can use these circumstances to teach: digital responsibility, 

privacy, truthfulness, respectful communication, copyright awareness, and responsible 

sharing. 

Teaching Through Current Events 

Current events can also become educational resources when handled carefully. A 

teacher may connect news about: environment, science, economics, public health, 

technology, or social development with classroom concepts. The teacher should 

distinguish verified information from speculation. 

Teaching Through Local Experience 

Education becomes especially meaningful when connected with local life. Students 

may learn geography through their own district. They may learn economics through 

local markets. They may learn environmental science through nearby farms and water 

sources. They may learn history through local monuments and community memories. 

The local environment becomes a living textbook. 

The Teacher as Facilitator 

Situational teaching changes the teacher’s role. The teacher is not merely a speaker. 

The teacher becomes: observer, guide, interpreter, questioner, mentor, demonstrator, 

and problem-solver. The learner becomes an active participant. 

Reflection After Experience 

Experience alone does not guarantee learning. Reflection is necessary. 

After an activity, the teacher can ask: 

“What happened?” 

“What did you learn?” 
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“What went well?” 

“What could have been better?” 

“How would you respond differently next time?” 

This converts experience into knowledge. 

Experience, Reflection and Wisdom 

The ultimate purpose of situational teaching is wisdom. Knowledge tells the learner 

what something is. Experience shows what happens. Reflection helps explain why it 

happened. Wisdom helps determine what should be done next. The Prophetic model 

connects these dimensions. 

The Teacher Should Avoid Artificial Situations 

Real-life education should be authentic whenever possible. Teachers should not 

manufacture unnecessary problems merely to create lessons. Instead, they should notice 

genuine educational opportunities already present. Authenticity increases credibility. 

Respecting the Learner’s Dignity 

When using a real student’s mistake as an educational example, the teacher must protect 

the student’s dignity. The lesson should not become public humiliation. The Prophet صلى الله عليه وسلم 

often corrected behaviour without unnecessarily exposing individuals. This principle is 

especially important in today’s classrooms, where embarrassment can spread rapidly 

through photographs, videos and social media. 

Confidentiality in Situational Teaching 

Teachers may become aware of students’ personal difficulties. Such information should 

be handled responsibly. A teacher should not turn a student’s private struggle into 

public teaching material without appropriate justification and protection of identity. 

Education must preserve dignity. 

Real-Life Teaching and Emotional Safety 

A learner cannot benefit fully from a situation if the teacher creates fear. Students 

should feel that mistakes can be discussed safely. The classroom should become a place 

where learners can say: 

“I do not understand.” 
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“I made a mistake.” 

“I need help.” 

“I have another opinion.” 

This openness strengthens learning. 

Situational Teaching and Compassion 

The Qur’an describes the Prophet صلى الله عليه وسلم: 

“He is compassionate and merciful toward the believers.” Qur’an 9:128 

The teacher should therefore respond to real situations with compassion as well as 

knowledge. 

From Situation to Principle 

The strongest situational teaching does not stop with the event. The teacher extracts a 

general principle. A student cheats. The lesson becomes honesty. Two students fight. 

The lesson becomes conflict resolution. A student fails. The lesson becomes 

perseverance. A student helps another. The lesson becomes cooperation. Thus, the 

teacher moves from: event !’ reflection !’ principle !’ future application. 

Preparing Students for Life 

Education should prepare students not only to pass examinations but to live responsibly. 

Students will eventually become: parents, teachers, workers, leaders, citizens, 

neighbors, businesspeople, and community members. They will encounter complex 

situations. Situational education develops the judgment needed to respond. 

The Prophetic Model of Practical Wisdom 

The Prophet صلى الله عليه وسلم did not teach people merely to accumulate information. He cultivated 

wisdom. Wisdom means knowing: what to say, when to say it, how to say it, to whom 

to say it, and what action should follow. This is one of the highest objectives of 

education. 

Teaching through real-life situations is one of the most powerful dimensions of 

Prophetic pedagogy. The Prophet Muhammad صلى الله عليه وسلم educated people within the 

circumstances of their actual lives. He did not isolate knowledge from experience. 

Instead, he transformed questions into lessons, mistakes into opportunities for 
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correction, journeys into educational experiences, social problems into moral 

instruction, and ordinary objects into sources of reflection. The Qur’an supports this 

educational approach through its frequent presentation of stories, examples and real 

human experiences. The account of Yusuf is presented as a source of lessons for people 

of understanding (Qur’an 12:111). The account of Musa and Khidr demonstrates how 

human beings learn through experience, observation, questioning and reflection 

(Qur’an 18:60–82). The Qur’an also repeatedly directs people to observe creation, 

history and the consequences of human actions. 

The Prophetic Sunnah provides equally powerful examples. The date-palm incident in 

Sahih al-Bukhari 131 shows how an ordinary object can become an educational 

stimulus. The man who prayed incorrectly, recorded in Sahih al-Bukhari 793 and 6251, 

demonstrates how a real mistake can become a practical lesson. The incident of the 

Bedouin who urinated in the mosque, recorded in Sahih al-Bukhari 6128, illustrates 

how a difficult situation can be handled with wisdom rather than uncontrolled anger. 

The Prophet صلى الله عليه وسلم also adapted teaching according to immediate needs. When a man 

repeatedly asked for advice concerning his conduct, the Prophet صلى الله عليه وسلم repeatedly told him,  

“Do not become angry” (Sahih al-Bukhari 6116).  

The  brevity of the instruction was appropriate because the educational need was 

practical and immediate. Situational teaching also appears in the Prophet’s صلى الله عليه وسلم treatment 

of prayer, pilgrimage, family relationships, trade and community affairs. He taught 

people while they were living, not merely while they were sitting and listening. This 

principle has enormous significance for contemporary education. A modern teacher 

should not ask only: 

“What is today’s chapter?” 

The teacher should also ask: 

“What is happening among my learners today?” 

“What problem are they facing?” 

“What misunderstanding has appeared?” 

“What behaviour requires guidance?” 

“What real-life experience can help them understand this concept?” 
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Such questions transform teaching from information delivery into educational 

leadership. The classroom then becomes connected with life. A lesson about honesty 

becomes connected with examinations. A lesson about responsibility becomes 

connected with classroom duties. A lesson about environmental care becomes 

connected with the school surroundings. A lesson about cooperation becomes 

connected with group work. A lesson about compassion becomes connected with 

community service. A lesson about critical thinking becomes connected with 

information students encounter online. In this way, education becomes meaningful. 

However, situational teaching requires wisdom. Not every event requires a lecture. Not 

every mistake should be publicly discussed. Not every personal difficulty should 

become a classroom example. The teacher must protect dignity, choose the correct 

moment and respond according to the learner’s needs. The Prophetic model therefore 

combines relevance with mercy, experience with reflection, correction with dignity, 

and knowledge with action. The ultimate objective is not simply that students remember 

what the teacher said. The objective is that they know how to respond when life presents 

them with a real situation. This is the deeper meaning of practical education. A 

successful teacher does not merely prepare students for examinations. A successful 

teacher prepares them for life. And the Prophetic method demonstrates how this can be 

achieved: teach through the realities learners encounter, extract wisdom from 

experience, connect events with principles, and guide learners toward responsible 

action. 
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Chapter 21: Developing Critical Thinking Through 

Questions 

Introduction 

 

Questioning is one of the most powerful instruments of education. A question can 

awaken curiosity, expose misunderstanding, stimulate reflection, encourage reasoning 

and lead a learner toward knowledge that may be remembered for a long time. The 

Prophet Muhammad صلى الله عليه وسلم used questions not merely to obtain information from people 

But also to educate them. His questions often invited the Companions to think before 

receiving an answer. In this way, the learner was not simply a passive listener. The 

learner became an active participant in the process of discovery.  

The Qur’an itself repeatedly calls human beings to think, reason, observe, examine and 

reflect. Allah asks: 

“Will you not then use your reason?” Qur’an 2:44 

Elsewhere Allah says: 

“Do they not reflect upon the Qur’an?” Qur’an 4:82 

These verses demonstrate that Islamic education is not founded upon the suppression 

of thought. Rather, revelation repeatedly invites human beings to use their intellectual 

capacities responsibly. The Prophetic method provides a practical educational model 

for this principle. The Prophet صلى الله عليه وسلم asked questions, listened to responses, corrected 

misunderstandings and sometimes allowed learners to think before supplying the 

answer. His questioning method cultivated understanding rather than mechanical 

memorization. 

The Question as an Educational Instrument 

A question can perform several educational functions simultaneously. It can introduce 

a subject. It can attract attention. It can test previous knowledge. It can expose an 

incorrect assumption. It can encourage comparison. It can require reasoning. It can lead 

the learner toward a conclusion. It can also reveal what the learner does not understand. 
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Therefore, questioning is not simply an assessment technique. It is itself a method of 

teaching. 

The Qur’anic Culture of Questioning 

The Qur’an frequently employs questions as a rhetorical and educational device. 

Allah asks: 

“Are those who know equal to those who do not know?” Qur’an 39:9 

The question is not merely seeking a verbal answer. The expected response is reflection. 

Knowledge and ignorance cannot be treated as equivalent. The question itself 

stimulates intellectual recognition. 

Questions That Make Learners Think 

The most valuable educational questions are not always questions requiring one-word 

answers. 

A question such as: “What is honesty?” tests memory. A question such as: “Why does 

honesty create trust between people?” requires reasoning. A question such as: “What 

might happen to a society in which people no longer trust one another?” requires 

analysis. The Prophet صلى الله عليه وسلم often used questions in ways that moved people toward 

reflection. 

The Date-Palm Question 

One of the clearest examples is the famous incident concerning the date palm.  

The Prophet صلى الله عليه وسلم asked: 

“Among the trees there is a tree whose leaves do not fall and which 

resembles a Muslim. Tell me what itis.” 

The Companions began thinking about possible answers. The Prophet صلى الله عليه وسلم then revealed 

that it was the date palm. Sahih al-Bukhari, Hadith 131. The educational significance is 

considerable. The Prophet صلى الله عليه وسلم could simply have stated the answer. Instead, he created a 

problem. The learners had to think. 

The Importance of Delayed Answers 

A teacher does not always need to answer immediately When students are given time 

to think, they become intellectually active. If the teacher always provides the answer 
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before students have an opportunity to reason, students may become dependent. A short 

pause can therefore become an educational tool. 

The Question Before the Explanation 

A teacher may begin a lesson by asking: 

“What do you think?” 

“What would happen if...?” 

“Why might this be so?” 

“Can you find another explanation?” 

“What evidence supports your answer?” 

These questions create intellectual preparation. The learner becomes mentally ready for 

the lesson. 

The Prophet صلى الله عليه وسلم Asked Questions He Knew the Answer To 

A teacher may ask a question even when he already knows the answer. The objective 

is not always to gain information. It may be to stimulate the learner. This is especially 

useful when the question leads students to discover a principle themselves. 

The Question About the Bankrupt Person 

The Prophet صلى الله عليه وسلم asked the Companions: 

“Do you know who the bankrupt person is?” 

The Companions initially understood bankruptcy in the ordinary economic sense. The 

Prophet صلى الله عليه وسلم then explained that a person could arrive on the Day of Judgment with 

prayer, fasting and charity but have wronged other people, causing his good deeds to 

be transferred to those he harmed. This narration is recorded in Sahih Muslim, Hadith 

2581. The educational sequence is extremely powerful: question, existing assumption, 

surprise, new definition, deeper understanding. 

Challenging Assumptions 

Critical thinking begins when learners recognize that their first assumption may not 

always be correct. The bankrupt-person question challenged an ordinary definition. The 

Companions already knew what financial bankruptcy meant. The Prophet صلى الله عليه وسلم introduced 
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a deeper moral understanding. This teaches a valuable educational principle: begin with 

what learners know, then help them reconsider it. 

The Question of the Five Daily Prayers 

The Prophet صلى الله عليه وسلم also used questions to explain spiritual concepts. He asked the 

Companions whether dirt would remain on a person who bathed five times daily in a 

river flowing at his door. They replied that no dirt would remain. He then compared the 

five daily prayers to that river. Sahih al-Bukhari, Hadith 528; Sahih Muslim, Hadith 

667. The question prepares the learner to understand the analogy. 

Questioning as a Bridge 

A good question creates a bridge between existing knowledge and new knowledge.  The 

learner begins with something familiar. The teacher uses questioning to move toward 

something unfamiliar. This is a powerful method because the learner participates in 

constructing the connection. 

Question and Analogy 

Questions often become stronger when combined with analogy. 

The teacher can ask: 

“If this is true physically, what might be its moral equivalent?” 

This method encourages conceptual transfer. The Prophet صلى الله عليه وسلم repeatedly connected 

abstract meanings with familiar realities. 

Questioning and Observation 

Questions can also direct observation. 

Instead of saying: 

“Look at this carefully,” 

the teacher may ask: 

“What do you notice?” 

“Which part is different?”  

“What happens next?” 

“Why do you think this occurred?” 
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The learner observes with a purpose. 

The Qur’an and Observational Questions 

The Qur’an asks: 

“Do they not look at the camels—how they were created?” Qur’an 88:17 

The question directs attention. It transforms ordinary seeing into purposeful 

observation. 

Questioning and Reflection 

Observation should lead to reflection. 

Allah says: 

“Indeed, in the creation of the heavens and the earth ... are signs for 

people of understanding.” Qur’an 3:190 

The verse connects observation with intellectual reflection. 

Questions and Intellectual Humility 

Critical thinking does not mean believing that one knows everything. The Qur’anic 

story of Musa and Khidr demonstrates the limits of human knowledge. Musa encounters 

events that initially appear difficult to understand. He learns that his knowledge has 

limits. Qur’an 18:60–82. Education must therefore produce humility alongside 

intelligence. 

The Teacher Should Allow “I Don’t Know” 

A healthy classroom should permit learners to say: 

“I don’t know.” 

“I am not sure.” 

“I need more evidence.” 

This is not intellectual weakness. It can be the beginning of genuine inquiry. Students 

who are afraid of admitting uncertainty may pretend to understand. The Prophet صلى الله عليه وسلم and 

Honest Uncertainty  
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The Prophetic tradition contains examples in which questions were not answered with 

unnecessary speculation. This teaches that a teacher should not invent an answer merely 

to appear knowledgeable. Intellectual honesty is part of education. 

“Bring Your Proof” 

The Qur’an challenges unsupported claims: 

“Say, ‘Bring your proof, if you are truthful.’” Qur’an 2:111 

This verse establishes the importance of evidence. Critical thinking requires more than 

assertion. 

Evidence-Based Thinking 

Students should learn to distinguish between: opinion, assumption, rumors, 

interpretation, and evidence. 

A teacher can ask: 

“What is your evidence?” 

“Where did this information come from?” 

“Can it be verified?” 

“What alternative explanation exists?” 

This produces intellectually responsible learners. 

Verification in the Digital Age 

The Qur’anic instruction in 49:6 is especially relevant in the modern information. 

environment. Students encounter enormous quantities of information through: social 

media, messaging applications, videos, websites, artificial intelligence, and online 

discussions. Not everything presented confidently is true. Students therefore need 

habits of verification. 

The Teacher Should Teach Students How to Question Information 

Critical thinking includes asking: 

Who produced this information? 

Why was it produced? 

What evidence supports it? 
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What evidence contradicts it? 

Is the source reliable? 

Is the information current? 

Is the quotation being used in its proper context? 

These questions protect learners from misinformation. 

Questions That Reveal Contradictions 

A teacher can help students recognize contradictions. 

For example: 

“If someone says honesty is important but regularly lies, is the statement 

consistent with behaviour?” 

Such questions help students examine relationships between principles and actions. 

Questioning and Moral Education 

Moral education becomes stronger when students think through consequences. 

Instead of merely saying: 

“Do not lie,” 

the teacher can ask: 

“What happens when people stop trusting one another?” 

“Can a society function without trust?” 

“What happens to a relationship when deception becomes habitual?” 

The students begin to understand the social consequences of morality. 

Questions and Responsibility 

Teachers can ask: 

“If everyone behaved this way, what would happen?” 

This is a powerful ethical question. It moves students from personal preference toward 

social consequence. 

Questioning and Empathy 

Questions can also develop emotional intelligence. 
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“How would you feel if someone treated you this way?” 

“What might the other person be experiencing?” 

“Could there be a reason behind their behaviour?” 

Such questions encourage students to consider perspectives beyond their own. 

Questioning and Conflict Resolution 

When two students have a disagreement, the teacher should not necessarily begin by 

announcing who is right. 

Instead, the teacher may ask: 

“What happened?” 

“What did you understand?” 

“What did the other person understand?” 

“What could you have done differently?” 

“What solution would be fair to both?” 

The process develops self-reflection. 

The Question as a Tool of Self-Assessment 

Students can learn to question themselves. 

“What did I learn?” 

“What do I still not understand?” 

“What mistake did I make?” 

“What can I improve?” 

“How will I apply this knowledge?” 

This produces lifelong learners. The Qur’anic Principle of Self-Examination 

Allah says: 

“Let every soul look to what it has sent forth for tomorrow.” Qur’an 

59:18 

The verse establishes a principle of reflection upon one’s own actions. Educationally, 

self-assessment is therefore highly significant. 
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Questioning and Independent Learning 

The final objective of questioning should be independence. A student should eventually 

learn to ask questions without waiting for the teacher. Such a learner searches for 

evidence, evaluates information, considers alternatives and reaches conclusions 

responsibly. This is the foundation of lifelong learning. 

The Difference Between Curiosity and Confusion 

Not every question indicates genuine inquiry. Sometimes students ask questions simply 

to distract. The teacher should therefore distinguish between: constructive questioning, 

genuine confusion, and disruptive questioning. Wisdom is necessary in responding to 

each. 

Creating a Question-Friendly Classroom 

Students should not fear asking sincere questions. A teacher who ridicules a question 

can silence the entire class. A teacher who welcomes thoughtful questions creates 

intellectual confidence. Students learn that uncertainty is not shameful. 

Respectful Disagreement 

Critical thinking requires the ability to disagree respectfully. 

The Qur’an instructs: 

“And argue with them in the manner that is best.” Qur’an 16:125 

And: 

“Do not argue with the People of the Book except in the best manner.” 

Qur’an 29:46 

The objective of discussion is therefore not humiliation. It is the pursuit of truth through 

appropriate communication. 

Questioning Without Insult 

A teacher should never use questions as weapons. 

Questions such as: 

“Don’t you know even this?” 

“How can you be so foolish?” 
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may produce embarrassment rather than learning. Prophetic questioning was 

educational, not humiliating. 

The Teacher Should Listen 

Questioning is incomplete without listening. A teacher who asks a question and 

immediately interrupts the student’s answer is not truly using dialogue as education. 

Students need time to formulate responses. Listening communicates respect. 

Wait Time and Thinking 

After asking a difficult question, the teacher should pause. Silence can be productive. 

Students need time to: retrieve knowledge, consider evidence, compare possibilities, 

and formulate language. A classroom that tolerates thoughtful silence may produce 

better reasoning than one in which teachers demand 

immediate answers. 

Questions at Different Cognitive Levels 

Not all questions should have the same difficulty. 

Some questions test memory: 

“What is the definition?” 

Other questions test understanding: 

“What does this principle mean?” 

Others require application: 

“How would you apply it?” 

Others require analysis: 

“What caused this problem?” 

Others require evaluation: 

“Which solution is more effective, and why?” 

Others require creation: 

“Can you design a solution?” 

A mature teacher varies questioning according to learning objectives. 
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The Prophetic Method and Progressive Questioning 

The Prophet صلى الله عليه وسلم sometimes began with a simple question and then moved toward a 

deeper principle. This creates a gradual cognitive journey. The learner does not 

immediately face the most difficult intellectual problem. Instead, the teacher builds 

understanding step by step. 

Questions as Memory Devices 

A question can help students remember information. A learner who discovers an answer 

through reasoning often remembers it more strongly than a learner who simply hears 

the answer. The date-palm incident demonstrates this principle. The question itself 

becomes part of the memory. 

Questions and Emotional Engagement 

Questions can also create emotional involvement. 

A question such as: “Would you want this done to you?”  

can make a moral principle personally meaningful. 

The learner moves from: “This is information” 

to: “This concerns me.” 

Questions and Spiritual Reflection 

Prophetic education also uses questions to connect outward behaviour with inner 

spirituality.  

The believer is encouraged to ask: 

“What is my intention?” 

“Why am I doing this?” 

“Have I wronged anyone?” 

“Have I fulfilled my responsibility?” 

Such questions develop self-awareness. 

The Teacher as Question Designer 

Effective questioning requires preparation. 

A teacher should know: 
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What is the learning objective? 

What question will activate prior knowledge? 

What question will create curiosity? 

What question will test understanding? 

What question will encourage application? 

What question will promote reflection? 

This turns questioning into a deliberate pedagogy. 

Open Questions and Closed Questions 

Closed questions have limited answers. Open questions allow explanation. For 

example: “Did this happen?” is closed. “Why do you think this happened?” is open. 

Both have value. Closed questions can check factual knowledge. Open questions can 

develop reasoning. 

Questions and Classroom Participation 

A teacher should avoid allowing only the strongest students to answer. Different 

students should receive opportunities. The teacher can also use: pair discussion, small-

group discussion, written responses, think-pair-share, and individual reflection. This 

creates wider participation. 

Questions and Shura 

The Qur’an praises believers whose affairs are conducted through consultation: 

“Their affairs are conducted by mutual consultation.” Qur’an 42:38 

Educational discussion can reflect this principle. Students can be invited to contribute 

ideas and evaluate alternatives. 

The Teacher Does Not Lose Authority by Asking 

Some teachers fear that asking students questions makes them appear less 

knowledgeable. The opposite can be true. A teacher who asks intelligent questions 

demonstrates intellectual confidence. The teacher is not merely displaying knowledge. 

The teacher is developing knowledge in others. 

Questions and Higher-Order Thinking 
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Critical thinking requires learners to move beyond: “What?” 

toward: “Why?” “How?” “What evidence?” “What if?” “What would happen?” “Is 

there another explanation?” “What are the consequences?” “What is the strongest 

argument?” This movement should become a regular feature of education. 

The Qur’an and “Why?” 

The Qur’an frequently directs human beings toward causes, signs and consequences. It 

asks people to observe creation and reflect upon it. This establishes a culture of 

purposeful inquiry. 

Avoiding Question Overload 

Questioning should be balanced. If a teacher asks too many questions without 

explanation, students may become confused. Questions should serve a clear educational 

purpose. The goal is not to create constant interrogation. The goal is to create 

meaningful thinking. 

Questions and Explanation 

Sometimes students need direct teaching after inquiry. 

The sequence may be: question, student thinking, discussion, evidence, teacher 

explanation, application. This combination is often more effective than either pure 

lecturing or pure questioning. 

Questioning and Assessment 

Questions can provide formative assessment. During a lesson, the teacher can discover 

whether students understand. If most students give an incorrect answer, the teacher 

knows that the concept needs to be explained again. Assessment therefore becomes part 

of teaching rather than something that happens only at the end. 

Questions After Demonstration 

The previous chapter discussed demonstration. After demonstrating something, the 

teacher can ask: 

“What did you observe?” 

“Why did I perform this step first?” 

“What would happen if I skipped this step?” 
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“Can you explain the process in your own words?” 

This combines visual learning with critical thinking. 

Questions After Storytelling 

Similarly, after narrating a story, the teacher can ask: 

“What was the central problem?” 

“What caused the conflict?” 

“What alternatives were available?” 

“What lesson can be applied today?” 

This prevents storytelling from becoming passive entertainment. 

Questions and Reading 

Students should be trained to question texts. 

“What is the author’s main argument?” 

“What evidence is provided?” 

“What assumptions are present?” 

“What alternative interpretation is possible?” 

This develops mature reading. 

Questions and Research 

Research begins with a question. A strong research question determines: what evidence 

is required, which sources are relevant, what method should be used, and what 

conclusions can reasonably be drawn. The questioning spirit of Prophetic education 

therefore has relevance to advanced scholarship. 

Questions and Scientific Thinking 

Science depends upon questions: What happened? Why did it happen? Can it be 

repeated?  What evidence supports the explanation? What would happen if conditions 

changed? The Qur’anic invitation to observe creation provides a broad intellectual 

encouragement toward observation and reflection, while scientific methodology 

supplies disciplined methods for testing claims. 
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Questions and Historical Thinking 

Historical education also benefits from questioning. 

What happened? 

Who recorded it? 

What evidence survives? 

What perspective does the source represent? 

What alternative interpretations exist? 

What is established and what remains uncertain? 

This protects students from simplistic historical narratives. 

Questions and Ethical Reasoning 

Ethical questions can be especially powerful. 

Is something legal necessarily morally good? 

What responsibilities accompany freedom 

When does personal choice affect others? 

What happens when individual benefit conflicts with public welfare? 

Such questions develop moral maturity. 

The Limits of Critical Thinking 

Critical thinking does not mean rejecting everything. It does not mean treating truth and 

falsehood as equally probable. It means examining claims responsibly. Evidence, 

reason, revelation and ethical principles must be considered within their appropriate 

domains. 

Intellectual Freedom and Responsibility 

Islamic education encourages thinking while maintaining responsibility before Allah. 

Intellectual freedom does not justify: false accusation, mockery, dishonesty, or 

deliberate misinformation. The Qur’an connects knowledge with accountability. 

Critical Thinking and Humility 

The more a person learns, the more aware he becomes of the limits of his knowledge. 
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The Qur’an states: 

“Above every possessor of knowledge is one more knowing.” Qur’an 

12:76 

This principle protects critical thinking from becoming intellectual arrogance. 

The Teacher’s Responsibility 

The teacher should develop students who can: ask meaningful questions, listen 

carefully, evaluate evidence, recognize assumptions, consider alternatives, reason 

logically, and remain humble. Such students are better prepared for higher education 

and responsible citizenship. 

The Modern Classroom 

In contemporary classrooms, questioning can be implemented through: problem-based 

learning, Socratic discussion, case studies, debates, research questions, inquiry projects, 

source analysis, reflection journals, and classroom dialogue. These methods should be 

adapted according to age and subject. 

Technology and Question-Based Learning 

Digital tools can expand inquiry. Students can research a question, compare sources, 

analyse data and present conclusions. However, technology should not replace 

intellectual judgment. The ability to search for information is not the same as the ability 

to evaluate information. 

Artificial Intelligence and Critical Thinking 

The emergence of artificial intelligence makes critical thinking even more important. 

Students may receive fluent answers from AI systems, but fluency does not guarantee 

truth. Students should therefore ask: 

Is this claim supported? 

What is the original source? 

Can I verify it? 

Are there alternative interpretations? 

What evidence is missing? 

This is a modern application of the Qur’anic principle of verification. 



 

— 315 — 

The Question as the Beginning of Lifelong Learning 

A learner who stops asking meaningful questions may stop developing intellectually. 

A learner who remains curious continues to learn. The Prophet صلى الله عليه وسلم cultivated curiosity 

through questions. The Qur’an cultivates reflection through questions. Together they 

establish an educational culture in which learning is active, thoughtful and continuous. 

The use of questions in the Prophetic method of teaching demonstrates that education 

is not simply the transfer of information from teacher to learner. It is a process of 

intellectual awakening. The Prophet Muhammad صلى الله عليه وسلم asked questions to stimulate 

thought, expose assumptions, direct observation, test understanding, develop moral 

awareness and lead learners toward deeper conclusions. The famous date-palm question 

recorded in Sahih al-Bukhari 131 provides a clear example. The Prophet صلى الله عليه وسلم already 

knew the answer, yet he asked the Companions to think. The educational value was 

therefore not merely in receiving the correct answer. It was in the process of reflection. 

The question about the bankrupt person in Sahih Muslim 2581 demonstrates another 

powerful method. The Companions possessed an ordinary definition of bankruptcy. 

The Prophet صلى الله عليه وسلم used their existing understanding as a starting point and then 

transformed it into a deeper moral concept. This method shows how teachers can begin 

with familiar knowledge and guide learners toward more profound understanding. The 

river analogy for prayer, recorded in Sahih al-Bukhari 528 and Sahih Muslim 667, 

demonstrates how questioning can prepare the learner to understand an analogy. The 

teacher does not simply provide the conclusion. The learner first participates in the 

reasoning. The Qur’an reinforces this educational culture through questions that 

demand reflection:  

“Will you not use your reason?” (2:44),  

“Do they not reflect upon the Qur’an?” (4:82), 

 “Are those who know equal to those who donot know?” (39:9), 

 And 

 “Do they not look at the camels—how they were created?” (88:17). 

 Such questions are invitations to intellectual engagement. The Qur’an also emphasizes 

evidence. “Bring your proof, if you are truthful” (2:111) establishes an important 

principle of responsible reasoning. Similarly, Qur’an 49:6 commands believers to 
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verify information before acting upon it. These principles are extraordinarily relevant 

to contemporary education, particularly in an age of social media, misinformation, 

manipulated images and artificial intelligence. The Prophetic method therefore teaches 

educators to create classrooms in which students are not afraid to think. A good teacher 

does not fear a thoughtful question. A good teacher does not consider uncertainty a 

weakness. A good teacher does not humiliate a student for an incorrect answer. Instead, 

the teacher uses questions to guide learners from uncertainty toward understanding. 

Questioning should also develop humility. The story of Musa and Khidr in Qur’an 

18:60–82 demonstrates that even a great person may encounter knowledge beyond his 

immediate understanding. Education should therefore produce not only intelligence but 

also intellectual humility. The ultimate objective of critical questioning is 

independence. The student should eventually become capable of asking: 

“What is true?” 

“What is the evidence?” 

“What assumptions are being made?” 

“What are the consequences?” 

“What alternative explanation exists?” 

“What should I do?” 

Such a learner does not simply repeat information. Such a learner thinks. Yet Prophetic 

critical thinking is not intellectual rebellion or rejection for its own sake. It is disciplined 

thinking guided by truth, evidence, wisdom, ethical responsibility and humility before 

Allah. For contemporary teachers, the lesson is therefore clear: teach students not only 

what to think about, but how to think responsibly. Ask before telling. Stimulate before 

explaining. Let learners observe. Give them time to reason. Welcome sincere questions. 

Correct misconceptions without humiliation. Require evidence. Encourage respectful 

disagreement. Connect ideas with real situations. And finally, teach learners to question 

themselves as well as the world around them. The teacher who develops such learners 

does more than prepare them for examinations. The teacher prepares them for 

scholarship, responsible citizenship, moral decision-making and lifelong learning. In 

the Prophetic method, therefore, the question is not merely the beginning of an answer; 

it can be the beginning of understanding itself. 
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Chapter 22: Teaching Children and Young People 

Introduction 

The education of children and young people occupies an important place in the 

Prophetic method of teaching. The Prophet Muhammad صلى الله عليه وسلم did not regard young age as 

a barrier to meaningful education. Children were treated with affection, dignity and 

attention, while young people were entrusted with responsibilities appropriate to their 

abilities. They were taught faith, worship, manners, courage, responsibility, social 

conduct and intellectual discipline. The Prophetic method demonstrates that childhood 

is not simply a period of waiting for adulthood. It is a formative stage in which habits, 

attitudes, relationships and moral principles begin to develop. Education during this 

stage therefore requires wisdom, patience and sensitivity. The Qur’an provides a 

powerful example in the advice of Luqman to his son. Luqman begins his instruction 

with affectionate address: 

“O my dear son.” 

This expression appears repeatedly in Qur’an 31:13–19. The educational language is 

significant. Moral instruction is presented within a relationship of affection and 

concern. The Prophetic model similarly combines instruction with mercy. 

Children as Learners 

Children possess a natural curiosity. They ask questions. They imitate adults. They 

experiment. They observe behaviour. They repeat what they hear. They learn through 

play and participation. A wise teacher recognizes these characteristics instead of 

expecting children to learn exactly as adults learn. The Prophet صلى الله عليه وسلم adapted his 

communication according to the age and circumstances of the learner. 

Affection as the Foundation of Children’s Education 

A child learns more effectively in an environment of security and affection. The Prophet 

 demonstrated exceptional kindness toward children. Anas ibn Malik served the صلى الله عليه وسلم

Prophet صلى الله عليه وسلم for many years and described his excellent character and gentle treatment.  

Sahih Muslim, Hadith 2310. The Prophet صلى الله عليه وسلم also showed affection toward children 

publicly. This established a profound educational principle: love is not separate from 



 

— 319 — 

discipline; affection creates the emotional foundation upon which discipline can 

become effective.  

The Prophet صلى الله عليه وسلم and His Grandsons 

The Prophet صلى الله عليه وسلم showed affection toward Hasan and Husayn He carried them and 

expressed love for them. Such behaviour demonstrates that affection is not educational 

weakness. A child who feels loved can develop trust in the adult who guides him. 

Kissing Children 

A well-known narration reports that the Prophet صلى الله عليه وسلم kissed Hasan ibn ‘Ali  When 

someone expressed surprise at showing such affection toward children, the Prophet صلى الله عليه وسلم 

emphasized mercy. This principle appears in Sahih al-Bukhari, Hadith 5997, and 

related narrations in Sahih Muslim. The lesson for educators is profound. Physical and 

verbal expressions of appropriate affection communicate acceptance. 

Mercy in Children’s Education 

The Prophet صلى الله عليه وسلم said: 

“Whoever does not show mercy will not be shown mercy.” Sahih al-

Bukhari, Hadith 5997. 

Mercy should therefore be visible in education. It should appear in: tone, facial 

expression, correction, patience, expectations, and response to mistakes. 

Children Need Appropriate Expectations 

Mercy does not mean having no expectations. Children need guidance. They need 

boundaries. They need routines. They need correction. But expectations should 

correspond to age and ability. 

The Qur’an states: 

“Allah does not burden a soul beyond its capacity.” Qur’an 2:286 

Although this verse establishes a broader principle of responsibility, it provides an 

important educational lesson: expectations should take human capacity into account. 

Age-Appropriate Teaching 

A five-year-old and a fifteen-year-old should not be taught in exactly the same way. 

The younger child may need: simple language, short explanations, stories, 
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demonstrations, repetition, and activity. The older learner can engage with: evidence, 

reasoning, discussion, responsibility, and independent study. 

Prophetic pedagogy recognizes differences in maturity. 

Teaching Through Simple Language 

When speaking to children, complicated terminology should be avoided unless it is 

explained. The objective is understanding. A teacher should ask: “Does the child 

understand what I am saying?” rather than: “Have I said everything I know?” 

This distinction is fundamental. 

The Prophet صلى الله عليه وسلم and Ibn ‘Abbas 

Ibn ‘Abbas was young when he interacted with the Prophet صلى الله عليه وسلم. The Prophet صلى الله عليه وسلم gave him 

important spiritual and intellectual guidance. A famous narration reports the Prophet صلى الله عليه وسلم 

saying: 

“O young man, I shall teach you some words...” 

He then taught Ibn ‘Abbas lessons concerning reliance upon Allah, divine decree and 

seeking Allah’s help. The narration is recorded in Jami’ al-Tirmidhi, Hadith 2516, and 

is widely known as the hadith of Ibn ‘Abbas. The Prophet صلى الله عليه وسلم did not consider youth an 

obstacle to serious spiritual instruction. 

 Teaching Children Important Ideas 

The content of education should not be reduced simply because the learner is young. 

Rather, the presentation should be adapted. Children can learn: faith, gratitude, 

truthfulness, responsibility, prayer, kindness respect, and self-control.  The teacher’s 

responsibility is to present these principles appropriately. 

Teaching Through Short Statements 

Young learners can remember concise statements. 

The Prophet صلى الله عليه وسلم often taught principles in memorable expressions. 

For example: 

“Do not become angry.” Sahih al-Bukhari, Hadith 6116. 

Such concise statements can become moral reminders throughout life. 
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Repetition in Children’s Education 

Children often require repetition. A single explanation may not be sufficient. The 

Prophet صلى الله عليه وسلم sometimes repeated important statements. Sahih al-Bukhari, Hadith 95 

records that he repeated statements so that they could be understood. Repetition should 

not be confused with monotonous teaching. The teacher can repeat the principle while 

changing: the example, the activity, the question, or the context. 

Children Learn Through Imitation 

Children observe adults closely. 

They imitate: language, gestures, manners, anger, kindness, habits, and attitudes. 

Therefore, the teacher’s behaviour becomes a lesson. 

The Qur’an states: 

“Indeed, in the Messenger of Allah you have an excellent example.” 

Qur’an 33:21. 

This principle is especially important in childhood education. 

The Teacher’s Character 

A teacher cannot effectively teach patience while constantly displaying uncontrolled 

anger. A teacher cannot teach respect while humiliating students. A teacher cannot 

teach honesty while being dishonest. Children notice contradictions. Therefore, 

character is part of curriculum. 

Learning Through Participation 

Children learn strongly through participation. They should not always be expected to 

sit silently. Appropriate participation can include: answering questions, demonstrating 

actions, helping classmates, organizing materials, reading aloud, leading activities, and 

taking responsibility. Participation develops confidence. 

Giving Young People Responsibility 

The Prophet صلى الله عليه وسلم entrusted young people with meaningful responsibilities. One important 

example is Usamah ibn Zayd who was appointed to military leadership at a remarkably 

young age. The educational lesson is that young people can develop through trust and 

responsibility. If young people are never trusted, they may never learn responsibility. 
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Responsibility Develops Maturity 

A teacher can give students age-appropriate responsibilities such as: class monitor, 

library assistant, group leader, event coordinator, technology helper, or peer mentor. 

The purpose is not merely administrative convenience. It is character formation. 

Teaching Through Trust 

Trust communicates: 

“I believe you are capable.” 

That message can strengthen motivation. Young people often rise to the level of 

responsibility given to them when they receive appropriate guidance. 

Teaching Young People to Lead 

Leadership should be taught through practice. Students can learn: decision-making, 

communication, teamwork, fairness, problem-solving, and accountability through real 

responsibilities. This is more effective than defining leadership only in a textbook. 

Youth and Intellectual Development 

Young people should be encouraged to think. Their questions should not automatically 

be dismissed. A thoughtful question can become an opportunity for deeper education. 

The Prophet صلى الله عليه وسلم engaged young people in meaningful conversations rather than treating 

them as intellectually irrelevant. 

Ibn ‘Abbas and Seeking Knowledge 

Ibn ‘Abbas became one of the great scholars of the Companions. His development 

demonstrates the importance of investing in young learners. A young person may 

possess extraordinary intellectual potential. Teachers should therefore avoid judging 

students solely by present performance. 

Encouraging Curiosity 

A teacher should encourage students to ask: Why? How? What is the evidence? What 

happens if...? Can this be understood differently? This develops intellectual maturity. 

Teaching Through Questions 

The Prophet صلى الله عليه وسلم frequently used questions in teaching.  Children and young people can 

be engaged through age-appropriate questioning. For younger children: 
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“What do you see?” 

“What happened?” 

“Which one is bigger?” 

For older learners: 

“Why do you think this happened?” 

“What evidence supports your answer?” 

“What alternative explanation exists?” 

Questioning develops thought. 

Teaching Through Stories 

Children naturally respond to stories. The Qur’an contains numerous narratives. 

Allah says: 

“Indeed, in their stories there is a lesson for people of understanding.” 

Qur’an 12:111. 

Stories can teach without becoming abstract lectures. 

Stories and Moral Imagination 

A story allows children to enter a situation imaginatively. 

They can ask: 

“What would I do?” 

“How would I feel?” 

“Was this action right?” 

“What happened because of the character’s choice?” 

Moral reasoning can therefore develop through narrative. 

Teaching Through Play 

Children naturally learn through play. Play develops: language, coordination, social 

skills, problem-solving, creativity, and emotional regulation. The Prophetic approach 

does not treat children as miniature adults. Their developmental needs must be 

recognized. 
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Appropriate Play and Education 

Educational play should have a purpose. It can teach: cooperation, fairness, memory, 

language, movement, problem-solving, and responsibility. The teacher should maintain 

a balance between enjoyment and learning. 

Teaching Through Physical Activity 

Children need movement. Long periods of passive listening may reduce attention. 

Teachers can therefore incorporate: movement, demonstration, games, role-play, and 

practical activities. This can make learning more memorable. 

Attention Span and Teaching 

Younger learners often cannot maintain concentration for long periods. The Prophet صلى الله عليه وسلم 

understood the importance of not overburdening people with lengthy instruction. Ibn 

Mas’ud reported that the Prophet صلى الله عليه وسلم chose appropriate times for admonition so that 

people would not become bored. Sahih al-Bukhari, Hadith 68. This principle is 

applicable to children. 

Short Lessons, Deep Principles 

A short lesson can have a lifelong effect. Children do not necessarily need long lectures. 

They need: clarity, repetition, experience, affection, and meaningful practice. 

Teaching Through Daily Routines 

Daily routines provide excellent opportunities for education. Eating teaches: gratitude, 

cleanliness, sharing, and manners. Entering a classroom teaches: greeting, respect, and 

organization. Leaving school teaches: responsibility and safety. The teacher should 

recognize these moments. 

Teaching Manners Through Practice 

Manners should be practised, not merely memorized. A child learns greeting by 

greeting. A child learns sharing by sharing. A child learns respect through respectful 

interaction. A child learns cleanliness through maintaining cleanliness. Behavior 

becomes habit through repetition. 

Teaching Through Correction 

Children will make mistakes. The goal is not to eliminate every mistake immediately. 

The goal is to teach children how to respond to mistakes. A teacher should distinguish 
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between: ignorance, carelessness, accidental error, repeated negligence, and deliberate 

misconduct. Each may require a different response. 

Correction Without Humiliation 

Public humiliation can damage confidence. The Prophet صلى الله عليه وسلم demonstrated that correction 

can be firm without unnecessary humiliation. The teacher should correct the behaviour 

while preserving the learner’s dignity. 

Positive Correction 

Instead of merely saying: 

“Don’t do that,” 

the teacher should explain: “What should you do instead?” This gives the learner a 

replacement behaviour. 

Teaching Through Encouragement 

Young learners need encouragement. The Prophet صلى الله عليه وسلم encouraged good actions and 

made knowledge attractive. The Qur’an repeatedly gives hope and warning in balanced 

form. 

Allah says: 

“Indeed, with hardship comes ease.” Qur’an 94:6. 

Encouragement helps learners continue when learning becomes difficult. 

Avoiding Excessive Comparison 

Teachers should be careful when comparing children. Constant comparison can 

produce: jealousy, inferiority, arrogance, or unhealthy competition. Instead, students 

should be encouraged to improve themselves. Individual Progress One child may read 

quickly. Another may write beautifully. Another may excel in mathematics. Another 

may demonstrate leadership. Another may show exceptional kindness. Education 

should recognize different forms of ability. 

Developing Moral Character 

Academic achievement alone is not enough. A highly intelligent child who lacks 

honesty or compassion has not received complete education. 

The Prophetic model integrates: faith, knowledge, character, and action. 
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Teaching Responsibility for Speech 

Young people should learn that words have consequences. The teacher can discuss: 

insulting language, rumors, mockery, gossip, online comments, and respectful 

disagreement. The Qur’an warns against ridicule and harmful speech. Qur’an 49:11 12. 

Teaching Digital Responsibility 

Today’s young people inhabit both physical and digital communities. Teachers must 

therefore educate them about: responsible posting, privacy, verification, respect, online 

bullying, false information, and digital footprints. The Qur’anic principle of verification 

in 49:6 is highly relevant. 

Teaching Respect for Parents 

The Qur’an places strong emphasis on parents. 

Allah says: 

“And to parents, do good.” Qur’an 17:23. 

Children should be taught that education includes family relationships. 

Teaching Respect for Teachers 

Respect should not be based on fear. Students should learn that teachers deserve 

courtesy because education requires cooperation. At the same time, teachers should 

respect students. Mutual dignity creates a healthy educational relationship. 

Spiritual Education of Children 

Children should gradually develop awareness of Allah. Spiritual education should not 

be based entirely upon fear. It should introduce: love of Allah, gratitude, hope, trust, 

prayer, good character, and awareness of accountability. 

Hope and Fear in Balance 

The Qur’an combines warning with mercy. 

Allah says: 

“Inform My servants that I am indeed the Most Forgiving, the Most 

Merciful, and that My punishment is the painful punishment.” Qur’an 

15:49–50. 

Children should learn that Islamic morality contains both accountability and hope. 
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Teaching Prayer Gradually 

Children require gradual preparation for regular worship. The aim should be habit 

formation, understanding and love of worship rather than creating unnecessary fear. 

Parents and teachers should cooperate in developing religious practice. 

The Importance of Family Education 

Education does not belong exclusively to schools. Parents are the child’s first educators. 

The Qur’an commands believers: 

“Protect yourselves and your families from a Fire.” Qur’an 66:6. 

The verse establishes family responsibility for moral and spiritual education. 

School and Home Partnership 

Children learn best when home and school communicate. Teachers and parents should 

cooperate concerning: academic progress, behavior, attendance, emotional 

development, and moral education. Contradictory expectations can confuse children. 

Teaching Through Family Relationships 

Children observe how adults treat one another. If parents and teachers show respect, 

children learn respect. If adults shout constantly, children may imitate shouting. If 

adults solve disagreements calmly, children learn peaceful problem-solving. 

Youth and Identity 

Young people naturally ask: 

Who am I? 

What do I believe? 

What is my purpose? 

What kind of person should I become? 

Education should help them develop a healthy sense of identity grounded in: faith, 

knowledge, character, service, and responsibility. 

Teaching Purpose 

The Qur’an directs attention toward purposeful living. 

Allah says: 
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“I did not create jinn and mankind except that they worship Me.” Qur’an 

51:56. 

Spiritual purpose can give direction to education. 

Youth and Service 

Young people should be encouraged to serve others. Service develops: empathy, 

responsibility, leadership, humility, and social awareness. Community service can 

therefore become an educational method. 

Teaching Courage 

Young people need courage to: speak truth, resist peer pressure, defend the weak, admit 

mistakes, and stand for justice. Courage should be developed alongside wisdom. 

Teaching Self-Control 

Youth involves powerful emotions. Students need to learn how to manage: anger, 

desire, jealousy, competition, and frustration. The Prophet صلى الله عليه وسلم repeatedly emphasized 

controlling anger. Sahih al-Bukhari, Hadith 6116. 

Teaching Through Positive Peer Influence 

Young people are strongly influenced by peers. Teachers can therefore create 

opportunities for students to support one another. Peer learning can develop: 

communication, cooperation, confidence, and responsibility. 

Mentoring Young People 

A young person may need more than classroom instruction. He or she may need a 

mentor who listens. The Prophet صلى الله عليه وسلم provided personal guidance to individual young 

Companions. The relationship between teacher and learner can therefore become 

formative. 

The Teacher as Mentor 

Mentoring includes: listening, encouraging, correcting, advising, and helping students 

discover their strengths. The mentor does not control every decision. The mentor 

gradually develops independence. 

Avoiding Excessive Control  
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Over-control can prevent maturity. Young people need opportunities to make 

appropriate decisions. The teacher should establish boundaries while allowing 

increasing responsibility. 

Developing Decision-Making 

Teachers can present students with realistic situations. 

“What would you do?” 

“What are the consequences?” 

“Which option is most responsible?” 

This develops judgment. 

Failure as Education 

Young people will sometimes fail. Failure should not automatically become 

humiliation. It can become a lesson in: effort, planning, patience, and resilience. 

The Qur’an says: 

“And that there is not for man except that for which he strives.” Qur’an 

53:39. 

The educational emphasis is on meaningful effort. 

Celebrating Improvement 

Teachers should recognize progress. A student who improves from weak performance 

to moderate performance has achieved something meaningful. Encouragement 

reinforces effort. 

Education for Different Abilities 

Children possess different strengths. Some are strong in: language, mathematics, 

memory, art, sports, leadership, social relationships, or practical skills. A complete 

educational system should not reduce intelligence to examination scores alone. 

Intellectual and Spiritual Balance 

The Prophetic model does not separate intellectual development from spiritual 

development. A learner should become: knowledgeable, thoughtful, ethical, 

responsible, and spiritually conscious. This integrated vision distinguishes Prophetic 

education. 
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The Role of Discipline 

Children require discipline. But discipline should educate rather than merely punish. 

The purpose of discipline is: self-control, responsibility, respect, and moral 

development. 

Discipline and Mercy 

Discipline without mercy can produce fear. Mercy without discipline can produce 

irresponsibility. The Prophetic model seeks balance. The teacher must know when to: 

encourage, correct, warn, forgive, and establish consequences. 

Preparing Young People for Adulthood 

Education should gradually transfer responsibility from adult to learner. The child 

begins with dependence. The adolescent develops competence. The young adult 

assumes responsibility. The teacher’s success is measured partly by whether the learner 

can eventually function independently. 

The Educational Legacy of Young Companions 

Many young Companions became major transmitters of knowledge. Among them were: 

Ibn ‘Abbas, Ibn ‘Umar, Anas ibn Malik, ‘A’ishah, Usamah ibn Zayd, and others. Their 

development demonstrates the educational investment of the Prophetic community in 

younger generations. 

Youth as a Source of Renewal 

Young people bring: energy, curiosity, creativity, and new perspectives. An educational 

system that ignores young voices loses an important source of renewal. Teachers should 

guide youthful energy rather than suppress it unnecessarily. 

The Teacher’s Long-Term Responsibility 

A teacher may teach a student for only one year. But the student’s memory of that 

teacher may last decades. A word of encouragement can influence a career. A 

humiliating experience can also remain for years. Therefore, teaching children is a 

serious moral responsibility. 

The Prophetic method of teaching children and young people is built upon a delicate 

balance between affection and discipline, freedom and responsibility, simplicity and 

intellectual depth, encouragement and correction. The Prophet Muhammad صلى الله عليه وسلم did not 
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treat children as insignificant members of society. He showed them affection, listened 

to them, answered their questions, involved them in community life and entrusted 

young people with meaningful responsibilities. The Qur’anic example of Luqman’s 

advice to his son is particularly instructive. The repeated expression “O my dear son” 

in Qur’an 31:13–19 demonstrates that moral instruction can be rooted in affection. The 

teacher first establishes relationship and then provides guidance. The Prophet صلى الله عليه وسلم 

similarly demonstrated extraordinary mercy toward children. Sahih al-Bukhari 5997 

records the principle that whoever does not show mercy will not be shown mercy. This 

principle has direct educational significance. Children need boundaries, but boundaries 

become more effective when they exist within an atmosphere of care. The Prophet صلى الله عليه وسلم 

also recognized the intellectual potential of young people. His guidance to Ibn ‘Abbas  

recorded in Jami’ al-Tirmidhi 2516, demonstrates that young learners can receive 

profound spiritual and intellectual instruction. Youth should not automatically be 

equated with intellectual immaturity. The Prophetic model also emphasizes 

participation. Young people should not merely listen. They should observe, practice, 

ask questions, take responsibility and serve others. The example of young Companions 

demonstrates that meaningful responsibility can contribute to maturity. Children learn 

through imitation, and therefore the teacher’s character is essential. Qur’an 33:21 

describes the Prophet صلى الله عليه وسلم as an excellent example. This principle becomes especially 

powerful in childhood because children often imitate what they observe more readily 

than what they are told. 

The Prophetic method also teaches teachers to respect developmental differences. 

Young children may require simple language, stories, repetition, activity and 

demonstration. Older students can gradually be introduced to deeper reasoning, 

evidence, discussion, research and responsibility. Education should therefore develop 

with the learner. Correction must also be handled wisely. Children make mistakes 

because they are learning. A teacher should distinguish between ignorance and 

deliberate misconduct, and between accidental mistakes and repeated negligence. 

Correction should aim at improvement rather than humiliation. Another major lesson is 

the importance of family involvement. The Qur’an places responsibility for family 

protection and moral education upon believers (Qur’an 66:6). Schools therefore cannot 

replace parents, and parents cannot ignore the educational role of schools. The strongest 

development occurs when home and school cooperate. Modern teachers can apply the 
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Prophetic method by making classrooms places of affection, participation and 

responsibility. Children can be encouraged to ask questions, tell stories, demonstrate 

skills, work collaboratively and take age-appropriate responsibilities. Young people can 

be guided toward leadership, service, research and independent decision-making. The 

teacher should also remember that adolescence is a period of identity formation. Young 

people need opportunities to ask meaningful questions about faith, purpose, knowledge 

and responsibility. Suppressing every question may produce silence without 

understanding. Wise dialogue can produce conviction. 

Education should also prepare young people for the digital world. Today’s students face 

challenges unknown to earlier generations, including misinformation, cyberbullying, 

digital addiction and irresponsible online communication. Qur’anic principles of 

verification, dignity, truthfulness and accountability remain highly relevant. Ultimately, 

the Prophetic approach demonstrates that teaching children is not merely preparation 

for examinations. It is preparation for life. A child should gradually learn: how to think, 

how to worship, how to speak, how to respect, how to control anger, how to serve, how 

to accept responsibility, how to recover from failure, and how to live with purpose.  The 

teacher’s responsibility is therefore both educational and moral. A teacher may forget 

the exact lesson taught years later. But the student may remember: 

“How my teacher treated me.” 

“Whether my teacher believed in me.” 

“Whether I was allowed to ask questions.” 

“Whether my mistakes were corrected with dignity.” 

“Whether my teacher encouraged me to become better.” 

These experiences can shape a human being. 

The Prophetic method therefore teaches educators to educate the whole child—mind, 

heart, character, behaviour and spiritual consciousness. The ultimate objective is not 

simply to produce successful students. It is to produce responsible human beings. 
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Chapter 23: Teaching Women and Families 

Introduction 

The Prophetic method of education was comprehensive and inclusive. It did not restrict 

learning to a particular age group, social class, profession, or gender. The Messenger 

of Allah Muhammad صلى الله عليه وسلم educated men and women, children and adults, individuals and 

families, scholars and ordinary people. His educational community included people 

from different tribes, social backgrounds, economic conditions, intellectual abilities, 

and stages of life. Women were not passive observers of this educational process. They 

were learners, questioners, narrators, advisers, teachers, transmitters of knowledge, and 

educators of future generations. The Prophet صلى الله عليه وسلم recognized their intellectual, spiritual, 

moral, and social capacities and created opportunities for them to learn and participate 

in the life of the Muslim community. The Qur’an establishes the spiritual and moral 

equality of believing men and women while recognizing their responsibilities within 

the family and society. Allah says: “The believing men and believing women are allies 

of one another. They enjoin what is right and forbid what is wrong, establish prayer, 

give zakah, and obey Allah and His Messenger” (Qur’an 9:71). This verse presents 

believing men and women as active participants in the moral development of society. 

Education is therefore not presented as an exclusively male responsibility. Both men 

and women are responsible for acquiring knowledge, practicing righteousness, 

encouraging good, and contributing to the spiritual welfare of the community. The 

Prophetic model gives practical expression to this Qur’anic principle. Women 

approached the Prophet صلى الله عليه وسلم with questions, requested special educational opportunities, 

attended gatherings, narrated Hadith, sought clarification about difficult matters, and 

transmitted what they had learned to others. The Prophet صلى الله عليه وسلم did not regard their 

questions as interruptions or their educational needs as secondary. Instead, he 

responded to their requests and deliberately created opportunities for their learning. One 

of the clearest examples is the famous report in which women told the Prophet صلى الله عليه وسلم that 

men were receiving more of his time and requested a special day for them. He accepted 

their request and appointed a day for their instruction. This event is educationally 

significant because it demonstrates that equality in education does not necessarily mean 

that every learner must receive instruction in exactly the same physical setting or at 

exactly the same time. Equality means that every learner should have meaningful access 
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to beneficial knowledge. When the women recognized that the existing arrangement 

did not provide sufficient opportunity for them, they communicated their need. The 

Prophet صلى الله عليه وسلم listened to them and responded institutionally. He did not dismiss their 

concern; he transformed it into an educational arrangement. The Prophetic method 

therefore provides an important principle for educators: educational justice requires 

attention to the needs of every group of learners. If a particular group is unable to benefit 

fully from the normal teaching arrangement because of circumstances, the teacher 

should consider an appropriate alternative. In contemporary education this principle 

may be applied through separate learning sessions, flexible timings, women’s study 

circles, adult education programmes, family-learning programmes, online classes, 

community libraries, and other arrangements that enable learners to acquire knowledge 

with dignity and effectiveness. 

Women as Seekers of Knowledge 

The history of the Prophetic community demonstrates that women possessed an active 

desire for knowledge. They did not merely receive whatever information happened to 

reach them. They asked questions, sought clarification, and requested direct instruction. 

The request of the women for a special day of teaching is one of the strongest examples. 

Their statement that the men were taking most of the Prophet’s صلى الله عليه وسلم available time reveals 

an important educational reality: learners must sometimes articulate their needs. A 

healthy educational environment allows students to express those needs without fear. 

The Prophet صلى الله عليه وسلم responded positively to this request. Sahih al-Bukhari records that the 

women requested him to appoint a day for them because the men were taking much of 

his time, and he promised them a day on which he would meet them, admonish them, 

and give them religious instructions. This was not merely a concession; it was an 

educational policy. It demonstrates that women’s education was considered important 

enough to receive organized attention. This Prophetic example also teaches that 

teachers must recognize hidden barriers to learning. Sometimes students appear to have 

access to education because they are physically present in a classroom, mosque, 

institution, or online programme, but their actual learning opportunity may be limited 

by social circumstances, responsibilities, confidence, timing, language, or the structure 

of the educational environment. A prophetic teacher does not measure educational 

justice merely by asking whether students were invited. The teacher asks whether they 

were actually able to learn. This distinction is particularly important in family and 
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community education. Women may have domestic responsibilities that make 

participation in fixed programmes difficult. Mothers may be caring for young children. 

Married women may have family duties. Older women may require different methods 

of instruction. Women who are new to religious learning may hesitate to ask questions 

in mixed environments. The Prophetic approach teaches educators to identify such 

circumstances and design educational opportunities accordingly. The principle extends 

beyond religious education. A teacher in a contemporary school or college should 

consider the needs of female students in science, literature, technology, languages, 

professional education, leadership, research, and other fields. The Prophetic 

educational model encourages the removal of unnecessary barriers while maintaining 

the ethical standards of Islam. 

The Qur’anic Foundation of Family Education 

The family occupies a central position in Islamic education. The Qur’an says: 

“O you who believe, protect yourselves and your families from a Fire 

whose fuel is people and stones.” (Qur’an 66:6) 

This verse places responsibility for family protection upon believers. Protection from 

spiritual destruction requires knowledge, moral guidance, religious practice, good 

character, and continuous education. Family education begins before a child enters a 

formal school. The home is the first environment in which a person encounters 

language, manners, values, beliefs, habits, emotional responses, and social behavior. 

Parents therefore become the first educators. A child learns not only from what parents 

say but also from what they repeatedly do. If parents speak truthfully, show patience, 

respect others, pray regularly, read, discuss beneficial matters, and treat family 

members with mercy, children observe these behaviours and gradually internalize them. 

The Qur’anic command to protect the family therefore cannot be reduced to giving 

occasional religious instructions. It involves the creation of an educational culture 

within the home. The family should become a place where questions can be asked, 

mistakes can be corrected, knowledge can be discussed, and moral values can be 

practiced. The Prophet صلى الله عليه وسلم also described individual responsibility within the family in 

powerful terms. He said: 

“All of you are guardians and all of you are responsible for those under 

your care.” 
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The Hadith specifically describes a man as responsible for his family and a woman as 

responsible for her husband’s house. The educational implication is profound: family 

members have responsibilities toward one another. The father is not the only educator, 

nor is the mother merely a passive recipient of the father’s instruction. Both have 

responsibilities within the household. 

The Home as an Educational Institution 

One of the most important features of the Prophetic educational model is the 

transformation of the home into a place of learning. The Qur’an addresses the wives of 

the Prophet صلى الله عليه وسلم and says: 

“And remember what is recited in your houses of the verses of Allah and 

wisdom.” (Qur’an 33:34) 

The verse refers to what was being recited and taught within the houses of the Prophet 

 These homes became places in which revelation, Prophetic wisdom, worship, moral صلى الله عليه وسلم.

instruction, and practical knowledge were preserved and transmitted. This has great 

significance for the philosophy of family education. Learning does not belong 

exclusively to the school, madrasa, university, or mosque. The home itself can become 

an educational institution. The dining table can become a place of conversation. A 

journey can become an opportunity for reflection. Family prayer can become practical 

religious education. A problem within the household can become a lesson in patience 

and conflict resolution. A visit to a sick person can become a lesson in compassion. A 

discussion about honesty can become a lesson in moral responsibility. The prophetic 

teacher therefore does not separate education from life. Education is integrated into 

everyday experience. This is particularly relevant in modern society, where children 

and adults spend large amounts of time in formal institutions and digital environments. 

Parents sometimes assume that schools alone are responsible for intellectual and moral 

development. The Prophetic model rejects such a narrow division of responsibility. 

Schools are important, but the home remains an indispensable educational environment. 

The Prophet صلى الله عليه وسلم as a Teacher of Women 

The Messenger of Allah صلى الله عليه وسلم demonstrated exceptional sensitivity when teaching women. 

He answered their questions, listened to their concerns, corrected misunderstandings, 

and provided religious guidance. His method was neither dismissive nor unnecessarily 

complicated. He communicated according to the nature of the question and the needs 
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of the person asking. One important example concerns questions about matters of 

purification and women’s biological experiences. Such questions could be sensitive and 

difficult to discuss in public. Nevertheless, the Prophetic educational environment 

allowed women to seek accurate knowledge. A report in Sahih Muslim describes Umm 

Sulaym asking the Prophet صلى الله عليه وسلم about a woman’s wet dream. Aisha initially reacted 

because of the nature of the question, but the Prophet صلى الله عليه وسلم did not silence the question. 

Instead, he provided the necessary ruling and explained the matter. This teaches an 

important principle of educational psychology: no genuine question should be treated 

as shameful merely because its subject is sensitive. Teachers must maintain appropriate 

modesty and ethical boundaries, but modesty must not become an excuse for ignorance. 

When students lack accurate knowledge about health, purification, family life, 

marriage, emotional development, or other sensitive subjects, responsible education 

becomes even more important. Modern teachers should therefore create safe and 

dignified channels through which students can ask difficult questions. In some 

situations, separate classes, female teachers, anonymous question systems, counselling 

services, or confidential educational sessions may be appropriate. The purpose is not to 

remove modesty but to ensure that modesty and knowledge exist together. 

Aisha A Model of Female Scholarship 

Among the greatest examples of women as learners and teachers in Islamic history is 

Aisha the wife of the Prophet صلى الله عليه وسلم. Her intellectual contribution to Islam was 

extraordinary. She transmitted a large body of Prophetic knowledge and became an 

important authority for the Companions and later generations. Aisha illustrates the 

long-term effect of the Prophetic educational method. The Prophet صلى الله عليه وسلم did not simply 

teach women information for their personal use. His educational environment produced 

women who could preserve, explain, interpret, and transmit knowledge to the wider 

community. Her role demonstrates that a successful educational system produces 

teachers as well as students. A learner should gradually become capable of helping 

others. The Prophet’s صلى الله عليه وسلم method therefore had a multiplying effect: knowledge moved 

from teacher to learner, from learner to family, and from family to the wider 

community. Aisha also demonstrates the importance of intellectual confidence. She was 

not afraid to ask questions, seek clarification, remember details, and correct 

misunderstandings. Her scholarship became a resource for men and women alike. This 

is an important lesson for contemporary education: female students should not be 
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educated merely to receive information. They should be encouraged to become 

researchers, writers, teachers, scholars, professionals, and contributors to society. The 

educational legacy of Aisha therefore challenges the idea that women’s education 

should be limited to a narrow range of subjects. Her example demonstrates the 

intellectual potential of women when education provides opportunity, encouragement, 

and a strong moral foundation. 

Women, Questions, and Intellectual Confidence 

Questions are central to learning. A student who never asks questions may remain 

uncertain even after attending many lessons. The Prophet صلى الله عليه وسلم created an environment in 

which questions could be asked and answered. The request of women for a special 

educational day is itself an example of this confidence. The women recognized a 

deficiency in their educational access and communicated it directly. The Prophet صلى الله عليه وسلم 

responded constructively. This teaches educators to distinguish between disrespectful 

questioning and sincere inquiry. A student who asks a difficult question should not 

automatically be considered troublesome. In many cases, difficult questions reveal deep 

intellectual engagement. Women in the Prophetic community asked about worship, 

purification, marriage, family life, morality, inheritance, social responsibilities, and 

spiritual matters. Their questions enriched the educational record of Islam. Many 

matters of religious law were preserved because women were willing to ask questions 

that affected their daily lives. A teacher should therefore cultivate what may be called 

a culture of responsible questioning. Students should know that they can ask for 

clarification. Teachers should answer according to their knowledge and should be 

willing to say, “I do not know,” when they do not know. The Prophet صلى الله عليه وسلم himself 

emphasized the importance of knowledge and responsible communication, and the 

Qur’an instructs believers to ask those who possess knowledge when they do not know 

(Qur’an 16:43). 

The Educational Example of Umm Salama  

provides another important example of the intellectual and advisory role of women in 

the Prophetic community. During the Treaty of Hudaybiyyah, the Companions were 

deeply distressed by the terms of the treaty. When the Prophet صلى الله عليه وسلم instructed them to 

sacrifice their animals and shave their heads, they were overwhelmed by grief and did 

not immediately respond. The Prophet صلى الله عليه وسلم went to Umm Salama  and explained what 
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had happened. She offered practical advice: that he should go out, perform the sacrifice, 

and shave his head without further discussion. He followed her advice. When the 

Companions saw the Prophet صلى الله عليه وسلم act, they followed him. The report is recorded in Sahih 

al-Bukhari. This incident is educationally valuable because it demonstrates that 

intellectual wisdom is not limited by gender. Umm Salama’s contribution was not 

presented as insignificant merely because she was a woman. Her advice was practical, 

psychologically sensitive, and strategically effective. For modern educators, the lesson 

is that classrooms and institutions should value intellectual contribution according to 

knowledge, wisdom, experience, and sound reasoning rather than unnecessary 

stereotypes. Women should be encouraged to develop their abilities in scholarship, 

leadership, research, counselling, education, and community service. The incident also 

teaches another important lesson: good advice can come from unexpected sources. A 

wise teacher does not assume that only the most powerful or most visible person has 

the correct solution. Listening is therefore part of education. 

Fatimah and Education within the Family 

The Prophet صلى الله عليه وسلم also educated his own family through direct personal interaction. One 

famous example concerns his daughter Fatimah   She experienced physical hardship 

from household work and approached the Prophet صلى الله عليه وسلم after hearing that servants had 

become available. The Prophet صلى الله عليه وسلم did not merely dismiss her request. Instead, he visited 

her and Ali at night and taught them a practice of remembrance: saying Subhan Allah 

thirty-three times, Alhamdulillah thirty-three times, and Allahu Akbar thirty-four times 

before sleeping. He explained that this was better for them than having a servant. This 

episode reveals several features of family education. First, teaching can occur within 

the ordinary circumstances of family life. Secondly, spiritual education can address 

practical difficulties. Thirdly, the teacher should understand the learner’s emotional and 

physical situation. Fourthly, education should provide practical tools for resilience 

rather than merely giving theoretical information. The Prophet صلى الله عليه وسلم did not separate 

spiritual education from family life. He taught his daughter in the context of fatigue, 

household responsibility, and daily difficulty. This is an important model for parents 

today. Religious education should not be presented only as a collection of rules. It 

should help family members cope with stress, disappointment, hardship, fear, 

uncertainty, and responsibility. 
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Mothers as Educators 

The role of mothers in education is especially important because the home is often the 

child’s earliest environment of language, emotional development, habits, and moral 

formation. Islamic tradition contains many examples of women who became 

transmitters of knowledge and educators of later generations. The Prophetic model does 

not reduce women to biological motherhood alone. A woman can be a mother and 

simultaneously a learner, teacher, researcher, scholar, professional, counsellor, or 

community educator, according to her circumstances and responsibilities. The central 

point is that women possess educational agency. The Prophet صلى الله عليه وسلم recognized women as 

members of the learning community. Their religious knowledge was not regarded as 

optional decoration. They needed to know what Allah required of them and how to live 

according to faith. The special teaching session mentioned in Sahih al-Bukhari is 

evidence that women’s education deserved deliberate institutional attention. The 

contemporary implication is clear: educating women has a multiplier effect. A 

knowledgeable woman can contribute to the education of children, family members, 

students, neighbors, and the wider community. When a society invests in women’s 

education, it does not educate only individuals; it strengthens the intellectual and moral 

resources of families. 

Fathers as Educators 

The responsibility of family education does not belong exclusively to mothers. Fathers 

have an important educational responsibility as well. The Prophet صلى الله عليه وسلم described the man 

as a guardian responsible for his family. The father therefore has a responsibility to 

create an environment in which knowledge, prayer, morality, discipline, compassion, 

and intellectual curiosity can develop. This responsibility should not be understood 

simply as providing school fees or material necessities. Financial support is important, 

but educational responsibility also involves presence, communication, example, 

encouragement, and guidance. A father who tells his children to read but never reads 

himself teaches one lesson through words and another through behavior. A father who 

demands honesty but lies in ordinary situations provides contradictory education. A 

father who speaks about respect but humiliates family members teaches disrespect. 

Prophetic education requires consistency between instruction and conduct. The Prophet 

  .emphasized excellence in family relationships صلى الله عليه وسلم
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Aisha narrated that he said: 

“The best of you is the best to his family, and I am the best of you to my 

family.” 

Jami¿ al-Tirmidhi records this narration and classifies it as sound. This principle has 

direct educational significance. The quality of family relationships affects the 

educational climate of the home. A home characterized by fear, humiliation, shouting, 

and emotional instability cannot easily become a healthy centre of learning. A home 

characterized by mercy, respect, dialogue, and responsibility provides a stronger 

foundation for intellectual and moral development. 

Husband and Wife as Educational Partners 

Marriage in the Prophetic model is not merely a legal relationship; it is also an 

educational partnership. Husband and wife can learn from one another, remind one 

another, correct one another respectfully, and support one another in religious and 

moral development. The Qur’an describes believing men and women as allies in 

promoting righteousness (Qur’an 9:71). This indicates reciprocal responsibility. The 

wife is not merely an object of instruction, and the husband is not merely an authority 

who speaks while the other listens. Both are morally responsible before Allah. The 

Prophet صلى الله عليه وسلم’s relationship with his wives demonstrates the importance of 

communication. His wives asked questions, narrated his practices, discussed religious 

matters, and became important transmitters of knowledge. Their homes became sources 

from which later generations learned about worship, family life, purification, character, 

and the private dimensions of Prophetic practice. This is particularly significant because 

certain areas of religious and family knowledge could be transmitted only through close 

observation and personal experience. The wives of the Prophet صلى الله عليه وسلم preserved knowledge 

that might otherwise have been inaccessible to the wider community. Their educational 

contribution therefore complemented the knowledge transmitted by male Companions. 

Education with Dignity and Modesty 

Teaching women requires attention to dignity, modesty, privacy, and appropriate 

boundaries. Islam does not require ignorance in order to preserve modesty. Rather, the 

Prophetic method demonstrates that sensitive knowledge can be taught respectfully. 

The Prophet صلى الله عليه وسلم answered questions about personal matters while maintaining 

appropriate dignity. The example involving Umm Sulaym demonstrates that a woman’s 
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question concerning a sensitive matter could receive a clear answer. At the same time, 

the Sunnah establishes boundaries concerning privacy and inappropriate interaction. 

Sahih Muslim records the Prophet’s warning against entering upon women in situations 

of prohibited seclusion, emphasizing that educational and social interaction must 

remain within proper ethical limits. This balance is important. A healthy educational 

environment must avoid both extremes: unnecessary restriction that prevents learning 

and careless interaction that ignores Islamic ethical boundaries. The Prophetic model 

combines knowledge with modesty, openness with responsibility, and accessibility 

with dignity. 

Women and Community Education 

The Prophetic educational community extended beyond the private home. Women 

participated in the wider religious and social life of the Muslim community. Sahih al-

Bukhari records the instruction that women should not be prevented from attending the 

mosques. This evidence demonstrates that women’s religious development was not 

confined entirely to private spaces. The mosque and wider community also had an 

educational role. Women could participate in communal worship and benefit from 

public instruction. Another narration records that women participated in communal 

activities and provided important services to the Muslim community. Sahih Muslim 

reports that Umm Sulaym and other women of the Ansar accompanied the Prophet صلى الله عليه وسلم 

during military expeditions and provided water and treated the wounded. These reports 

should be understood within their historical and legal context, but they demonstrate an 

important educational principle: women were members of the community with 

responsibilities and capacities. Education prepares people not merely for private 

achievement but for meaningful contribution to society. 

Family Education and Spiritual Practice 

The Prophetic method teaches that spiritual education should be incorporated into 

family routines. Prayer, remembrance of Allah, Qur’an recitation, charity, gratitude, 

patience, and service can become part of ordinary family life. The Prophet صلى الله عليه وسلم did not 

teach religious practices only through formal lectures. He demonstrated them, practiced 

them, and incorporated them into daily relationships. The example of teaching Fatimah 

the bedtime remembrance illustrates how a family difficulty could become an 

opportunity for spiritual education. Parents can similarly transform ordinary routines 
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into learning opportunities. A family meal can teach gratitude. Visiting relatives can 

teach social responsibility. Caring for grandparents can teach respect. Giving charity 

can teach generosity. Performing prayer together can teach discipline. Reading Qur’an 

together can develop spiritual literacy. Discussing a moral dilemma can develop ethical 

reasoning. Such education is powerful because it connects knowledge with experience. 

Children and adults remember principles more effectively when they see those 

principles embodied in everyday life. 

Teaching Through Example in Family Life 

The family is one of the strongest environments for learning through observation. 

Children notice how adults speak to one another, respond to disagreement, handle 

money, treat guests, respond to mistakes, and behave when nobody is watching. The 

Prophet صلى الله عليه وسلم’s educational method strongly emphasizes personal example. His character 

was itself an educational instrument. The Qur’an describes him as possessing an 

outstanding standard of character (Qur’an 68:4) and presents him as an excellent 

example for believers (Qur’an 33:21). The family therefore should not depend entirely 

upon verbal instruction. Parents should demonstrate the values they wish to teach. If 

they want children to respect teachers, they should speak respectfully about teachers. If 

they want children to love reading, they should make reading visible in the home. If 

they want children to control anger, they should demonstrate self-control. If they want 

children to apologize after mistakes, they should themselves apologize when they are 

wrong. This principle also applies to marital education. The Prophet صلى الله عليه وسلم’s statement that 

the best person is the one who is best to his family establishes family conduct as a 

measure of moral excellence. 

 The Educational Responsibility of the Whole Family 

The Prophetic concept of family education is not based on a one-directional model in 

which one person teaches and everyone else merely receives. It is a living system of 

mutual learning. Parents teach children, husbands and wives advise one another, older 

members guide younger members, and younger members can sometimes remind adults 

of important truths. The Qur’anic description of believing men and women as allies 

reinforces this reciprocal model. Both participate in promoting righteousness and 

resisting wrongdoing. Such a model creates a family learning culture. A family that 

learns together develops intellectual and spiritual solidarity. Members can discuss 
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Qur’anic verses, Hadith, books, current issues, ethical questions, educational 

challenges, and social responsibilities. Modern educational theory increasingly 

emphasizes lifelong learning. The Prophetic model had already established the idea that 

learning is not limited to childhood. Adults remain learners, and families remain 

educational communities throughout life. 

Education of Women as a Community Investment 

The education of women has consequences beyond the individual. Women are often 

deeply involved in the upbringing of children and the organization of family life. A 

woman’s knowledge can influence generations. The Prophetic decision to provide 

women with dedicated teaching demonstrates that their educational development was 

considered worthy of direct institutional attention. The implication for contemporary 

Muslim communities is significant. Mosques, schools, madrasas, colleges, universities, 

libraries, and community organizations should develop meaningful educational 

opportunities for women. These opportunities should include religious sciences as well 

as beneficial worldly knowledge. Women should have opportunities to study languages, 

literature, science, technology, education, medicine, social sciences, research 

methodology, and other useful disciplines within appropriate ethical frameworks. A 

community that educates only its men limits its own intellectual potential. A community 

that educates women and men responsibly creates a broader foundation for knowledge. 

Education and the Spiritual Equality of Men and Women 

The Qur’an repeatedly emphasizes that spiritual worth is not determined simply by 

gender. Qur’an 33:35 presents believing men and women alongside one another in a 

long sequence of spiritual qualities: submission, faith, obedience, truthfulness, patience, 

humility, charity, fasting, chastity, and remembrance of Allah. Allah promises 

forgiveness and a great reward to them. This Qur’anic presentation is educationally 

significant because it makes moral and spiritual development a shared human 

responsibility. Women are not secondary participants in spiritual development. They 

are directly addressed as responsible believers. Likewise, Qur’an 16:97 states that 

whoever performs righteous deeds, whether male or female, while possessing faith, will 

receive a good life and reward according to their deeds. The verse establishes the moral 

significance of individual action rather than assigning spiritual worth solely according 

to gender. The educational system should therefore cultivate competence and character 
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in both men and women. Education should prepare every learner to fulfill his or her 

responsibilities before Allah. 

The Family as a School of Character 

Academic knowledge without character can become dangerous. The Prophetic 

educational method integrates intellectual development with moral development. The 

family is particularly important in this regard because character is formed through 

repeated behaviour. Children learn patience when adults respond patiently. They learn 

generosity when they see generosity. They learn respect when they experience respect. 

They learn forgiveness when family members forgive one another. They learn 

responsibility when responsibilities are assigned and fulfilled. The Prophet صلى الله عليه وسلم therefore 

provides an educational model in which family relationships themselves become 

lessons. His teaching was not restricted to formal instruction. His kindness, patience, 

justice, mercy, and concern were part of the curriculum. The Qur’an commands 

believers to live with women in kindness: “And live with them in kindness” (Qur’an 

4:19). This principle establishes a moral environment in which family members are 

treated with dignity. The educational consequences are considerable because emotional 

security and respectful relationships create conditions in which learning can flourish. 

Family Education and Emotional Intelligence 

The Prophetic method also demonstrates the importance of emotional awareness. 

Education cannot be separated from emotions. A frightened learner may not absorb 

information effectively. A humiliated learner may withdraw. A respected learner is 

more likely to communicate honestly. The Prophet صلى الله عليه وسلم was attentive to the emotional 

states of those around him. His treatment of his wives, daughters, Companions, 

children, and ordinary members of the community demonstrates an educational 

sensitivity that modern educators may describe as emotional intelligence. Sahih Muslim 

records the Prophet صلى الله عليه وسلم saying that Allah is gentle and loves gentleness and that 

gentleness receives what harshness does not receive. This principle applies directly to 

family education. Parents may sometimes believe that harshness produces obedience. 

It may produce temporary outward compliance, but it can also produce fear, resentment, 

secrecy, and emotional distance. Prophetic education seeks something deeper: willing 

obedience rooted in understanding, faith, love, and moral consciousness. 
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Correcting Family Mistakes with Wisdom 

Families inevitably experience mistakes and conflicts. The educational question is not 

whether mistakes will occur but how they will be handled. The Prophetic method 

teaches that correction should preserve dignity. The purpose of correction is reform 

rather than humiliation. A parent who publicly ridicules a child may correct one 

behavior while damaging confidence. A spouse who uses every disagreement as an 

opportunity to attack the other’s character may win an argument but damage the 

relationship. Prophetic education focuses upon improvement. The teacher identifies the 

problem, explains the correct principle, and provides an opportunity for the learner to 

improve. The same approach can be applied within marriage. The statement that the 

best of people are those who are best to their families makes family conduct part of 

moral excellence. A person who behaves politely in public but harshly at home has not 

fully realized the Prophetic model. 

Women as Teachers of the Next Generation 

The Prophetic educational legacy produced generations of women who transmitted 

knowledge. Women narrated Hadith, taught religious rulings, preserved family details 

of the Prophet’s صلى الله عليه وسلم life, and contributed to the intellectual tradition of Islam. This 

demonstrates an important principle: the learner of today can become the teacher of 

tomorrow. Education is successful when it multiplies knowledge. Modern educational 

institutions should therefore encourage female students to develop communication 

skills, research skills, writing ability, critical thinking, leadership, and teaching 

competence. A woman who receives education should have the opportunity, where 

appropriate, to use that knowledge for the benefit of others. The educational 

contribution of women should not be measured only by formal employment. Teaching 

children, mentoring students, writing, research, community education, counselling, and 

family instruction can all contribute to the intellectual development of society. 

 Creating Safe Educational Spaces 

The Prophetic model demonstrates that women needed spaces in which they could 

learn, ask questions, and communicate their concerns. The special educational day 

requested by women is evidence of the importance of designing environments that 

enable participation. Contemporary educators should therefore consider whether 

educational spaces are psychologically safe as well as physically accessible. Students 
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should not fear ridicule for asking genuine questions. Women should not feel that their 

questions are automatically less important. Sensitive issues should be handled with 

confidentiality and dignity. This principle can be implemented in schools, colleges, 

madrasas, universities, and online learning environments. Female students may benefit 

from female mentors, counselling systems, confidential question channels, separate 

discussion sessions where appropriate, and accessible educational resources. The 

objective is not segregation for its own sake. The objective is to create conditions in 

which beneficial learning can occur while preserving Islamic ethics and personal 

dignity. 

The Prophetic Model and Contemporary Women’s Education 

The contemporary world has expanded educational opportunities through universities, 

digital platforms, libraries, distance learning, online courses, research databases, and 

professional institutions. These developments provide new possibilities for 

implementing the principle demonstrated by the Prophet صلى الله عليه وسلم: every person should have 

meaningful access to beneficial knowledge. Women today may study from home, 

attend institutions, participate in online courses, conduct research, write books, teach 

students, and contribute to professional and community life. The technology is new, but 

the educational principle is not. The Prophetic example of arranging a special learning 

opportunity for women can inspire modern educators to create flexible systems. A 

mother caring for children may benefit from recorded lessons. A woman living in a 

rural area may benefit from online education. An older learner may benefit from adult-

learning programmes. A woman who cannot attend a particular institution may benefit 

from distance education. Technology should therefore be viewed as an educational 

instrument rather than as a substitute for educational ethics. The same principles of 

truthfulness, modesty, responsibility, respect, and beneficial knowledge should govern 

digital learning. 

Family Literacy and Lifelong Learning 

A family that reads and discusses knowledge together creates a culture of lifelong 

learning. Parents can encourage children to ask questions and can themselves remain 

learners. Husbands and wives can discuss beneficial books. Families can establish 

regular Qur’an study, Hadith reading, or general educational conversations. This 

approach reflects the broader Islamic understanding that knowledge is a lifelong 
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responsibility. The family should not regard education as something that ends when a 

child receives a certificate. Learning continues through adulthood, marriage, 

parenthood, professional life, and old age. The Prophetic educational community itself 

was characterized by continuous learning. People repeatedly approached the Prophet صلى الله عليه وسلم 

for clarification and instruction. Women requested additional opportunities when they 

recognized that existing arrangements were insufficient. Modern families can adopt the 

same spirit by making learning a normal part of daily life. 

Lessons for Contemporary Teachers 

The Prophetic method of teaching women and families offers several broad lessons for 

contemporary education. First, women are active participants in education and should 

have genuine access to beneficial knowledge. Secondly, educational institutions must 

identify and address barriers that prevent particular groups from learning effectively. 

Thirdly, the home should be recognized as a major educational institution. Fourthly, 

parents should understand themselves as educators rather than merely providers of 

material needs. Fifthly, teachers must create environments in which sincere questions 

are welcomed. Sixthly, sensitive subjects require knowledge, dignity, privacy, and 

appropriate ethical boundaries. Seventhly, female learners should be encouraged to 

become teachers, researchers, writers, and contributors to society. Eighthly, family 

relationships themselves should embody the values being taught. Ninthly, education 

should develop character as well as information. Finally, mercy and gentleness should 

guide correction and instruction. These principles are especially important in 

contemporary Muslim education because modern families face challenges unknown to 

earlier generations. Digital media, social networks, consumerism, academic pressure, 

migration, changing family structures, and rapid technological development have 

created new educational questions. Yet the fundamental educational needs remain: 

knowledge, moral guidance, emotional security, responsible relationships, spiritual 

awareness, and good character. The Prophetic method provides principles rather than a 

rigid institutional structure. It teaches educators how to think about learners. It teaches 

them to listen, respond, encourage, guide, demonstrate, respect, and adapt. These 

principles can be applied within changing educational circumstances without 

abandoning their ethical foundation. 

The Prophetic method of teaching women and families demonstrates that education is 

a responsibility shared by the entire community. Women were not excluded from the 
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educational life of the first Muslim community. They asked questions, requested 

dedicated teaching opportunities, learned directly from the Prophet صلى الله عليه وسلم, transmitted 

knowledge, offered counsel, attended communal activities, and became teachers for 

later generations. The Prophet صلى الله عليه وسلم responded to their educational needs with wisdom, 

dignity, patience, and respect. The Qur’an provides the foundation for this approach by 

recognizing believing men and women as active partners in moral responsibility. It 

describes the homes of the Prophet صلى الله عليه وسلم as places in which divine revelation and wisdom 

were remembered and preserved. It commands believers to protect their families and 

presents spiritual responsibility as a shared human obligation. The family, therefore, is 

not merely a social unit; it is an educational institution. Parents are not merely 

providers; they are educators. Husbands and wives are not merely companions; they are 

partners in moral development. Mothers are not merely caregivers; they can be scholars, 

teachers, researchers, and transmitters of knowledge. Fathers are not merely financial 

providers; they are responsible for guidance, example, and character formation. The 

Prophetic model also teaches that women’s education must be approached with both 

openness and dignity. Knowledge should not be blocked by unnecessary barriers, and 

modesty should not be used as a justification for ignorance. Sensitive questions should 

receive responsible answers. Learning spaces should be safe, respectful, and ethically 

structured. Perhaps the greatest lesson is that education should continue beyond the 

classroom. The home can become a school of faith, character, compassion, discipline, 

intellectual curiosity, and service. When families learn together, they become stronger. 

When women are educated, families gain an important intellectual and moral resource. 

When fathers and mothers model good character, children receive education through 

observation. When teachers listen to learners, education becomes responsive rather than 

mechanical. 

The Prophet Muhammad صلى الله عليه وسلم therefore offers a model of family and women’s education 

that is simultaneously spiritual, intellectual, moral, emotional, and practical. His 

approach does not merely produce informed individuals; it produces responsible 

families and morally conscious communities. The ultimate purpose of education is not 

simply to accumulate information but to transform knowledge into wisdom, character, 

worship, responsibility, and service to humanity. 
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Chapter 24: Teaching New Muslims and Different 

Communities 

Introduction 

The educational mission of Prophet Muhammad صلى الله عليه وسلم was universal in its scope. He was 

not sent to educate one tribe, one nation, one language group, or one social class. His 

message addressed humanity as a whole. The Qur’an declares: “We have not sent you 

except as a mercy to the worlds” (Qur’an 21:107). It also describes the Prophet صلى الله عليه وسلم as 

one sent to humanity with the message of truth. This universal character of the Prophetic 

mission has profound educational implications. A teacher who follows the Prophetic 

method cannot assume that all learners possess the same background, language, culture, 

religious knowledge, emotional condition, or intellectual preparation. The first Muslim 

community itself was remarkably diverse. It included Arabs from different tribes, 

Persians, Africans, Romans, former slaves, merchants, farmers, young people, elderly 

people, women, men, and individuals who had previously followed different religions 

or forms of belief. Some accepted Islam after years of opposition, some had almost no 

previous religious education, while others possessed substantial knowledge of earlier 

religious traditions. The Prophet صلى الله عليه وسلم taught all of them, but he did not necessarily teach 

them in exactly the same way. He adapted his communication according to their 

circumstances while preserving the essential principles of revelation. This adaptability 

is one of the most important features of Prophetic pedagogy. The Prophet صلى الله عليه وسلم did not 

dilute the truth to make it attractive, but neither did he overwhelm beginners with 

information that they were not yet prepared to understand. He recognized that 

conversion or entry into a new intellectual and spiritual tradition is itself an educational 

process. A new Muslim requires knowledge, but also emotional support, 

companionship, patience, practical guidance, and gradual development. The Qur’an 

establishes the principle of inviting people through wisdom and good instruction:  

“Invite to the way of your Lord with wisdom and good instruction, and 

argue with them in a way that is best” (Qur’an 16:125). This 

verse provides a comprehensive educational principle. The content of teaching is 

important, but the method of communication is equally important. Wisdom requires 

understanding the learner, the circumstances, the appropriate time, and the appropriate 
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manner of presentation. The Prophetic method therefore provides a model not only for 

religious teachers but also for contemporary educators working with multicultural 

classrooms, migrant communities, adult learners, converts, first-generation learners, 

linguistically diverse students, and people entering unfamiliar educational 

environments. 

The Universal Character of Prophetic Education 

The Prophet صلى الله عليه وسلم’s educational mission was rooted in the universal message of Islam. 

Allah says: 

“We have not sent you except as a mercy to the worlds.” (Qur’an 

21:107) 

The expression rahmatan lil-’alamin establishes mercy as a defining characteristic of 

the Prophetic mission. Education within this mission must therefore be connected with 

mercy. Knowledge should not be used as an instrument of humiliation or superiority. It 

should guide human beings toward truth, righteousness, dignity, and responsible living. 

The Qur’an also states: 

“O mankind, indeed We have created you from male and female and 

made you peoples and tribes that you may know one another.” (Qur’an 

49:13) 

The verse recognizes human diversity as part of divine creation. Differences in 

language, tribe, culture, geography, and social background are not themselves reasons 

for educational exclusion. Rather, they create an opportunity for mutual recognition and 

understanding. This principle is especially relevant to modern education. Contemporary 

classrooms often contain students from multiple linguistic, cultural, religious, and 

socioeconomic backgrounds. A teacher may have students whose educational 

experiences are radically different from one another. The Prophetic model encourages 

the teacher to see diversity not simply as a difficulty but as an educational reality 

requiring wisdom and adaptation. 

Teaching Those Who Are New to Islam 

A person who accepts Islam enters a new world of concepts, practices, vocabulary, 

rituals, social relationships, and moral responsibilities. Even when the person sincerely 

believes in Islam, he or she may not immediately understand every aspect of Islamic 
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teaching. The Prophetic method demonstrates that new Muslims should be educated 

gradually. One of the clearest examples is the instruction given to Mu’adh ibn Jabal 

when the Prophet صلى الله عليه وسلم sent him to Yemen. The Prophet صلى الله عليه وسلم told him that he was going to a 

people from the People of the Book and instructed him regarding the sequence in which 

he should call them: first toward the testimony of faith, then prayer, then zakah. This 

Hadith is recorded in Sahih al-Bukhari and Sahih Muslim. The educational importance 

of this instruction is enormous. The Prophet صلى الله عليه وسلم did not tell Mu’adh to present every 

Islamic ruling simultaneously. He identified foundational beliefs and practices and 

instructed him to proceed in an ordered manner. 

 The Prophet صلى الله عليه وسلم said: 

“You are going to a people from the People of the Book, so let the first 

thing to which you invite them be the testimony that there is no deity 

worthy of worship except Allah and that Muhammad is the Messenger 

of Allah. If they obey you in that, then inform them that Allah has 

obligated upon them five prayers every day and night. If they obey you 

in that, then inform them that Allah has obligated upon them charity...” 

This narration demonstrates the principle of educational sequencing. Learners should 

first understand foundational principles before being expected to master complex 

secondary matters. 

Gradual Development of the New Muslim 

The Prophet صلى الله عليه وسلم understood that spiritual transformation is a process. A person may 

accept the truth immediately, but the development of religious understanding, 

character, habits, and practical knowledge takes time. This principle is important 

because new Muslims may sometimes experience information overload. They may be 

introduced to dozens of rules, Arabic terms, historical details, jurisprudential 

differences, and social expectations within a very short period. Although the intention 

may be good, the result can be confusion and discouragement. The Prophetic model 

suggests beginning with foundations. The new Muslim should understand the meaning 

of faith, the purpose of worship, the basic beliefs of Islam, the five daily prayers, 

essential purification, basic Qur’anic teachings, and fundamental moral principles. 

More detailed matters can be introduced progressively. This does not mean that difficult 

questions should be ignored. Rather, it means that the teacher should organize 
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knowledge according to educational priority. The Qur’an itself was revealed over 

approximately twenty-three years. Its gradual revelation allowed believers to absorb, 

practice, and internalize its teachings. The gradual nature of revelation provides a 

powerful model for educational development. Knowledge becomes transformative 

when learners have time to understand it, practice it, reflect upon it, and incorporate it 

into their lives. 

Teaching According to Previous Knowledge 

Not every new Muslim comes with the same intellectual background. Some may have 

been Christians, Jews, atheists, agnostics, Hindus, Buddhists, or followers of other 

traditions. Others may have had little formal religious education. The teacher must 

therefore begin by understanding what the learner already knows. The Prophet صلى الله عليه وسلم 

recognized the importance of people’s existing knowledge. When Mu’adh was sent to 

Yemen, the Prophet صلى الله عليه وسلم explicitly recognized that he would encounter people from the 

People of the Book. This recognition influenced the instructional strategy he prescribed. 

A contemporary teacher working with new Muslims should similarly ask: What does 

this learner already know? What concepts are familiar? Which concepts are 

misunderstood? What language does the learner understand best? What emotional or 

social difficulties may accompany the transition? Which practices are immediately 

necessary? Which matters can be taught later? This approach prevents unnecessary 

repetition while also preventing assumptions that can leave beginners confused. 

Respect for the Learner’s Previous Identity 

Prophetic education did not require people to erase their human history. Islam 

transformed people’s beliefs and practices, but their previous experiences, languages, 

skills, and personal histories could become resources rather than obstacles. Many 

Companions possessed abilities developed before Islam that later benefited the Muslim 

community. Salman al-Farisi brought knowledge and experience from his Persian 

background. Suhayb al-Rumi represented another cultural background. Bilal became 

one of the most respected Companions despite his experience of enslavement and 

persecution. These examples demonstrate that Islamic community did not depend upon 

cultural uniformity. The Qur’an declares that diversity exists so that people may know 

one another (Qur’an 49:13). The educational implication is that teachers should 

distinguish between religious principles and cultural habits. A new Muslim should be 
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introduced to Islam itself rather than being told that adopting a particular ethnic culture 

is necessary for becoming a good Muslim. This distinction is extremely important in 

contemporary da’wah and education. A new Muslim may not speak Arabic, may not 

dress according to the customs of a particular Muslim country, may eat different 

traditional foods, or may have family traditions that differ from those of the teacher. 

None of these differences should automatically become educational barriers. 

Teaching Different Communities 

The Prophet صلى الله عليه وسلم communicated with different tribes and communities according to their 

circumstances. Delegations came to Madinah from different parts of Arabia. The 

Prophet صلى الله عليه وسلم received them, listened to them, answered their questions, and taught them. 

The Qur’an describes the Prophet صلى الله عليه وسلم as one who recites revelation, purifies people, and 

teaches them the Book and wisdom (Qur’an 2:151). This educational mission extended 

beyond one local community. The Prophet صلى الله عليه وسلم also sent teachers and representatives to 

different regions. Mu’adh ibn Jabal was sent to Yemen. Other Companions were sent 

to teach Qur’an and religious knowledge in different communities. The educational 

principle is clear: knowledge should travel toward learners. A teacher should not expect 

every learner to possess the resources necessary to reach the teacher. Educational 

institutions can therefore establish outreach programmes, community classes, mobile 

learning initiatives, online programmes, rural education projects, and multilingual 

resources. 

Language as an Educational Consideration 

Language plays a major role in learning. The Qur’an states: 

“We did not send any messenger except in the language of his people to 

make things clear to them.” (Qur’an 14:4) 

This verse establishes clarity of communication as a major educational principle. 

Although the Qur’an was revealed in Arabic and the Prophet صلى الله عليه وسلم spoke Arabic, the 

educational principle is universal: the learner must be able to understand the message. 

A teacher should therefore use language appropriate to the learner’s level. Complex 

terminology should be explained. Arabic terms should be translated when necessary. 

Examples should be culturally understandable. Written materials should be available in 

languages learners can comprehend. For new Muslims, this principle is particularly 

important. A person may sincerely want to learn Islam but struggle because instruction 
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is presented entirely through unfamiliar Arabic terminology. Translating and explaining 

terms does not weaken Islamic education; it makes the content accessible. 

The Prophet صلى الله عليه وسلم and Non-Arab Learners 

The Prophetic community included people from different linguistic and ethnic 

backgrounds. The Prophet صلى الله عليه وسلم did not require everyone to possess an Arab cultural 

identity before becoming part of the community. The famous example of Salman al-

Farisi illustrates how a person from a completely different cultural background could 

become a valued member of the Muslim community. The Prophet صلى الله عليه وسلم honored Salman 

and recognized his contribution. The famous statement associated with the Prophet صلى الله عليه وسلم 

regarding Salman and his people expresses the dignity given to non-Arab Muslims. 

More broadly, the Qur’anic principle of human diversity establishes that superiority is 

not based upon ethnicity but upon righteousness: 

“Indeed, the most noble of you in the sight of Allah is the most righteous 

of you.” (Qur’an 49:13) 

This principle has direct relevance to multicultural education. Teachers should avoid 

favoritism based upon language, ethnicity, nationality, social status, or economic 

background. The classroom should be a place where learners are judged by their effort, 

character, learning, and conduct rather than by inherited identity. 

Teaching Through Wisdom 

The Qur’an commands: 

“Invite to the way of your Lord with wisdom and good instruction.” 

(Qur’an 16:125) 

Wisdom in education means more than possessing information. A knowledgeable 

person may still teach badly. Wisdom involves knowing what to say, when to say it, 

how much to say, and how to say it. The Prophet صلى الله عليه وسلم demonstrated this constantly. He 

did not answer every question with the same length or style. Some questions received 

short answers; others received detailed explanations. Sometimes he taught through a 

question. Sometimes he used a story. Sometimes he demonstrated a practice. 

Sometimes he remained silent until an appropriate moment. This flexibility is especially 

necessary when teaching people from different communities. A method that works for 



 

— 356 — 

one group may not work equally well for another. The wise teacher adapts the method 

without compromising the truth. 

The Role of Mercy in Teaching New Muslims 

A new Muslim may face significant emotional challenges. Family members may 

oppose the conversion. Friends may misunderstand the decision. The learner may 

experience loneliness, uncertainty, or fear. Religious practices may initially feel 

difficult. The teacher therefore has a responsibility that goes beyond transmitting 

information. The teacher must provide emotional support.  The Qur’an describes the 

Prophet صلى الله عليه وسلم as deeply concerned for people and compassionate toward believers (Qur’an 

9:128). It also states that Allah’s mercy enabled him to be gentle with people (Qur’an 

3:159). 

The Prophet صلى الله عليه وسلم said: 

“Whoever does not show mercy will not be shown mercy.” (Sahih al-

Bukhari; Sahih Muslim) 

This principle should guide those who teach converts. A teacher should avoid creating 

unnecessary fear or making the new Muslim feel permanently inadequate. Correction 

is necessary, but correction should be combined with encouragement. 

Encouragement Before Excessive Burden 

The Prophet صلى الله عليه وسلم instructed his Companions: 

“Make things easy and do not make things difficult; give glad tidings 

and do not repel people.” 

This Hadith is recorded in Sahih al-Bukhari and Sahih Muslim. The educational 

principle is especially relevant to beginners. A teacher who emphasizes only 

prohibitions can create an image of religion dominated by restrictions. A teacher should 

present the beauty of faith, the mercy of Allah, the purpose of worship, the dignity of 

human beings, and the transformative power of righteous living. This does not mean 

concealing obligations or prohibitions. Rather, it means presenting them within the 

larger framework of faith, wisdom, and mercy. 

Teaching Through Companionship 
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New Muslims need community. Knowledge becomes stronger when learners have 

supportive relationships with people who can help them practice what they have 

learned. The Prophet صلى الله عليه وسلم created bonds of brotherhood between the Muhajirun and 

Ansar. This was not simply a political arrangement; it had educational and social 

significance. New members of the community were connected with established 

members who could provide support. Contemporary Muslim communities can apply 

this principle through mentorship programmes, study circles, family support systems, 

convert networks, and community partnerships. A new Muslim who attends a class 

once a week but has no supportive relationships may struggle to translate knowledge 

into life. A learner who has trustworthy companions can ask questions, observe 

practice, receive encouragement, and gradually develop confidence. 

The Teacher as a Cultural Bridge 

When teaching different communities, the teacher should become a bridge between 

knowledge and the learner’s lived experience. For example, if a teacher explains charity 

to someone unfamiliar with Islamic zakah, the teacher should explain both the spiritual 

meaning and practical structure of the concept. If teaching prayer, the teacher should 

demonstrate the physical movements. If teaching fasting, the teacher should explain its 

spiritual purpose and practical requirements. This approach follows the Prophetic 

method of connecting abstract principles with real-life situations. The Prophet صلى الله عليه وسلم did 

not teach faith as a purely theoretical system. He showed people how faith should shape 

prayer, family relationships, business, charity, conflict resolution, social responsibility, 

and personal character. 

Respectful Dialogue with Different Beliefs 

The Prophet صلى الله عليه وسلم interacted with Jews, Christians, polytheists, hypocrites, and people of 

different tribal identities. His educational method included dialogue, reasoning, 

questioning, clarification, and principled disagreement. 

The Qur’an commands believers: 

“And do not argue with the People of the Scripture except in a way that 

is best.” (Qur’an 29:46) 

This verse establishes an ethical standard for intellectual disagreement. The objective 

is not to humiliate the opponent but to communicate truth responsibly. 
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The Qur’an also commands: 

“Do not insult those they invoke besides Allah lest they insult Allah in 

hostility without knowledge.” (Qur’an 6:108) 

This is an important educational principle. Even when a teacher disagrees strongly with 

another worldview, insulting people or their beliefs can destroy the possibility of 

meaningful dialogue. The Prophetic method therefore combines intellectual confidence 

with ethical respect. 

The Delegations and Adult Education 

The delegations who came to Madinah provide valuable examples of adult education. 

Adults possess established beliefs, experiences, habits, and social identities. Teaching 

adults therefore requires respect for their existing knowledge. The Prophet صلى الله عليه وسلم 

communicated with tribal leaders and delegations without treating them as children. He 

listened to their questions and addressed their circumstances. This principle is highly 

relevant to adult education today. A teacher should not assume that an adult beginner 

is intellectually immature simply because the learner is new to a particular subject. The 

learner may possess extensive professional or life experience. An adult who becomes 

Muslim may know very little about Islamic terminology but may possess sophisticated 

knowledge of science, medicine, literature, business, technology, or social life. 

Effective education builds upon such strengths rather than ignoring them. 

Teaching Through Demonstration 

New learners often require practical demonstration. The Prophet صلى الله عليه وسلم used demonstration 

extensively. When teaching prayer, he demonstrated how to pray. When teaching 

pilgrimage, he performed the rites and told people to learn their rituals from him. When 

teaching ablution, he demonstrated it. This principle is particularly valuable for new 

Muslims. Instead of merely explaining purification verbally, the teacher can 

demonstrate it. Instead of describing prayer movements abstractly, the teacher can 

demonstrate each movement. Instead of giving a long verbal explanation of charity, the 

teacher can provide practical examples. Learning becomes stronger when the learner 

sees, hears, practices, and receives correction. 

Allowing Time for Practice  
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The Prophetic method does not treat understanding as complete merely because a 

learner has heard an explanation. Practice is necessary. A new Muslim may understand 

the sequence of prayer intellectually but still struggle with pronunciation, physical 

movements, timing, or concentration. The teacher should therefore provide 

opportunities for repeated practice without humiliation. The Prophet صلى الله عليه وسلم taught through 

repetition when necessary and corrected people patiently. This connects Chapter 24 

with the broader Prophetic principle that knowledge becomes meaningful through 

practice. The teacher’s role is not simply to deliver information but to accompany the 

learner toward competence. 

Avoiding Unnecessary Cultural Burdens 

One of the dangers in teaching new Muslims is confusing Islam with the customs of a 

particular society. Islam has universal principles, but Muslims live within different 

cultures. Food preferences, clothing styles, family customs, languages, architecture, 

educational traditions, and social practices may differ. A new Muslim should be taught 

the religion rather than being required to imitate every cultural practice of the teacher. 

The Qur’an’s recognition of peoples and tribes (Qur’an 49:13) provides a foundation 

for respecting legitimate cultural diversity. The Prophet صلى الله عليه وسلم himself interacted with 

people from diverse backgrounds. The teacher must nevertheless distinguish between 

legitimate cultural variation and practices that contradict Islamic principles. Cultural 

sensitivity does not mean accepting everything uncritically. It means explaining the 

difference carefully and respectfully. 

Teaching Communities Rather Than Isolated Individuals 

The Prophetic method recognized that education operates at both individual and 

community levels. The Prophet صلى الله عليه وسلم educated individuals personally, but he also 

addressed groups, tribes, delegations, and the wider community. This provides an 

important lesson for contemporary religious education. New Muslims should receive 

individual attention, but communities also need structured programmes. A successful 

educational programme might include introductory courses, Qur’an learning, prayer 

workshops, family counselling, language support, social gatherings, mentoring, and 

opportunities for practical service. Such a system allows the learner to progress from 

introduction to participation and eventually to leadership. 
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The New Muslim as a Future Teacher 

A new Muslim should not permanently remain in the category of “beginner.” The 

purpose of education is Transformation. The early Muslim community demonstrates 

this clearly. People who initially learned from the Prophet صلى الله عليه وسلم later taught others. The 

process created a chain of knowledge extending across generations. The same principle 

can be applied today. A new Muslim who learns the foundations of Islam may 

eventually help another newcomer. A person who initially struggles with prayer may 

later teach beginners. A learner who begins with basic Qur’an reading may eventually 

become a teacher. Education therefore creates continuity. 

Teaching Different Social Classes 

The Prophet صلى الله عليه وسلم taught rich and poor, leaders and ordinary people, free people and 

formerly enslaved people. He did not restrict religious knowledge to elites. 

The Qur’an’s educational message is universal. Allah says: 

“Are those who know equal to those who do not know?” (Qur’an 39:9) 

Knowledge creates responsibility, but it must not create arrogance. The Prophet صلى الله عليه وسلم 

warned against pride and taught equality among believers. His educational community 

included people whose social status had previously been radically different. Modern 

teachers should therefore avoid creating educational environments in which wealthy or 

influential learners receive better treatment merely because of status. A Prophetic 

classroom values every learner. 

Teaching with Patience 

People learn at different speeds. Some understand quickly; others require repeated 

explanations. Some learners have strong memory but weak practical skills. Others learn 

slowly but retain knowledge deeply. The Prophet صلى الله عليه وسلم demonstrated patience with 

learners. A famous example concerns the Bedouin who urinated in the mosque. Some 

Companions wanted to react harshly, but the Prophet صلى الله عليه وسلم instructed them to leave him 

and later taught him about the sanctity of the mosque. This narration, recorded in Sahih 

al-Bukhari and Sahih Muslim, demonstrates how ignorance can be corrected without 

unnecessary humiliation. The lesson is especially relevant to new Muslims. A beginner 

may make mistakes that appear obvious to an experienced Muslim. The teacher must 

remember that what is obvious to an expert may be completely unfamiliar to a beginner. 
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Creating Belonging 

Education is strongest when learners feel that they belong to the community of learning. 

New Muslims should not constantly be reminded that they are “new.” They should 

gradually become recognized as full members of the community. They should be 

welcomed, listened to, given responsibilities, and encouraged to contribute. The 

Prophet صلى الله عليه وسلم integrated new members into the Muslim community rather than maintaining 

a permanent distinction between old and new believers. Belonging creates confidence. 

Confidence encourages participation. Participation strengthens learning. 

Teaching Through Mercy Rather Than Fear 

Fear can motivate temporary behaviour, but mercy produces deeper relationships. The 

Prophetic mission was characterized by mercy. 

The Qur’an states: 

“There has certainly come to you a Messenger from among yourselves. 

Grievous to him is what you suffer; he is concerned over you; and to the 

believers is kind and merciful.” (Qur’an 9:128) 

This description provides a model for the teacher’s emotional attitude. The teacher 

should care whether the learner succeeds. A teacher who merely wants to complete a 

syllabus may become impatient. A teacher who genuinely wants the learner to develop 

will pay attention to difficulties and provide support. 

Contemporary Applications 

The Prophetic method has major implications for modern multicultural education. 

Schools and universities increasingly contain students from different linguistic, 

cultural, and socioeconomic backgrounds. Teachers can apply the Prophetic principles 

by learning about students’ backgrounds, avoiding stereotypes, explaining unfamiliar 

terminology, using examples from different cultures, allowing questions, providing 

differentiated instruction, and creating respectful learning environments. In Islamic 

educational institutions, these principles can be applied to new Muslim programmes. 

Introductory courses should be structured progressively. New Muslims should have 

access to mentors and teachers who understand their circumstances. Educational 

resources should be available in different languages. Sensitive questions should be 
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handled respectfully. Social integration should accompany intellectual instruction. 

Digital education can also extend these opportunities. Online courses, recorded lessons, 

digital Qur’an resources, video demonstrations, discussion forums, and virtual 

mentoring can help learners who live far from Islamic institutions. However, 

technology should remain a means rather than the objective. The essential Prophetic 

principles—wisdom, mercy, clarity, gradual instruction, practical demonstration, 

personal care, and moral example—remain more important than the medium. 

The Prophetic method of teaching new Muslims and different communities 

demonstrates the universal character of Islamic education. The Prophet Muhammad صلى الله عليه وسلم 

taught people from different tribes, cultures, languages, religions, social classes, and 

intellectual backgrounds. He did not expect every learner to begin from the same point. 

Instead, he considered their circumstances and adapted his method while preserving the 

essential principles of Islam. His instruction to Mu’adh ibn Jabal   before sending him 

to Yemen demonstrates the importance of educational sequence. The Prophet صلى الله عليه وسلم 

instructed him to begin with the foundational testimony of faith, followed by prayer 

and then zakah. This provides a model of teaching from foundations toward greater 

responsibilities. His treatment of new and inexperienced learners demonstrates the 

importance of patience. His interaction with different communities demonstrates the 

importance of cultural awareness. His use of practical demonstration demonstrates the 

importance of experiential learning. His emphasis on mercy demonstrates the 

importance of emotional support. His instruction to communicate through wisdom 

demonstrates the importance of pedagogical judgment. For contemporary teachers, the 

lesson is clear: effective education begins with the learner. The teacher must know the 

learner’s background, level, needs, language, emotional condition, and educational 

goals. Teaching is not simply transferring information from the teacher’s mind to the 

learner’s mind. It is a process of building understanding, character, confidence, 

practice, and belonging. New Muslims should therefore be treated not as permanent 

outsiders but as learners who can gradually become contributors and teachers 

themselves. Different communities should not be forced into unnecessary cultural 

uniformity. Instead, educators should distinguish between universal religious principles 

and legitimate cultural diversity. The Prophetic method ultimately teaches that 

universal education requires both truth and mercy. Truth without wisdom can repel; 

mercy without truth can mislead. The Prophet صلى الله عليه وسلم combined the two. He taught clearly, 
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gradually, practically, respectfully, and compassionately. This is the essence of 

Prophetic pedagogy for diverse communities: teach according to the learner’s 

condition, begin with foundations, respect human dignity, communicate with wisdom, 

provide practical guidance, support the learner emotionally, and help every learner 

grow into a responsible contributor to society. 
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Chapter 25: Individual Mentoring and Personal 

Guidance 

Introduction 

One of the most remarkable characteristics of the teaching method of Prophet 

Muhammad صلى الله عليه وسلم was his ability to educate individuals according to their personal 

circumstances. His educational mission was universal, but his method was often deeply 

personal. He addressed people by name, listened to their questions, recognized their 

abilities and weaknesses, understood their emotional conditions, and gave advice that 

was appropriate to their particular needs. He did not treat every learner as an anonymous 

member of a large group. He saw the individual behind the question, the personality 

behind the behaviour, and the potential behind the present condition. This approach 

provides an important distinction between mass instruction and personal education. 

Mass instruction can communicate common principles to a large number of people, but 

individual mentoring allows a teacher to understand the learner’s specific 

circumstances. The Prophet صلى الله عليه وسلم used both approaches. He addressed large gatherings, 

delivered sermons, taught groups, and spoke publicly, but he also devoted considerable 

attention to individual Companions. He gave Abu Dharr specific advice about 

leadership, Mu’adh ibn Jabal personal spiritual guidance, Ibn Abbas a concise lesson 

about faith and reliance upon Allah, and Anas ibn Malik an environment of patient 

personal development. The Qur’an describes the Messenger صلى الله عليه وسلم as one who recites the 

revelations, purifies people, and teaches them the Book and wisdom (Qur’an 2:151). 

The word hikmah—wisdom—has profound educational significance. Knowledge must 

be applied with judgment. A wise teacher does not merely know what should be taught; 

he or she understands to whom, when, how, and in what manner it should be taught. 

Individual mentoring is therefore not a minor supplementary technique in Prophetic 

pedagogy. It is one of its central characteristics. The Prophet صلى الله عليه وسلم developed people 

individually and transformed their individual abilities into collective strength. His 

Companions were not identical products of a standardized educational system. They 

possessed different personalities, talents, professions, experiences, and responsibilities. 

The Prophet صلى الله عليه وسلم guided each of them toward excellence according to his or her potential. 
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The Individual as the Centre of Education 

The Qur’an repeatedly emphasizes individual moral responsibility. Allah says: 

“And that there is not for man except that [good] for which he strives.” 

(Qur’an 53:39) 

The individual is responsible for his or her own choices and actions. This principle has 

an important educational implication: education must ultimately reach the individual 

conscience. A teacher may deliver a lesson to one hundred students, but transformation 

occurs individually. One student may need encouragement, another correction, another 

additional explanation, and another a greater intellectual challenge. If all learners are 

treated exactly alike, some may be neglected. The Prophet صلى الله عليه وسلم understood this reality. 

His Companions often remembered personal conversations with him decades later 

because the instruction had been connected to their individual circumstances. Such 

education was memorable because it was meaningful. 

Personal Knowledge of the Learner 

Effective mentoring begins with knowing the learner. The Prophet صلى الله عليه وسلم knew his 

Companions personally. He knew their family backgrounds, abilities, strengths, 

weaknesses, emotional states, and responsibilities. This personal knowledge enabled 

him to give appropriate guidance. The advice given to a young Ibn Abbas was different 

in form from the advice given to a community leader, a military commander, a new 

Muslim, or a person seeking public office. The Prophet صلى الله عليه وسلم did not assume that one 

formula was sufficient for everyone. His knowledge of individuals allowed him to guide 

them according to their circumstances. For contemporary teachers, this means that 

knowing students’ names is only the beginning of personal education. A teacher should 

gradually understand their learning abilities, interests, difficulties, confidence levels, 

social circumstances, and educational goals. Such knowledge does not require 

inappropriate intrusion into private life. Rather, it requires genuine educational concern. 

The Personal Advice to Ibn Abbas  One of the most beautiful examples of individual 

Prophetic mentoring is the advice given to the young Abdullah ibn Abbas  Ibn Abbas 

narrated that he was riding behind the Prophet صلى الله عليه وسلم when the Prophet said: 

“O boy, I shall teach you some words: Be mindful of Allah and He will 

protect you. Be mindful of Allah and you will find Him before you. 

When you ask, ask Allah, and when you seek help, seek Allah’s help...” 
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The Hadith continues with teachings concerning divine decree, dependence upon Allah, 

and spiritual confidence. It is recorded in Jami¿ al-Tirmidhi 2516 and is widely known 

as one of the foundational texts concerning Islamic spiritual education. The report 

shows the Prophet صلى الله عليه وسلم taking advantage of an ordinary personal moment to provide 

profound instruction to a young learner. The educational method here is remarkable. 

The Prophet صلى الله عليه وسلم did not deliver a long formal lecture. He used a simple personal 

conversation. He began by addressing Ibn Abbas directly:  

 “O boy.” Then he said, “I shall teach you some words.”  

This opening creates attention and personal connection. The lesson itself is concise but 

comprehensive. It develops consciousness of Allah, trust, responsibility, resilience, and 

correct understanding of divine decree. It teaches a young person how to approach life 

spiritually and psychologically. This demonstrates that individual mentoring does not 

require lengthy sessions. A few meaningful sentences, given at the right moment, can 

influence a learner for an entire lifetime. 

Teaching According to Age and Maturity 

The advice to Ibn Abbas also demonstrates age-sensitive teaching. Ibn Abbas was 

young, so the Prophet صلى الله عليه وسلم communicated with him in a manner appropriate to his age. 

Yet he did not underestimate his intellectual capacity. This is an important distinction. 

Teaching according to age does not mean assuming that young learners are incapable 

of serious thought. The Prophet صلى الله عليه وسلم gave Ibn Abbas profound theological and 

psychological principles while using accessible language. Modern educators can learn 

from this balance. Young students should receive concepts appropriate to their 

developmental stage, but they should not be intellectually underestimated. Teachers 

should introduce serious ideas through language, examples, and activities that match 

the learner’s maturity. 

The Power of Personal Address 

The Prophet صلى الله عليه وسلم frequently addressed individuals by name. Personal address creates 

attention and communicates recognition. When a teacher knows a student’s name and 

uses it respectfully, the student feels seen. This is particularly important for learners 

who feel invisible in large educational systems. A student may attend a school for years 

without receiving meaningful individual attention. Such a learner may gradually 

conclude that academic success is the only thing the institution values. Prophetic 
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pedagogy suggests a different approach. The learner is a person before being a student. 

The teacher should therefore know the names of learners, recognize their achievements, 

notice changes in behaviour, and communicate with them respectfully. 

Mu’adh ibn Jabal   

Mentoring Through Affection 

Another powerful example is the Prophet’s personal relationship with Mu’adh ibn Jabal 

The Prophet صلى الله عليه وسلم once took Mu’adh by the hand and said: 

“By Allah, I love you, Mu’adh.” 

He then gave him personal instruction concerning remembrance of Allah and worship. 

The narration is recorded in Sunan Abi Dawud 1522 and is graded Sahih by al-Albani. 

This brief interaction demonstrates a profound educational principle: affection can 

strengthen instruction. The Prophet صلى الله عليه وسلم did not begin with criticism or commands. He 

first communicated love. Then he offered advice. For contemporary educators, this 

teaches that students are more likely to receive correction from teachers whom they 

know genuinely care about them. This does not mean that teachers should establish 

inappropriate emotional relationships. It means that educational care should be sincere, 

respectful, and visible. A teacher who says, in effect, “I want you to succeed because I 

care about your future,” creates a very different educational environment from a teacher 

whose only communication consists of criticism. 

Love as an Educational Foundation 

The Prophet صلى الله عليه وسلم’s statement to Mu’adh demonstrates that affection and education are not 

contradictory. Love can become a bridge through which advice reaches the heart. A 

learner may forget a technical explanation but remember that a respected teacher 

believed in him. This emotional memory can motivate future development. Educational 

psychology increasingly recognizes the importance of teacher-student relationships. 

The Prophetic model provides a spiritual and moral foundation for this insight. The 

teacher should not manipulate students emotionally, but should genuinely desire their 

success. This principle is particularly important for struggling students. A student who 

repeatedly fails may already believe that he or she is incapable. Constant criticism can 

reinforce this belief. A caring teacher can instead identify small successes and use them 

as foundations for improvement. 
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Individual Advice Rather Than Public Humiliation 

The Prophetic method frequently protected individual dignity. When a person’s mistake 

did not require public identification, correction could be offered indirectly or privately. 

This principle prevents the common educational mistake of turning correction into 

humiliation.  

Anas ibn Malik who served the Prophet صلى الله عليه وسلم for ten years, reported: 

“He never said to me ‘Uf’ and never said, ‘Why did you do that?’ or 

‘Why did you not do that?’” 

This report is recorded in Sahih al-Bukhari 6038. The narration does not mean that the 

Prophet صلى الله عليه وسلم never corrected anyone. Rather, it demonstrates the remarkable patience and 

emotional restraint with which he interacted with a young servant who lived in close 

proximity to him for many years. This is an extraordinary model of mentoring. An 

individual who works or studies closely with a teacher will inevitably make mistakes. 

The mentor’s response determines whether those mistakes become opportunities for 

learning or sources of fear. 

Anas ibn Malik and Long-Term Mentoring 

Anas served the Prophet صلى الله عليه وسلم for ten years. His report provides evidence of long-term 

persona development. Long-term mentoring differs from occasional instruction. The 

mentor observes the learner over time, understands patterns, notices development, and 

gradually entrusts greater responsibilities. The Prophet صلى الله عليه وسلم’s relationship with Anas 

demonstrates that education can occur through sustained companionship. Anas did not 

learn merely through formal lessons. He learned by observing the Prophet’s conduct, 

serving him, accompanying him, and experiencing his response to daily situations. This 

form of education is particularly powerful because it integrates instruction with 

experience. Modern teacher-training programmes can apply this principle through 

mentorship, internships, supervised practice, student guidance, and long-term teacher-

student relationships. 

The Teacher as Mentor 

A teacher provides information. A mentor helps a learner become a better person and a 

more capable practitioner.  The Prophetic model contains both functions. The Prophet 
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 taught knowledge, but he also helped people discover how that knowledge should صلى الله عليه وسلم

shape their lives.  

A mentor asks not only, 

 “Does the student know the answer?” 

 but also,  

“Can the student apply it?  Does the student understand why it matters? What obstacles 

prevent implementation? What support does the learner require?” 

This broader perspective transforms education from information delivery into personal 

development. 

Abu Dharr and Individual Assessment 

An important example of personalized guidance is the Prophet’s صلى الله عليه وسلم conversation with 

Abu Dharr concerning leadership. Abu Dharr asked the Prophet صلى الله عليه وسلم to appoint him to a 

position of authority. The Prophet صلى الله عليه وسلم placed his hand on Abu Dharr’s 

shoulder and told him: 

“O Abu Dharr, you are weak, and it is a trust...” 

The Prophet صلى الله عليه وسلم explained that authority would become a source of humiliation and 

regret except for one who fulfilled its obligations properly. The report is recorded in 

Sahih Muslim 1825. The word “weak” in this context should not be interpreted as a 

general judgment that Abu Dharr lacked worth. The Prophet صلى الله عليه وسلم was evaluating his 

suitability for a specific responsibility. This distinction is central to educational 

guidance. A learner may be excellent in one area but unsuitable for another. Good 

mentoring identifies fit rather than assuming that every capable person should perform 

every role. A student may be an excellent researcher but a poor administrator. Another 

may be an inspiring teacher but not suited to financial management. Another may have 

strong leadership ability but need further development in patience. The mentor’s 

responsibility is to help the learner understand strengths and limitations honestly. 

Individual Differences in Ability 

The example of Abu Dharr demonstrates that equal dignity does not mean identical 

abilities. Islam recognizes human differences. The Qur’an says: 
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“And Allah has favored some of you over others in provision.” (Qur’an 

16:71) 

People possess different abilities, experiences, temperaments, and opportunities. The 

educational task is not to make every learner identical. It is to help each learner develop 

his or her potential responsibly. This principle connects individual mentoring with 

differentiated education. Contemporary teachers can identify students who require 

additional support and those who require greater intellectual challenge. The Prophetic 

method encourages educators to ask: What does this particular learner need? 

Giving Responsibility According to Capacity 

The Prophet صلى الله عليه وسلم entrusted different Companions with different responsibilities. Some 

became commanders, some teachers, some judges, some administrators, some narrators 

of Hadith, and some specialists in particular fields. This distribution of responsibility 

reflects individual assessment. When teachers recognize students’ abilities and give 

them suitable responsibilities, students develop confidence and competence. A teacher 

might ask a strong reader to lead a reading activity, a student skilled in organization to 

coordinate a project, or a confident speaker to present a topic. Responsibility becomes 

an educational instrument. 

Mentoring Through Trust 

Trust is one of the strongest tools in personal development. When a teacher entrusts a 

learner with responsibility, the learner begins to see himself or herself as capable. The 

Prophet صلى الله عليه وسلم developed his Companions by trusting them with responsibilities. Mu’adh 

was sent to Yemen. Other Companions were appointed to administrative, judicial, 

military, educational, and diplomatic responsibilities. Such appointments were not 

simply organizational decisions. They were developmental opportunities. A learner 

who is never trusted never learns responsibility at a higher level. Modern teachers can 

therefore create controlled opportunities for students to demonstrate responsibility. 

Leadership of a project, peer teaching, research assignments, school activities, 

community service, and presentations can become forms of mentoring. 

Personal Guidance and Spiritual Development 

Prophetic mentoring was not limited to academic or professional development. It 

addressed the whole person. The advice to Ibn Abbas concerned his relationship with 

Allah, his understanding of divine decree, his dependence upon Allah, and his 
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psychological resilience. The advice to Mu’adh concerned worship and remembrance. 

The advice to Abu Dharr concerned responsibility and leadership. These examples 

show that personal mentoring should include intellectual, moral, emotional, spiritual, 

and practical dimensions. A teacher may help a student improve academically while 

ignoring anxiety, character, motivation, or moral development. Prophetic mentoring 

avoids this fragmentation. 

Listening Before Advising 

Personal guidance requires listening. A teacher cannot give appropriate advice without 

understanding the problem. The Prophet صلى الله عليه وسلم listened to people who came to him with 

questions and concerns. He did not assume that every person 

needed the same answer. Listening is therefore not passive. It is an educational skill. 

When a student says, “I cannot study,” the teacher should ask why. The problem may 

be lack of motivation, family difficulty, weak foundational knowledge, anxiety, poor 

time management, or a learning difficulty. Giving the same advice—“Study harder”—

may not solve the actual problem. Prophetic mentoring encourages deeper diagnosis. 

Asking Questions as a Mentoring Technique 

The Prophet صلى الله عليه وسلم sometimes used questions to stimulate thought. Questioning allows the 

teacher to understand what the learner knows and how the learner thinks. This method 

is particularly useful in individual mentoring because the conversation can be adapted 

according to the learner’s response. 

A mentor might ask: “What do you think is the main difficulty?” 

“What have you already tried?” 

“What do you understand about the problem?” 

“What would happen if you chose this option?” 

Such questions encourage reflection rather than dependency. 

Developing Independent Thinkers 

The purpose of mentoring is not to make the learner permanently dependent on the 

mentor. It is to develop independent judgment. The Prophet صلى الله عليه وسلم educated people who 

later made decisions, taught others, issued judgments, led communities, and 
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solved problems. The growth of the Companions after the Prophet’s صلى الله عليه وسلم passing 

demonstrates the effectiveness of this educational approach. They were not simply 

repeaters of memorized statements. They had developed faith, knowledge, judgment, 

courage, and responsibility. A mentor should therefore gradually reduce dependence as 

competence increases. 

The Importance of Timing 

A correct piece of advice can become ineffective if delivered at the wrong time. The 

Prophet صلى الله عليه وسلم demonstrated sensitivity to timing. The personal advice to Ibn Abbas 

occurred during a journey. The advice to Mu’adh was given while holding his hand. 

The instruction to Abu Dharr came when he requested public office. These examples 

demonstrate contextual education. The teacher does not always need to create a formal 

classroom situation. Sometimes the best educational moment appears naturally. 

Modern teachers should therefore recognize teachable moments. A student’s mistake, 

success, question, emotional reaction, or achievement may create an opportunity for 

meaningful guidance. 

Short Advice with Long-Term Impact 

Prophetic individual guidance was often concise. The advice to Ibn Abbas, although 

brief, contained principles that could guide a person’s entire life. This teaches that 

educational quality should not be measured only by the quantity of words spoken. A 

long lecture can be forgotten. A short sentence delivered at the right moment can 

become a lifelong principle. Teachers should therefore identify essential messages. In 

mentoring, excessive information can obscure the main lesson. A mentor should 

sometimes give one important principle and allow the learner time to practice it. 

Mentoring Through Example 

The most powerful personal mentor is one whose behaviour supports his or her advice. 

A teacher who tells students to be punctual but regularly arrives late weakens the lesson. 

A mentor who teaches patience but becomes angry at every mistake creates 

contradiction. The Prophet صلى الله عليه وسلمwas himself the practical embodiment of his teachings. 

The Qur’an states: 

“Indeed, in the Messenger of Allah you have an excellent example.” 

(Qur’an 33:21) 
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His personal conduct was therefore part of his curriculum. Modern mentors should 

recognize that learners observe them continuously. The mentor’s attitude toward 

failure, disagreement, success, money, responsibility, and other people teaches more 

than formal speeches. 

Mentoring Through Gradual Responsibility 

A learner should not be given responsibilities beyond his or her capacity without 

preparation. At the same time, a learner should not remain permanently protected from 

responsibility. The Prophet صلى الله عليه وسلم gradually developed his Companions. Young people 

were entrusted with responsibilities when they demonstrated readiness. Adults were 

assigned roles according to competence. This approach combines support and 

challenge. Educationally, the mentor should provide a level of difficulty that stretches 

the learner without overwhelming him or her. This creates growth. 

Correcting Without Destroying Confidence 

A learner who receives constant negative feedback may eventually stop trying. The 

Prophetic example with Anas is particularly instructive. After ten years of service, Anas 

remembered the Prophet’s صلى الله عليه وسلم remarkable restraint. Correction must therefore 

distinguish between behaviour and identity. 

 A teacher can say, “This work needs improvement,” without saying, “You are useless.” 

A mentor can say, “This decision was unwise,” without saying, “You are a foolish 

person.” The first corrects behaviour. The second attacks identity. Prophetic education 

seeks reform without humiliation. 

Mentoring and Emotional Security 

A learner who feels safe is more willing to admit mistakes. This is especially important 

in one-to-one mentoring. If students believe that every admission of difficulty will 

result in humiliation, they may hide their problems. A mentor therefore needs 

confidentiality, respect, and patience. Anas’s testimony illustrates an environment in 

which mistakes did not automatically lead to verbal abuse. The modern mentor should 

create a similar environment of constructive honesty. 

The Mentor as a Source of Hope 

People often seek mentors during periods of uncertainty. They may be confused about 

education, career, family, faith, or personal development. The Prophet صلى الله عليه وسلم’s teaching to 
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Ibn Abbas is particularly powerful because it develops confidence in Allah. The 

message is that ultimate benefit and harm are under Allah’s decree. A mentor should 

therefore help learners replace helplessness with constructive hope. This does not mean 

promising success without effort. Rather, it means teaching learners to combine effort 

with trust in Allah. 

Mentoring and Character Development 

Academic success without character is incomplete. The mentor should therefore help 

learners develop honesty, patience, responsibility, humility, courage, gratitude, and 

self-control. The Prophet صلى الله عليه وسلم’s personal mentoring always connected knowledge with 

conduct. The advice to Mu’adh linked love and worship. The advice to Ibn Abbas 

linked belief with resilience. The advice to Abu Dharr linked personal ability with 

responsibility. Thus, individual mentoring should ask not only, “What can this learner 

achieve?” but also, “What kind of person is this learner becoming?” 

Mentoring and Career Guidance 

The example of Abu Dharr has particular relevance to career guidance. The Prophet صلى الله عليه وسلم 

did not simply grant every request for authority. He evaluated suitability. Modern 

educators can similarly help students identify careers according to aptitude, interest, 

character, skills, and circumstances. A student may dream of entering a particular 

profession but lack the necessary abilities or temperament. A good mentor should 

neither blindly encourage nor harshly discourage. Instead, the mentor should help the 

student evaluate the decision honestly. Career guidance therefore becomes a form of 

individualized education. 

Mentoring the Gifted Learner 

Strong learners also need mentoring. A common mistake in education is to give all 

attention to weak students while assuming that high-performing students require no 

guidance. The Prophetic model developed highly capable individuals and gave them 

responsibilities. Students with exceptional abilities should be challenged to deepen their 

knowledge, serve others, conduct research, and develop leadership. A gifted learner 

who is not challenged may become bored. A mentor can provide advanced reading, 

research projects, teaching opportunities, and leadership responsibilities. 
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Mentoring the Struggling Learner 

The opposite situation is equally important. A struggling learner may need additional 

explanation, repetition, encouragement, or a different learning strategy. The Prophet 

 s educational method demonstrates patience with learners at different levels. The’صلى الله عليه وسلم

Bedouin who made a mistake in the mosque was corrected without unnecessary 

humiliation. Such examples establish that ignorance should be addressed through 

education rather than contempt. A modern teacher should therefore ask what barrier is 

preventing success rather than simply labeling a student as weak. 

Mentoring Through Companionship 

The Prophet صلى الله عليه وسلم’s educational influence was strengthened by companionship. People 

learned by being near him, observing him, asking him questions, and experiencing his 

conduct. The principle remains relevant today. Mentoring becomes stronger when there 

is regular interaction rather than occasional advice. A student who meets a mentor once 

a year receives very different guidance from a student who receives regular feedback. 

Contemporary schools can therefore develop formal mentoring systems in which 

teachers follow a small group of students over an extended period. 

Mentoring and Trustworthy Relationships 

Trust is essential to mentoring. The learner must believe that the mentor genuinely 

wants what is best for him or her. The mentor must also maintain appropriate 

boundaries. Islamic mentoring is not emotional dependency. It is a responsible 

relationship directed toward learning, character, and personal development. The 

Prophet صلى الله عليه وسلم’s relationships with his Companions demonstrate warmth without 

manipulation, affection without exploitation, and authority without humiliation. This 

balance remains essential in contemporary educational environments. 

From Student to Teacher 

One of the greatest signs of successful mentoring is that the learner eventually becomes 

capable of mentoring others. The Companions who learned directly from the Prophet 

 later became teachers throughout the Muslim world. Ibn Abbas became a major صلى الله عليه وسلم

authority in Qur’anic interpretation. Mu’adh ibn Jabal became a prominent scholar and 

teacher. Anas ibn Malik transmitted the knowledge he had gained through years of 

companionship with the Prophet صلى الله عليه وسلم. The mentor therefore creates a chain of educational 

continuity. Modern educators should similarly encourage students to teach others. Peer 
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teaching, presentations, tutoring, research supervision, community service, and 

educational leadership can transform students from passive recipients into active 

contributors. 

The Ethical Limits of Mentoring 

Individual mentoring requires ethical boundaries. A mentor should never use 

educational authority to manipulate, exploit, humiliate, or control a learner. The 

Prophetic model establishes responsibility and mercy. The teacher’s authority exists for 

the benefit of the learner. Confidential information should be treated responsibly. 

Personal advice should remain within the mentor’s competence. When a problem 

requires specialized assistance—medical, psychological, legal, or other professional 

help—the responsible mentor should refer the learner appropriately rather than 

pretending to possess knowledge that he or she does not have. This principle reflects 

intellectual humility. 

Contemporary Application of Prophetic Mentoring 

The Prophetic method of individual mentoring can be applied in modern schools, 

colleges, universities, madrasas, teacher-training institutions, and community 

organizations. Every student can be assigned a mentor who knows the student’s 

academic progress and general educational needs. Regular meetings can be used to 

discuss difficulties, goals, achievements, study habits, character development, and 

future plans. Mentoring can also be used for teachers themselves. Senior teachers can 

guide new teachers through classroom observation, lesson planning, assessment, 

discipline, communication, and professional development. In higher education, 

supervisors can mentor research scholars not merely by correcting their dissertations 

but by developing research habits, critical thinking, academic writing, ethical 

scholarship, and intellectual independence. In religious education, teachers can mentor 

students in Qur’an, Hadith, Arabic, Islamic jurisprudence, character development, and 

community service. 

Digital Mentoring 

Modern technology has created new forms of personal mentoring. Video meetings, 

messaging platforms, online classrooms, digital feedback, and learning management 

systems allow mentors to remain connected with learners even when they live far apart. 

However, digital mentoring should preserve the principles of Prophetic education: 
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respect, clarity, appropriate boundaries, sincerity, confidentiality, and beneficial 

guidance. Technology can increase access, but it cannot replace genuine concern. A 

message from a mentor is valuable not because it is digital but because it contains 

meaningful guidance. 

Individual mentoring and personal guidance occupy a central position in the Prophetic 

method of teaching. The Prophet Muhammad صلى الله عليه وسلم taught large communities, but he never 

lost sight of the individual. He knew people personally, addressed them directly, 

listened to their concerns, recognized their abilities, corrected their mistakes, 

encouraged their strengths, and assigned responsibilities according to their capacities. 

His personal instruction to Ibn Abbas demonstrates how profound principles can be 

communicated through a brief personal conversation. His relationship with Mu’adh 

demonstrates the educational power of affection and personal trust. His treatment of 

Anas demonstrates patience in long-term mentoring. His guidance to Abu Dharr 

demonstrates the importance of assessing individual suitability before assigning 

responsibility. These examples reveal that effective education is not simply about 

delivering a curriculum. It is about developing human beings. The Prophetic teacher 

recognizes that every learner is different. One may need confidence, another discipline; 

one may need knowledge, another encouragement; one may need correction, another 

responsibility; one may need academic guidance, another spiritual support. The wise 

teacher therefore adapts without compromising principles. Individual mentoring also 

demonstrates that education should aim at independence. The Prophet صلى الله عليه وسلم did not create 

permanent dependence upon himself. He developed people who could later teach, lead, 

judge, advise, serve, and guide others. This is perhaps the highest goal of mentoring: to 

help the learner become capable of standing independently, making sound decisions, 

carrying responsibility, and eventually helping others. The contemporary educational 

system can learn much from this model. Schools should not measure success only 

through examination results. Universities should not measure success only through 

degrees. Religious institutions should not measure success only through memorization. 

True educational success is visible when learners become knowledgeable, responsible, 

confident, morally grounded, spiritually conscious, and capable of contributing 

positively to society. The Prophetic method therefore presents the teacher not merely 

as a lecturer but as a mentor, guide, listener, role model, evaluator, encourager, and 

developer of human potential. Individual mentoring transforms education from an 
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impersonal process into a relationship of growth. Through persona guidance, 

knowledge reaches the individual heart, character is refined, abilities are developed, 

and learners gradually become teachers themselves. 
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Chapter 26: Character Education and Moral 

Development 

Introduction 

The ultimate purpose of education in the Prophetic tradition is not the accumulation of 

information alone. Knowledge is essential, but knowledge acquires its true value when 

it produces righteous conduct, sound character, responsible behaviour, and 

consciousness of Allah. The educational mission of Prophet Muhammad صلى الله عليه وسلم therefore 

combined intellectual instruction with moral development. He taught people what to 

believe and what to do, but he also transformed the way they thought, spoke, behaved, 

treated others, controlled their emotions, and responded to difficulty. This 

comprehensive approach distinguishes Prophetic education from an educational system 

concerned only with academic achievement. A person may possess extensive 

knowledge and yet behave unjustly, dishonestly, arrogantly, or cruelly. Such 

knowledge has not achieved its complete educational purpose. The Qur’an repeatedly 

connects knowledge and guidance with righteous action. The Prophet صلى الله عليه وسلم likewise 

developed a community in which faith was expected to appear in conduct. 

Allah describes the Prophet صلى الله عليه وسلم in remarkable terms: 

“And indeed, you are of a great moral character.” (Qur’an 68:4) 

This verse establishes character as one of the defining qualities of the Messenger صلى الله عليه وسلم. 

His character was not separate from his teaching. His conduct itself became an 

educational instrument. People learned patience by observing his patience, mercy by 

experiencing his mercy, justice through his decisions, humility through his behaviour, 

generosity through his actions, and forgiveness through his response to those who 

harmed him. 

The Qur’an also declares: 

 

“Indeed, in the Messenger of Allah you have an excellent example for 

whoever has hope in Allah and the Last Day and remembers Allah 

often.” (Qur’an 33:21)  
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The Prophet صلى الله عليه وسلم was therefore not merely a transmitter of moral rules; he was a living 

model of their application. Character education in the Prophetic method is consequently 

a process of transforming the inner person so that moral behavior becomes natural and 

consistent. It includes honesty, trustworthiness, patience, mercy, humility, justice, 

modesty, courage, forgiveness, generosity, responsibility, self-control, respect for 

parents, kindness to neighbours, care for the weak, and concern for the wider 

community. 

The Meaning of Character in Islamic Education 

The Arabic concept of akhlaq refers broadly to moral character, disposition, manners, 

and habitual conduct. Islamic character is not merely external politeness. It is connected 

with the inner state of the individual. A person may behave politely when being watched 

but act dishonestly when nobody is present. Prophetic character education seeks 

something deeper than social appearance. It develops an inner consciousness that 

motivates righteousness even in private. The Qur’an connects outward behaviour with 

inward moral responsibility. Allah knows what people conceal and what they reveal. 

Consequently, the believer develops character not merely to receive social approval but 

because Allah observes every action. This creates a fundamental educational difference. 

A purely social approach may teach a child to behave properly because “people are 

watching.” Prophetic education teaches the child to behave properly because Allah is 

watching. This spiritual foundation gives moral education permanence. 

The Prophet صلى الله عليه وسلم as the Greatest Moral Example 

The Prophet صلى الله عليه وسلم’s character was itself a curriculum. When Aisha was asked about his 

character, she referred people to the Qur’an, explaining that his character was the 

Qur’an. This statement captures the essential relationship between revelation and 

behavior. The Prophet صلى الله عليه وسلم embodied the values that revelation taught. His life therefore 

demonstrates an important pedagogical principle: the strongest moral lesson is a lived 

moral example. A teacher who lectures about honesty but manipulates marks teaches 

contradiction. A parent who demands respect while humiliating others teaches 

contradiction. A school that speaks about equality while favouring wealthy students 

teaches contradiction. Prophetic education seeks harmony between teaching and 

conduct. 

Character Before Achievement 
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Modern educational systems often measure success through examination scores, 

certificates, degrees, employment, and professional achievement. These outcomes are 

valuable, but Prophetic education places moral character alongside intellectual 

achievement. A knowledgeable doctor who lacks compassion can harm patients. A 

brilliant lawyer without integrity can misuse the law. A highly educated administrator 

without justice can oppress people. A successful businessperson without honesty can 

exploit customers. Education must therefore develop competence and character 

together. 

The Prophet صلى الله عليه وسلم said: 

“The best of you are those who are best in character.” 

This principle appears in several Hadith collections, including Sahih al-Bukhari and 

Jami¿ al-Tirmidhi in related formulations. The educational implication is clear: 

excellence is not measured solely by intellectual performance. Character is itself a form 

of excellence. 

Honesty as the Foundation of Character 

Honesty is one of the central values of Prophetic education. The Prophet صلى الله عليه وسلمwas known 

as al-Sadiq and al-Amin—the truthful and trustworthy—even before the beginning of 

his Prophetic mission. 

The Qur’an commands: 

“O you who believe, fear Allah and be with those who are truthful.” 

(Qur’an 9:119) 

Truthfulness therefore becomes an educational objective. Children should not merely 

be told that lying is wrong. They should understand why truthfulness creates trust, 

strengthens relationships, protects society, and reflects faith. Teachers can cultivate 

honesty by creating environments where students can admit mistakes without excessive 

fear. If every mistake produces severe punishment, students may learn to hide errors 

rather than correct them. A Prophetic educational environment encourages truth 

because truth opens the door to reform. 

Trustworthiness and Responsibility 

The Prophet صلى الله عليه وسلم emphasized amanah, or trustworthiness. A person who receives 

responsibility must fulfil it. 
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The Qur’an commands: 

“Indeed, Allah commands you to render trusts to whom they are due.” 

(Qur’an 4:58) 

This principle applies directly to education. Students receive many forms of trust: 

books, assignments, examinations, school property, confidential information, and 

responsibilities assigned by teachers. Teachers themselves possess a trust concerning 

students’ development. Academic dishonesty is therefore not merely a school-rule 

violation. It is a failure of trust. Plagiarism, cheating, falsifying research data, copying 

assignments, and dishonest examination practices are incompatible with a Prophetic 

educational culture. A student who receives a high mark through cheating has gained a 

number but lost an aspect of character. 

Justice in Character Education 

Justice is another central Prophetic virtue. Allah says: 

“Indeed, Allah commands justice and excellence.” (Qur’an 16:90) 

The teacher must therefore be fair in assessment, discipline, praise, opportunities, and 

communication. Students quickly notice favouritism. If a teacher consistently rewards 

certain students regardless of performance, other students may become discouraged and 

distrustful. The Prophetic model demands justice even when dealing with people whom 

one dislikes. 

The Qur’an states: 

“Do not let the hatred of a people prevent you from being just. Be just; 

that is nearer to righteousness.” (Qur’an 5:8) 

This is a powerful educational principle. Justice is not dependent upon personal 

preference. A teacher should not punish one student for behaviour while ignoring the 

same behaviour from a favoured student. 

Mercy as a Moral Quality 

Mercy was one of the most visible qualities of the Prophet صلى الله عليه وسلم. 

The Qur’an says: 

“We have not sent you except as a mercy to the worlds.” (Qur’an 

21:107) 
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Mercy does not mean the absence of discipline. It means that discipline is exercised for 

the learner’s welfare rather than for the teacher’s anger. 

The Prophet صلى الله عليه وسلم said: 

“Whoever does not show mercy will not be shown mercy.” 

He also taught that Allah loves gentleness. These teachings establish emotional 

sensitivity as part of character education. A teacher should therefore ask whether a 

disciplinary action will genuinely improve behaviour. If humiliation is likely to damage 

the learner without producing meaningful reform, another approach should be 

considered. 

Patience and Self-Control 

Patience is essential for character development because human beings naturally 

encounter frustration, disappointment, conflict, and delay. The Qur’an repeatedly 

praises patience and promises reward for those who remain steadfast. The Prophet صلى الله عليه وسلم 

also taught that true strength is not simply physical power. 

 He said: 

“The strong person is not the one who can overpower others, but the 

strong person is the one who controls himself when angry.” 

This Hadith, recorded in Sahih al-Bukhari and Sahih Muslim, provides an important 

definition of moral strength. Children should therefore be taught that emotional control 

is a form of strength. A student who refuses to insult a classmate when angry 

demonstrates greater strength than a student who wins a physical confrontation. 

Teachers can cultivate self-control through role-play, discussion, reflection, conflict-

resolution exercises, and personal example. 

Anger Management 

The Prophet صلى الله عليه وسلم gave direct practical advice to people struggling with anger. A man 

asked him for advice repeatedly, and the Prophet صلى الله عليه وسلم repeatedly said: 

“Do not become angry.” 

This concise advice illustrates the importance of emotional regulation. The Prophet صلى الله عليه وسلم 

also provided practical strategies for anger, including seeking refuge in Allah and 
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changing physical position. The educational principle is that character development 

requires practical strategies. Saying  

“control your anger”  

is not always enough. Learners need to know what to do when anger actually occurs. 

Modern educators can teach students to pause, breathe, change their environment, delay 

responses, seek help, and reflect before speaking. 

 Humility 

The Prophet صلى الله عليه وسلم was exceptionally humble despite his extraordinary status. He sat with 

ordinary people, helped his family, accepted invitations, listened to people, and did not 

construct a barrier between himself and the community. The Qur’an condemns 

arrogance and teaches humility. Character education should therefore prevent academic 

achievement from becoming a source of pride. A student who receives excellent marks 

should learn gratitude rather than superiority. A scholar should recognize that 

knowledge creates responsibility rather than permission to humiliate those who know 

less. 

The Prophet صلى الله عليه وسلم said: 

“No one who has an atom’s weight of arrogance in his heart will enter 

Paradise.” 

This Hadith, recorded in Sahih Muslim, establishes the seriousness of arrogance. 

Respect for Others 

Respect is central to healthy educational relationships. The Prophet صلى الله عليه وسلم taught respect 

for parents, neighbours, elders, children, teachers, guests, and members of society. 

He said: 

“He is not one of us who does not show mercy to our young and 

recognize the rights of our elders.” 

This principle establishes intergenerational respect. Schools can cultivate this through 

respectful speech, listening, classroom etiquette, cooperation, and service. Respect 

should not be reduced to obedience to authority. Students should also learn to respect 

classmates who differ from them. 

Kindness to Parents 
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The Qur’an places exceptional emphasis on parents: 

“And We have enjoined upon man goodness to parents.” (Qur’an 29:8) 

It also commands: 

“And your Lord has decreed that you worship none but Him, and to 

parents, good treatment.” (Qur’an 17:23) 

This demonstrates that character education begins within the family. A child who learns 

to speak respectfully to parents develops a foundation for respectful social interaction. 

However, Islamic education does not teach blind obedience to human beings in matters 

that contradict divine command. Respect and righteousness must coexist. 

Kindness to Neighbors 

The Prophet صلى الله عليه وسلم repeatedly emphasized the rights of neighbours. He said that Jibril 

continued to advise him regarding the neighbour until he thought that the neighbour 

might be made an heir. This teaching expands character education beyond the family. 

Students should understand that morality includes how they treat people who are not 

members of their immediate circle. A child who shares with classmates, helps a 

neighbour, avoids disturbing others, and cares for vulnerable people is practicing 

Prophetic character. 

Generosity and Service 

The Prophet صلى الله عليه وسلم was known for generosity. He encouraged charity and helping others. 

Character education should therefore move learners from selfishness toward service. 

Students can participate in community service, charity projects, environmental 

activities, helping elderly people, supporting disadvantaged learners, and other forms 

of social responsibility. The purpose is not merely to complete a “service project.” It is 

to develop a habit of seeing other people’s needs. 

Forgiveness 

Forgiveness is another important aspect of Prophetic character. The Prophet صلى الله عليه وسلم 

experienced personal insults, persecution, rejection, and harm, yet he repeatedly 

demonstrated restraint and forgiveness. 

The Qur’an praises those who restrain anger and forgive people: 
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“Those who restrain anger and pardon people—and Allah loves the 

doers of good.” (Qur’an 3:134) 

This verse provides a powerful educational framework. Students should learn that 

forgiveness does not mean pretending that wrongdoing did not occur. It means refusing 

to allow anger and resentment to control one’s character. Teachers can help students 

distinguish between justice, accountability, reconciliation, and forgiveness. 

Moral Courage 

Character education is not simply about being pleasant. It also requires courage. A 

morally courageous person may have to speak the truth when it is unpopular, defend 

someone who is being treated unfairly, refuse to participate in cheating, or resist peer 

pressure. The Prophet صلى الله عليه وسلم demonstrated moral courage throughout his life. Students 

should therefore learn that good character sometimes requires saying “no.” A student 

who refuses to join classmates in bullying or cheating demonstrates moral courage even 

if doing so makes him unpopular. 

Modesty 

Modesty (haya) occupies an important place in Islamic character. 

The Prophet صلى الله عليه وسلم said: 

“Every religion has a distinctive characteristic, and the distinctive 

characteristic of Islam is modesty.” 

Modesty should be understood broadly as a quality of dignity, restraint, and moral 

awareness. Educational environments should cultivate respectful speech, appropriate 

behaviour, responsible use of technology, and awareness of personal boundaries. In the 

digital age, modesty also includes responsible online communication. Students should 

understand that the absence of physical presence does not remove moral responsibility. 

Character and Digital Behaviour 

Contemporary students live in both physical and digital communities. Character 

education must therefore extend to social media, messaging platforms, online 

classrooms, and digital communication. The same Prophetic principles apply: 

truthfulness, respect, modesty, justice, avoiding harm, protecting privacy, and 
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responsible speech. A student who would never insult someone face-to-face should not 

consider it acceptable to insult that person online. Similarly, spreading unverified 

information can violate the Qur’anic principle of verifying reports: 

“If there comes to you a disobedient one with information, investigate.” 

(Qur’an 49:6) 

This verse provides an important foundation for digital literacy and responsible 

communication. Character education in the modern age must therefore include ethical 

media use. 

Avoiding Backbiting and Harmful Speech 

The Qur’an gives a powerful warning against backbiting: 

“And do not backbite one another. Would one of you like to eat the flesh 

of his dead brother?” (Qur’an 49:12) 

The verse demonstrates the seriousness of harmful speech. Students should learn that 

words can cause lasting damage. Bullying, mocking, spreading rumours, insulting 

classmates, and exposing people’s private matters can deeply affect emotional well-

being. The Prophet صلى الله عليه وسلم taught that a Muslim is one from whose tongue and hand other 

Muslims are safe. This principle can be applied universally to educational settings: 

students should feel safe from physical and verbal harm. 

Moral Education Through Stories 

The Qur’an and Sunnah use stories extensively for moral education. Stories of Prophets, 

Companions, righteous people, and previous communities communicate values through 

memorable narratives. A story can make an abstract moral principle concrete. For 

example, the story of Prophet Yusuf provides opportunities to discuss patience, 

temptation, forgiveness, family conflict, integrity, and trust in Allah. The story of Musa  

teaches courage, perseverance, and reliance upon Allah. The life of Abu Bakr illustrates 

loyalty and sacrifice. The educational power of stories lies in their ability to combine 

emotion, action, consequence, and moral reflection. 

Character Education Through Practice 

Character cannot be developed through lectures alone. A student does not become 

patient merely by memorizing a definition of patience. Patience must be practiced. 

Generosity must be practiced through giving. Responsibility must be practiced through 
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assigned duties. Honesty must be practiced when telling the truth has consequences. 

Forgiveness must be practiced when someone causes hurt. The Prophet صلى الله عليه وسلم taught 

through practical situations. Modern schools can therefore integrate character education 

into everyday activities rather than limiting it to moral science lessons. 

Rewarding Good Character 

Positive reinforcement can strengthen moral development. The Prophet صلى الله عليه وسلم praised good 

conduct and encouraged people toward righteousness. Recognition does not always 

have to be material. A teacher can acknowledge honesty, helpfulness, patience, 

leadership, cooperation, or courage. However, educators should avoid creating a system 

in which students perform good deeds only for rewards. External reinforcement should 

gradually develop into internal moral motivation. The ultimate objective is ihsan—

doing what is good because it is good and because Allah loves excellence. 

Character and Intention 

Islamic morality places great importance on intention. 

The Prophet صلى الله عليه وسلم said: 

“Actions are judged by intentions.” 

This Hadith, recorded at the beginning of Sahih al-Bukhari and also narrated in Sahih 

Muslim, provides a foundational principle. Character education should therefore 

address motives as well as actions. Two students may help the same classmate, but one 

may do so for praise while another does so sincerely for Allah. Outwardly the actions 

look identical, but their spiritual value differs. Students should therefore learn to 

examine their intentions. 

Character and Accountability 

Moral education must teach responsibility. A student should understand that actions 

have consequences. Islam combines mercy with accountability. 

The Qur’an states: 

“Whoever does an atom’s weight of good will see it, and whoever does 

an atom’s weight of evil will see it.” (Qur’an 99:7–8) 
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This principle develops moral seriousness. Students should learn that small acts matter. 

A kind word may seem insignificant, but it can influence another person’s day. 

Likewise, a cruel comment may seem small to the speaker but deeply affect the listener. 

Character Education and Teachers 

Teachers themselves are central to moral education because students observe them. A 

teacher who arrives punctually teaches responsibility. A teacher who admits a mistake 

teaches honesty. A teacher who listens patiently teaches respect. A teacher who treats 

all students fairly teaches justice. A teacher who apologizes teaches humility. 

Therefore, professional development should include character development. A school 

cannot effectively teach moral values if its adults consistently contradict them. 

Character Education and Parents 

Parents have an equally important role. The home provides repeated opportunities for 

moral learning. Parents can teach honesty through household behaviour, responsibility 

through chores, patience through family routines, and generosity through charity. The 

Qur’anic command to protect one’s family from spiritual destruction (Qur’an 66:6) 

places moral responsibility directly upon the household. Character education becomes 

strongest when school and family communicate the same fundamental values. 

Moral Development Through Community 

Character develops through relationships. A child who serves others learns 

responsibility. A student who works in a group learns cooperation. A person who 

interacts with elderly people learns respect. The Prophetic community was itself an 

educational environment. People learned not only from formal instruction but from 

participation in communal life. Contemporary schools should therefore provide 

opportunities for collaborative projects, community service, peer mentoring, cultural 

exchange, and social responsibility. 

The Balance Between Discipline and Mercy 

Character education requires discipline, but discipline should be purposeful. The 

Prophet صلى الله عليه وسلم did not establish an environment of uncontrolled permissiveness. Islamic 

education contains rules, responsibilities, and consequences. Yet discipline was 

balanced with mercy. The teacher should therefore distinguish between firmness and 
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harshness. Firmness means maintaining standards. Harshness means allowing anger to 

dominate the response.  

A good teacher can say,  

“This behaviour is unacceptable, and you must correct it,”  

while still communicating, 

 “I believe you are capable of becoming better.” 

This combination is central to moral education. 

Character as the Measure of Educational Success 

The ultimate question of Prophetic education is not simply,  

“How much does the learner know?” 

A more important question is: 

“What kind of person has the learner become?” 

If education produces knowledge without honesty, intelligence without humility, 

achievement without compassion, and success without responsibility, it has failed to 

realize its full purpose.  The Prophet صلى الله عليه وسلم developed people whose knowledge was visible 

in their conduct. Abu Bakr became known for truthfulness and loyalty. Umar became 

associated with justice and accountability. Uthman became known for modesty and 

generosity. Ali became known for knowledge, courage, and wisdom. Aisha became a 

major scholar and transmitter of knowledge. Their educational development was 

therefore visible through character and service. 

Contemporary Applications 

Character education inspired by the Prophetic method can be integrated into modern 

curricula without becoming merely theoretical. Schools can establish cultures of 

honesty in examinations, respect in communication, fairness in assessment, 

responsibility for school property, service to others, responsible technology use, 

environmental care, and peaceful conflict resolution. Teachers can begin lessons with 

short moral reflections connected to the subject. Literature can be used to discuss ethical 

choices. History can be used to examine justice and responsibility. Science can be 

connected with stewardship and ethical responsibility. Physical education can develop 
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discipline and teamwork. In this way, character becomes integrated into education 

rather than isolated as a separate subject. 

The Prophetic method demonstrates that education without character is incomplete. The 

Messenger of Allah صلى الله عليه وسلم did not merely create knowledgeable individuals; he developed 

truthful, trustworthy, compassionate, courageous, patient, just, humble, responsible, 

and spiritually conscious human beings. The Qur’an identifies his character as 

extraordinary and presents him as an example for believers. His life demonstrates that 

moral education is most effective when teaching, example, practice, correction, 

encouragement, and spiritual consciousness work together. Character cannot be 

developed through memorization alone. It requires repeated practice. Honesty must be 

practiced, patience must be practiced, generosity must be practiced, forgiveness must 

be practiced, justice must be practiced, and responsibility must be practiced. The 

teacher therefore becomes part of the curriculum. The parent’s behaviour becomes part 

of the curriculum. The school environment becomes part of the curriculum. The 

student’s relationships become part of the curriculum. The greatest lesson of Prophetic 

character education is that knowledge should transform behaviour. A learner who 

knows but does not act has not completed the educational journey. The contemporary 

educational system can therefore learn from the Prophetic model by redefining 

educational success. Examination marks are important, but they are not the whole 

measure of a person’s development. The truly educated person should possess 

knowledge together with integrity, competence together with humility, confidence 

together with responsibility, and achievement together with service. Prophetic character 

education ultimately seeks to produce a person whose inner faith and outward conduct 

reinforce one another. Such education creates individuals who are not only successful 

in their professions but trustworthy in their relationships, responsible in their 

communities, conscious of Allah, and beneficial to humanity. That is the deeper 

purpose of education in the Prophetic tradition: to transform knowledge into character 

and character into righteous action. 
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Chapter 27: Spiritual, Intellectual and Social 

Education 

Introduction 

Education in the Prophetic tradition is comprehensive in its scope. It does not divide 

the human being into separate and unrelated parts. The Prophet Muhammad صلى الله عليه وسلم educated 

the heart, the mind, the body, the family, and society. He developed faith and worship, 

encouraged reflection and learning, established moral responsibility, strengthened 

social relationships, and prepared individuals to participate positively in the life of the 

community. His educational method therefore represents a balanced model of spiritual, 

intellectual, and social development. Modern education often distinguishes between 

religious education, intellectual education, moral education, physical education, and 

social education. The Prophetic model, however, brings these dimensions together. The 

human being is understood as a unified personality. Sound belief influences thought; 

thought influences conduct; conduct influences relationships; and relationships 

influence society. For this reason, the educational mission of the Prophet صلى الله عليه وسلم cannot be 

understood merely as teaching religious information. It was a process of comprehensive 

human formation. 

Allah says: 

“Seek, through what Allah has given you, the home of the Hereafter, and 

do not forget your share of the world.” (Qur’an 28:77) 

This verse reflects an important principle of balance. Islamic education directs the 

individual toward the Hereafter while recognizing legitimate worldly responsibilities. 

The Prophetic educational system therefore developed people who could worship 

Allah, think intelligently, work responsibly, maintain families, serve communities, and 

respond ethically to social challenges. 

Spiritual Education as the Foundation 

Spiritual education occupies a central position in the Prophetic method because human 

actions are ultimately connected with one’s relationship with Allah. The Prophet صلى الله عليه وسلم first 

developed faith in the hearts of his Companions. Their worship, morality, patience, 

sacrifice, and social responsibility grew from this foundation.  
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The Qur’an repeatedly connects faith with righteous action. Allah says: 

“The believers are only those who, when Allah is mentioned, their hearts 

become fearful, and when His verses are recited to them, it increases 

them in faith, and upon their Lord they rely.” (Qur’an 8:2) 

Spiritual education therefore involves developing consciousness of Allah, trust in Him, 

gratitude, patience, sincerity, repentance, remembrance, prayer, and awareness of 

accountability. The Prophet صلى الله عليه وسلم did not teach worship merely as a collection of rituals. 

He taught worship as a means of transforming the individual. 

Prayer as Spiritual and Educational Training 

Prayer provides one of the clearest examples of this principle. 

Allah says: 

“Indeed, prayer prohibits immorality and wrongdoing.” (Qur’an 29:45) 

Prayer therefore has an ethical consequence. It should influence behaviour outside the 

mosque. The Prophet صلى الله عليه وسلم gradually taught his Companions how to pray, corrected 

mistakes, demonstrated actions, and explained the importance of prayer. He also 

instructed parents to teach children prayer from a young age. The educational 

significance of prayer lies in discipline, concentration, regularity, humility, self-control, 

and consciousness of Allah. A child who learns to organize life around prayer develops 

habits of punctuality and responsibility. 

Spiritual Education Through Remembrance 

The Prophet صلى الله عليه وسلم encouraged frequent remembrance of Allah. 

Allah says: 

“Surely, in the remembrance of Allah do hearts find rest.” (Qur’an 

13:28) 

Spiritual education therefore addresses emotional as well as religious development. 

Remembrance gives the believer an internal source of stability during difficulty. The 

Prophet صلى الله عليه وسلم taught various forms of dhikr for different situations—morning and evening, 

before sleeping, after prayer, while entering and leaving places, and during difficulties. 

This demonstrates that spiritual education can be integrated into everyday life rather 

than restricted to formal religious lessons. 
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Fasting and Self-Discipline 

Fasting represents another dimension of spiritual education. 

Allah says: 

“O believers! Fasting is prescribed for you—as it was for those before 

you—so that you may attain taqwa.” (Qur’an 2:183) 

The objective identified by the Qur’an is taqwa. Fasting therefore teaches self-control, 

patience, empathy, discipline, gratitude, and awareness of Allah. The Prophet صلى الله عليه وسلمalso 

explained that fasting is not merely abstention from food and drink. The moral 

dimension of fasting includes controlling harmful speech and behaviour. This illustrates 

an important Prophetic principle: spiritual practices should produce moral 

transformation. 

Intellectual Education 

The second major dimension of Prophetic education is intellectual development. The 

Qur’an repeatedly calls human beings to think, reflect, observe, understand, and reason. 

Allah says: 

“Will you not then understand?” (Qur’an 2:44) 

Similarly, Allah repeatedly asks: 

“Do they not reflect deeply upon the Qur’an?” (Qur’an 4:82) 

These verses demonstrate that Islam does not discourage intellectual inquiry. Rather, it 

encourages disciplined thought. The Prophet صلى الله عليه وسلم developed intellectual abilities through 

questions, dialogue, explanation, analogy, observation, reflection, and practical 

experience. 

Asking Questions and Developing Thought 

The Prophet صلى الله عليه وسلم frequently asked questions before giving answers. He might ask his 

Companions what they thought about a particular matter and then explain the correct 

understanding. This approach stimulates attention and activates prior knowledge. 

For example, he asked: 

“Do you know who the bankrupt person is?” 
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The Companions responded according to the common meaning of bankruptcy, after 

which the Prophet صلى الله عليه وسلم explained that true bankruptcy in the Hereafter involves coming 

with good deeds while having wronged others. Reference: Sahih Muslim, Hadith 2581. 

This is an excellent intellectual teaching method. Instead of immediately giving the 

answer, the teacher first engages the learner’s thinking. 

Reflection on Creation 

The Qur’an encourages observation of the natural world. 

Allah says: 

“Indeed, in the creation of the heavens and the earth and the alternation 

of the night and day are signs for people of understanding.” (Qur’an 

3:190) 

This establishes observation as a pathway to knowledge. Prophetic education did not 

teach people to disconnect faith from the world around them. Rather, creation could 

become an object of reflection and a sign leading toward recognition of the Creator. 

Modern education can apply this principle by encouraging students to observe nature, 

conduct experiments, ask questions, analyze evidence, and reflect upon the meaning 

and consequences of knowledge. 

Intellectual Humility 

Intellectual education must be accompanied by humility. Knowledge should not 

produce arrogance. The Qur’an reminds human beings: 

“Above everyone who possesses knowledge is one more 

knowledgeable.” (Qur’an 12:76) 

This verse establishes an important intellectual ethic. A student should be confident 

enough to ask questions but humble enough to acknowledge what he does not know. 

The teacher should also be willing to say, “I do not know,” when appropriate. 

Intellectual honesty is an essential component of scholarly character. 

Verification of Information 

The Qur’an provides a powerful principle for responsible knowledge: 

“O believers! If an evildoer brings you any news, verify it.” (Qur’an 

49:6) 
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This principle has extraordinary relevance to modern education and digital 

communication. Students today receive enormous quantities of information through 

social media, websites, videos, messaging applications, and artificial intelligence. 

Education must therefore teach learners not merely to collect information but to 

evaluate it. The Prophetic intellectual tradition encourages verification, evidence, 

careful judgment, and responsible transmission. 

Social Education 

Human beings are social creatures. Education therefore cannot be limited to individual 

development. 

The Qur’an says: 

“O humanity! Indeed, We created you from a male and a female, and 

made you into peoples and tribes so that you may know one another.” 

(Qur’an 49:13) 

This verse presents human diversity as an opportunity for recognition and cooperation 

rather than superiority. The Prophet صلى الله عليه وسلم educated people to live together despite 

differences of tribe, ethnicity, social status, age, and background. 

Brotherhood and Social Responsibility 

The Qur’an establishes social brotherhood: 

“The believers are but one brotherhood, so make peace between your 

brothers.” (Qur’an 49:10) 

The Prophet صلى الله عليه وسلم strengthened this principle through practical relationships. He taught 

that believers should support one another, avoid oppression, care for neighbors, visit 

the sick, assist the needy, and reconcile conflicts. Education therefore prepares the 

learner not merely to compete but to cooperate. 

Education for Social Justice 

The Prophetic method also develops awareness of justice. 

Allah says: 

“Indeed, Allah commands justice and excellence.” (Qur’an 16:90) 
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Students should understand that justice is relevant to everyday life: classroom 

treatment, examinations, distribution of resources, family relationships, employment, 

business, and public responsibility. The Prophet صلى الله عليه وسلم taught that people must not oppress 

one another. 

He said: 

“A Muslim is the brother of a Muslim; he does not wrong him, abandon 

him, or despise him.”  

Reference: Sahih Muslim, Hadith 2564a. This Hadith provides a comprehensive 

framework for social ethics. 

Education Through Cooperation 

The Qur’an commands: 

“Cooperate with one another in righteousness and piety, and do not 

cooperate in sin and aggression.” (Qur’an 5:2) 

Cooperative learning therefore has a strong conceptual foundation in Islamic education. 

Students can learn through group projects, peer assistance, community service, 

collaborative problem-solving, and collective responsibility. The purpose is not simply 

academic cooperation but development of a cooperative personality. 

Balancing Individual and Social Development 

The Prophetic method does not sacrifice the individual for society or society for the 

individual. Each person is individually accountable before Allah, yet each person also 

possesses responsibilities toward others. 

The Qur’an states: 

“And stop them, for they are to be questioned.” (Qur’an 37:24) 

Individual accountability encourages personal responsibility, while social teachings 

encourage collective responsibility. A good educational system therefore teaches both 

independence and cooperation. 

Family as the First Social Institution 

The family occupies a central place in Islamic education. 

Allah says: 



 

— 398 — 

“O believers! Protect yourselves and your families from a Fire.” (Qur’an 

66:6) 

The family is therefore the first environment in which spiritual, intellectual, emotional, 

and social development takes place. Children learn communication, respect, 

responsibility, cooperation, patience, and compassion through family interaction. The 

Prophet صلى الله عليه وسلم demonstrated the importance of family education through his relationships 

with his wives, children, grandchildren, and relatives. 

The Mosque as an Educational and Social Institution 

During the Prophetic period, the mosque was not merely a place of prayer. It also 

functioned as a centre of learning, consultation, community interaction, and spiritual 

development. People came with questions, problems, disputes, and educational needs. 

The Prophet صلى الله عليه وسلم used these opportunities for instruction. This provides a broader 

understanding of educational space. Learning does not necessarily require a classroom 

with desks and a blackboard. Communities themselves can become educational 

environments. 

Education Through Service 

The Prophet صلى الله عليه وسلم encouraged concern for others. He taught that helping people is a form 

of goodness and repeatedly encouraged charity, hospitality, visiting the sick, assisting 

neighbours, and caring for vulnerable members of society. This develops social 

responsibility through practice. A school can therefore make service an educational 

experience. Students who participate in meaningful service learn empathy and 

responsibility more effectively than students who merely memorize definitions of these 

concepts. 

Spirituality and Intellectual Development 

Spiritual and intellectual education should not be separated. The Qur’an encourages 

reflection upon revelation and creation. The believer is expected to think deeply while 

maintaining spiritual consciousness. A purely intellectual education can produce 

knowledge without wisdom. A purely emotional spirituality can sometimes 

lack critical understanding. The Prophetic model combines both. Knowledge should 

strengthen faith, while faith should encourage responsible pursuit of knowledge. 

Knowledge and Action 
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The Prophet صلى الله عليه وسلم emphasized the importance of acting upon knowledge. The Qur’an 

strongly criticizes the contradiction between speech and action: 

“It is most hateful in the sight of Allah that you say what you do not do.” 

(Qur’an 61:3) 

This verse has profound educational significance. Students should not merely learn that 

honesty is valuable; they should practice honesty. They should not merely study 

environmental responsibility; they should protect their environment. They should not 

merely discuss respect; they should demonstrate it. The movement from knowledge to 

action is one of the central features of Prophetic education. 

Education for Emotional and Social Stability 

The Prophet صلى الله عليه وسلم also educated people to deal with grief, fear, anger, disappointment, loss, 

and conflict. He did not ignore human emotions. Instead, he taught people how to 

regulate emotions within a framework of faith. This creates emotionally mature 

individuals capable of functioning constructively within society. 

The Qur’an praises those who control anger and forgive: 

“Those who restrain anger and pardon people.” (Qur’an 3:134) 

Thus emotional maturity is connected with both spiritual and social development. 

Education for Responsible Citizenship 

Prophetic education develops people who understand responsibility toward the wider 

community. 

The Prophet صلى الله عليه وسلم taught that every person has responsibility: 

“Each of you is a shepherd, and each of you is responsible for his flock.” 

Reference: Sahih al-Bukhari, Hadith 7138; Sahih Muslim, Hadith 1829. This Hadith 

creates a powerful concept of responsibility. Leadership is not simply authority; it is 

accountability. Teachers are responsible for students. Parents are responsible for 

children. Leaders are responsible for communities. Individuals are responsible for their 

own conduct. This principle can be incorporated into modern civic education. 

The Balance Between Worldly and Spiritual Knowledge 
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Islam does not teach that every person must specialize in every field. Rather, society 

requires different kinds of knowledge. The Prophet صلى الله عليه وسلم encouraged beneficial knowledge 

and practical competence. The famous incident concerning date-palm pollination 

demonstrates that technical matters can involve human expertise. The Prophet صلى الله عليه وسلم 

clarified the distinction between revelation and matters of worldly technical experience. 

The lesson is important for modern education: religious commitment does not require 

rejection of scientific investigation or professional expertise. Muslims can pursue 

medicine, engineering, agriculture, literature, languages, mathematics, technology, and 

other beneficial fields while maintaining spiritual and ethical principles. 

Education and Human Dignity 

Social education must protect human dignity. 

Allah says: 

“Indeed, We have honoured the children of Adam.” (Qur’an 17:70) 

This principle has educational implications for every learner. A student should not be 

humiliated because of poverty, academic weakness, disability, language, social 

background, or family circumstances. Education should discover potential rather than 

merely identify deficiency. 

Contemporary Educational Application 

The Prophetic model can contribute significantly to contemporary education. A modern 

school can develop spiritual awareness through reflection, ethical education, service, 

and responsible behavior. It can strengthen intellectual development through inquiry, 

critical thinking, research, experimentation, and evidence-based learning. It can 

strengthen social development through cooperation, teamwork, community 

engagement, conflict resolution, and respect for diversity. The three dimensions should 

support one another. A scientifically educated student should also understand ethical 

responsibility. A spiritually conscious student should also develop intellectual 

competence. A socially active student should also possess moral principles. This 

integration produces balanced individuals. 

The Prophetic method of teaching presents education as comprehensive human 

development. Spiritual education develops the relationship between the individual and 

Allah. Intellectual education develops the capacity to think, understand, question, 
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observe, and evaluate. Social education develops responsibility toward family, 

neighbors, community, and humanity. These dimensions are interconnected. 

Spirituality without knowledge may become vulnerable to misunderstanding. 

Knowledge without morality may become dangerous. Social activity without spiritual 

and ethical foundations may become directionless. The Prophet Muhammad صلى الله عليه وسلم 

developed a generation in which faith produced action, knowledge produced wisdom, 

and individual development produced social responsibility. The contemporary 

educational system can learn from this integrated model. The goal should not merely 

be to produce examination success or professional competence. Education should 

produce individuals who possess faith, knowledge, wisdom, moral responsibility, 

emotional maturity, social consciousness, and a commitment to beneficial action. The 

Prophetic vision of education is therefore holistic. It educates the heart to believe, the 

mind to understand, the character to act rightly, and the individual to serve society. 
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Chapter 28: Discipline Without Harshness 

Introduction 

Discipline is an essential part of education. Without discipline, learning becomes 

difficult, classrooms become disorderly, and learners may fail to develop responsibility. 

However, discipline in the Prophetic method is fundamentally different from harsh 

control, humiliation, intimidation, or punishment driven by anger. The Prophet 

Muhammad صلى الله عليه وسلم established standards of behaviour while simultaneously protecting 

human dignity, showing mercy, considering circumstances, and correcting mistakes 

with wisdom. The purpose of discipline is not to make students afraid of the teacher. 

Its purpose is to help learners understand responsibility, distinguish right from wrong, 

control harmful behaviour, and gradually develop self-discipline. External discipline is 

therefore a means toward internal discipline. 

The Qur’an provides the foundation for this balanced approach: 

“So by mercy from Allah, you were gentle with them. Had you been 

harsh and hard-hearted, they would have certainly dispersed from 

around you.” (Qur’an 3:159) 

This verse was addressed to the Messenger صلى الله عليه وسلم in the context of leadership, but its 

educational significance is profound. A teacher may possess authority, knowledge, and 

institutional power, yet if that authority is exercised through cruelty, learners may 

withdraw emotionally and intellectually. Prophetic discipline therefore combines 

firmness with mercy, standards with understanding, correction with dignity, and 

accountability with opportunities for improvement. 

The Purpose of Discipline 

Discipline in education should answer an important question: What is discipline trying 

to accomplish? If discipline is simply intended to punish a student, it may create 

temporary fear without producing moral improvement. If it is intended to develop 

responsibility, it becomes educational. The Prophetic method consistently seeks 

transformation rather than revenge. A person who makes a mistake is not automatically 

treated as a permanently bad person. The mistake is separated from the person’s 

identity. This distinction is extremely important in education.  
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A teacher should be able to say,  

“What you did was wrong,” 

 without communicating, 

 “You are worthless.” 

The first statement corrects behavior. The second attacks identity. 

Discipline and Human Dignity 

The Qur’an prohibits humiliation and mockery: 

“O believers! Let not some people ridicule others; perhaps they may be 

better than them.” (Qur’an 49:11) 

This principle is directly relevant to classroom discipline. Teachers should never use a 

student’s weakness, poverty, academic failure, physical appearance, family 

background, language difficulty, or previous mistakes as material for public 

humiliation. Humiliation may produce silence, but silence is not necessarily discipline. 

A frightened student may stop asking questions, stop participating, and lose confidence. 

True discipline preserves the learner’s dignity while correcting behaviour.  

The Prophet صلى الله عليه وسلم and Mistakes 

The Prophetic Sunnah contains many examples of people making mistakes in his 

presence. One famous example concerns the Bedouin who urinated inside the mosque. 

The Companions wanted to intervene immediately, but the Prophet صلى الله عليه وسلم instructed them 

to leave him until he had finished. He then had the place cleaned and calmly explained 

that mosques were not places for such acts. 

The Hadith states: 

“Leave him, and pour over his urine a bucket of water.” 

Afterward, the Prophet صلى الله عليه وسلم explained the proper etiquette of the mosque. 

Reference: Sahih al-Bukhari, Hadith 220; Sahih Muslim, Hadith 284. This incident 

provides an extraordinary educational lesson. The Prophet صلى الله عليه وسلم did not allow the mistake 

to continue indefinitely, but he also did not respond with uncontrolled anger. He first 

prevented greater harm, then allowed the immediate situation to be resolved, and finally 

provided instruction. 
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Correcting the Mistake Rather Than Humiliating the Person 

The Bedouin made a serious mistake, but the Prophet صلى الله عليه وسلم did not turn the incident into 

public humiliation. The objective was learning.  This principle can be applied in 

schools. When a student makes a mistake, the teacher should ask: 

What happened? 

Why did it happen? 

What harm resulted? 

What does the student need to understand? 

How can the behaviour be corrected? 

What can prevent repetition? 

These questions transform discipline into education. The Prophet’s صلى الله عليه وسلم Control of Anger 

The Prophet صلى الله عليه وسلم taught that controlling anger is a sign of genuine strength. 

He said: 

“The strong person is not the one who can overpower others; rather, the 

strong person is the one who controls himself when angry.” 

Reference: Sahih al-Bukhari, Hadith 6114; Sahih Muslim, Hadith 2609. This Hadith 

has direct relevance to teachers. A teacher who can remain calm while dealing with 

disruptive behaviour demonstrates greater strength than a teacher who immediately 

shouts. Authority is strongest when it is controlled. 

“Do Not Become Angry” 

A man asked the Prophet صلى الله عليه وسلم for advice. The Prophet صلى الله عليه وسلم said: 

“Do not become angry.” 

The man repeated his request, and the Prophet صلى الله عليه وسلم repeated the same advice. Reference: 

Sahih al-Bukhari, Hadith 6116. The repetition emphasizes the importance of emotional 

self-control. Teachers encounter many situations capable of producing frustration: 

repeated mistakes, late work, classroom noise, disrespect, conflict, or failure to follow 

instructions. The Prophetic response teaches that the teacher must regulate personal 

emotion before attempting to regulate student behavior. 

Gentle Speech 
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Allah says: 

“Speak to him gently.” (Qur’an 20:44) 

This command was given to Musa and Harun when they were sent to Pharaoh. If gentle 

speech was commanded even in addressing Pharaoh, educators have an even stronger 

reason to use respectful language when correcting learners. Gentleness does not mean 

weakness. It means that the method of communication remains controlled, respectful, 

and purposeful. 

The Difference Between Firmness and Harshness 

Firmness means maintaining standards.Harshness means allowing anger, contempt, or 

cruelty to dominate the response. A firm teacher may say: “This rule is important, and 

it must be followed.” 

A harsh teacher may say: “You are useless. You never understand anything.” 

The first corrects behaviour. The second attacks the learner. The Prophetic model 

supports the first approach. 

Discipline Through Explanation 

The Prophet صلى الله عليه وسلم often explained reasons. When people asked questions, he provided 

understanding rather than demanding blind obedience. Explanation helps students 

internalize rules. If a teacher says, “Do not speak while another student is presenting,” 

the teacher can explain that listening shows respect and allows everyone to learn. When 

students understand the purpose behind a rule, compliance can gradually become self-

discipline. 

Discipline Through Gradual Development 

Human beings develop gradually. The Prophet صلى الله عليه وسلم did not expect every individual to 

transform instantly. The Islamic legal and educational tradition itself demonstrates 

gradual development. The prohibition of intoxicants, for example, developed through 

stages before reaching its final form. This illustrates a broader educational principle: 

major behavioural changes may require preparation, understanding, and gradual 

development. Teachers should therefore distinguish between an occasional mistake and 

a persistent behavioural pattern. 
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Preventive Discipline 

The best discipline is often preventive. Clear expectations, structured lessons, engaging 

teaching, fair classroom procedures, appropriate seating, meaningful activities, and 

respectful communication can reduce behavioural problems. The Prophetic method 

frequently addressed causes rather than merely consequences. When people were 

confused, he explained. When they were ignorant, he taught. When they made mistakes, 

he corrected them. A good teacher therefore asks not only, 

 “How do I punish this behaviour?” but also, “Why is this behaviour 

occurring?” 

Discipline Through Positive Direction 

Instead of focusing only on what students should not do, teachers should explain what 

they should do. Instead of merely saying: 

“Do not make noise,” 

the teacher can say: 

“Please listen carefully while your classmate is speaking.” 

Instead of: 

“Do not insult others,” 

the teacher can say: 

“Use respectful words even when you disagree.” 

Positive direction gives learners an alternative behaviour. The Prophet صلى الله عليه وسلم and the Man 

Who Urinated in the Mosque The mosque incident demonstrates another important 

point: correction should be proportional. The Prophet صلى الله عليه وسلم did not react to the man’s 

mistake as though he had committed a deliberate act of hostility. He recognized 

ignorance as a factor. This distinction is important in education. Intentional misconduct 

and innocent ignorance should not always receive identical responses. A student who 

genuinely does not know a rule requires instruction. A student who deliberately violates 

a clearly understood rule may require stronger accountability. Wise discipline considers 

context. 
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Correcting Public Mistakes 

Sometimes a public mistake requires public clarification, particularly when others may 

repeat it. 

The Prophet صلى الله عليه وسلم sometimes addressed groups with general statements such as: 

“What is the matter with some people...?” 

This method could correct a problem without necessarily humiliating a particular 

individual by name. For educators, this can be useful when a general classroom 

reminder is sufficient. 

 Private Correction 

When a mistake is personal and public exposure is unnecessary, private correction may 

be better. Private conversation protects dignity and often allows the student to speak 

honestly. 

A teacher can ask: 

“Can you tell me what happened?” 

This opens a dialogue instead of immediately creating confrontation. 

Discipline and Forgiveness 

The Qur’an repeatedly praises forgiveness. 

Allah says: 

“Let them pardon and overlook. Do you not love that Allah should 

forgive you?” (Qur’an 24:22) 

Forgiveness is therefore an important part of discipline. Not every mistake requires a 

lasting record of condemnation. Learners need opportunities to start again. A teacher 

who says, “You made a mistake, but you can improve,” creates hope. Discipline and 

Repentance Islamic education recognizes the possibility of moral change. 

Allah says: 

“Indeed, Allah loves those who constantly repent.” (Qur’an 2:222) 

This principle has enormous educational value. If students believe that one mistake 

permanently defines them, they may stop trying to improve. If they understand that 
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mistakes can be followed by repentance and correction, they can develop resilience. 

Education should therefore communicate both accountability and hope. 

Discipline and Consequences 

Mercy does not mean removing all consequences. A student who damages school 

property may need to participate in repairing or replacing it. A student who harms 

another student may need to apologize and take steps toward restoration. A student who 

repeatedly violates rules may require structured consequences. The purpose should 

remain educational. A consequence is useful when it helps the learner understand 

responsibility and repair harm. 

Restorative Discipline 

The Prophetic approach contains principles compatible with restorative discipline. 

When harm occurs, education should consider: 

Who was harmed? 

What happened? 

Why did it happen? 

What responsibility does the offender have? 

How can the harm be repaired? 

How can repetition be prevented? 

This approach is often more constructive than punishment alone. 

Discipline Through Responsibility 

Giving students responsibility can itself become a disciplinary method. A student who 

repeatedly causes classroom disruption may be given a constructive responsibility 

under appropriate supervision. This can redirect energy toward useful activity. 

Responsibility teaches self-control. The Prophet صلى الله عليه وسلم developed young people by 

entrusting them with responsibilities appropriate to their abilities. This demonstrates 

that young people should not always be treated merely as problems to be controlled. 

They can become responsible participants in the educational environment. 

Avoiding Excessive Punishment 

The Prophetic tradition discourages unnecessary severity. 
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The Prophet صلى الله عليه وسلم said: 

“Gentleness is not found in anything except that it beautifies it, and it is 

not removed from anything except that it makes it defective.” 

Reference: Sahih Muslim, Hadith 2594. This principle should influence educational 

discipline. When two methods can achieve the same legitimate objective, the method 

involving greater wisdom, dignity, and gentleness is preferable. 

Discipline Without Physical Abuse 

Educational authority must never become an excuse for cruelty or abuse. The Prophetic 

model emphasizes mercy and dignity. Physical violence that humiliates, injures, 

terrifies, or degrades a learner contradicts the ethical purpose of Prophetic education. 

The teacher’s authority should be moral and educational rather than based upon fear. 

The Importance of Fairness 

Discipline must be consistent. 

Allah says: 

“Be just; that is closer to righteousness.” (Qur’an 5:8) 

If two students commit the same offence, the teacher should have a principled reason 

for different responses. Inconsistent discipline creates resentment and undermines trust. 

Discipline and Individual Differences 

Not every student responds to correction in the same way. One student may respond 

well to a private conversation. Another may need written guidance. Another may 

benefit from responsibility. Another may need parental involvement. The Prophetic 

method recognizes differences among individuals. Therefore, discipline should be 

individualized where appropriate. 

The Role of Intention 

Teachers should examine their own intention before disciplining. 

Is the teacher correcting the student for the student’s benefit? 

Or is the teacher expressing personal frustration?  

The distinction is crucial. 
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The Prophet صلى الله عليه وسلم taught: 

“Actions are judged by intentions.” 

Reference: Sahih al-Bukhari, Hadith 1; Sahih Muslim, Hadith 1907. The principle 

applies to discipline as well. 

Creating a Culture of Self-Discipline 

The highest form of discipline is self-discipline. A student should eventually behave 

correctly even when the teacher is absent. This can be developed by helping learners 

understand reasons, consequences, responsibilities, and moral principles. External 

supervision should gradually give way to internal conscience. The Qur’an encourages 

self-accountability: 

“O believers! Be mindful of Allah, and let every soul look to what it has 

sent forth for tomorrow.” (Qur’an 59:18) 

This verse provides a foundation for reflective self-discipline. 

Discipline Through Reflection 

After a behavioural incident, teachers can encourage students to reflect. 

What happened? 

What were you feeling? 

What did you do? 

Who was affected? 

What could you have done differently? 

What will you do next time? 

Such reflection turns an incident into a learning experience. 

The student becomes an active participant in moral development. 

Discipline and Teacher Self-Discipline 

A teacher cannot successfully teach self-control while constantly demonstrating 

uncontrolled anger. The teacher’s behaviour establishes the emotional climate of the 

classroom. If the teacher responds to mistakes calmly, students learn calmness. If the 
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teacher responds through shouting, students may learn that power means aggression. 

Therefore, teacher self-discipline is a prerequisite for effective student discipline. 

Discipline in the Digital Classroom 

Contemporary education includes online learning. Digital classrooms require discipline 

concerning attendance, participation, respectful communication, plagiarism, 

inappropriate messages, misuse of devices, and unauthorized recording or sharing. The 

same Prophetic principles apply. Rules should be clearly communicated. Students 

should understand their purpose. Violations should be addressed fairly. Privacy and 

dignity should be protected. 

Discipline and Academic Honesty 

Academic cheating is a disciplinary issue but also a moral issue.  

The Prophet صلى الله عليه وسلم strongly condemned deception: 

“Whoever deceives us is not one of us.” 

Reference: Sahih Muslim, Hadith 101. This principle can be applied to examinations, 

assignments, research, and academic work. A school that teaches discipline should 

therefore teach honesty rather than merely punish cheating. 

Discipline as Preparation for Life 

The purpose of school discipline extends beyond the classroom. Students will 

eventually become parents, employees, professionals, administrators, citizens, and 

community members. They need the ability to manage time, control emotions, respect 

rules, accept responsibility, and resolve conflicts. The Prophetic method prepares 

individuals for this wider responsibility. 

A Prophetic Model of Corrective Education 

The Prophetic pattern can be understood as a movement from awareness to correction, 

correction to understanding, understanding to practice, and practice to self-discipline. 

The learner first needs to recognize the problem. The teacher then addresses it 

appropriately. The learner receives an explanation. The learner is given an opportunity 

to correct the behaviour. Repeated practice gradually develops a stable habit. This is a 

developmental model rather than a punitive model. 
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Discipline is necessary for education, but discipline without mercy can destroy the very 

educational relationship that makes learning possible. The Prophet Muhammad صلى الله عليه وسلم 

demonstrated that effective discipline does not require humiliation, uncontrolled anger, 

cruelty, or constant punishment. He established standards while protecting dignity. He 

corrected mistakes while providing instruction. He maintained authority while showing 

mercy. He demanded responsibility while allowing people opportunities to improve. 

The central lesson is that discipline should transform behavior rather than simply punish 

it. A teacher following the Prophetic method does not ask only, “How can I stop this 

student from doing this again?” The teacher asks a deeper question: “How can I help 

this learner develop the understanding, conscience, and self-control needed to choose 

better behavior in the future?” This approach changes the meaning of classroom 

authority. The teacher is not merely a controller of behaviour but a developer of 

character. The highest achievement of discipline is reached when the student no longer 

behaves correctly because the teacher is watching, but because the student has 

developed an internal sense of responsibility before Allah and before society. Thus, 

Prophetic discipline can be summarized as firm in principle, gentle in method, fair in 

application, patient in correction, and hopeful about human change. 
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Chapter 29: The Teacher–Student Relationship 

Introduction 

Education is not merely the transmission of information from one person to another. It 

is a human relationship through which knowledge, values, habits, confidence, 

discipline, and character are developed. The quality of the relationship between teacher 

and learner has a profound influence on the effectiveness of education. The Prophetic 

method of teaching provides a remarkable model of such a relationship. Prophet 

Muhammad صلى الله عليه وسلم was a teacher, guide, mentor, leader, counsellor, and spiritual educator, 

but he never allowed his position of authority to become a barrier between himself and 

his learners. The people around him were able to ask questions, express difficulties, 

seek advice, admit mistakes, and approach him with personal problems. He listened to 

them, understood their circumstances, addressed them according to their abilities, and 

provided guidance appropriate to their needs. His relationship with learners was 

therefore based on trust, respect, compassion, accessibility, and purposeful guidance. 

Allah describes the Prophet صلى الله عليه وسلم: 

“There has certainly come to you a Messenger from among yourselves. 

He is deeply concerned by your suffering, anxious for your well-being, 

and gracious and merciful to the believers.” (Qur’an 9:128) 

This verse captures the emotional dimension of Prophetic education. The Prophet صلى الله عليه وسلم 

genuinely cared about the welfare of those he taught. His concern was not limited to 

whether they could repeat information; he wanted them to succeed spiritually, morally, 

socially, and in the Hereafter. 

The Teacher as a Guide 

In the Prophetic model, the teacher is more than an instructor. The Qur’an describes the 

mission of the Prophet صلى الله عليه وسلم in educational terms: 

“He recites to them His verses, purifies them, and teaches them the Book 

and wisdom.” (Qur’an 62:2) 

Three important educational functions appear together: recitation and communication 

of revelation, purification and character development, and teaching knowledge and 

wisdom. This indicates that teaching is both intellectual and personal. The teacher helps 
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learners understand knowledge, but also helps them develop the capacity to use that 

knowledge correctly. 

Respect Between Teacher and Student 

A healthy educational relationship requires mutual respect. The teacher deserves 

respect because of knowledge and responsibility, while the student deserves respect 

because of human dignity. 

Allah says: 

“Indeed, We have honored the children of Adam.” (Qur’an 17:70) 

The verse establishes human dignity as a fundamental principle. Therefore, a teacher 

should never regard students as inferior human beings. Differences in knowledge do 

not eliminate human dignity. The teacher may possess greater knowledge in a particular 

field, but the learner still deserves courtesy, patience, and respect. 

The Prophet صلى الله عليه وسلم Was Accessible 

One of the remarkable characteristics of the Prophet صلى الله عليه وسلم was his accessibility. People 

from different backgrounds could approach him. Companions asked questions about 

worship, family matters, social problems, personal difficulties, and ethical issues. He 

did not create an educational environment in which learners were afraid to ask 

questions. This accessibility is essential because learning requires intellectual courage. 

A student who is afraid of being mocked may stop asking questions. A student who 

trusts the teacher will seek clarification. The teacher–student relationship therefore 

directly affects learning. 

Listening as an Educational Skill 

The Prophet صلى الله عليه وسلم listened carefully to people Listening is often underestimated in 

education. Teachers sometimes assume that teaching means speaking while students 

listen. The Prophetic method demonstrates a broader approach. The teacher must listen 

to understand the learner’s problem. A student may appear lazy but may actually be 

struggling with family circumstances. A student who appears disrespectful may be 

experiencing emotional difficulties. A student who repeatedly fails may not understand 

the subject rather than lacking ability. Listening enables accurate educational judgment. 

Addressing Learners by Appropriate Terms 
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The Prophet used affectionate and respectful forms of address. 

For example, he said to Ibn Abbas  

“O young man, I shall teach you some words.” 

Reference: Jami¿ al-Tirmidhi, Hadith 2516. The statement is significant because it 

creates personal connection before instruction. The Prophet صلى الله عليه وسلم did not simply deliver an 

abstract lesson. He addressed the individual learner directly. This demonstrates that 

personalization strengthens education. 

Affection in Education 

The Prophet صلى الله عليه وسلم demonstrated affection toward children and younger people. He kissed 

his grandchildren and expressed compassion openly. When al-Aqra¿ ibn Habis saw him 

kissing al-Hasan, he was surprised that the Prophet صلى الله عليه وسلم showed such affection. The 

Prophet صلى الله عليه وسلم responded: 

“Whoever does not show mercy will not be shown mercy.” 

Reference: Sahih al-Bukhari, Hadith 5997; Sahih Muslim, Hadith 2318. Affection does 

not weaken educational authority. Rather, it creates emotional security. A child who 

feels valued is more likely to trust the teacher. 

The Teacher as a Source of Safety 

Learning requires psychological safety. Students should feel that they can ask 

questions, make reasonable mistakes, and seek help without being unnecessarily 

humiliated. The Prophet صلى الله عليه وسلم corrected mistakes while maintaining dignity. His response 

to the Bedouin who urinated in the mosque is an important example. Instead of allowing 

the situation to become chaotic, he controlled the reaction of others, resolved the 

immediate problem, and then educated the man. Reference: Sahih al-Bukhari, Hadith 

220; Sahih Muslim, Hadith 284. The incident demonstrates that safety and discipline 

can coexist. 

Personal Mentoring 

The Prophet صلى الله عليه وسلم gave personal guidance to individuals. He advised Ibn Abbas, Mu’adh 

ibn Jabal, Abu Dharr, and many others according to their individual circumstances. 

To Ibn Abbas 

he taught lessons concerning reliance upon Allah: 
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“O young man, I shall teach you some words: Be mindful of Allah, and 

He will protect you…” 

Reference: Jami¿ al-Tirmidhi, Hadith 2516. To Mu’adh the Prophet صلى الله عليه وسلم expressed 

affection before giving him important spiritual instruction: 

“O Mu’adh, by Allah, I love you.” 

He then taught him a supplication to say after prayer. Reference: Sunan Abi Dawud, 

Hadith 1522. These examples demonstrate that emotional connection and instruction 

can reinforce one another. 

Trust as the Foundation of Learning 

A student learns best when there is trust. Trust means that the learner believes the 

teacher wants his or her good. The Prophet صلى الله عليه وسلم built such trust through consistency, 

honesty, mercy, and fairness. When trust is absent, students may obey outwardly but 

disengage inwardly. Trust does not mean allowing every behavior. It means 

maintaining the belief that correction is intended for improvement rather than revenge. 

The Teacher as a Moral Model 

The teacher’s relationship with students communicates values. A teacher who keeps 

promises teaches trustworthiness. A teacher who admits mistakes teaches humility. A 

teacher who listens teaches respect. A teacher who treats all students fairly teaches 

justice. This principle is particularly important because students often remember how a 

teacher made them feel long after they forget individual lessons. 

Fairness Among Students 

Teachers must avoid favoritism. The Prophet صلى الله عليه وسلم emphasized justice within families, 

including fairness among children. Nu’man ibn Bashir reported that his father gave him 

a gift, and the Prophet صلى الله عليه وسلم asked whether he had given similar gifts to all his children. 

When the answer was no, the Prophet صلى الله عليه وسلم instructed him to fear Allah and maintain 

justice among his children. Reference: Sahih al-Bukhari, Hadith 2587; Sahih Muslim, 

Hadith 1623. The principle has educational relevance. Teachers should strive for 

fairness in praise, opportunities, assessment, discipline, and attention. 

The Student’s Right to Ask 
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Questions are essential to learning. The Companions frequently asked the Prophet صلى الله عليه وسلم 

questions. Some questions concerned complicated matters; others were very simple. 

The Prophet صلى الله عليه وسلم did not mock sincere questions. The educational implication is that 

teachers should create a culture in which asking questions is treated as a strength rather 

than a weakness. A student who asks “Why?” may be demonstrating curiosity and 

intellectual engagement. 

Answering According to the Learner 

The Prophet صلى الله عليه وسلم did not always give identical answers to apparently similar questions. 

His response could change according to the person’s situation. This shows that 

educational truth and educational method are related but not identical. The same 

principle may require different explanations for different learners. A beginner may need 

a simple explanation. An advanced learner may require evidence, comparison, and 

detailed analysis. 

Encouragement and Hope 

The Prophet صلى الله عليه وسلم encouraged people and gave them hope. 

The Qur’an states: 

“For indeed, with hardship comes ease. Indeed, with hardship comes 

ease.” (Qur’an 94:5–6) 

Educational relationships should communicate hope. A student who is weak in 

mathematics should not be told,  

“You will never understand mathematics.”  

Instead, the teacher should communicate: 

“You are struggling now, but improvement is possible.” 

Hope encourages effort. 

Correcting Without Destroying Confidence 

A teacher sometimes needs to say that an answer is wrong. 

But 

 “your answer is incorrect”  

is different from  
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“you are foolish.” 

The Prophetic approach separates the error from the person. This allows students to 

learn from mistakes without developing fear of failure. 

The Teacher as a Patient Educator 

Teaching requires patience because learners develop at different speeds. The Prophet 

 ,remained patient with people who were inexperienced, newly converted, young صلى الله عليه وسلم

elderly, or unfamiliar with Islamic practices Patience does not mean accepting 

permanent negligence. It means allowing reasonable time for learning. 

Emotional Understanding 

The Prophet صلى الله عليه وسلم recognized emotions. He understood grief, fear, anxiety, anger, 

embarrassment, enthusiasm, love, and concern. This emotional awareness allowed him 

to communicate effectively. A teacher who ignores emotion may deliver technically 

correct information but fail educationally. 

Respecting Privacy 

Students sometimes share personal difficulties with teachers. Such information should 

be handled responsibly. A teacher should not turn a student’s personal problem into 

classroom gossip. Protecting confidentiality strengthens trust. At the same time, when 

a student’s safety is seriously threatened, appropriate responsible action may be 

necessary. Compassion must therefore be combined with professional responsibility. 

The Teacher as a Counsellor 

The Prophet صلى الله عليه وسلم frequently provided personal guidance. People came to him with family 

problems, financial concerns, spiritual doubts, moral struggles, and social conflicts. He 

responded according to circumstances. Modern teachers cannot replace trained 

counsellors in serious cases, but they can recognize when a learner needssupport and 

guide the learner toward appropriate help.  

The Teacher–Student Relationship and Character Formation 

The relationship itself is educational. When students experience fairness, they learn 

fairness. When they experience patience, they learn patience. When they experience 

respect, they learn respect. Thus, teacher behavior can become a form of moral 
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instruction. The classroom is therefore not merely a place where character is discussed. 

It is a place where character is experienced. 

Boundaries and Professional Responsibility 

A strong teacher–student relationship does not mean the absence of boundaries. The 

Prophet صلى الله عليه وسلم maintained appropriate dignity and responsibility in his relationships. 

Modern teachers must likewise maintain professional boundaries. Respectful 

relationships should never become inappropriate personal dependency, manipulation, 

favoritism, or exploitation. A healthy relationship combines warmth with professional 

responsibility. 

Teacher Authority 

The Prophet صلى الله عليه وسلم possessed authority, but his authority was accompanied by mercy and 

justice. Educational authority is legitimate when it serves learning and welfare. The 

teacher should therefore establish clear expectations without treating authority as 

personal privilege. A teacher is entrusted with responsibility, not given permission to 

dominate learners. 

Students as Active Participants 

The Prophetic educational environment was interactive. Companions asked questions, 

discussed matters, responded to questions, reported observations, and sometimes 

offered opinions. This demonstrates that students should not be passive recipients. 

Modern classrooms can encourage participation through questioning, discussion, 

reflection, collaborative learning, and problem-solving. 

Respecting the Learner’s Background 

The Prophet صلى الله عليه وسلم taught people from different tribes, regions, ages, and social 

backgrounds. He did not require every learner to have identical experiences before 

receiving education. This principle is important in multicultural classrooms. Teachers 

should recognize linguistic, cultural, social, and educational differences while 

maintaining common academic and ethical standards. 

The Teacher’s Responsibility 

The teacher’s responsibility extends beyond delivering lessons. The teacher must 

prepare adequately, assess fairly, communicate clearly, maintain discipline, support 

struggling learners, encourage talented learners, and act ethically. 
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The Prophet صلى الله عليه وسلم said: 

“Each of you is a shepherd, and each of you is responsible for his flock.” 

Reference: Sahih al-Bukhari, Hadith 7138; Sahih Muslim, Hadith 1829. 

The classroom is therefore a trust. 

Students’ Responsibility 

The relationship is reciprocal. Students also have responsibilities: respecting teachers, 

attending lessons, completing work, listening, asking questions respectfully, 

maintaining discipline, and using knowledge responsibly. Mutual responsibility creates 

a healthy educational culture. 

Building a Community of Learning 

The ideal classroom is not simply a collection of individuals sitting in the same room. 

It is a community of learning. Students should learn to help one another, respect 

differences, celebrate one another’s achievements, and cooperate in academic work. 

The Qur’an says: 

“Cooperate with one another in righteousness and piety.” (Qur’an 5:2) 

This principle can guide collaborative education. 

The Modern Teacher–Student Relationship 

Technology has transformed educational relationships. Teachers now communicate 

through digital classrooms, email, learning platforms, and messaging systems. The 

same principles remain necessary: respect, fairness, accessibility, privacy, appropriate 

boundaries, patience, and responsible communication. A teacher should not assume that 

digital communication eliminates ethical responsibilities. 

The Lasting Influence of a Teacher 

A teacher may teach thousands of lessons, but the most lasting influence may come 

from one act of kindness, one word of encouragement, one fair decision, or one moment 

when the teacher refused to humiliate a struggling student. The Prophetic model 

reminds educators that teaching is fundamentally a human mission. Knowledge enters 

the mind, but relationship often determines whether that knowledge becomes 

meaningful. 
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The teacher–student relationship occupies a central position in the Prophetic method of 

teaching. The Prophet Muhammad صلى الله عليه وسلم was authoritative without being oppressive, 

accessible without losing dignity, compassionate without abandoning standards, and 

personal without compromising responsibility. He listened to learners, answered their 

questions, understood their circumstances, corrected their mistakes, encouraged their 

development, and gave individual guidance. His relationships transformed ordinary 

people into knowledgeable, confident, morally responsible individuals. The central 

lesson for contemporary education is that students learn best from teachers whom they 

trust, respect, and experience as genuinely concerned for their development. A teacher 

should therefore seek to become more than a transmitter of information. The teacher 

should become a trusted guide who combines knowledge with wisdom, authority with 

mercy, correction with encouragement, and professionalism with genuine human 

concern. The Prophetic model teaches that education is ultimately relational. 

Knowledge is transmitted through communication, but wisdom is often transmitted 

through relationship. A student’s intellectual growth, emotional confidence, moral 

development, and social maturity can all be influenced by the quality of the teacher–

student relationship. The ideal relationship can therefore be expressed through five 

interconnected qualities: respect, trust, accessibility, justice, and compassionate 

guidance. When these qualities are present, the classroom becomes more than a place 

of instruction. It becomes a place where human beings grow. 
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Chapter 30: Prophetic Teaching and Modern 

Educational Theory 

Introduction 

The educational methods of Prophet Muhammad صلى الله عليه وسلم emerged more than fourteen 

centuries ago, yet many of the principles found in his teaching practice remain highly 

relevant to contemporary educational thought. Modern educational theory has 

developed numerous approaches concerned with learner-centred education, active 

learning, motivation, individual differences, questioning, experiential learning, 

emotional development, social interaction, formative assessment, and character 

education. Interestingly, many of these principles can be found, in distinctive forms, 

within the Prophetic method of teaching. This does not mean that Prophetic teaching 

should simply be reduced to modern educational theories. The two belong to different 

intellectual frameworks. Modern educational theories are products of particular 

historical, philosophical, psychological, and social contexts, whereas the Prophetic 

method is rooted in divine revelation, Prophetic practice, spiritual development, and a 

comprehensive understanding of human responsibility before Allah. Nevertheless, 

meaningful points of comparison can be identified. 

The Qur’an itself presents the Prophet صلى الله عليه وسلم as an educator: 

“He is the One Who raised a messenger among the unlettered from 

among themselves—reciting to them His revelations, purifying them, 

and teaching them the Book and wisdom.” (Qur’an 62:2) 

The verse presents education as a multidimensional process. It includes communication 

of knowledge, purification of character, and development of wisdom. Contemporary 

education often distinguishes these dimensions, while the Prophetic model integrates 

them. 

Learner-Centred Education and the Prophetic Method 

One of the important developments in modern educational theory is the movement from 

teacher-dominated instruction toward learner-centred education. In a purely teacher-

centred classroom, the teacher speaks, students listen, and information flows primarily 

in one direction. Learner-centred education gives greater importance to participation, 
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questioning, prior knowledge, individual needs, interaction, and active engagement. 

The Prophetic method demonstrates many learner-centred characteristics. The Prophet 

 frequently asked questions before providing explanations. He listened to questions صلى الله عليه وسلم

and adapted his answers according to the person asking them. He recognized 

differences between individuals and gave personalized guidance. 

When he asked: 

“Do you know who the bankrupt person is?” 

he first allowed his Companions to think and respond before providing the deeper 

explanation. Reference: Sahih Muslim, Hadith 2581. 

This is not passive learning. The learner is intellectually involved. 

Constructive Learning Through Prior Knowledge 

Modern theories of learning often emphasize the importance of connecting new 

knowledge with what learners already know. The Prophet صلى الله عليه وسلم frequently began with 

familiar concepts and then expanded them. The question about the “bankrupt person” 

is a clear example. The Companions understood bankruptcy primarily in economic 

terms. The Prophet صلى الله عليه وسلم used their existing understanding and then transformed it into a 

moral and spiritual concept. He explained that the truly bankrupt person could arrive 

on the Day of Judgment with prayer, fasting, and charity but have wronged others, 

resulting in the transfer of his good deeds to those he harmed. This method begins with 

familiar knowledge and moves toward deeper understanding. 

Question-and-Answer Learning 

Modern education strongly values questioning because questions stimulate attention, 

reasoning, curiosity, and reflection. The Prophetic method made extensive use of 

questions. Sometimes the Prophet صلى الله عليه وسلم asked questions to test knowledge. Sometimes he 

asked questions to prepare the listener for an important answer. Sometimes a question 

created curiosity. 

For example: 

“Shall I tell you about the greatest of the major sins?” 

This question creates anticipation before the teaching begins. 
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Reference: Sahih al-Bukhari, Hadith 2654; Sahih Muslim, Hadith 87. The educational 

lesson is that questioning can function as an introduction to deeper learning. 

Active Learning 

Active learning requires students to participate rather than merely receive information. 

The Companions learned through discussion, practice, observation, travel, service, 

worship, community participation, and direct experience. The Prophet صلى الله عليه وسلم taught prayer 

practically, demonstrated actions, participated in community life, and responded to real 

situations. This suggests that learning should be connected with action. A student who 

studies communication skills should communicate. A student who studies first aid 

should practice it. A student who studies social responsibility should participate in 

service. Knowledge becomes stronger when it is experienced. 

Experiential Learning 

Experiential learning is based upon learning through experience and reflection. The 

Prophetic educational method repeatedly used real-life situations. The man who 

urinated in the mosque learned through a real event. The Companions learned through 

battles, journeys, community disputes, family situations, worship, trade, and social 

interactions. The Prophet صلى الله عليه وسلم used these circumstances as educational opportunities. This 

demonstrates that education does not occur only when a teacher announces,  

“Today we are studying a lesson.” 

Life itself can become a classroom. 

Demonstration and Modelling 

Modern education recognizes modelling as an effective way of learning. The Prophet 

 :frequently demonstrated actions. Regarding prayer, he said صلى الله عليه وسلم

“Pray as you have seen me praying.” 

Reference: Sahih al-Bukhari, Hadith 631. The instruction is remarkable because it 

connects verbal instruction with observation. The learner sees the action, understands 

it, and reproduces it. This method is especially valuable when teaching practical skills. 

Individual Differences 

Modern psychology recognizes that learners differ in ability, personality, motivation, 

background, prior knowledge, and learning needs. The Prophetic method also 



 

— 425 — 

demonstrates sensitivity to individual differences. The Prophet صلى الله عليه وسلم did not provide 

identical guidance to every individual. Ibn Abbas received personal spiritual 

instruction. Mu’adh received guidance suited to his mission. Abu Dharr received advice 

related to his suitability for authority. This demonstrates that effective education cannot 

always use a single method for every learner. 

Differentiated Instruction 

Contemporary differentiated instruction adapts teaching according to learner readiness 

and ability. Prophetic teaching demonstrates a similar principle. The Prophet صلى الله عليه وسلم used 

simple language with beginners and provided more detailed explanations when 

appropriate. A person newly entering Islam did not receive the same educational 

programme as an experienced Companion. A child did not receive exactly the same 

explanation as an adult. This principle can help modern teachers avoid overloading 

beginners while still challenging advanced learners. 

Scaffolding and Gradual Learning 

Contemporary educational theory often emphasizes scaffolding—providing learners 

with appropriate support as they move from simpler understanding toward greater 

independence. The Prophetic method strongly reflects gradual learning. 

When the Prophet صلى الله عليه وسلم sent Mu’adh ibn Jabal to Yemen, he instructed him to begin with 

foundational matters and then proceed progressively. 

He said: 

“You are going to a people who are People of the Book, so let the first 

thing to which you call them be…” 

Reference: Sahih al-Bukhari, Hadith 7372; Sahih Muslim, Hadith 19. The sequence 

demonstrates the importance of establishing foundations before moving to subsequent 

responsibilities. 

Motivation and Positive Reinforcement 

Modern educational psychology recognizes the importance of motivation. The Prophet 

 encouraged good actions, praised positive qualities, promised reward, and صلى الله عليه وسلم

communicated hope. The Qur’an similarly combines warning and encouragement. 

Allah says: 
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“Inform My servants that I am indeed the All-Forgiving, Most Merciful, 

and that My punishment is the painful punishment.” (Qur’an 15:49–50) 

This balance demonstrates that education should neither rely entirely on fear nor 

exclusively on reward. 

Intrinsic Motivation 

One of the important distinctions in modern educational psychology is between 

extrinsic and intrinsic motivation. Extrinsic motivation comes from external rewards or 

punishments. Intrinsic motivation comes from internal commitment. The Prophetic 

method develops a powerful form of intrinsic motivation through taqwa—

consciousness of Allah. A believer acts righteously even when nobody is watching 

because of accountability before Allah. This is deeper than external classroom 

supervision. 

The Qur’an says: 

“Surely Allah is ever watchful over you.” (Qur’an 4:1) 

This develops an internal moral observer. 

Emotional Intelligence 

Contemporary education increasingly recognizes emotional intelligence as important 

for successful learning and relationships. The Prophetic method gives substantial 

attention to emotions. The Prophet صلى الله عليه وسلم recognized grief, anger, embarrassment, 

enthusiasm, fear, and affection. He responded to individuals according to their 

emotional circumstances. 

He taught: 

“The strong person is not the one who can overpower others; rather, the 

strong person is the one who controls himself when angry.” 

Reference: Sahih al-Bukhari, Hadith 6114; Sahih Muslim, Hadith 2609. This 

establishes emotional self-regulation as a form of strength. 

Social Learning 

Modern social learning theory emphasizes learning through observation and 

interaction. The Prophetic educational environment was highly social. The Companions 
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observed the Prophet صلى الله عليه وسلم, interacted with him, observed other Companions, participated 

in community activities, and learned from social situations. 

The Qur’an states: 

“Indeed, in the Messenger of Allah you have an excellent example.” 

(Qur’an 33:21) 

The word uswah establishes modelling as an important mechanism of development. 

Cooperative Learning 

Modern cooperative learning encourages students to learn with and from one another. 

The Qur’an commands: 

“Cooperate with one another in righteousness and piety.” (Qur’an 5:2) 

The Prophetic community functioned through cooperation. Companions helped one 

another in worship, learning, migration, social welfare, and community development. 

Educational cooperation can therefore be understood not only as an academic strategy 

but also as a moral practice. 

Dialogue-Based Education 

Contemporary dialogic education emphasizes conversation rather than one-way 

transmission. The Prophet صلى الله عليه وسلم frequently engaged people through dialogue. Dialogue 

allows learners to articulate ideas, identify misunderstandings, examine assumptions, 

and develop reasoning. A teacher should therefore not fear difficult questions. A 

thoughtful question can become a powerful educational opportunity. 

Critical Thinking 

The Qur’an repeatedly encourages reflection: 

“Will you not then understand?” (Qur’an 2:44) 

and: 

“Do they not reflect deeply upon the Qur’an?” (Qur’an 4:82) 

These commands provide a strong intellectual foundation. Prophetic teaching did not 

require learners to abandon thought. Rather, it guided thought toward truth, evidence, 

wisdom, and responsible action. 
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Problem-Based Learning 

Modern problem-based learning begins with a problem and encourages learners to 

investigate solutions. The Prophetic method frequently arose from real problems. 

People came with disputes, questions, family concerns, ethical dilemmas, and practical 

problems. The Prophet صلى الله عليه وسلم addressed these circumstances as opportunities for teaching. 

This approach makes learning relevant. Instead of presenting morality as an abstract list 

of rules, teachers can present realistic situations and ask students to reason through 

appropriate responses. 

Formative Assessment 

Modern education distinguishes formative assessment from final assessment. 

Formative assessment provides feedback during learning so that students can improve. 

The Prophetic method frequently corrected people during the learning process. When a 

man prayed incorrectly, the Prophet صلى الله عليه وسلم told him to repeat the prayer and then taught him 

how to pray correctly. Reference: Sahih al-Bukhari, Hadith 757; Sahih Muslim, Hadith 

397. The learner was not simply told that the performance was wrong. He was given an 

opportunity to improve. This is the essence of formative assessment. 

Feedback in the Prophetic Method 

Effective feedback should identify the problem and guide improvement. The Prophet 

 often gave corrective feedback without destroying the learner’s confidence. The صلى الله عليه وسلم

famous example of the man who prayed incorrectly demonstrates this. 

The Prophet صلى الله عليه وسلم said: 

“Go back and pray, for you have not prayed.” 

He then explained the correct procedure. The correction was firm, but it was 

instructional. 

Inclusive Education 

Modern educational theory emphasizes inclusion and respect for diverse learners. The 

Prophetic community included people of different ages, tribes, social positions, 

languages, abilities, and previous religious backgrounds. The Prophet صلى الله عليه وسلم taught each 

according to circumstances.  

The Qur’an establishes human dignity: 
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“Indeed, We have honoured the children of Adam.” (Qur’an 17:70) 

This principle provides a strong foundation for inclusive educational practice. 

Moral and Character Education 

Contemporary educational discussions increasingly recognize that academic success 

alone is insufficient. Schools are concerned with citizenship, ethics, social-emotional 

learning, responsibility, respect, empathy, and integrity. These objectives are deeply 

integrated into Prophetic education. 

The Prophet صلى الله عليه وسلم said: 

“Among the best of you are those who are best in character.” 

Reference: Sahih al-Bukhari, Hadith 3559. The Prophetic model therefore places moral 

character at the centre of educational success. 

Holistic Education 

Modern holistic education seeks to develop the whole person rather than only academic 

intelligence. The Prophetic method is fundamentally holistic. 

The Prophet صلى الله عليه وسلم developed: 

the spiritual life through worship and remembrance; the intellectual life through 

learning and reflection; the moral life through character; the emotional life through self-

control and compassion; the social life through cooperation and responsibility; and the 

physical life through appropriate conduct and healthy practices. 

The Qur’an says: 

“Successful indeed is the one who purifies the soul, and doomed is the 

one who corrupts it.” (Qur’an 91:9–10) 

This represents education as transformation of the whole person. 

Learning Through Repetition 

Modern memory research recognizes repetition and retrieval as important for retention. 

The Prophet صلى الله عليه وسلم sometimes repeated important statements. When something was 

especially significant, repetition ensured that listeners remembered it. Anas reported 

that when the Prophet صلى الله عليه وسلم spoke, he sometimes repeated his words so that they could be 
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understood. Reference: Sahih al-Bukhari, Hadith 95. This demonstrates that repetition 

should be purposeful rather than mechanical. 

Storytelling and Narrative Learning 

Modern educational practice recognizes the power of storytelling to increase attention 

and memory. The Qur’an itself contains numerous narratives, and the Prophet صلى الله عليه وسلم used 

stories and examples to teach. Stories connect knowledge with emotion, conflict, 

decision, consequence, and moral reflection. A teacher can therefore use narratives to 

teach ethics, history, leadership, perseverance, and social responsibility. 

Experiential Reflection 

Experience becomes educational when followed by reflection. 

After an event, learners can ask: 

What happened? 

Why did it happen? 

What did we learn? 

What should be changed? 

How can the lesson be applied? 

This reflective cycle is compatible with the Prophetic practice of turning real events 

into educational opportunities. 

Teacher as Facilitator 

Modern education sometimes describes the teacher as a facilitator rather than merely a 

lecturer. The Prophetic teacher performed this function at various moments. He guided 

learners toward understanding rather than always giving immediate answers. His 

questions, explanations, demonstrations, stories, and conversations encouraged active 

participation. Nevertheless, the Prophetic teacher was not merely a neutral facilitator. 

He also possessed moral and spiritual authority. This is an important distinction. 

The Difference Between Prophetic and Secular Educational Theory 

While similarities exist, Prophetic education cannot simply be equated with modern 

educational theory. The foundations are different. 
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Modern theories may be based upon psychology, sociology, philosophy, cognitive 

science, or educational research. The Prophetic method is rooted fundamentally in 

revelation and the concept of human accountability before Allah. Its purpose is 

therefore broader. 

Modern education may ask: 

“How can learning become more effective?” 

The Prophetic model asks: 

“How can learning become effective, morally beneficial, spiritually 

meaningful, and pleasing to Allah?” 

This difference should be maintained when making comparisons. 

Knowledge, Wisdom and Ethics 

The Qur’an describes the Prophet’s صلى الله عليه وسلم educational mission as teaching both the Book 

and wisdom. 

“And teaching them the Book and wisdom.” (Qur’an 62:2) 

Knowledge without wisdom can be misused. A technologically skilled person can 

create harmful systems. A powerful administrator can become unjust. A brilliant 

scholar can become arrogant. Prophetic education therefore adds ethical direction to 

intellectual ability. 

Education for Lifelong Learning  

The Prophetic tradition encouraged people to continue learning. The Companions 

remained learners throughout their lives. Islamic civilization subsequently developed 

institutions of scholarship, libraries, schools, universities, and research centers. 

The Qur’an’s prayer: 

“And say: My Lord, increase me in knowledge.” (Qur’an 20:114) 

provides a profound principle of lifelong intellectual development. The educated person 

never reaches a stage at which learning becomes unnecessary. 

Technology and Prophetic Principles 

The Prophet صلى الله عليه وسلم lived in a world without modern technology, but his educational 

principles can guide technological education. Technology should be used to increase 
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access to beneficial knowledge, facilitate communication, improve educational 

resources, and support research. At the same time, ethical principles must govern its 

use. Digital education should therefore include verification, privacy, honesty, respectful 

communication, intellectual property, and responsible use of artificial intelligence. 

Technology changes; ethical responsibility does not. 

Modern Assessment and Prophetic Education 

Contemporary education increasingly recognizes that examinations alone cannot 

measure the whole learner. The Prophetic model also suggests a broader understanding 

of achievement. A person’s knowledge, character, worship, relationships, 

responsibility, and service all matter. Therefore, modern Islamic education can combine 

academic assessment with observation of participation, cooperation, ethical conduct, 

service, responsibility, and personal development. Such assessment must be designed 

carefully so that character is encouraged rather than artificially performed for marks. 

Teacher Training 

Modern educational systems emphasize teacher training and professional development. 

The Prophetic model demonstrates that teaching requires knowledge, patience, 

communication skills, wisdom, emotional maturity, and moral integrity. Teachers 

should therefore continue learning throughout their careers. A teacher who stops 

learning eventually becomes disconnected from changing educational needs. 

Education as Transformation 

The deepest similarity between Prophetic education and holistic educational theory lies 

in the idea of transformation. Education should change the learner. 

The Qur’an says: 

“Indeed, Allah does not change the condition of a people until they 

change what is within themselves.” (Qur’an 13:11) 

The verse highlights the importance of inner transformation. The Prophet صلى الله عليه وسلم 

transformed individuals not simply by giving information but by changing beliefs, 

attitudes, habits, relationships, and responsibilities. 

The Prophetic method of teaching contains educational principles that remain 

remarkably relevant to contemporary educational thought. Learner participation, 
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questioning, demonstration, individualization, gradual instruction, motivation, 

emotional awareness, cooperative learning, experiential learning, formative correction, 

storytelling, critical reflection, character education, and holistic development can all be 

meaningfully compared with modern educational concepts. However, the comparison 

should not erase the distinctive foundation of Prophetic education. Modern educational 

theories generally seek to explain how human beings learn effectively. The Prophetic 

method goes further by asking what human beings should become through learning. Its 

purpose is not simply an intelligent learner but a wise, morally responsible, spiritually 

conscious, socially constructive, and intellectually capable human being. The Prophet 

 therefore represents a model in which educational effectiveness and moral purpose صلى الله عليه وسلم

are inseparable. The modern teacher can benefit from contemporary research while 

drawing upon the timeless principles of the Prophetic method. Technology, 

psychology, pedagogy, and educational science can provide new tools, but the 

fundamental purposes of education—truth, wisdom, character, responsibility, justice, 

compassion, and service—remain enduring. The Prophetic educational vision can 

therefore contribute to contemporary education not as a historical curiosity but as a 

living framework for holistic human development. 
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Chapter 31: Lessons for Contemporary Teachers 

Introduction 

The educational legacy of Prophet Muhammad صلى الله عليه وسلم is not confined to the historical 

circumstances of seventh-century Arabia. His methods of teaching, communication, 

correction, encouragement, mentoring, character formation, and individual guidance 

contain principles that remain relevant wherever human beings learn. The modern 

classroom may contain digital boards, computers, smart phones, online platforms, 

artificial intelligence, laboratories, libraries, and sophisticated assessment systems, but 

the fundamental relationship between teacher and learner remains deeply human. 

Students still need understanding, encouragement, patience, guidance, discipline, moral 

direction, intellectual stimulation, and a teacher whom they can trust. The Prophet صلى الله عليه وسلم 

transformed a society through education. He taught people who differed greatly in age, 

social position, intellectual ability, cultural background, previous beliefs, and personal 

circumstances. Some were children, some young adults, some elderly; some were 

highly knowledgeable, while others were beginners; some were emotionally strong, 

while others were struggling with grief, anger, fear, poverty, or social difficulties. Yet 

his teaching consistently demonstrated wisdom and adaptability. 

The Qur’an describes his mission in educational language: 

“He is the One Who raised a messenger among the unlettered from 

among themselves—reciting to them His revelations, purifying them, 

and teaching them the Book and wisdom.” 

Reference: Qur’an 62:2 This verse gives a comprehensive picture of education. The 

Prophet صلى الله عليه وسلم did not merely transfer information. He recited, taught, purified, developed 

wisdom, and transformed character. Therefore, the contemporary teacher can learn 

from his example that genuine education involves both the mind and the person. 

The Teacher Must Be a Learner 

The first lesson for the contemporary teacher is that teaching begins with learning. A 

teacher cannot effectively guide others while remaining unwilling to develop himself 

or herself. 

The Qur’an commands: 
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“And say: My Lord, increase me in knowledge.” 

Reference: Qur’an 20:114 Although the verse addresses the Prophet صلى الله عليه وسلم, it establishes a 

powerful Islamic attitude toward knowledge. The pursuit of knowledge does not end 

with obtaining a qualification. A teacher may possess a degree, experience, and 

professional status, but education is constantly changing. New research appears, 

technology develops, students’ circumstances change, and new social challenges 

emerge. The teacher who continues learning remains intellectually alive. The Prophetic 

tradition also places enormous value on seeking knowledge.  

The Prophet صلى الله عليه وسلم said: 

“When Allah intends good for someone, He grants him understanding 

of the religion.” 

Reference: Sahih al-Bukhari, Hadith 71; Sahih Muslim, Hadith 1037. The principle 

extends beyond religious instruction: teachers should cultivate intellectual curiosity and 

remain students throughout their professional lives. 

Teaching Must Begin with a Good Intention 

The Prophetic model places intention at the beginning of action. 

The Prophet صلى الله عليه وسلم said: 

“Actions are judged by intentions.” 

Reference: Sahih al-Bukhari, Hadith 1; Sahih Muslim, Hadith 1907. For a teacher, this 

principle is profound. Teaching can become a profession, a source of income, a position 

of social respect, or an administrative responsibility. These aspects are not necessarily 

wrong. However, the deeper intention should be service: helping learners acquire 

beneficial knowledge, develop character, become responsible human beings, and 

contribute positively to society. When teaching is guided by sincere intention, routine 

work can become meaningful service. 

The Teacher Must Become a Role Model 

Perhaps the most important lesson of Prophetic education is that students learn not only 

from what teachers say but also from what teachers are. 

Allah says: 

“Indeed, in the Messenger of Allah you have an excellent example.” 
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Reference: Qur’an 33:21. The Prophet صلى الله عليه وسلم taught through personal example. He did not 

teach patience merely through theoretical discussion; he demonstrated patience. He did 

not teach generosity while living selfishly; he demonstrated generosity. He did not teach 

humility while behaving arrogantly; he demonstrated humility. For contemporary 

teachers, this means that punctuality, honesty, fairness, respect, cleanliness, patience, 

language, dress, responsibility, and treatment of students all become educational 

messages. A teacher who teaches honesty but cheats in professional matters sends two 

contradictory lessons. A teacher who teaches respect but humiliates students teaches 

disrespect. A teacher who teaches discipline but arrives late communicates that 

discipline is optional. The teacher’s personality is therefore part of the curriculum. 

Respect the Dignity of Every Learner 

The Qur’an declares: 

“Indeed, We have honored the children of Adam.” 

Reference: Qur’an 17:70. Every learner possesses human dignity. Academic weakness 

does not remove dignity. Poverty does not remove dignity. Disability does not remove 

dignity. A mistake does not remove dignity. A student from a disadvantaged family 

remains worthy of respect. This does not mean that every behavior should be accepted. 

Teachers must correct wrongdoing. But correction should target the behavior rather 

than destroy the person’s self-worth. The Prophet صلى الله عليه وسلم corrected people while preserving 

their dignity. This distinction is extremely important for modern education. 

Know Your Students 

A teacher should not regard a classroom as a collection of identical learners. Students 

differ in intelligence, language, confidence, interests, family background, previous 

knowledge, emotional maturity, motivation, and learning speed. The Prophetic method 

demonstrates sensitivity to these differences. The Prophet صلى الله عليه وسلم sometimes gave very short 

answers, while at other times he gave detailed explanations. He advised different people 

differently according to their circumstances. The lesson for contemporary teachers is 

simple: know the learner before deciding how to teach the lesson. 

A good teacher asks: 

What does this learner already know? 

What difficulty is the learner experiencing? 
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What motivates this student? 

Does the learner need encouragement, correction, explanation, demonstration, or 

individual attention? These questions transform teaching from mechanical delivery into 

educational guidance. 

Use Simple and Clear Language 

One of the characteristics of Prophetic communication was clarity. 

Aisha reported: 

“The speech of the Messenger of Allah صلى الله عليه وسلمwas clear and distinct, such 

that everyone who heard it could understand it.” 

Reference: Sunan Abi Dawud, Hadith 4839. The teacher should therefore avoid 

unnecessary complexity. Academic language has its place, but difficult terminology 

should not become a barrier to learning. A powerful teacher is not one who uses the 

most complicated vocabulary. A powerful teacher is one who can make difficult ideas 

understandable. 

Use Questions to Awaken the Mind 

The teacher should not always provide immediate answers. Questions create 

intellectual participation. 

The Prophet صلى الله عليه وسلم asked: 

“Do you know who the bankrupt person is?” 

Reference: Sahih Muslim, Hadith 2581. The question first activated the listeners’ 

existing understanding. Contemporary teachers can use the same principle. Instead of 

saying, “The answer is this,” the teacher can ask: 

Why do you think this happened? 

What evidence supports your answer? 

What would happen if this condition changed? 

Can you give another example? 

How would you solve this problem? 

Such questions transform students from passive listeners into active thinkers. 
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Encourage Students to Ask Questions 

A classroom should be a safe intellectual environment. Students should not be 

embarrassed for asking sincere questions. The Qur’an repeatedly encourages people to 

seek knowledge and clarification. 

Allah says: 

“So ask the people of knowledge if you do not know.” 

Reference: Qur’an 16:43. A teacher should therefore welcome genuine questions while 

also teaching students how to ask thoughtful and respectful questions. The teacher 

should never make a student feel intellectually inferior simply because the student does 

not know something.  

The classroom should communicate: 

“It is acceptable not to know. It is unacceptable to refuse to learn.” 

Teach Gradually 

Contemporary teachers often face the temptation to complete a syllabus quickly. The 

Prophetic method demonstrates the importance of gradual development. When Mu’adh 

ibn Jabal was sent to Yemen, the Prophet صلى الله عليه وسلم instructed him to begin with fundamental 

matters and proceed progressively. Reference: Sahih al-Bukhari, Hadith 7372; Sahih 

Muslim, Hadith 19. This principle has enormous importance in curriculum design. A 

beginner should not be overwhelmed with advanced terminology. A child should not 

be taught through the same intellectual expectations as a university student. A student 

should move from known to unknown, simple to complex, concrete to abstract, and 

foundational knowledge to advanced application. 

Repeat Important Ideas 

Repetition is an essential part of learning. The Prophet صلى الله عليه وسلم sometimes repeated important 

statements so that people would understand and remember them. Anas reported that 

when the Prophet صلى الله عليه وسلم spoke, he repeated his words when necessary so that they could be 

understood. Reference: Sahih al-Bukhari, Hadith 95. Modern teachers should therefore 

not hesitate to repeat essential concepts. However, repetition should not become 

meaningless duplication. Important principles can be repeated through different forms: 

explanation, example, question, diagram, activity, story, and application. In this way, 

repetition becomes reinforcement. 
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Teach Through Real-Life Examples 

Students understand ideas more deeply when they can connect them with life. The 

Prophet صلى الله عليه وسلم frequently used examples and analogies. 

The Qur’an itself teaches through parables: 

“And Allah sets forth parables for people so that they may reflect.” 

Reference: Qur’an 14:25. A mathematics teacher can connect percentages with 

household budgets. A science teacher can connect environmental concepts with local 

surroundings. A language teacher can use everyday communication. A moral education 

teacher can discuss situations students actually encounter. The more meaningful the 

connection, the more memorable the learning. 

Demonstrate Instead of Merely Explaining 

When something can be demonstrated, demonstration is often more powerful than 

verbal description. 

The Prophet صلى الله عليه وسلم said: 

“Pray as you have seen me praying.” 

Reference: Sahih al-Bukhari, Hadith 631. The principle extends beyond prayer. A 

teacher teaching an experiment should perform or demonstrate it. A teacher teaching 

pronunciation should model pronunciation. A teacher teaching physical skills should 

demonstrate the movement. A teacher teaching a practical procedure should show the 

procedure. The contemporary classroom should therefore combine explanation with 

demonstration whenever appropriate. 

Correct Mistakes Without Humiliation 

Mistakes are part of learning. A teacher who creates fear around mistakes may produce 

silence rather than learning. The Prophet صلى الله عليه وسلم corrected mistakes, but his correction was 

educational. When a man prayed incorrectly, the Prophet صلى الله عليه وسلم taught him the correct 

method. Reference: Sahih al-Bukhari, Hadith 757; Sahih Muslim, Hadith 397. 

Similarly, when the Bedouin urinated in the mosque, the Prophet صلى الله عليه وسلم prevented the 

Companions from treating the situation with unnecessary harshness and then instructed 

them regarding proper conduct. Reference: Sahih al-Bukhari, Hadith 220; Sahih 
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Muslim, Hadith 284. The educational principle is clear: correction should solve the 

problem, not merely express the teacher’s anger. 

Control Anger 

Teachers inevitably encounter difficult situations. Students may be noisy, inattentive, 

disrespectful, late, or unprepared. 

The Prophet صلى الله عليه وسلم taught: 

“The strong person is not the one who overcomes others physically; 

rather, the strong person is the one who controls himself when angry.” 

Reference: Sahih al-Bukhari, Hadith 6114; Sahih Muslim, Hadith 2609. A teacher’s 

emotional self-control is therefore a professional strength. When a teacher becomes 

angry, the immediate response may be punishment. A wise teacher pauses, understands 

the circumstances, and chooses the response that best serves learning and discipline. 

Use Mercy Without Abandoning Discipline 

Mercy does not mean absence of standards. 

The Qur’an says: 

“It is by Allah’s mercy that you were gentle with them.” 

Reference: Qur’an 3:159. 

The Prophet صلى الله عليه وسلم also said: 

“Gentleness is not found in anything except that it beautifies it.” 

Reference: Sahih Muslim, Hadith 2594. A contemporary teacher should therefore 

combine kindness with clear expectations. Students should know what is acceptable 

and what is not, but they should also know that correction does not mean hatred. 

Give Individual Attention 

Large classrooms create a challenge: students can become numbers rather than 

individuals. The Prophetic method reminds us that education is personal. The Prophet 

 listened to individuals, answered their questions, gave private advice, and recognized صلى الله عليه وسلم

personal circumstances. A teacher may not be able to give equal amounts of time to 

every student every day, but every learner should experience the dignity of being 
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noticed. Sometimes a short personal conversation can transform a student’s attitude 

toward school. 

Build Confidence Through Encouragement 

A teacher should notice improvement. Praise should be sincere and purposeful. When 

students make progress, the teacher should recognize it. The Prophet صلى الله عليه وسلم praised good 

qualities and encouraged beneficial behavior. The educational purpose of praise is not 

to create dependence upon external approval. It is to strengthen desirable habits and 

confidence. Teachers should therefore praise effort, improvement, honesty, 

perseverance, cooperation, creativity, and responsible behavior. 

Avoid Favoritism and Maintain Justice 

Justice is essential in education. 

Allah says: 

“Indeed, Allah commands justice.” 

Reference: Qur’an 16:90. The Prophet صلى الله عليه وسلم strongly emphasized justice among children. 

He said: 

“Fear Allah and treat your children justly.” 

Reference: Sahih al-Bukhari, Hadith 2587; Sahih Muslim, Hadith 1623. The principle 

applies to classrooms. Teachers should avoid giving academic opportunities, praise, 

punishment, or attention based on personal preference. Justice builds trust. 

Create a Safe Learning Environment 

Students learn more effectively when they feel psychologically safe. Fear may produce 

short-term obedience, but trust produces deeper engagement. The Prophet صلى الله عليه وسلم created an 

environment in which people could approach him with questions. A contemporary 

teacher should create a classroom where students can say: 

“I do not understand.” 

“I disagree.” 

“I made a mistake.” 

“Can you explain this again?” 

Such statements are signs of a functioning learning environment rather than failure. 
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Teach Through Stories 

Narratives can transform abstract principles into memorable experiences. The Qur’an 

uses stories extensively, and the Prophet صلى الله عليه وسلم also narrated accounts that carried 

educational lessons, Storytelling is particularly useful for teaching perseverance, 

honesty, leadership, sacrifice, patience, responsibility, and consequences. However, 

stories should be accurate and purposeful. A teacher should not sacrifice truth merely 

to make a lesson entertaining. 

Develop Critical Thinking 

The modern world requires students who can distinguish reliable information from 

misinformation. 

The Qur’an teaches: 

“O believers! If an evildoer brings you any news, verify it.” 

Reference: Qur’an 49:6. This verse has enormous contemporary relevance in the age of 

social media. Students should learn to ask: 

Who produced this information? 

What evidence supports it? 

Is the source reliable? 

Is the information complete? 

Could it be misleading? 

Is it opinion or fact? 

Prophetic education therefore offers an ethical foundation for information literacy. 

Teach Responsible Use of Technology 

Technology is a tool. Its educational value depends on how it is used. A teacher can use 

digital resources to provide access to books, lectures, research, visual materials, 

language learning, simulations, and collaborative learning. But technology can also 

create distraction, misinformation, plagiarism, dependency, and superficial learning. 

The Qur’anic principle of verification should therefore accompany digital literacy.  The 

Prophet صلى الله عليه وسلم taught the importance of responsible communication and warned against 

deception. 
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He said: 

“Whoever deceives us is not one of us.” 

Reference: Sahih Muslim, Hadith 101. This principle applies to academic dishonesty, 

plagiarism, fabricated research, false information, and misuse of artificial intelligence. 

Teach Students How to Use Artificial Intelligence Ethically Contemporary teachers 

increasingly encounter artificial intelligence in education. AI can help learners 

understand difficult concepts, generate practice questions, translate material, organize 

information, and support research. However, students must not use technology as a 

substitute for thinking. The teacher’s responsibility is therefore changing. The teacher 

should teach students how to use technology responsibly, critically, honestly, and 

creatively. Students should understand that submitting machine-generated material as 

their own work without appropriate disclosure or learning is inconsistent with academic 

integrity. The Qur’anic command to pursue knowledge responsibly and verify 

information provides an ethical framework for this new educational environment. 

Connect Knowledge with Character 

One of the greatest weaknesses of education is the separation of knowledge from 

morality. A highly educated person can still become dishonest, unjust, arrogant, or 

destructive. The Prophet صلى الله عليه وسلم made character central to human excellence. 

He said: 

“Among the best of you are those who are best in character.” 

Reference: Sahih al-Bukhari, Hadith 3559. A school should therefore not ask only, 

“What did the student score?” It should also ask: 

Has the student become more responsible? 

More honest? 

More respectful? 

More cooperative? 

More disciplined? 

More compassionate? Education becomes meaningful when knowledge improves 

conduct. 
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Develop Spiritual Intelligence 

For Islamic education, spirituality cannot be separated from learning. The Qur’an 

describes the purpose of Prophetic education as including tazkiyah—purification. 

“And purifying them.” 

Reference: Qur’an 62:2. The teacher should therefore help students understand that 

knowledge carries responsibility. Learning should produce humility rather than 

arrogance. Knowledge should lead to gratitude rather than pride. Education should 

strengthen consciousness of Allah and responsibility toward people. 

Teach Social Responsibility 

Education should prepare students not merely for employment but for responsible 

citizenship and service. 

The Qur’an says: 

“Cooperate with one another in righteousness and piety.” 

Reference: Qur’an 5:2. Students can learn social responsibility through community 

service, environmental activities, helping disadvantaged people, maintaining school 

cleanliness, supporting classmates, and participating in constructive social projects. 

Service turns education into social action. 

Make Education Relevant to Life 

The Prophet صلى الله عليه وسلم frequently taught through real situations. The modern teacher should 

similarly connect lessons to real life. A lesson on economics can address household 

budgeting. A lesson on environmental science can examine local environmental 

problems. A lesson on language can involve real communication. A lesson on ethics 

can address social media behavior. A lesson on mathematics can solve practical 

problems. When students understand why knowledge matters, motivation increases. 

Develop Reflective Teachers 

Teaching should involve reflection. At the end of a lesson, the teacher should ask: 

Did students understand? 

Which explanation worked? 

Which students remained confused? 
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Was the pace appropriate? 

Did I speak too much? 

Did students participate? 

What should I change next time? 

The Qur’an encourages self-examination: 

“O believers! Be mindful of Allah, and let every soul look to what it has 

sent forth for tomorrow.” 

Reference: Qur’an 59:18. Although the verse concerns broader accountability, it 

provides a powerful principle of reflection: human beings should examine their actions 

and prepare for improvement. 

The Teacher Must Practice What He Teaches 

The Qur’an gives a serious warning: 

“It is greatly hateful in the sight of Allah that you say what you do not 

do.” 

Reference: Qur’an 61:3. For teachers, this is a powerful professional principle. A 

teacher should strive for consistency between teaching and behaviour. The teacher 

cannot demand honesty while being dishonest. The teacher cannot demand respect 

while insulting students. The teacher cannot demand preparation while arriving 

unprepared. The teacher’s life should support the lesson. 

Respect Diversity 

Modern classrooms are increasingly diverse. Students may differ in language, culture, 

economic circumstances, abilities, and family environments. 

The Qur’an says: 

“And We made you into peoples and tribes so that you may know one 

another.” 

Reference: Qur’an 49:13. Diversity should therefore be understood as an opportunity 

for learning. Teachers should avoid stereotypes and cultivate mutual respect. 

Build a Relationship of Trust 
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The teacher-student relationship is one of the foundations of learning. A student may 

forget a lesson but remember how a teacher treated him or her. The Prophet صلى الله عليه وسلم 

developed relationships through kindness, listening, personal attention, humor within 

appropriate limits, encouragement, and genuine concern. 

Anas ibn Malik  served the Prophet صلى الله عليه وسلم for ten years and reported that the Prophet صلى الله عليه وسلم did 

not respond to his mistakes by humiliating him. Reference: Sahih al-Bukhari, Hadith 

6038; Sahih Muslim, Hadith 2318. This example is especially significant for 

contemporary teachers. 

Understand That Every Student Has Potential 

Some learners demonstrate ability quickly. Others require time. The teacher should not 

define a student’s entire future based on one examination. Prophetic education 

transformed individuals who came from very different backgrounds into scholars, 

leaders, teachers, administrators, commanders, community servants, and transmitters 

of knowledge. A teacher should therefore look beyond present performance.  

The question should not simply be: 

“What is this student now?” 

It should also be: 

“What can this student become?” 

Discipline Should Be Educational 

Discipline should restore order and teach responsibility. It should not become revenge. 

The Prophet صلى الله عليه وسلم demonstrated firmness when necessary, but his general approach was 

marked by wisdom and mercy. 

The Qur’an states: 

“Repel evil with what is best.” 

Reference: Qur’an 41:34. A contemporary school should establish clear rules and 

consequences, but these should be educational, proportionate, 

consistent, and respectful. 

The Teacher as Mentor 
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Teaching is broader than classroom instruction. Students sometimes need personal 

guidance regarding study habits, career choices, relationships, discipline, confidence, 

and moral decisions. The Prophet صلى الله عليه وسلم provided personal counsel to individuals. 

He told Ibn Abbas  

“O young man, I shall teach you some words.” 

Reference: Jami’ al-Tirmidhi, Hadith 2516. He then gave him a concise but profound 

lesson concerning awareness of Allah, dependence upon Him, and understanding 

destiny. This is mentoring in its deepest sense. 

Educate the Family 

Education does not end at the school gate. Parents and families are essential partners in 

developing children. 

The Prophet صلى الله عليه وسلم said: 

“Each of you is a shepherd and each of you is responsible for those under 

his care.” 

Reference: Sahih al-Bukhari, Hadith 7138; Sahih Muslim, Hadith 1829. Schools and 

families should therefore cooperate rather than blame one another. A child’s 

educational development is strongest when teachers and parents communicate 

respectfully. 

Education Must Be Ethical 

Academic success cannot justify unethical methods. A teacher should never manipulate 

marks, discriminate unfairly, humiliate learners, fabricate information, encourage 

cheating, or misuse authority. 

The Qur’an commands justice: 

“Indeed, Allah commands justice and excellence.” 

Reference: Qur’an 16:90. Professional ethics are therefore not separate from Islamic 

education. They are part of it. 

Teacher Leadership 

Teachers are leaders. Leadership does not necessarily mean administrative authority. A 

teacher influences attitudes, habits, aspirations, and values. 
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The Prophet صلى الله عليه وسلم said: 

“Each of you is a shepherd.” 

Reference: Sahih al-Bukhari, Hadith 7138; Sahih Muslim, Hadith 1829. A teacher’s 

influence can extend far beyond the classroom. A single encouraging teacher may 

influence a student’s career, confidence, moral direction, and relationship with 

knowledge for decades. 

The Teacher Should Teach Hope 

Students sometimes experience failure. A teacher should not allow one failure to 

become an identity. Islamic teaching contains strong principles of hope. 

Allah says: 

“Do not despair of the mercy of Allah.” Qur’an 39:53.  

The teacher should communicate the possibility of improvement. A weak 

student can improve. A failed student can try again. A discouraged student can recover. 

A confused student can understand. Education should open doors rather than 

permanently label learners. 

The Teacher Should Connect Knowledge with Action 

Knowledge becomes meaningful through practice. The Qur’an repeatedly connects 

belief with righteous action. The teacher should therefore ask students not only to 

remember information but also to apply it. After learning about honesty, students 

should discuss how honesty operates in examinations. After learning environmental 

science, they can conduct an environmental project. After learning civic responsibility, 

they can participate in community service. After studying communication, they can 

practice respectful dialogue. Learning becomes transformative when it moves from 

information to understanding, from understanding to action, and from action to 

character. 

Contemporary Teacher Education Through the Prophetic Model 

Teacher-training programmes can draw several principles from the Prophetic method. 

Future teachers should be trained not only in subject knowledge but also in 

communication, classroom management, questioning, learner psychology, individual 

differences, conflict resolution, ethical leadership, emotional regulation, mentoring, 
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assessment, and reflective practice. Most importantly, teacher education should address 

the teacher’s character. A technically competent but emotionally unstable teacher can 

damage learners. A knowledgeable but arrogant teacher can discourage students. A 

highly organized but unjust teacher can destroy trust. Professional competence and 

moral character must therefore develop together. A Prophetic Framework for the 

Twenty-First-Century Classroom  

The Prophetic method can be translated into a contemporary educational framework 

without pretending that seventh-century classroom structures and twenty-first-century 

schools are identical. The contemporary teacher can begin with sincere intention, 

understand learners individually, communicate clearly, ask meaningful questions, use 

examples, demonstrate procedures, connect lessons with life, repeat important 

concepts, encourage positive behaviour, correct mistakes constructively, maintain 

justice, control anger, build relationships, use technology responsibly, develop critical 

thinking, cultivate character, and encourage lifelong learning. The result is a classroom 

in which education becomes more than examination preparation. It becomes 

preparation for life. 

The Ultimate Aim of Teaching 

The ultimate aim of Prophetic education is not simply the production of academically 

successful individuals. It is the development of human beings who recognize truth, 

possess wisdom, practise justice, control themselves, care for others, seek beneficial 

knowledge, and live responsibly before Allah. 

The Prophet صلى الله عليه وسلم said: 

“The best of people are those who are most beneficial to people.” 

This wording is widely circulated in Islamic literature, but because its chain has been 

discussed by hadith scholars, itshould not be treated in a book as equivalent in strength 

to narrations in Sahih al-Bukhari or Sahih Muslim. The principle of benefiting others, 

however, is strongly supported by numerous authentic texts concerning mercy, service, 

cooperation, and social responsibility. A teacher should therefore ask not only whether 

students have achieved good marks but whether their education enables them to become 

beneficial members of society. 

The Prophetic method provides contemporary teachers with a comprehensive 

educational philosophy. It teaches that the teacher must first become a learner. Teaching 
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should begin with sincere intention and be supported by knowledge, wisdom, patience, 

justice, mercy, and personal example. Learners should be respected as individuals, and 

teaching should be adapted to their abilities and circumstances. Questions should 

stimulate thought, examples should make abstract ideas concrete, demonstrations 

should strengthen practical understanding, and repetition should reinforce essential 

knowledge. Mistakes should become opportunities for learning rather than occasions 

for humiliation. Discipline should restore responsibility rather than satisfy anger. Praise 

should encourage constructive behavior, while justice should prevent favoritism. 

Teachers should create classrooms in which students feel safe to ask questions, 

acknowledge mistakes, and develop their intellectual abilities. The contemporary 

teacher must also recognize the changing educational environment. Digital technology, 

artificial intelligence, social media, online learning, and rapidly expanding information 

have transformed the way students encounter knowledge. Yet these developments make 

Prophetic principles more—not less—important. Verification of information, honesty, 

responsible communication, ethical use of knowledge, respect for human dignity, and 

critical thinking are essential in the digital age. The Prophetic model also reminds 

educators that education is holistic. The human being is not merely a cognitive machine 

preparing for examinations. Students possess minds, emotions, bodies, spiritual needs, 

social responsibilities, and moral identities. Education should therefore cultivate the 

whole person. The most important lesson is that the teacher is part of the teaching. A 

lesson can be forgotten, but character can remain. A textbook can become outdated, but 

wisdom remains valuable. Technology changes rapidly, but honesty, justice, mercy, 

patience, responsibility, and compassion remain timeless. The Prophet Muhammad صلى الله عليه وسلم 

transformed individuals through knowledge joined with character, wisdom joined with 

mercy, instruction joined with example, and education joined with spiritual purpose. 

For the contemporary teacher, this provides a profound educational vision: Teach with 

knowledge. Teach with wisdom. Teach with patience. Teach with mercy. Teach with 

justice. Teach through example. Teach according to the learner. Teach for 

understanding. Teach for character. Teach for life. And above all, teach with 

responsibility before Allah. 

The true success of a teacher is therefore not measured only by how much information 

has been transferred from the teacher to the learner. It is measured by how deeply 

education has transformed the learner into a person capable of thinking truthfully, 
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acting responsibly, treating others with dignity, seeking beneficial knowledge, and 

contributing positively to society. This is the enduring lesson of the Prophetic method 

of teaching. 
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Conclusion: The Prophetic Vision of Education 

The Prophetic Vision of Education The study of the teaching methods of Prophet 

Muhammad صلى الله عليه وسلم reveals an educational system of extraordinary depth, balance, and 

human sensitivity. Although the Prophet صلى الله عليه وسلم lived more than fourteen centuries ago in a 

social and historical environment very different from the contemporary world, the 

educational principles demonstrated through his words, actions, relationships, and 

responses to different situations continue to possess remarkable relevance. His method 

was not limited to the transmission of information. It was a comprehensive process of 

intellectual development, spiritual purification, moral formation, emotional guidance, 

social responsibility, and practical preparation for life. The central finding of this study 

is that Prophetic education cannot be understood merely as a collection of individual 

teaching techniques. It represents an integrated philosophy of human development. The 

Prophet صلى الله عليه وسلم was a teacher, mentor, guide, counsellor, role model, reformer, and 

community educator. His educational work transformed individuals and, through those 

individuals, transformed society. The Qur’an identifies several dimensions of this 

mission: 

“Reciting to them His revelations, purifying them, and teaching them 

the Book and wisdom.” Qur’an 62:2 

The order and combination of these responsibilities are educationally significant. 

Teaching is connected with purification, and knowledge is connected with wisdom. 

Education therefore cannot be reduced to intellectual achievement. A person may 

possess information without wisdom, intelligence without morality, or academic 

qualifications without social responsibility. Prophetic education seeks to bring 

knowledge, character, spirituality, and action into harmony. 

Education as Transformation 

The deepest characteristic of the Prophetic method is transformation. The Prophet صلى الله عليه وسلم 

did not merely teach people what to believe; he transformed how they thought, behaved, 

communicated, worshipped, worked, treated their families, dealt with neighbors, 

responded to difficulties, and understood their responsibilities. This transformation was 

gradual. The people who entered the Prophetic educational environment came from 

different circumstances. They were not treated as an identical group. Their previous 
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knowledge, emotional condition, social position, age, personality, and personal needs 

were taken into consideration. The Prophetic method therefore teaches an essential 

principle: education begins with the learner as a person, not merely as a name on a 

register. The modern teacher can learn an important lesson from this approach. Before 

asking what content must be completed, the teacher should consider who the learners 

are, what they already know, what difficulties they face, and what they need in order to 

progress. 

Knowledge and Character 

One of the major conclusions of this study is that Prophetic education refuses to 

separate knowledge from character. 

The Prophet صلى الله عليه وسلم said: 

“Among the best of you are those who are best in character.” 

  Reference: Sahih al-Bukhari, Hadith 3559.  

This principle has enormous importance in contemporary education. Educational 

institutions frequently measure success through examinations, grades, degrees, 

certificates, and professional achievements. These measurements have value, but they 

do not completely describe an educated human being. A truly educated person should 

also develop honesty, patience, responsibility, compassion, justice, humility, self-

control, cooperation, and respect for others. The Prophetic model therefore challenges 

educators to reconsider the meaning of educational success. A student who obtains 

excellent marks but develops dishonesty cannot be considered fully educated from the 

perspective of Prophetic education. Similarly, a learner who acquires professional 

competence but uses it to harm others has not fulfilled the highest purpose of 

knowledge. Knowledge should improve the human being. 

The Teacher as a Moral Example 

Another major conclusion concerns the personality of the teacher. 

The Qur’an says: 

“Indeed, in the Messenger of Allah you have an excellent example.” 

  Reference: Qur’an 33:21.  
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The Prophet صلى الله عليه وسلم taught through his own life. His behavior provided a living interpretation 

of his message. This principle is especially important in contemporary education 

because students learn through observation. A teacher’s conduct communicates lessons 

even when no formal lesson is being delivered. When a teacher demonstrates 

punctuality, students learn punctuality. When a teacher demonstrates honesty, students 

learn honesty. When a teacher treats weak students with respect, students learn 

compassion When a teacher admits a mistake, students learn intellectual humility. 

When a teacher controls anger, students learn emotional discipline. When a teacher 

treats everyone fairly, students learn justice. Thus, the teacher’s personality becomes 

an educational instrument. Wisdom as the Foundation of Effective Teaching 

The Qur’an commands: 

“Invite to the way of your Lord with wisdom and good instruction.” 

  Reference: Qur’an 16:125. 

 The concept of hikmah is central to Prophetic education. Wisdom means knowing not 

only what to teach but also when to teach it, how to teach it, whom to teach it to, and 

how much to teach. A correct statement delivered at the wrong time can fail 

educationally. A valuable lesson presented in language beyond the learner’s level can 

become ineffective. A necessary correction delivered through humiliation can damage 

the learner. The Prophetic method therefore demonstrates that educational effectiveness 

depends upon wisdom as much as upon knowledge. 

Teaching According to Individual Differences 

The study has repeatedly demonstrated that the Prophet صلى الله عليه وسلم adapted his teaching 

according to individual circumstances. Different people received different forms of 

guidance. Ibn Abbas received personal spiritual instruction: 

“O young man, I shall teach you some words.” 

  Reference: Jami’ al-Tirmidhi, Hadith 2516. 

Mu’adh received guidance appropriate to his mission in Yemen. Other Companions 

received advice related to their individual circumstances. This demonstrates that 

effective teaching is not always standardized teaching. A modern teacher should 

therefore understand that equality does not necessarily mean giving every student 
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exactly the same educational treatment. Justice may require appropriate support 

according to individual need. 

Questioning and Intellectual Development 

The Prophetic method demonstrates that questioning is a powerful educational 

instrument. 

The Prophet صلى الله عليه وسلم asked: 

“Do you know who the bankrupt person is?” 

  Reference: Sahih Muslim, Hadith 2581.  

He did not immediately provide the complete explanation. He allowed the Companions 

to respond. This approach activates thought. The Qur’an itself repeatedly encourages 

reflection and reasoning: 

“Do they not reflect deeply upon the Qur’an?” 

  Reference: Qur’an 4:82.  

The educational lesson is that students should not merely memorize conclusions. They 

should be trained to understand, reason, evaluate evidence, ask questions, and recognize 

relationships between ideas. 

Learning Through Experience 

The Prophetic method demonstrates that life itself is an educational environment. Many 

lessons arose from real events. The Prophet صلى الله عليه وسلم did not wait for an artificial classroom 

situation before teaching. He transformed daily experiences into opportunities for 

education. The person who prayed incorrectly was taught through correction. The man 

who behaved improperly in the mosque became an occasion for teaching proper 

conduct. Mu’adh’s mission became an occasion for teaching the principles of gradual 

instruction. The Companions learned through travel, worship, family life, social 

relationships, community responsibilities, and practical challenges. This suggests that 

contemporary education should connect theory with experience. Students should not 

merely study concepts; they should have opportunities to apply them. 

Mercy and Emotional Intelligence 

The Prophetic method gives exceptional importance to emotional awareness. 
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Allah says: 

“It is by Allah’s mercy that you were gentle with them.” 

  Reference: Qur’an 3:159. 

The Prophet صلى الله عليه وسلم also said: 

“Gentleness is not found in anything except that it beautifies it.” 

  Reference: Sahih Muslim, Hadith 2594.  

The teacher therefore requires emotional intelligence. A teacher must know when a 

student needs correction, when encouragement is more appropriate, when silence is 

wiser than speech, and when a private conversation is preferable to public criticism. 

Mercy does not mean weakness. It means that discipline is guided by concern for the 

learner’s improvement. 

Correction Without Humiliation 

A significant characteristic of Prophetic education is the manner in which mistakes 

were corrected. The Prophet صلى الله عليه وسلم did not ignore mistakes. He corrected them, but 

correction was directed toward improvement. The man who prayed incorrectly was 

instructed to repeat his prayer and was then taught how to perform it properly. 

Reference: Sahih al-Bukhari, Hadith 757; Sahih Muslim, Hadith 397. This provides an 

important principle for contemporary classrooms. The purpose of correction should be: 

not humiliation, but improvement; not revenge, but responsibility; not fear, but 

learning. When students understand that mistakes can become opportunities for growth, 

they become more willing to participate and ask questions. 

Gradual Education 

Prophetic education was gradual. The Prophet صلى الله عليه وسلم did not attempt to transform 

individuals and society through an unrealistic demand for immediate perfection. The 

instruction given to Mu’adh demonstrates a carefully ordered educational process. 

Reference: Sahih al-Bukhari, Hadith 7372; Sahih Muslim, Hadith 19. This principle has 

significant implications for modern curriculum development. Learning should proceed 

from foundations toward complexity. Students should first acquire basic concepts 

before advanced analysis. A teacher should not assume that because a subject is easy 
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for the teacher it must also be easy for the learner. The speed of the teacher should be 

determined by the educational needs of the learners. 

Repetition and Reinforcement 

The Prophet صلى الله عليه وسلم sometimes repeated important statements so that people could 

understand and remember them. 

Anas reported: 

“When he spoke, he would repeat his words three times so that they 

could be understood.” 

  Reference: Sahih al-Bukhari, Hadith 95. 

 Repetition therefore has a place in effective education. However, Prophetic repetition 

was meaningful. It served comprehension and retention. Modern teachers can similarly 

reinforce important concepts through explanation, questioning, examples, activities, 

revision, and application. 

The Learning Environment 

The Prophetic educational environment was characterized by accessibility. People 

approached the Prophet صلى الله عليه وسلم with questions and problems. The teacher should therefore 

create an environment where students are comfortable seeking clarification. A 

classroom in which students are afraid to speak may appear disciplined, but it may not 

be intellectually productive. The ideal learning environment balances order with 

openness. Students should understand that they must respect the teacher and their 

classmates, but they should also feel that sincere questions are welcome. 

Justice in Education 

Justice is an essential educational principle. 

Allah says: 

“Indeed, Allah commands justice and excellence.” 

  Reference: Qur’an 16:90. 

 A teacher must therefore avoid favouritism. Marks should reflect performance. 

Discipline should be applied consistently. Opportunities should not be reserved for 

students whom the teacher personally prefers. Students should not be judged according 
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to family background, economic position, language, or social status. Justice creates 

trust, and trust strengthens learning. 

Education of Children and Young People 

The Prophetic method demonstrates remarkable sensitivity toward young learners. Ibn 

Abbas received direct instruction while he was young. The Prophet صلى الله عليه وسلم also 

communicated with children, listened to them, showed affection toward them, and 

included them within the social and educational environment of the Muslim 

community. Children should therefore not be treated merely as incomplete adults. Their 

education should recognize their developmental stage. Teaching should use appropriate 

language, examples, repetition, activity, affection, and gradual responsibility. 

Education of Women and Families 

The Prophetic educational mission included women as active learners and transmitters 

of knowledge. Women asked questions, narrated Hadith, discussed religious matters, 

and sought direct instruction. Aisha became one of the greatest scholars of the Muslim 

community and transmitted a vast body of knowledge. This demonstrates that 

educational development is not restricted by gender. The family also represents an 

essential educational environment. 

The Prophet صلى الله عليه وسلم said: 

“Each of you is a shepherd and each of you is responsible for those under 

his care.” 

  Reference: Sahih al-Bukhari, Hadith 7138; Sahih Muslim, Hadith 1829.  

Education is therefore a shared responsibility. 

Education Across Cultures and Communities 

The Prophet صلى الله عليه وسلم taught people from different tribes, backgrounds, and communities. He 

sent teachers and representatives to different regions. His instructions were adapted to 

circumstances. This provides a foundation for culturally responsive education. A 

teacher should understand the learner’s background rather than assuming that every 

student comes from the same social and cultural environment. 

The Qur’an recognizes human diversity: 
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“And We made you into peoples and tribes so that you may know one 

another.” 

  Reference: Qur’an 49:13. 

 Diversity can become an educational resource when it is approached with respect. 

Character as the Final Measure of Education 

The Prophet صلى الله عليه وسلم was sent not simply to produce knowledgeable people but to develop 

people of character. Aisha described him by saying: 

“His character was the Qur’an.” 

  Reference: Sahih Muslim, Hadith 746.  

This statement captures the relationship between knowledge and conduct. The Qur’an 

was not merely something the Prophet صلى الله عليه وسلم recited. Its values were embodied in his life. 

This provides the ultimate challenge for teachers. The goal of education should be the 

embodiment of knowledge. A student who knows the definition of honesty but cheats 

has not fully benefited from moral education. A student who can define respect but 

insults others has not fully internalized the lesson. Education reaches its highest stage 

when knowledge becomes character. 

Prophetic Education and Modern Educational Theory 

The comparison made in this book between Prophetic teaching and modern educational 

theories demonstrates several significant convergences. Learner-centred education 

emphasizes attention to the learner. Prophetic teaching demonstrates individual 

attention. Constructivist approaches emphasize active meaning-making. Prophetic 

teaching uses questioning, examples, and dialogue. Experiential learning emphasizes 

learning through experience. Prophetic teaching repeatedly turns real-life situations into 

educational opportunities. Social learning emphasizes modelling. The Prophet صلى الله عليه وسلم 

himself was the living example of the values he taught. Modern approaches to formative 

assessment emphasize feedback and improvement. The Prophetic method corrects 

errors constructively. Humanistic education emphasizes dignity and relationships. The 

Prophetic method emphasizes mercy, respect, and human dignity. Modern approaches 

to emotional education recognize the importance of self-regulation and empathy. 

Prophetic teaching places great importance on patience, mercy, emotional control, and 

compassionate interaction. These parallels are important, but they should not lead to 
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the mistaken conclusion that Prophetic education is simply an early version of modern 

educational theory. The foundations are different. Modern theories are generally 

developed through philosophical argument, psychological research, empirical 

observation, and educational experimentation. Prophetic education is fundamentally 

rooted in revelation and the Prophetic model. Modern educational theory frequently 

asks how human learning can become more effective. Prophetic education asks both 

how human beings learn and what kind of human beings they should become. This 

distinction is fundamental. 

Education in the Digital Age 

The contemporary teacher faces challenges unknown to earlier generations. Students 

have access to enormous quantities of information. Social media has changed 

communication. Online learning has transformed educational access. Artificial 

intelligence is increasingly involved in writing, research, translation, tutoring, and 

information retrieval. Yet greater access to information does not automatically produce 

greater wisdom. 

The Qur’an teaches verification: 

“O believers! If an evildoer brings you any news, verify it.” 

  Reference: Qur’an 49:6.  

This principle is extraordinarily relevant to digital education. Students must learn to 

distinguish reliable information from misinformation. They must understand evidence. 

They must recognize fabricated material. They must learn academic honesty. They must 

understand responsible use of artificial intelligence. The Prophetic principle of 

responsible communication therefore remains relevant even though the technology has 

changed. 

The Teacher in the Twenty-First Century 

The contemporary teacher is no longer simply a transmitter of information. Students 

can obtain information from books, websites, videos, databases, digital libraries, and 

artificial intelligence. The teacher’s greater responsibility is to help students understand 

information, evaluate it, apply it, connect it with ethical principles, and transform it into 

wisdom. The teacher should therefore become a mentor, guide, facilitator, role model, 

evaluator, and moral educator. This does not reduce the importance of the teacher. 
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Instead, it makes the teacher’s role more sophisticated. When information is abundant, 

wisdom becomes more valuable. When misinformation spreads rapidly, critical 

thinking becomes more important. When technology becomes powerful, ethical 

responsibility becomes essential. When students experience increasing social and 

emotional pressures, compassionate mentorship becomes indispensable. 

The Enduring Message of the Prophetic Method 

The Prophetic method ultimately presents education as a sacred responsibility. 

Knowledge is a trust. Teaching is a trust. Students are a trust. Authority is a trust. The 

teacher must therefore approach education with humility and accountability. 

 The Prophet صلى الله عليه وسلم said: 

“Each of you is a shepherd and each of you is responsible for those under 

his care.” 

  Reference: Sahih al-Bukhari, Hadith 7138; Sahih Muslim, Hadith 1829.  

For teachers, this means that professional responsibility has a moral dimension. A 

teacher is responsible not only for completing lessons but also for how learners are 

treated, encouraged, corrected, and guided. 

Final Reflection 

The Prophetic method of teaching offers a model in which knowledge and wisdom, 

instruction and character, discipline and mercy, individuality and community, 

intellectual development and spiritual development are brought together. Its methods 

are diverse: questioning, dialogue, storytelling, demonstration, repetition, gradual 

instruction, individual guidance, practical teaching, observation, encouragement, 

correction, modelling, and experiential learning. But beneath all these methods lies one 

central principle: the learner is a human being whose entire personality deserves 

development. This is why the Prophetic educational model remains relevant. A modern 

classroom may look completely different from the gatherings of the Companions. A 

modern teacher may use a computer instead of a manuscript, a digital board instead of 

a physical demonstration space, and an online platform instead of a traditional 

gathering. Yet the essential educational questions remain the same: 

How should a teacher speak? 

How should a teacher correct? 
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How should a teacher motivate? 

How should a teacher respond to weakness? 

How should knowledge be transformed into wisdom? 

How should students become responsible human beings? 

The Prophetic method provides enduring answers. 

The Prophet Muhammad صلى الله عليه وسلم taught with wisdom, lived what he taught, respected the 

learner, recognized individual differences, encouraged questions, corrected mistakes 

with compassion, used practical examples, developed character, and connected 

knowledge with responsibility before Allah. 

The Qur’an summarizes the greatness of his character: 

“And indeed, you possess an outstanding character.” 

  Reference: Qur’an 68:4.  

For this reason, the Prophetic method should not be regarded merely as a historical 

subject. It can serve as a source of reflection for teachers, educational researchers, 

curriculum developers, school administrators, parents, and students. The contemporary 

world needs highly educated people, but it needs something more: educated people with 

wisdom, conscience, character, compassion, and responsibility. The Prophetic vision of 

education seeks precisely this integration. The ultimate objective is not merely to 

produce successful students. It is to produce good human beings. It is not merely to fill 

minds with information. It is to illuminate minds with knowledge and hearts with 

wisdom. It is not merely to prepare students for examinations. It is to prepare them for 

life, society, responsibility, and ultimately accountability before Allah. The enduring 

lesson of the Prophetic method can therefore be expressed in one comprehensive 

principle: Education should transform knowledge into wisdom, wisdom into character, 

character into action, and action into service. That is the educational legacy of Prophet 

Muhammad صلى الله عليه وسلم. And that is why the Prophetic method of teaching remains a powerful 

source of guidance for education in every age. 
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